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IIPOAOTIOX

OOMOYIOLG OUVIOTOVOE £VaL OLARQLTO YMEO Ue OEDOUEVO TOV AVOQWITL-

OTI®O TOV TTQOOAVATOMOUO. TNV ETTOYN WAG, TNV ETTOYY TOV TTOYRO-
OOV XWELOY, 1) YONOTIXOTNTO TNG YAWOooOoUdOeL0s AVEAVETOL ®OL TO ELOLKO
Pdoog TV EEvv YAMOOMmY OTHV ETKOLVWVIL TEQOL ATTO TOL OOLOL TWV RQOATDV
20U TOV TOMTIOU®V TTailer Oho o ueyahTeEQO QOLO. AVTIOTOLY A, 1) TTLEO
aTto AUTO TO FAQOG UETOPEQETOL KO OTNYV eXTaideVor). ‘Ovtag oTuvhofdThg
NG OLOTTOALTLOWAXNG ETUROLVDVIAGS, 1) YAwoooudOelo dieloduoe o€ OAa ToL eTti-
7edaL TG EXTAUOEVONG — TOOO OTNY TEMWTOPAOULL %o devTEQOPAOULL OO
%0 0TV TELTOoPAduLe eEXTTaidEVON).

‘Ocov apoQd 0t daoralia TV EEVOV YAWOOMYV TO TEAEVTALO XQOVLOL
vTe&ay otV TEWTOPAOW ®ow devteQoPaduio exTtaidevon TOAES AAAOL-
vEG. Aoy OLd0.oroTaY 0T deuTeQofabua exmaidevon uovo to Fahhnd
%O TAL AYYAMRA, TO OTTOL0L 0T OUVEYELX L0 OOV ROL 0TO ONUOTIXO TYO-
Aeto. Ta televtaia xoovia £xouv mpootedel Ta [eguavind o —0e TEQLOQLOUE-
N ®Aipoxo— to Tvoxd.

AMG o 0TV TOLTOPAOUOL EXTOOEVON THG XMOOS TO TTQAYUOTA GAACL-
Eav ta televtaia eiroot megimov yodvia. ITagatnendnxe 1 idouomn véwv Tun-
UATWV YAWOOL®OV TTQOCAVOTOMOUOV, TO. OTTOL0. £iTe BeQaTenouV AAES YAWO-
0€G %O TTOMTLIOUOVG TTEQAV Twv TahAmav, Ayyhxwv, Teguavirmv, Itoxmv,
7o NN avTLItEocwevovTay 0TV EAAGdO o Tig avtioTouyes gprholoyies,
elte PETATOmOoaY T 0IToVdT| TV EEVWV YAWOOWMV 0TTO T UEAETY TG hOYOTE-
YVIOLG EVOG TOMTIOUOV 08 dAAa steQudhhovTa.

To ouvvédgLo mov drogyavmdnxe ue mpmtoPoviia tov Tunuatog Egaouo-
yov ZEévov FAwoowv oty Atoixnomn xot to Eumogio tov Texvoloyirov
Exmaudevtinot 1dpuuatog Hriteigov, yévvnoe éva ddhoyo yOow oo to Béuo
™5 ddaorahiog Twv EEvarv YAwoowmv oty Tottofdbuia exmtaidevon. Méoa
aTtd TIG EQYAOLES TTOV TTOQOVOLAOTIROY XATAYQAPNHAY OL OlEOVELS TAOELS 1oL
EEETAOTNUE TTWG ALVTEG OVTOVORADVTOL OTO TTQOYQAUUATOL TTQOTLTUYLOKMV
%O UETATTTUYLOXMY OTTOUONDYV TV LOQUUATMOV TOLTOPRAOUOS EXTALOEVOTC.

Ol €QY0L0LES EOTIOOOV OTNY AVAUOQPWOT] TTQOYQUUUATWY GTTOVOMDYV %Ol OTNY
a&ohdynon toug. Emtiong, moAAEg egyaoies aoyolOnua pe T emhoyn| Tov
YADOOUMV/ETROLVOVLORMOV OEELOTITOV TOV TTOETEL VO ATTOXTNO0VV OTaL

HMEAETH TQN ZENQN TAQIZON, TV EEVIV AOYOTEYVUDV %L TG YAWO-



TAQUOLOL TV OTTOVOMV" 1) YAMOOT OeV IOAOKETOL TTLOL HUOVO G UEGO RATAVON-
OMG €VOG TTOMTLOUOV %O O€ TTOAG TUNUOLTA O GROTTOG TNG AdAoRONAG/UAON-
oNG elval 1) ATOTEAEOUATIXY EQOAQUOYTY TNG YAWOCOUUDELOS VIO TNV ETTITEVE
O£O0UEVOV OROTTOV. ZTO GUVEDQLO OLEQEVVNONKE ETTLONG TTMG RATARTDOVTIOL —
OLafepaTind ®ot SLATOMTLOMNO— TEQQ ATTO TIG TAQAOOOLANES OEELOTNTES
(aOVOTIRN ROTOVON O, ROTAVOT|ON KEWEVOV, YQOITTY] ROL TTQOPOQLXT] ETTL-
ROLVOVIOL) ROL TEYVIRES ETMROLVOVIOG OTTMGS 1] UETAPQAOT|, OLEQUNVELDL, M)
EQPAQUOYY VEWV TEYVOLOYLMV 0T OLOAOHAALL TWV EEVOV YAWTOWDV 1.0
E\mtiCovue 10 0UVEDQLO QUTO:
—  JEWTOV, VO, CUUPAAAEL 0T YOVIUT AVTAAAOYT) ATTOPEMVY YUOW ATtd TO O€-
woL TG OOAORAMAS TV EEVWV YAWOOMVY 0TNY TOLTORAOMO EXTALOEVON),
—  0e0TEQOV, VO OTTOTEAETEL TTQOYEPUQMUM YLOL TV EVIATIXOTEQY] EQEVVITIXT
EVAOYOMOT] UE TNV ROTOYQOPY], TEQLYQUPY] ALl AVAAVON TV BeudTv
TTOV AITTOVTOL TNG OLOAOHAMAS TV EEVAV YAWOOWDV 0TV TOLTOPAOULOL EX-
moidevon,
— 70U TOLTOV, VO ETULTEEPEL TNV AVAIUON TV ONUelwV exelvov ov yontouv
TEQUUTEQW ETLOTHUOVIXNG OLEQEVVIOTG.

210 ONUELD QVTO OPEILD VO EVYAQLOTNOW OAOUS OOOUS CUVEQYAOTNROV
YLOL TNV ETLTVY IO TOV OVVEDQLOU. EuyaQlotm 1d1aiteQa TV EmOTNUOVIXT) ETTL-
TQOTTY], TNV 0QYOVOTIXY] ETLTQOTY ROl TO TEOCWIIXO TS [paupateiog Tov
Tunuatog Epaguoynv Eévav Fhwoonv ot Aoixnon xow 1o Eumogo yio
™V molvtiun fonderd tovs. Xweig T 0ToLEN, 1000 Tou Anuov Hyovuevi-
TO0G 000 %ot Tov ANuou TTaeamoTauov, Tov (oG CUUTAQOOTAOMAY VALK,
1 dL0QYAavwon Tov cuveédQLoU Ba NTav aveégurtn. Ogeilw vo enpEdom TNV
EVYVOUOOUV IOV OTOUG EXAEXTOVS OWANTES, TTOV OVTOTTOXQIONXOY OTO %A
AEOUCL LOIG RO LOLQAOTNXAY TNV TEYVOYVMOLOL TTOU RATEXOLY WAL OGS

Srépavos Blayomoviog
Hyovuevitoa, Oxtafotog 2005

g12d



ENAPKTHPIA OMIAIA

T'EQPrior KENTPQTHY

META®PASTIKHE OPOAOTIAS ENNIZSKEVYIS
TAYTA META®PASOME®GA KAI AYTIS!

LEEN yt(x T "uetagoaon”, xal Ty éEetdoovue swuokoymmg %ol
avtoxgova Gnuaotokoymmg, 0a 6LOLJ'ELG‘EUJOOUMS ot rcgoom ™5
onuaoto eivor "petddeon" : ol wovamel 6T YL TOV Fsguowocp(ovo 0 peta.-
PQUOTNG, OTAV UETAPQALEL, UeTAOETEL YADOOHO VAKO ATTO ULl YAWOOO 0€
wav aAAn. "Av Oelnoovue, palota, va droporoynoovue, OA moémet va
modue &1L Y1 TOv Teguavogpwvo 1o 1o Pdoog mEgTel 0T1) dtodirnaoio ToD
UETOOETEV 1AOAUVTIV — DTO PAVEQIVEL AVAUPILEXTMS TO TEMTO CLVOE-
TrO Thig AEENG, fToL 1} TEO0e0M tiber. MEg 0TO HUOAO TOD YEQUAVOPOYOU
OuANTi oynuatiCetor, dnhadn, yid T uetdgoaon 1 idéa wag diaxods %i-
VNOTG... WA ueTdbeons YAmootroT DAXOD GIto T YAmooo ApeTNQILOS TQOG
™) YAwooao ApiEeme... —amo v Ausgangssprache mpog tv Zielsprache...—,
ama 8¢ nal 1) uetddeon avti) ovvteleodel, TOTE TO ELQNUEVO YAWOOLXO
VAXO EYEL TAEOV UETATOTLOOEL... £)EL, TOVTEOTLY, AALAEEL TOTO... BoloxeTal
aAAoD.

IMagatnotue, dhadn, £d® Ot O YEQUAVOPOVOS OWANTIG OEV OTEXETOL
®AOOAOU OTO YEYOVOS TTiG UETATOTLONG (: OTO YEYOVOG THiG GUVTEAEOUEVNS TTLOL
usrdﬁsong) AMAGL " EvOLopEQeTaL" ATTOXAELOTIXG VL0 T dladaolat THig usrd—
Ogong (: yuee T0 S dentehetton us*cocesm]) "Av 0éhape va na@ao‘moovue ™V
Ubersetzung 1) YEQUOVLXY) ksEn VLT /,teragogacm uz—: TQOTO ERAOTIHO, OEV
0 VrTijoye, voulm, TQOOPOQOTEQO UECO GO Eva O%iTOO TOV dely Vel Evay
£0YATT), 0 OTTOTOG, ®OVPAMMVTOS RATL ATTO VO UEQOS OE Eval AANO, BoloxreTal
%ATTOV 0TO OQOUO, KAl TOTTO OLOTL ytd TA Lok TG ya@uowc')cpmvng y)»mo-
owig %owomwg 10 onptowrmo %ol TO 0IToVdaTo —xa, O(QOL 10 dELo onuelw-
0emg 1ol owoccpogocg— elval OTL O UETUPQAOTNG, 6mnv sgyatov Bgt(msrm
%00’ 6OOV... ATOV 0TO OQOUO... XOVPAMDVTAE KATL — ROL AVTO TO XA TL OEV
etvan GALO TTAPEE YAWOOIKO DMK, TTOL TO Exel ooTMOET %ol TdeL V&L TO dto-
B€oeL namov.

TO yeYOvOg, TMQO, OTL OTA YEQUAVIXA TOCO 1) " UETAPEOON" OGO %Al TO
"uetagpoaoua -1 dadaoic, OMAad, kol TO ATOTELEOUA TOT PETAPQALELY

ﬁ N [TAPOYME rn ks%n Ubersetzung, 7OV lvat 1) TEé oVoa. ysguavmn



avtiotouya?— Méyovrar Ubersetzung nafohov d¢v moémel va nag Eeyedel.
Katd ovupfaon cupfaiver avtod, 0nwg xai oxedov ta mdvto ot YAwooa
dMwote. TIpd0eon wag 2udg 0, ®otdo0, d&v eivar va BiEouvue adTd, GALG
va wodpe xdwt dAho: 8t pg ) MEEN adty| (: Ubersetzung) d¢v nadiototon
O0PES OTL TTQORELTAL TEQL UETAPQATEWS YAWOOILOTD VAM®OD, AANGL TTEQL ARG
UETAOECEWS RO UETATOTTIOEMS TOV 0T YADOOO APiEEMGS, ®ail O MG ExeL OTN
YAWOOO APETNOLOG OEV VITAQYEL KATOLO DLARQLTIXO OTOLXELO UECC TNG TTOU
VO EUPOLVEL OTL TTQOXELTOL TTEQL UETAOETEMS ROl UETATOTULOEWS YAWOOLXOD
VM®OT TTOU EXEL VITOOTET TV TTOQOUXQT) E0TM AAAayn. Tid TOV YeQUOVOPmVO
ST 6 UETaPEUOTC... & Ubersetzer... TOIQVEL ROVOVIXAL DAXO GITO WdL Q-
oY) YAWOoOoO ROl TTNYOLVEL VO TO UETAOETEL O LAV AAAY UOLRT| YAMOOQ,
OOV Ol TEMHMG TO UETATOTLLEL. ZAV (POQTIO... OOV VA ExeL VO EEQPOQTOOEL
%At "EToL OAOXANQMOVETAL... ETOL CUVTELETTAL YU AUTOV 1) UETAPQOLON).

IMavw-xaTm Ta e Ioyvovy xal TNV AYYAOQOVY YAWOOLXT ROLVOTNTO.
‘O 0Q0g translation, nai v&L OEAeL, OV UTOQET VA ®QUPEL xatBOLOV T1) AarTivixn
TOU ROTOYWYT): TO VITTLOV TOD QNUOLTOS fero —Qfjiol TV OHUOLVEL O,TL %Al TO
OUONYO TOV EMVIXO, T{TOL PEQW— TOD EdWOE TO -lation, Evd TO EmioNG AoTLVO-
YEVES TEOOMUA trans ONUOLVEL AXQPMS O,TL RO TO YEQUOVIXO tiber 0T MEEN
Ubersetzung: 811 foLoxndnaote xad’ 680v. Ki v yia 1OV yeouovopmvo out-
AT 1) petdpoaon eival "uetddeon” xal "uetatdmon", Yt 1ov &yyAdgwvo
eivol %ot oMV " UeTapoed "} & HeTageaoTC... O translator... #aVOVIXG.
TALQVEL DAKO GITO ULl PUOLKT] YADOOOL %Ol TO UETOPEQEL OF (ALY GAAY (oK)
YAOOo, YmELS, OUWS, VA paivetol Tovdevd —av BEhovue va elnaote dxrot-
Belc— 0Tt TO duroBéTeL vOMG.

ZT0 YoM AL, OTO TToMHAL, OTAL LOTTOVIROL ROk OTOL TTOQTOYOMXAL ) UETAPOA-
on (: traduction, traduzione, traduccion »oi traducdo GvtioTor o) elvoL Yic THV
axoifewa "ueToywyn"  avTO POVEQMVEL TO ROLVO OTIG TEOOEQELS MEEELS TTQO-
Onua tra-, »ol 1) xown hatvirt) QLo Tod devTegov oVVOETIROT TOVG: TO QTjUCL
ducere, TOV ONUOLVEL dyw. AN ©al 0TO Qwotxd 1) AEEN perevod, oy onuod-
veL T " UETAgoaon", 0TY ETuoAoYLXT] TS oVola elval ueTaywyn, Lot TO
ofjua perevodi t ”, o TO OITTOTO TTQOEQYETOL, ONUCLVEL UETAY ELV.

AV, TOQO, AVOIEOUUE TIV OVYYQLXT| LETAPQA.ON VOGS PAiov 0Th) oelda
5, 6ov ol 1) Aeyduevn " tavtotiTa Tod Piphiov", 06 dotue ™) AEE forditotta
VoL GrovBeTTon Ao Eva OVOUUTETMVUIO (%ail 1), ATA TV OVYYOQECIXT OV-
VNOELQL, TO ETADVUUO TTAVTOTE TTQONYEITAL TOD XVQEIOV OHVOUATOG), ®ATL TTOV O1)-
UWOUVELOTLT O ovyxexotuévo BifAlo,mol noatdue ®oi £xovue
avoiEeL 0t 0eMOO 5,70 uetTé @ o aoe O PUeTaPEAOTHS, TO dvoua Tod
OO0V AVOpEQETAL EXET. ZTNV 0eMOO AT TTOTE OEV AVOYQAPETOL TO OVDOLOL-
oTLrO forditas, mOV onuaivel TN uetdeoaon ws anotéleoua. Tud Tovg

014 0d



OUyyQOoUg, OUVENTMS, OTAY WAOTV Y1 (T1]) UETAPQOOT, TO FAQOG TEPTEL 0TV
OhOXANQWOT THiG SLadAGIOG TTOV OONYNOE OTO EXAOTOTE CUYREXQUIEVO GITO-
Téheouar YU a0TO %Ol €V TTQOREWEV(Q TQOTOTYV VAL YQNOUOTOLOTY QNUALTLXO
7ol Oyl dvopatnd Tuso (fitol T forditotta vt ToT forditas).* Nopwilw, woht-
ota, Ot GEICEL €00 TOV ®OTO —dixNV VITOONUELDOENS EV KEWEVO— VAL TTODUE
Ot 1O Qfjua fordit, Tov onuaiver uetagoalw, Exel Ayt onuaocia yvoilw:
ONUOLveL 0,TL AxQLPDS %ol TO AOTIVIXRO QT|UaL versare * | UETAPQATT]... 1)
forditas, Snhadn, etvon xat’ ovotay version, TOVOTTEL yYOLOUA... AVaT0d0YVQL-
oua, GAAG ®ai vers, 1ToL 0Ty oG... NTOL oinua. Zt0 puoho Tl oVYYQOU OuL-
AT} 1] peTdgEaon xal TO UETAPEAGO ElVaL ATADE TO " 6TLYMEO" ... TO
"gvotyo", Od urogovoaue VA TOTUE, YOQLOUA EVOS TOWTOTVITOV® OTTOTE YU’
avToV OgV Exel onuaoia av o AeEmo VAo petotomileton, petatifetor, ueto-
(PEQETOL 1] UETAYETOL RO TTMS GITO ULl YADOOa 08 AV GAA) YAmooo: onuo-
olo YU adTov Exel OTL TO AeERO VMKRO OTTWIONTOTE, TTOVOITEL XATA XATOLOV
10670, YVEIlel TomTAd — %ol &) xod T doyoio N0oc, O EooOETape Buelc,
av paiota Buunbodue €0@ tov Kowvto ‘Ogdtio ®hdxxo mov 10ehe
exemplaria Graeca versare,> WTOL vaL 0WTEL TV AAAN LOQPN TOV EAANVIXDV
voderyudtwy, GG vt TOv Mdagxro Tovhho Kiégmva tov émlntodoe in
clarissima luce versari,> dmhod) yvoiovtag o Adyos va Boebel 0to mo xaba-
010 @@g¢. Kat i vaL TeQaoouue 0TO QLVALE THiG GVVTOUNS OUTHS OVYYQLXTS
QopmALaG Hog, vo Todue Ot to efjua fordit (: uetapoalw) oyetiletan ue to
ofjua ferdit (: otoafwvw / mEodIdw) — OTOTE TO YVWOTO LTAMAO AOYOTOULYVIO
Traduttore traditore, TOU ROTAYYEAMAEL TOV UETAPQOAOTN-TTQOOOTH ROL TTOV, (G
Loyomaiyvio, elvar duopetdpoacto ot dheg Tic dAheg YA@®OOES TOD %OOUOV,
OTA OVYYORECLOL Bl LOVO OEV YQELALETOL ROV VO UETOPQOOTEL, AAAL 1O OEV
ELVOLL 0TIV TTQOYILOTXOTITO SUVATOV VAL HETAPQUOTEL, %0l TODTO SLOTL O eTa-
@oaoTnc-(Avamodo)yvoiotne eivar uéoa oty e Tov ) MEN otpafwtic-
T000TNG: OITOW0G fordit dvaryraotn®s ferdit!...”OAEOoio puoipa Tov éumodiCet
-1, 0mtwg O TO "yoape 6 TOV QUPYWIDV AN YETNS “Oungog: 6oy Moiga
TEIOEV'— VAL LETOPQAOELS

Katomy v Avotégm, DOTEQa UAAOTA %ol ATTO TO 0VYYQLHO IVTEQUEDLO,
2OV OTL TTQETTEL VAL ETUOTQEYPOVUE OTOV YEQUOVOPWVO % MO, AITO TOV OTTOT0
glyaue EEXVIOEL, ®ail VO TODUE OLITANQWUATIZMS, GAAGL Ol €V EXTAOEL OTL
Ao ) Zyohn tig Aenpiag’ doutuwOnxe xol ETuye eDQUTATNG ATOdOYTIS 1)
7TATOOT —TTEOTAON TTOV POoLOTAV TOGO 0 AOYOUS OQONOYLXTIS OIXOVOULOG
000 %ai 010 Yuyohoyxis TaEewg Evégynua dtL ol "Eévol 6goL", Mg xabaQoL
7ol GULYEls termini technici, drroxtoUv e0n0AdTEQA LOYV €71l OLeOVODG Emumé-
dov— va Beweetton O ayyhxiic xataywyis 000g Translation Hg 6QOG TEQUAN-
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TTrOG OyL WOVO ThiG dLadinaoiag xai ToU GrrotehéouaTos ToD uetapdlely,
MG xai Mg 6Qog TeQIAMNITTIXOS OAov TOU uetagoalew (iibersetzen |
Ubersetzung) »oi 8hov 100 dieounvedew (dolmetschen | Dolmetschen). O da.-
VELOWOG 00TOS TV ZaEOVWV Ao ) Aahd Tiig Thoouds AAPLoOvag wwoet va
EMAOVTLOE UEV TO YEQUAVIXO AEELLOYLO UE LEQLKROVS VEOUS EMLOTNUOVIXOVG
600vg!? xai Vi TEOXAAEDE TH) CLYYQOPY] EEUQETIRDV TTOVIUATMV OYETHA UE
10 T elvow "Translation","! 4G xat’ odotav d&v Elvoe olte Eva moayuaTind
TEOXTIXO TEOPANUO OQoroyiog (ATA®dS dNULOVEYNOE Eval €Tl TAEOV, RAOMS
dimha 010 doyrd Cetyog Ubersetzen / Ubersetzung, #ynotéotoe 10 Ledyog
Translation / Translat!) — »olL WAMOTO, U€ EVIOVIS AVENUEVO AHAULMUATA, IOLOG
Ao T OTLYU), 670V GO TNV AyyMxrn) AEEN translation v yevviOnre dvalo-
YO YEQUAVIXO QTjUaL, TTOLQOLO TTOV TO QTjUOL AUTO OTA AyYARO ROL VITAQYEL KOL
XONOLWOTTOLETTON EVQUTATAL: fo translate...

Kdsowog guhégeuvog avayvmotng... PUPAOTOVIIROG... A’ aUTOVS TTOU
AQECHOVTOL VO, AEQVOUV VO YEQLOL TOUG UE TIG OROVES TTOMMDY AEEMV, HO-
Mg drouye 1) €dwafale Tig duéoms mponynoeioes Aades, Aopolds ®ol O
Eomevde VA IE ROTAKREQAUUVOEL AEYOVTAGS Hov OTL —0v 8&v pavtalouau, On-
Aadi), xOAag Gmd mave— avtooyedidlo dmuivouva xol dm dév eivan Ftol
arQUPMS, Omwg T M £d®, T medypata. Kai doyitovrag dto to téhog 0d
wot &monuouve OtL HON Amo 10 1695 Exel ONOOVQLOTET YEQUAVIXO QTjUCL
translatieren 0to €Qyo TOU BoVELYYLOV PALTN TOT EQWTA ROl TOV TOLEWNGDV
avopayabnuatwv Caspar Stieler, égay Tod OTL TO OTjUC AVTO TO EXOVV YXON-
OLOTTOMOEL PeYaLes Oudvoleg Tol yeouavirol £0voug, Omtmwg 6 AECOLVY® %Al
0 Xéovteo.? @ ovpmowve 8¢ dvumepBétwg 6t 6 dpog Translation Vi-
otato 1j0n otd frithneuhochdeutsch, itol 0Td TEWTOVEODYNAOYEQUAVIXAL, HOL
onuouve ™ degunveia (vertolmetschung) woi ™ uetdeoaon (iibersetzung) —
TV dmavtaue O& ot QAo in der niiven translation usz kriechisch in
latin, dnhadM oty véa uetd@oaon amo 1a EAMgvixa ota Aatvixd
(:&vvoelton &v mEOoreEWEV: TV WHBwV ToU Alowov).

Agw Ot Opeihovpe v Mafovue 0oPaQa VITOYT TiG EMONUAVOELS OVTES,
OyL TOGO YL TV LOTOQIXOTNTA TOVGE, OG0 YL TO OTL WAG AITORAADTTOUV TV
ATTOTELQOL EVOS TLOMYVQLOUOTOS — YL& VO OuunBotue % Eueic €0M T Td
TQWTOVEOUETATOMTEVTLRO EMANVIXA ThiG denaetiag 1975-1985. Kai Aéw, ud-
MoTa, OTL TEORELTOL TTEQL ATTOTELQAGS, OLOTL OGO OEV YN OLULOTTOLETTOL O £TTL
RAUTOOOUS UMDVES €V AyYNOLQ TEQLTECMY TVTTOG TOD QNUATOG franslatieren
xai T 0€01 Tov EEAnOMOVOET dECTOTIR(D SHALDUOTL VO RATEYEL TO TQEYOV
ofjua tibersetzen, v guelg Empuevovpe va whape Yo Translation, d&¢v cuvte-
Aelta... 9&v OhoxAnomveTaL 1} TEAEN TOD TOWYVQIOUOTOG. .. THG AVAOQOUT|C.
‘O 00o0g translatieren d¢v €yeL VITOOTET —YL0L VO TRAPNEOVUE %L Euels Ao TO
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ooxovM TV international english wat MEN-»agouéla TV TELEVTAIWV ETOHV—
updating... 6 5Qog translatieren d&v lval, TOVTEOTLV, EVIjUEQOG... 0LV EyeL nata-
PEQEL OYL V& X WEEDEL 0TO £veQYO AeELAOYLO THiG YEQUOVIXTIS YAWOOoOS, AALN
oUTe vV AT’ EEW VO TEQAOEL, RO, AQOL, 1] VITOQENTY (RO YLiL TNV AxQifeLat: 1)
VITOQENTMS VITOEENTY) EMinANON TOU, AVTL VA OLEVYEQOIVEL TAL TTQAYUATA, TAL
dvonoAeVEL, TO TEQUTAEXEL RO TOL ETUOELVVEL ETL TEQUUTEQW.

Tid va uny xoovotoupotue Lo — ... quam celerrime... 0 TayL0TOG TAGV A0-
yov, d1twg 04 "Aeye %ol O TOTTOVE Z0POXATC:

TTOavOg davelorog Gyt WOVO TG YEQUAVIXTS, GANGL xOl TMV MOtV EDQW-
OOV YAOOODV ATTO TA EAANVIXG O ENuve —eVYEQMS Oé— VITAQATAL... VITOQ-
%TOTOTO (v WAG EMTQETETOL 1] OYETLAY] XONON) %ok Oyt ATADS elnalopeva
mooPAuata 6goloyiag, EQay ToU OTL O oVVTELOTOE 0T Ot TTOVTOG KOTOL-
0TOM) T@V (#0Td TO PaALoV 7} oV, AAAA 8yl udvo grhoroyndv) Eoldwv
OYETHA UE TN "UETAPEOOT ", Xai IS UE O,TL YEVIRMS %al AOQLOTWE OVOUA-
Cetou uetagpoaon Loyoteyviag: €vvoodue Ot 0 duvnurog ral xa’ Oha vouL-
Hog MG OGS TN LOEPOLOYiC TOV, TOTTOG metaphrasis (Ayy\.) | métaphrase
(yoL.) / Metaphrase (yeou.) / metafrasi (ital.),”* dg dmod doyowotdtwv ¥00-
VoV onuaivov " uebeguipvevon), EEnynon, maedgeaon” v Toutd,* Emteénet
Vi oupmeQM @O0tV 0Td £0p0C T vouaTdg Tov (& Syt Aec!) ol mepLoodTe-
Q€G TTEQL UETOUPQATEMS ROTA #OUQOVG dtTuTtmOeioes BemQies.

Kai & Ti) ednangig, yuo v utv Anopovoiue td Eviehds Tumtind, 6 Wiy
Bewonoovpe TO TEAYUO AVTOVONTO %Ol GG UV Taakelpoupe VA AvogpéQou-
ue €@ OTL 0 0Q0¢ | uetd + @odoig = meta + phrasis dmoteleltan, Mg CVVOETN
MEEM, GO uépn oL Exouv TOYEL ATT0dOY TS ROTA UOVAS OTIS OLAPOQES EVQW-
naineg YA®ooes. ’Aoxel AnA®g v Buunbodue Tig dxdlovbeg AéEels:
metaphasis ol phrasal ota dyylMxd: métastase wai phraseur oto, YoMnA:
Metasprache woi phrasieren oTd YEQUOVIXG: metagénesi woi parafrasi 0Td. ttah-
%d. Kai udg zot Eextvioapie »ol Tig dV0 TQoNyouueves EVOTNTeS 0vTol TOD
AEPOAALOU GITO TA YEQUOVIXAL, (G AVOPEQOUILE OTL RAAMMOTA KO CUUPWVAL UE
OMOUG TOUG ROVOVES TH|G YEQUAVIXTIS YADOOOS UITOQEL VA OYNUOTIOO0ET nail VAL
AOTLOYVOEL KO TO QTjUL metaphrasieren.

Yt Tiic TOTAOEWS Nag —1d0n Evraois o’ EAAnvixn goaciodoyia>~
VITAQYEL, €€ AMOV, %Ol QOUTOLO 10TOQIXOPILONOYLLO TTQOTYOUUEVO: O UEYOS
dyyhog netaguotnog ot John Dryden, dvatoéyovtag oty ®olvTldveLo
ouanoLon "uetdpoaons” xal "Tapdgeaong”, £XEL XONOWOTOOEL O YOOVO
AvOTTOTTTO TOV 0QO metaphrase, TQOXEWEVOV VA YOQOXTNQIOEL TNV xaTa AEEn
UETAPEa0n.'® A&V uIToe® VO ATOPUYM TOV TELQAOUO VO AVTLYQAP® OAO®AN-
Q0 TO TaRAOEN L

Dryden defined as metaphrase the process of converting an author word for word,
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line by line, from one tongue into another. The adverse example was Ben Johnson’s
translation of Horace’s Art of Poetry published in 1640. Indeed, Ben Johnson and
the role of Johnson as interpreter of Horace play a particular part throughout
Dryden’s critique. Both Johnson’s results and common sense demonstrated that
literalism was self=defeating. No one can translate both verbally and well.
Dryden’s simile retains its charm: "’ Tis much like dancing on ropes with fettered
legs: a man may shun a fall by using caution; but the gracefulness of motion is not
to be expected: and when we have said the best of it, tis but a foolish task; for no
sober man would put himself into a danger for the applause of escaping without
breaking his neck."

"Oyi! "Oy! — évvoeital &L 0¢v mpoTelvovue TOV OQ0 metaphras Pg TV
gvvola ov T1od €duve O Dryden. To Oéua, oVTwg 1) dAAmG, Exel MOET: O € v
neto@odlovue mote nata AEEn ‘Otav, udiota, S10G0*OU-
e OTiG avemoTnuLareg aibovoes "TIpd&En Tijc Metdgoaong" otolg véoug
POLTNTES, EAV TTQOTIUNCOVUE VO (] DLATVTTDMOOVUE TNV AVWTEQW OdNYLOL UL-
LOVUEVOL VYOG WmOAixT|G EVIOATS 1) TEQWTOYEVODS ®AVOVOS dnaiov —Ov
xata Aé&w uetagpoaoeis!-, ouvnmg "Eemetape" 0 6o TnTnua 0TOV UEYLOTO
YQOVO TTOV GITAULTETTAL YO VO TTQOPEQOVUE TAL TTUQOUXATM TUITOQOXEAEV OTLRAL
LoyLa: Qg yvootov O¢, maudid pov, d¢v uetagoalovue TOTE RATA AEEN,
aAha xatd o vedua." “Etol! Kat omaviotata 6& Ouundel vdmorog dmo
"UAG, TOUG ALOAOKOVTES, VO TOVG ETOTIOEL TV TTQOGOYY 0TO OTL ADTA TO. AO-
YLOL CNUALLYOUV TG, EVD 0T1) dtodinaoion Tol petapedley Eextvape oyedov
dvayraotind Amod Tic onuaoieg TV MEemv (4md dho TO onuactond eVEog
TV MEewv, ONhovoTtt) avalntovrag TV Evvold Tovg g OMAWo Tod mTvel-
LOTOG TOVG, OTO UETAPQAOUQL... OTO TEMRO ATOTELEOUA TT|G UETAPQAONG
UOLG... £70 0VOEVL TTQETEL VO EUPOVICETOL ADTO TO ONUALOLOHO YOAUUL, GAAG VL
LOG. TO £VVOLOOUOTAOLOXO TIVETUA TV MEEEMV — AAMMDGS OEV EYELS UETAPQOL-
on, GMA #ATL GALO... RATL GAAO TTOU —VaL TO TOTUE ROl TTAM UE TQOOPUT AO-
v tod Kwvotoviivov Kapdgn- 8év eivar molureio. éxrdxtawc syvon!"’

Tioti, Ouwg, va meotun 0t 1) diebvortoinon tod EMNVIOD QOV ueTdgoa-
on; lati va un) peivouy ta meayuato g £xouv; “Yrdyel dvtwg Amoyomv
LOYOG OV AlTLOAOYET 1Ol OLRALOAOYET TNV AALOYT) THS RATAOTAONG TMV
TQAYUATWY, L& VO UTTOQOTYV VAL alTlohoyoDvTow %aik va dtxawohoyotvral (ot
omoteg) dhhayeg otV v xonoer 6poloyia; 1600 dvemaxreis 1} TO00 0TEVOL
elva, v AN TEQUTTAOEL, O &V Yo1oeL Spol (8mmg " uetdpoaon”, " LeTagpa.-
0tg" %.T.A.) =T000 07O EmiTedO TMV &L PEQOVS EOVIRMV YAWOOMV 600 %
070 dedveg Emimedo—, wote va EmPdihetol va dAAAEOVY ral O ue dEova
aAhayfs olleg avaryoueveg oty EAMANVIXT YADOO,

(To &yyeionud pog dtraoroyettal xai md TO PoTo TG TaQoVoag: eloN)-
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YNoNG Ue T Aoyt Tot Ayapuéuvova 4o T A tiig TAtddag ol onuaivouy:
avta 1o modayuata Oa ta Eavaoxeprolue amo
x01voT —ovto Tavatel uetagpoalouat: ovoxéntouat."Ag ovorepoiue,
AoLtov!)

A€W, pahrota, va Eentvnom Ao TO deVTEQO UEQOGS TOD TEAELTOUOV EQWTI-
LaTog, Tov Arotéleoe €€ MOV xal TV Agoou TOV Emg M daTuTm-
DeLo®V OREPEWV KOL TQOTACEDV POV, ROl RATOTLY —APoT, dnhadn, Ba Exel
Ao T LEQLA WOV TOXTOTTOWOET TO EEmTEQLXO TNTNUOL %aik Oa Exel AVOET TO
AvaQUEY TVTUXRO TEOPANUO— VO TTEQAOM 0TV AT EUE OVOLOL TOT TQAYUOL-
TOG: V&L ouTNTNOET, ué dAha Loyla, TEMTOV, TO ROTA TOGO VITAQYEL YEVIRMG
%ol A0QloTwg MeTApEaon 1) GV TQETEL VAL DLARQIVOVUE OTTWOINTOTE ROTA
TEQLTTMWON O¢ " UETAPQAOELS" KAl "UETAPOACELS" , ®OL OEVTEQOV, TO RATA
71600 VEiototon [evinog Metagpoaotg (1] oxéta xai dgnonuéva Metapoa-
otg) 1} v, xatd T BemEnom Tig dradiraciog Tol UETOPQALELY, TEETEL Aval-
YROOTIXDG VO EgywEilovpe "LETOPEOOTES" ®al " UETAPEOOTES" . ME dAla
MOYyLo: DTTARYEL, doaye, TO Eva Tévog »al Ta vitoeidn Tov; "H unmwg meénet
ot Avayrny xol €€ doyhg va 6L0L%Q£vovus VIToYEVT 01O Eva [Evog, vdbe o8
VITOYEVOG VAL Bewoettan xoTomLy owrovou,o Iévog mou £yel vnoetén, ‘H devte-

o1 TEQiTTTMOM d¢V elval AV O XOVTAL OTA TQAYUOTOL — ELvaL 7L TG 1da Té
TEAYUOLTOL, VOULE .

Od Eextviiom, Aowtov, €Tot, A ol mdTa-TedTo Eexabagiow OTL 0T
dromimmon tiig Gpoloyxdic Hov mEOTHONE TO LOVO TTOL d&V e TawOEl eivar
ATTOLOG EQTTWV YAMOOIROG COPBLVIOUOS —YOUL ETIXTITO VEOEAANVIXO, OVUPM-
vaL g 1O 0moio Ol T Yhwoowrd (rok Iyt wovo) xakd T dmaoave ot “"EAAnveg
(yevir®dg %ol G0QLOTMG: ... TA ODOAVE... MEgL... ol "EAAnveg...) nal ol "Eévol" Ta
mQave (ETIONG YEVIRDS ROl ALOQIOTWG: .. TA TTHEAVE, ETELOT TOVS TO ODOUUE
doaye Euels ol "EAMVES;... ) UNTTWG... MEEL... Udg Ta moave, YWEIG TAYO VO
UAg QWTNOOUVE KAV AV TOVS TO EMITQETOVIUE ROl VITO TOLOVG OQOVG TUYOV
TOVG TO EMULTQETOVUE;...) KO TC OLOPEVIEWPALVE, YWOLG VO WTOQEGOVV Pefaimg
TOTE %Ol VO TA TTOAMRATOAABOVY, ApoD deV EEQOUV RAAN-RAAL TGS YivOVTOL
TAL TQAYUOTOL OVTA, TTOV OELOVY UALOTOQLOL KOL RATTATCOTUVY, AANGL %Ol OMaL
€V YEVEL T TTQAYUOTOL, UWAGS XOWOTAVE OE Ol "EEVOL" almVLOL EVYVWUOOUVY), THV
OTTol0L TTOTE 1, AVTE, OYEOOV TTOTE OEV UTTXOLY GTOV ROTTO VAL TV OUOAOYOOUV
1] V&L uag TV Exgedoouy £otm xal YPriuoLotd, Evd Euels Tovg fondnoaue va.
rnatefoive Ao T OEVTQa, OOV EMi AUMVES ELOAY OROQPAMDUEVOL %.AIT.,
AT, %M.~ AoD, howov, Eenabagion &t o€ 6,TL TEOTEIV® TO UOVO TTO
dev ug mawOEl elval #dmolog Fommv YAmooog cwPviopds, omevdw v 8En-
YNOW TO AOYO THiG TEQL TNV 0QOAOYIO TTEOTAONS Wov. TTopd Taita Emuévm va.
Mw pall ue tov peyoro ‘AheEavooLvo:
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‘EAAnvixog —
iSiétyra Oév Eye 1) dvBowmdTyc Tyotéoav.!®

‘H mooht onpacia tod dgyoatoeAAnvizod pnfuatoc godlw eival
Oelyvw ,0Vmo00etxvVw,0nidvw, 0Tl TOV PAIVETOL 0TO dVO GxO-
MovBa TaadeiynorTa Ao T OUNEUXA Emtn): ofuat’ (...) Td ol Eustedo Tépead’
"O6vooevs,"” woi utbov mépoade maor.? “H onuacio avt diaTneetton ®ol
0Td Ve EMVIRA, ROOMDG %Ol T TOLOL QUOLTA ATTOTENOTV GUVMVUUA TOD Aé-
yo. "Etou dvti va modue deige uov to dpouo, Mepe még uov 1o 0pouo’ avti va.
TOVUE VITOOEIETE UOV TL VAL %AV, NEUE TTETTE UOV TL VA XAVW" ROL, TENOG, AVTL
VO TODUE ads ONAwvw xatnyoonuatixd, NeUe 0as Aéw xaTnyoQnquUaTIXA.

"Alheg onuaoies ToD ENUATOS PEdlw —TO00 0T AQYOIM, OCO %O OTA VEQ
EMVIHG—elvai A ad @, EEny &, éEnyodluat,dtacapd,pave-
QOV®W,AaT0oXAAVTATW,0taxnQVTTw. N TOVIOOUUE, DOTO0O, OTL
Aeg adTEC Ol oNuasteg elvar Aopalds ouvdVULES TOD Ay, GAMG %al TO Ee-
meQvotv. "Ag Buunodue Eva modderyua Ao 1oV PiloxtiTy ToU ZoQorAi):
Dodoov, dnep y’ EleEag, hadn éEfynaé uov cagdc 6ia Soa eineg, moo-
toémel 6 Neomtohepog otov "Eumoo.?! Zra véa EMAnvina 60 progodoape va
nodue: Expoacé uov? ti és va melig.

To ofjua podalw / -ouat €xeL, TENMOG, ROL TG ONUOOIES T X ETTO U O L,
dtavootpuat,cviloyilouat, xQivw ,éTitvod,unyad-
vaouar,pavtdlouaor’Idol uegud magadeiynoto — Ao Tov “Ouno:
arda ual’ evxnlog ta podlear dooa OéAnaba...?® 4o TOV Z0QOrAY: un
TEWVE UaxQAV, AAL’ Ows #eVYels Tadpw / poalov Tov avioa, ¥ Tt uvbnoy
taya...2* nal amo tov ‘Heddoto: époaotn xai ég Ovuov éBdAleto.?

Ao ta mponyn0évta dvtihapPavouaote Ot otd EMNVIRA —EQY0OT0L ®Oil
véa— 10 ofjna poalw dMnhwvel Evégynua ) TEAEN Aoyou xal dwhiag. "Etol
@podoic elvar not’ YOS 1) outdia, V) yAdooa, mwg paiveral nadagd 0td
arOAoV00 TaAdELyIO ATt TOV ATAOVO: avTo 0¢ Totvoua. [: Mdaong] eig v
EAada godow immoutyng dvvatar,?® ftow o dvoua "Maons" onuaiver ota
EMpvixa "immoutyns" — vouiLw, nahota, 6TL cwotd A HIT0EOVCUUE VAL
Tovue: T0 dvoua "Mdong" ota ElMdnqvixa uetoa @ d et at ws "Tmout-
yig". Metagodaoaue £tot o "dvvatar", yiortt OEAaue v TOVICOVUE T ¢a-
ot OVvaun s MENS podlw.?” ZavoamaiQvm TaQdderyuo o Tov Aila-
VO... AIT0 EXEIVO TO oMueto, drtov TNtd Ao TOV AVoyVHOOTY TOU VO TQOOEEEL
™V 7TeQLyoapt) TV Teumdv:

®£pe 0V %ol To nahovpevo Téumn 1o Oettolnd Siayedapouey T Aoy #ai

SLATAGOMUEV” DUOAOYITOL YOQ KOl 6 A Gy 0 ¢, 8avEmOvvauty @oa -

o T1x v, mdev dobevéotegov doa fovletal dewvival TdV AvOQ®dV TMdV

%OTAL YEWOVEYiaY detviv.?
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"AQa, 0T EMANVIRAL, OTIONTTOTE TEQLEXELTO Q Q A O T L% O V 1] AVOPEQETAL OF
adTo elvaL dvtwg S v vaun tod Aaleiv nalonuaivetty Ao o-
0 a.? ‘Emouévwg, ®ai 1) 4etdpoaon, dg TEQLEYOVON TO U ET A Y Q A O T L -
% 6 v 1| dvageouevn ot avTo, poaotixt dvvauls Tod daleiv gival dviog &v
TELEL, ROTOL TOL AVWTEQW, KO ONUALLVEL EVEQYNULL T) TTOAEN AOYOU ol OUMAG. .
YAWOOLRY) EUTTEdWON YTOL.

‘OnoTE O UETAPQAOTHS —YLA VA Eavamiaooupe TOV “Oungo, Tov TOoo
TTOMOL WA PAVEQMVEL RO TOOM QAT KO YUY WPELT) LGS OLOAOREL- QOdO-
oetatl w¢ xe vénrow, Emel molvuyavog éotw,® dnhadn 04 Peet Tedmo, O &t
VOT|0€L A VAL T e, YT eivar toluunyavoc. 'Ed® umogodue Stevxouvi-
OTIXA VO CUUTTANQMOOVUE OTL 0TO TaAOend nag to Enifeto molvuyavos
goyeTal va Emuteivel T Aextint) duvauy To0 QNUOTOS QEATOETAL, IMAS KOl OTO
oNUAcLOAOYLXO duvard Tot pedtew ouufallel, dtmg 1O eldaue, ®al TO
Uy avacOar’AMG 00T AroUBMS EIVOL O UETAPEOOTYS — TOAVUNYCVOS UNYCi-
VoG Tol Aoyou!

Ta 1O podew ol yud TO Péyo oNUAcLO®O TOV £DQOG, VA, TEAOG, %L Eval
TEQUMTTTIRG —" cuvolxrd" B Aéyoue— Todderyno Ao ToOv *Ayauéuvova
toD Aloyvhov, Ad TO oNuelo Exeivo, Omtou 1) KAutouuotoo moQaxivel tov
X000 1@V dmdena dQyeiwv YeQOVTMV va ovvevon0odv avtol ue Ty aév-
vijuova! romaditiooa Kaoodvdga: av 0¢ avti pwvijs pod e xaofidvy ye-
00,2 TOUTEOTLV: Byt té Qavi], ua ué To fagfago, ué o Eevino oov yéot Tég
NG YVEPOVTAS TNG UOVO. ZTO EAAMVIXAL WITOQETS VO (PQATELS ArOUa %Ol (e
10 1oL (nol adTo VA elvar Ewg ol &% Tod dvtifétov— adTovonto, dpod
ovvnOWoTaY %ai 1) Expoaon: pedle Adyw,> fitou: wés To uov ué Aoywa). I
avTo, AAAWOTE, %ol O AloyVAOG LETAOETEL TV IOLOTITA TS YWV 0TO YEQL:
1N "7doPavog povi)" ioodvvauel ue Ty "vdagpfavov xetpa" - 1) " 1agPavog
Qwvi" eivar 1} "xdofavog xeto" .3 ToO yéoL, madviwe, &v xai ui) Adhov dpya-
VO, WITOQET VA EENYN0EL ADTA OV AEEL 1] PV xoil &V xaTAVOOUVTAL,
AnUpds Emeldn VrorabLoTd T hakinn) EEowxeiwon ue Tv Eévn yAdood...
EEonelmon 1), ol TeQa, OlxELOTNTA TTOV Artovotdlet. ‘O dmodéntng Tod
EXTTEUTOUEVOY UNVUUOTOS, ONLadn 6 X0Qog, ratahafaivel avTi THV
ATOVOLOL OIRELOTNTOG, XATONUPALVEL TNV RQLOUT BVAYXT] GCUVEVONOEWG, KO-
tohafaiver xoi T orovdaoTnTo THS EMENTOVUEVNS EMROLVOVIOGS, YU
avTO %Ol Aroxivetol otV Evtoit tijg Khvtawunotoag ue ta drdorlovda
Moy Eounvéwg Eowxev i Eévy TooD / deloBar,> mov avasel: an’ 6,1t
paivetaw n EEvy yoelaletal ueTapoaotn xalo, mov va ueTa@eatel cwota
xal ué oagnvea.®

AN vat, v " uetopealom" nata tedTov onuaivel "Eavaléw tig AéEelg
wag Yhwooag o& wav A" xot &v yU avto yeeldletan " €ounvevg 1000g",
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OMAadT), Omws 101 elmape, " UETAPEAOTNG RAAIS, TTOV VO UETAPQALEL COTA
%ol UE oapnvela”, TOTe VITEQ ThiG TUYNG TOD QOV UeTAPOaon OTOV dedvi] 0Q0-
Loywxo oTifo wwogotue va Emnalec0otpe OQLOUPEVTIXG Al TO TOQOUXATO
ROTOATIHO TTOQADEYUA ATTO TOV ALOVUOLO AMAOQVAOOEQ:

Ocdc Degwveiag ovoualouévng, ijv ol uetapodalovres eig v ‘EAldda
yAdooav ol uév avlneopov, oi 6¢ piloatépavov, ol 0¢ PeQuepovny xa-
Aotow.>

TO moaderypo adTO WIT0QEl ®aAALoTA Vi BEmENOEL (MG TO PoTOo Tiig Meta-
poootxis. Tid va #dvovue TO TEAYUOTOL TTLO MOV, YLd VO T roTaAdfouue
nal xohvTega! “Ymayel a Oed, ot Aéyetaw D & 0 @ v € L a —udig Méer 6 Aro-
VUOL0G O AMHAQVOOOEVS—, ®aiL, Y& T PLLOLOYIXT] XQIPELD, VITAQYEL %otk Aoi-
TeEVETOL 1) TToAnt) / ETQovonixt) Oed F e r o n i a,* 10 Gvoua tijg 6moiog 0y0-
VTOL SLAPOQOL UETAPQAOTES VO, TO TOTV OTA EAANVIXG AT A TOVG, AOLTTOV,
1oUg uetagodlovrag eic Ty ‘EAAGOa yAGooay »dmoloL Ty elmov ol T Aéve
avOnqdoov,ndmowol oL Ty elav xal T Ave p tAooTépavow,
#al xdmoloL GANOL o TV eltay %ol ) Aéve @ £ 0 0 & ¢ 6 v i v, XWOIG VO
ATTOXAEETOL VO VITAQYOVV TMQA %otk AAAOL TTOV VAL T Aéve MG (avOeogo-
oov, Moyou xaon, 1), Eéow "ym, avBogopov) f) va. VitaEouvv 0ToO uEMOV %ol
Aot ToL VAL TV oDV ®ATmg AAMME, Ev@Dd avTh) elvor %ol ToQauéver wio: 1
0ea @ £ 0 0 v et a. Ku &tol yud mv levxawievor® Buyoatéoa 1o A0g wai TG
xadlmloxauowo avaoons Aqunteoc® &ovue ot ddBeon pag oy OAOxAY-
on GAvoida dHvoudTwYV, TTOU KoArelONrav GO TOVG deLvOTEQOVS 0LOEQAdES
to¥ Adyou ("Oungo, ‘Hoilodo, Aioyvho, Zopoxrii, Evouidn, Agiotopdvn,
ITivdago, IThdtmva, Tooxdty, Zywwvidn ®.A5.) — AAvoida Tov UIT0QET VA
amontoetL nai AAhovg ®Qinovg oy %L avtovg ov o Exel: Kogn, Kopa,
Kovon, ®eooeqpovny, ®egocpovein, [lepaepovny, Peooepoveia, [epaépadoa,
Pepoéparta, Pegoépartat!

Bépana, 6 »ahog %ai rhOTovog Exelvog 0NToQodigns Aloviotog dtd v
‘AMroQvaooo "Eexvdel" (Emuelds, dooye;) OTL ol —Omwg Aéer— uetagoedgo-
vreg eic Ty ‘EALdOa yAdooav Eumedmvouy EMvines Exdoyes Tol Aativino
%rvplov OVOUOTOg Feronia TOV GUVIOTODY ROT OVOLOLY AVOUETOPQAOELS GITO-
0%OTOTOES O€ AVTIOTOL(IOELS e 101 VITAQYOVTA OVOUATA, UE )01 TOEXOVOES
EMWVULES — AVTLOTOLYIOELS OF TTOV, AV OEAQUE VO TTQOOPUYOUUE OF UOVTEQVAL
UETOLPQOOLOLOYIXT] OQONOYICL, XAAAOTO O PTOQOVOOUE VAL TS Y OLQOXTNQL-
oovue wg equivalences, NtoL g ioodvvauies (Eotm nol OYPLyevels). A adTto
—(g £0M @Tavel!— ag unv to BiCovue dlo!

Mudic, Sumg, ®ol dvagégaue mo Tavm TO TeElevTaio dvoua Tiig HBeds, TO
ovopa Pegoéparta, Ag rAVOUUE TOV ®0To V& Eeuilioovue TOV Koatvdo
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1o [TAdTwvog va dodue mdg PAEmeL Ta TEAyHaTa 6 Zm®QATNG KOl TL AEEL
OYETHA 0TOV oVVouLANTH ToU ‘Eguoyévn:

"Qeoépatta ¢, moldoi uev xai totTo pofoivtal To dvoua xai Tov "ATOA-
Aw," Vo ametpiag, wg Eowxev, ovouatwv 6000TNTOS. XAl yao uetafdiiovres
oxomotvral Ty "Deoaepovny, " xail dewov aUTOIS Qaivetal To 0¢ unvoeL
oy elval T Oe0v. dTe Y4 QeQOUEVQY TAV TOEQYUATWY TO EPATTOUEVOV
xal émagdv xal Svvduevov éxaxolovbelv copia av ely. "Peoémapa" ovv
OLG TV doQiov xol TRV ET A v TOoT @eoouévouv 1 0eocdv opbag
xaAolto, 1] TotoTTov TL =01’ 67EQ %Al aVVeoTW avT 0 "ALONG GOPOS DV, OLOTL
T0LaVTN) E0TIV— VDV 0& aUTIfS éxxdivovor TO dvoua, edotouiov megl Thelovog
wowbuevol tijg AAnbeiag, dote "Degoépatrav" avtyy xalev. 2

Anhadn) ToT Ael:

"Ag megdoovue Twea 0to dvoua " Pegoépatta, Eva dvouo oL TOMG KO-
opog 1O pofartar — dmtwe, GAAwote, cupPaivel xol ué To dvopo ATOMWY" ...
‘O n6opog, &’ 8,1 paivetal, Ta Ovopata avTd T¢ pofaTol Evena Tig Amel-
otag xal Thg ayvoiag Tov yuew &mod v 6006t Td Tove. Kal 1o AMm 010,
yioti 1o dvoua " Pegoépatta” TO AAAATOVV ®ail TO vdvouy " degoepovn" 1
"TTegoepovn" , Emeldn) TO TEMTO UEV TOUG POLVETOL POBEQO KOl TOVS TQOUALEL,
Td 8¢ dlha 810 ToUC Pavepdvouv dtL 1| Oed elval cogn. Adym Tod dTL Td
TQAYUOTO. (PEQOVTOL OTOV ROOUO 08 dLoxT| ®ivnon, 6TdNTOTE EPATTETOL RO,
dmag Epasmtopevo pg ndtt dAho, EEaxolovBel va dtatnet v Emagt), Bew-
petton Ot dmoTelel detypa cogiog. Zmatd, Aowmdv, Ba dvoualotav 1) v Aoy
Oea " Peoémaga" 1600 £E aitiag Thig coiag e 600 ol Y THY & 7T o ¢ )
Tod gegopévou, YA TV Ema@n TNg We TNV %ivnon
gvvo®, 1] YL ndarotov dAAo madpoto hoyo —idov 8¢ xai 1) aitia ToD OTL O
00goOg “Adng el paki tne: dom 1} B adt) elvan cogy—, AV duwg d&v dvo-
naetar Etot, Yot ot AvBomIToL HEQUUIVMVTOS YL T AeyOuevn edotouio nol
(PEOVTITOVTOG TEQLOGATEQO IO TNV EDPWVIXT] EVIVITWON TOD dVOUOTOS *atk Syl
YL TV G 0ELL, TG GAMAENY teQurd YOAuUaTo ®ail TV Grroxahotv " Pepé-
potta".®

Koivo 011, dtafalovrag meooexTind TO ArdomTaouo ovto, eVyeQMS OLa-
%QIVOUUE TECOEQQ %QIOWLOL OTUETL, ETTAV®™ OTO, OTTOT0L UTTOQOTUE V&L 0TAOODLIE.
T onueion ot eiva o EEfiC:

ITodtov: Ot dvBowrtol Exovv Moyovgva aAlalovv ta ovoua-
Ta — Oyl UOVo Ao YAwooa o€ YAmooo, GAAL ®ol HECO O Uiol YAMOOO, 0TIV
oL Toug T Yhwooo dniadn. ‘H év Aoy dihayn dvoudtwv, 600 adTOpT
nol —00 Méyoue— EEnTeQUrdS Avoutiddnc* xai &v eival, otouyelo0etel %a-
D001 UeTaPEAOTIRY TEAEN, OLOTL ol uetapoalovres nolotvrou 1} @OoTvToL §j
EOLUODV (... ... §...) V& TOTV GAMGDGS xATL TTOV TjO1 VITAQYEL OLOTVITWUEVO.

0230



Agvtegov: Kat agpod, Emouévmg, dud #000Qds UETAPQATTIXTS OQUOEMS
AAAGTEL 6 ®OOUOG TA OVOUOTO o petafdher TO AeEnd Tovg status, 1) ueto-
(PQAOTIXY] TOU dQOOTNQLOTITOL WTOQET AAMOTA VO HQLOET IT0QODY, ONAOT),
va %QLOOTV o Emhoyeg TV dvoudtmy. I adtd, Aowtdv, MG %ol YL ®Amot-
OVG OTEVOTEQOVG Ol EVOEMG EMOTNUOVIXOVS AOYOUG, TTOU ExOETEL O XA
™G 0TO TEMTO UEQOG 10D Kpatvdov, noivel Oti, Aot "Emtoémetol” nol
"eivow AmodexTn" 1) GAloyt) TOV AVOUGTMV, TO 0WOTO RO T YVOUY TOL 00
gltav va dvopalotay 1) &v Aoyw 0ed Deoémapa. ‘H duvatdtnta avth) onuoi-
VEL, AVEV ETEQOV TIVOGC, OTL LA ®ATTOLOV AAAOV uetapodatovra eig v ‘EAAdda
yAGooay 10 medio THV oYeTU®V ETAOYDV elvar dvotxTto. "Av BeAooupe, td-
MOTa, VA TAUE TA TQAYUOTOL TTOQOITEQN ROL VO TTEQALTOUUE GITO TI| UEUOV®-
WEVN AEEN OTO EVIOTO REWWEVO, UOOLOV TOD OTTOLOV ATTOTENET 1] ®AOE UEUOVIUE-
N AEEN, wrtogotue va wodpe pall ue tov Hans Rober Jauss 011 tO Aoyoteyvino
#elUEVO... TO #dOe MoyoTEVIHO %ElUEVO, AU #al &v elvol TEOIOV THig onue-
QWG ®LOMOG UEQQLS, DEV TTOQOVOLALETOL OTOV ROOUO G ATOAVTOS VEWTEQL-
ouog (absolute Neuheit) oUte AQOQWVETAL EVTOG EVOS xEVOT TANQOQPOQILDY (in
einem informatorischen Vakuum), A\ tood1a0€TeL TO OToL0 dUVAUEL XOLVO
TOU UE AvayyeMES, UE POVEQQ T) KQUPA ONUAOLL, UE OLXETES TTALQOOTAOELS T
VITOUVIXTIRES OONYIES TTAEVOEMG, TIQOREWEVOU VO TUXEL OUYXEXQUEVNG Oe&tw-
oewg (Rezeption) dmod avtd. Agumvilel dvapvioels amo dlho €oya hoyote-
YV %o §O1 Sl oouéval, LETAPEQEL OTOV AVOYVMOTH OQLOUEVY) CUVALTOY)-
LLOLTURY) (OQTLON AU, YEVIRMG, EEXLVAL GO (v Aoy, Tov, HECO. 0TV ®AOE TG
MEEM Ao, Exer Toobetnoel TEILES-AVAUOVES YIAL VO TTEQAOEL TO QEDUL THS
UEONS %ol TOD TEMOVGE, R0OMS AVOLYOVTOL AOUVOQOL OL 0QIoVTEeS TROTOOXIAS
(Erwartungshorizonte) OAwv TV duvauel Avayvwotdv Tov.?

Tottov: ‘H dAhayn TV OVOUATWYV YIVETOL YO #ATTOLOV (GANO TTOQOUOLO)
AOvo... i dmorovdjmote Adyo, fitol. “Evoag 6o Tovg Adyoug UmoQsl va ival
%0l TO TS O TO TELS TO OVOUOTO RO T) »OAVTEQA — 1] EDGTOUL ONAOVOTL.

Tétagrov: Ot dvhpwmot, émouévog, AAMAToVY Td dvouata evoTouioy
meQl TAelovog motovuevor T ainbfeias (pQOVTILOVTOS TEQLOCOTEQO YLdL TNV
E0QOVIXT] EVTUTTWON TOD OVOUATOS %ol Oyt yLo TV dAnBewa). TO va Empuévelg
va, Tl T Feronia Oy [Tepaeqovny, GG Pepoe@ovn, WTTOQEL VAL POULVETOL OF
TOMOVG Aot EXCITNOT T ExAexTIRIONOG THS narLdg Moag. 'Evdeyous-
vag 8¢ ol v eivar! KaBolov dév dmoxheieton pdhoto — &g’ dcov, Evvoeital,
ATOVOLALOVY TTOVTEADG Ol AVOLYROTES VITOOTUAMDOELS THS ETUOVNG ETAOYTS
oov. "Av, Taviwe, 1) dANOelo Taileton Avaueoo oTo Yo i ®aik 0TO daoL ¢,
gyovue Avev ETEQOV dralmUo Vo TV TaUEovue ®ol TAvw oto HEco Pijta
Bepoepovn! Tiatt Sy, Agv duovyeton xol Tooa doynual... Se non ¢ vero, ¢ ben
detto! "Av 8¢v elvon dAnOég, eivar Tovhdyrotov ebotopo! "Av, Td, drogooi-
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oovue va aiEovpe OAn TV dABelo TAvw otV evoTowia, TOTE TAQO TOAY
gdrola TeQVAE %ai Gto T Bepaepovn woi ape 6mov BEhovue: otV dgoo-
EvlavOn, oTOV TEQOVOTTOQO 1) ROl OTO auTEAOPATOVAO, NOYOU Y401, OV
y0£L0.otel. Tt OEAm VAL T3

Me i %ovPEvTa: #oAO Elvor VoL fmngsrof)ua ‘n‘]v alnOeLa, voL uny moQa-
uehotue OUMS ®al TV EVOTOWLOL. AVTO Gmwcwa 1] evoTOLOL unogu VO elvou )
OLM’]GSLOL %OLL'YLOL‘IZT]VOL%QLBELOL  edotopia pmogel va eival
M aAnbera tHRg AANOeLac TO petapaotindg AANOES ofjua EAEY-
YETAL TAVW 0TO oMU Tiig YAwooag dgiEemns, dpod 0Td TAMIoL0 AdTig T O
ExeL oodaoer 0 WETAQQOOTNG UE Paomn tig 6dNyieg mov Ehafe
ATTO TO OUVTETAYUEVO 0T YADOOO &(petngi(xg HEWEVO. ZNUELDVO), ATADGS ol
XOQLV TG ngwragxmng OVVEVVONOEWG, OTL 1| hoyoteyvia eiva €€ 6gLouod
evatoun” doa, 1) ol GAOeLa THig AoyoTeyviag etval xat’ Avayxny ebotoun.
AMMGS gV yiveTad... TNQOVUEVWV TOV AVAAOYLDY —YLa UMV 710D, LOAMOTAL: YL
gvav MOyo moQamdve— eV o TOU O TQEMEL VA ELVOL TA AOYO-
TEYVLAO UWETOQQ GO WUATO, AXQPDS YL VO UV TQ0dIdouV TV £E
optouo® aln0sia Tig Aoyoteyviag. ‘H evotoun andewa (xal Oecmlouevn xal
UETOPEQOUEVT) EYEL TQOTTOVG... TQOTTOUS TTOAAOG, %Ol TTEETEL VAL TOUS FoOoTuE.

sk

Stig ‘Ixétides 100 Aloyvlov dxotue TOV Aavaod va Citdel o tov faot-
e TV AQyeimv va ToT Bel uéoa Ao TOVG VIOMOUS PEQLROVS AVOQMITOUS
VO, ToT TOVG OTELNEL LA OO YOVG:

omdovag 0¢ podoToeds T’ éyywoinv
Ebumeupov (...)*

DPodoTOQag... Podotwo — 1N MEN Amavtd uovo otov Aloyvio dmod
0,TL E€Qw ®Ol ONUALVEL TOV 00nY0... avToVv mob E€gel va o€ maeL xAmov ue
aopdlewa. "0, 6nka6n Cntdpe om UETAPQAOT AOYOTEYVIRDV xsmavwv
gOanrogsg ToU VA elval /wragoanrogsg %awkknkovg 001 yoUg oL E¢-
QOVV VO, UAG TTdVE GTOVG TOTOVG THG AOYOTEYVIAGS UE AOpAELL.

Td tehevTolo EIXO0L-EIXOOLTEVTE YQOVLOL, OTTOV %Al ExeL TAQUTNENOEL TO
uéya boom TOHV UETAPQUOTIXDV XL TV UETOPQATLOMOYIRMY OTOVIMY, Ol
EQEVVITES EXOUV TTQOPET TAYHOOWMG OE RATIYOQLOTTOLOELS ROl EXOUV Gval-
Oei&el (Tdr) dupoga €10M (TRg) UETAPQOONG.

‘O 600G Aoyoteyvixn ueTdpEaon 0T EAAVIXO OTUOLVEL TNV OTTOLALONTOTE
UETApOaom #yeL Yivel ugé 1100 Aoyoteyvind, 8yl LOVO HETAPEAOT AOYOTEYVL-
%00 xewévov. "Etot, hoyoteyvint) Wtoel #AAAoTa VoL elvol xod 1) LeTdgpoaon
EvOg 60MY0T YN0EWS POTOYQAPIXTIC UNKOVTC, GO%ET O UETOPQAOTIC VAL ElyE
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1OV &vAhoYO 0L0TQEO %Ol VO UV E10E TO TEOC UETAPQAON AELUEVO (DS AITA)
TAQAOEDT TEYVIXMDVY TQOOLOYQUPDV. — TEYVIXN UETAPOATN, OIXOVOULXY UETA-
POAON, VOULXT] UETAPOOT], LOTOLXT] UETAPOAOTT], TTOMTIXY UETAPOATN, BAixn
UETAPQOON, UNYOAVIXT UETAPOATN %.AIT. ATOTENOTV UETOPQUOLOYEVELS VEO-
TAQOLES, TTOV dEIhOVTOL UWEAAOV OTHV AoVOO0TY OQAON (PAVATIXMY UETAPQOL-
OLOAOYLOTMV TTOQO (POOVIUMY UETAPQOOTDV.

ZTic UEQES A, OUWG, TV Tiig AoyoTeyvixiic AeYOUeVNS ol TG UETAPQT-
oNG TV BLfAedv neWEVOV, YIVETOL TTMEOV MOYOG VIO E[0XES UETAPQAOELS: TE-
VIR, VOULX, TTOMTIXT), OIXOVOULKT) % \TT. LWETAPQAOELS... "ATTOY A TQAYUATA
%ol xvovvaodn... Y TV adto woi Emaveyopaote deEodinoTteQa:

Eivow ooagég 8, tov Mue otd EMnvine Aoyoteyvixij uetdpoaon, WtoQet
VAL EVvooDUE Gyl LOVO T1| UETAPQOOT] RATOLOU AOYOTEXVIXOT REWEVOU (TTOM)-
HoTog, eCo, OeaTounod Qyov, dorUIOV), AAAL XAl T1) HETAPQOOT OTTOLOV-
OMTTOTE REWEVOU, BQHET VO. TTQOOTQEYOVUE OTH] Y01 0N UECWV ROl ueBOdWV Lo-
voteyvir®v. Tl uag Eumodilet, doaye, va mpooeyyicovue (E0tm ®ai xaoLv
yovoTov) ue 0og Aoyotéyvn Eva ®elevo Vouxod TEQLEOUEVO KOl VO TT0.-
QUYAYOUUE AOYOTEXVIXO %OT OVOLOV el O}t WOVO VOULXO UETAPQOOUOL; M1)-
TG 1 UETAPQAOT EQYMV ROQUPALDY VOUXDYV AL VOUOIOAORAAWYV, OTTwS
1o [efyévt Iaoovndvig, péQ’ eimely, 1} tod Xavg Kéhoev §) tod TCwv Pd-
OVAG, O€V ATTAULTET —~TOUAAYLOTOV— ROTAQTION AOYOTEYVY; BAEmeL O dvoryvwm-
otg 0Tt OEV AW €00 ovTe Yt TOV Tduwo xai Tov OVATTIOVO 0UTe Yo Tov Tot-
Bwviavo, dg modue, 0oV, £V TTAOT) TEQUTTMOEL, EXEL Yivel €€ Ay Tic 0exTod OTL 1)
AOYOTELVIXOTITO ATTOTELET ®QIOWWO OTOLYETO TOT VPOUG TOHV UEYAADY OOTOV
vouopad@v, 6mdte xai elval Tnrovpevo: 0@ Adyog yivetaw yud ol vemTe-
Q0Ug dLavonTEg, OIToU 1) OTTOL0L AOYOTEXVIXROTNTO (G, BEPOLAL, VITAQYEL TTOVTAL-
moow) elval devtepeov 1) #al Tortedov otouyeio Dpove, opuonhateital 8¢
OTOV AUV, TOV AVOYRDV UETOPOQAS TOD KEVTIQLXOD UNVUIATOS TTOU O¢-
Movv va "mepdoouvv" ol cuyyoapeis. Ki dumg xavelg d&v nag Eumodiler va
dmoovue ol £dM, OTIS " VEDTEQES" TEQLITTMOELS EVVOD, " A" "hoyoTeyvix
ueTcpoaon” .

Mmogodue - 8¢V pumogotue, 6 600G, TAVTIWGS, A0YOTEXVIXT UETAPOAON
eival Eoqaiuévog xai 8Cet nandtning uetagodoswe £ Tod dyyhxod (7 xal
&x ToD yolroD): literary translation woi traduction littéraire dvtiotouyo. -
uaivel 8¢ —&tol dmmg elval xol AxoVyETa— TV UE AOYOTEXVIHO TEOTO %aU-
UEVN UETAPEOON OO0V TOTE 2EWEVOU. 'EE 100V %omOTNAes uetapodoels
&x 100 AyyMxoD dmotehoDV xai ol QoL Teyvixny uetagoaon (technical
translation), olxovouxn uetagoaon (economical translation), vouuxn uetd-
poaon (legal translation) woi wolutixny uetagoaon (political translation), dpod
O adT®V ®AMAOTO NIToQoDue VA& EVVOODUE OTA EAANVIXA RATA OELQU,
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TQMTOV, T UETAPQOOT TTOV EYLVE UE RATOLOL LOLOLTEQN TEY VXY O ONuETD,
®OTe va. Exovv TEooTelaoDel 1) EemeQaoTel T OQLaL THiG TEXVNG OeVTEQOV, TN
UETAQPEAON TV TTaoyyethaue, nag Ty Exavay kol udg No0e @onva fng %ol
TCAUTTO: TOLTOV, T1) UETAPQOLOT] DRACTIXMY ATTOPAOEWV ROl TTAONG PUOEMG
VOUOOETIR@MV KEWEVOV, AAAL %Ol TNV OTTOLALONTOTE UETAPQOLOT ETITENEDE KA~
TTOLOG VOULXOG (OLX11YOQ0G, OLrai0THG, CUUBOAULOYQUPOG...) RO, TETOQTOV, TH|
UETAPQALOT OTTOLOVONTOTE XKEWEVOL TIDELE YONOLOTOMOET YLoL TV EEVTTNQE-
TNON OTTOLWVONTOTE TTOALTIRMDY GROTMDV.

Zretdm va oNUELDO® OTL YVOEILM TOA ®ahd OAES TIG AVTIQNOELS %ol
OMeG TiG EVOTAOELS 0T TAQOITAV®, YU OVTO %Ol OTTEVOW KAl VO TTM OTL EUUE-
Vo AxQAdAVIMG OTIS TTaaTthENoels pov. Kai totito Oyt dmd ouvnbeg wov-
Laptolo melopa —mol ug Sroxiver xai mov d&v elval ol nat’ dvayxny %o-
20—, AMAGL GO Pabid emoifnon OtL, OToTE AEUE TEYVIXN UETAPQ AT OTA.
EMAVIHG SEV elvar TavTote EendOago dv Evvooipe T uetdgpoaon Tov 681-
YOV hettovgylag évog mhvvineiov mdtwv Bosch ) Miele 1) ) petdgpoaon
£vOg moviuotog Tot Bégvep Xdailevumepyx 1, Evoeyouévms, xal T dVo,
MG %ol OTTOLOVONTTOTE AALOV REWEVOL Y WOAEL ROl EVIAOOETAL AVAUETL
ot OV0 avTh axea doLa. Kivohuevog tdvm ot yoouur Tijg idtag Aoyuriic
ETONUALY® EAVOQMOTOUEVOS OTL: AEUE 0X0VOULXT) UETAPOATN %Ol EVVOODUE
UETAPQOON REWEVMY TTOV EEXLVODV Gtd TV £TNoLa ExBeon ToD drowmnti
wag TodueCag xai pavovy ig to Kegdldaio 1ot Kagorov Magg; Aéue vo-
ULXT] UETAPOATT KOl EVVOODUE UETAPQOOT] REWEVWV TTOV EEXLVOTV ATTO TV
MELagynt) TEAEN YeEVVIoEMGS EVOC UETAVAOTY %al @OAvouv B¢ TO Corpus
Juris Civilis 100 TovotviovoD, 1 W rwg meémel vo. dex0oiue dg TéTola o
TI) LETAPQAON, TT.X., TOD Lady Chatterly’s Lover 100 ADQEVS G0 #ATOLOV (PL-
MOraho eloaryyehéa; AEue ToATIxn) UETAPO AT %Ol EVVOOTUE UETAPQOLON)
REWWEVOV TTOV EEXVOTV ATTO TNV AvAAVOT EVOS dNUOOLOYQAPOU dNUOOLEL-
uEVN o€ olTixt) EPnueQida fj 0€ ToMTIXO TEQLOOLKO %ail PHAVOUY BE T
Tetpdowa tijc Pvlaxijc oD Avidvio Produot, MG xol TV 6moladnToTe
UeTApaoN £EemOVNOE O 0TOLO0dONTOTE TOMTIROG dLeOvoDg, EOviniic 1) TO-
i éupeheiag;

“Ortav yodgouue xoi Mpe technical translation, ot ’Ayyhogavol dvtihoy-
Bavovtou e10£mg xai dvev ovdeuds drapecohafnoems Ot yivetar Adyog Yl
T1) UETAPQAON RATTOLOV KEWEVOU TTOV TTEQLEXEL OQOAOYIL TeEYVIXTS. TO 110
ovupaiver ué tovg Fahhogpwvoug, Tovg lepuavopmvoug xai Tovs Ttalogw-
voug, dtav StafdCovy §) dnodve traduction technique, technische Ubersetzung
®ai traduzione tecnica avtiotorya. "Exouv 6 nabévag —yid va wAnow &tot,
ATTAQL %Ol OYNUOTIXC— EVTEADS BITOCAPNVIOUVEVO UEGC TOUG TL ONUCLLVEL OTT)
YAOOO TOVG O 0QOG Ue TN ddvera EAA VLT QLCa TéyV-. A&V TEOXELTOL TTOTE
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AOVELS TOVG VO WTEQOEEL TV TEYVIXT UE TNV TEYVOAOYLa, UE TV TEYYN 1) UE
™V xallieyvia, AndS dLOTL O dAVELOUOS, OTOV OTTOLO TQOEPNOAV, EXEL OV-
YREXQUEVO £VQOC. ME TOV 1810 1000 6 ey Tahhogwvog, ol dxovel T AEEN
UTOVAT, ROTAMAPALVEL O,TL UITOQET VAL ONUAVEL 0TO LUOAO TOU 1) AEEN boite, O
0¢ ‘EMMMVOQVOG, ORETTOUEVOS OG EMMNVOQPMVOS %O, £V TTAOT) TEQLITTMOEL,
g un yaihouadng, d&v dvuhapPdvetar timote amd Oho avtd, AL AThdg
RATOAAPOLVEL OTL YIVETOL AOYOS YL RATL UKRQOVS RAELOTOVG XMDQOVG OTNV
ITAGna, dwov Vo TV oxdy (d7Twg PAGS GQEOEL, ArOUN %Ol AOTOYWG, VO MEUE)
TG ArQomolews anlotav povowt »oto faon tod Aeyouevov Néov Koua-
T0G AMG nal TodiTixd Toayovda®® dmo Ta péoa Tiig denaetiag Tod "60 Ewg
%ol TA TEAN TAv-%dTo Tiig dexaetiog Tol "70 (Kaitn Xouotd, Adxng IMar-
ndg, I1omn "AoteQLadn, liboyos Zwyodgog, Magia Anuntoiddn, Nirog Ev-
AovENG...) — avTo, Tirmote dlho! Tid va votohdfer —uéoes-anoes— 6 Tahhogpw-
vog Tt 0¢heL va mtel 0 ‘EMMVOQvog Aéyovtog umovar, meémel vV drovoeL
onwodnmote boite de nuit* AW nal 6tav 6 ‘EAAvopovog hMel xatwudg, dv
OEV EVVOET RVQLOAEXTIRMG TO ATTO ATTOYEWS TOLOTNTAS YELQOTEQO TUTTUA TOTD
o@ayiov, EVVOET UETAPOQIXAGS TV AOALA TOLGTHTA OTTOLOVONTOTE TQAYUATOS
7oV 10T pdoTwoav EmTndslol Eumogol, Evd 6 ToveropwVog, Arolyovtog
xoTuas wol rotohafaivovrag katma, EVVOEL TV 1000GQTNON, TO TEOGOETO 1
TTQOTAQTNUEVO 1] EVOWUATOUEVO XOUUATL ROL TO VIJUA ATTO TQIY L 1 UOAAL -
ov — aUTA, TLTote GAlo!

T mapadeiypnora eivor maumolha. TO erotic otd EMAVIA O&v onuaivel
E0WTIXOG, MO TOEVOYQaQIxOS. MmteovTdyt 0T EMNVIXA onuaivel TOV Ev-
Aodaouo, to Eviopootwua perdah, Humg, 0TA TOVQRIXA ONUOLVEL 1] TO OTIA-
Poua ) 10Evotoua xovrpa. To yepuavind Apotheke, NTTOQET VO TOQATEUTTEL
gTupoMxn@e otV EMNVIAY drrofijxn, dALA 0TV TTeoyuaTXOTNTO SEV Elval
10 10 paguaxeio. Ku dlha, nu dAha, xt AAAa... T ddvelo nal Ta Tuy OV
avtdavero xeUPovv moryides mheioteg Hoec. “Otav "uetagpedlovial" —Omwe,
\.x., TO technical translation % \T.—TQEMEL VA AVAUETAPQALOVTAL... VO
(6va)TEOooaEUOTOVTOL OTO AeEIXO %Ol OTO EXAOTOTE ONUAOLOXO TEQURAMOV
VITOdOYTG.

Towd eivou 1 medTaon wov; Technical translation : 0 pmoovooe VoL Méue
Metagpoaon xewévav teyvixngs 1| Metdgoaon xewuévav Texvixijc 00oloyiag
N Metagoaon xewévaov ue teyvixn opoloyia | Metapoaon xeuévav wov
TEQLEYOVY TEYVIXT] OQOAOYLO T, €V TTAOY TEQUTTMOEL, OTLONTOTE MO (EXTOG
Ao Teyving uetdpoaon) mov 00 mEooddLLE capdS TO EI00C TOT *EWEVOU
oL petapedtovue. TO Teyvixn uetdpoaoy dév dvagégetal oTod £1d0g ToD
AEYWEVOU %Ol OEV ATTOOOPNVICEL TTEQL TIVOG TTQAYUATOS YiveTan AOYOS: Gvaupé-
oeTaL 0To eidog —av deyOodue, PePaime, TOV eldohoyind xepuaTiond Tod Yé-
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voug— Tiig petdpoaonc. Kai mod elvar 1o #axd; — 00 voomtn0el #ai 00 gw-
moel xaveic... Eiuxowvdg 2Enyd 8L 0év 0 elyo xappio dmolitwg dvtioon-
O OYETHA UE TNV YONOLOTTOLOVUEVY) OQONOYia, OV OEV GuIPOVODOAY Ol TTd-
VIeg Tayroopiwg Ot eTa o dlovue %eiwe v’ Movo xeiueva 6¢
— TwoTo GALO. TAQaL TA UETOPQALOUEVO REUEVA OQILOVV TO T THS UETAPQAL-
ong. "Aga hdype yiot Metagpoaon xewevay teyvixis | Metdgoaon xeuévav
TeYVInNG 0poroyias ) Metdgoaon xeywévay ue teyvixn ogoloyia | Metd-
POATN HEWEVOV TTOV TEQLEYOVY TEXVIXT] 0000V IO, %Ol TO MOLTA %Ol T TOV-
TOLG OUOLOL.

‘Ontdte, ArolovOmVTAS T oVYRENTIOTIXY UEBODO TQOOEYYLON, TTOV TTQO-
Telvm %ol 1 omolo xoleltaw M e T a @ 0 A 0 T L % ) — O OYETMOG OQOG OTAL
Ay yMrd, YoOAMRA, YeQUOvIAG nal tTalxnd. elvow metaphrastics, métaphrastique,
Metaphrastik wol metafrastica GvVTILOTOlY MG, O UETOPQAOTHG TAHV AOYOTEXVIXMDV
AEWEVOV OEOV OIS HAAETTAL UETAPOATTWO, metaphrastor, metaphrasteur,
Metaphrasteur, metafrastore, TV 0¢ AONG AAMG PUOEWS REWEVOV (UE TEYVL-
%1], VOULXY], oixovomxy ®.A. 0poloyia) uetagodotns,® metaphrast,
metaphraste, Metaphrast, metafrasta’ 660v AQoQad ¢ TOV AeYOUEVO " uNyavino
UETOLPQAOTY" TEOTELVOUUE TOVG OQOVG UETAPQOTTHOOG, metaphraster,
metaphrastére Metaphraster, metafrastiere. "EEvmaxovetol 0tL 0Td EMAMNVIXRA,
uroQodpe va EEaxohovBOTUE VO XONOWOTOLOTUE TV XOLVOYENOTN MEEN ue-
TAPOEAOTNS ROL VIO TOV UETAPQATTOQA ROL VIO TOV UETAPQATTH ROL VIO TOV
UETaPEAoTHOA, AOXET VO 1) Suiovyeitaw ovyyvon. Kaho eival, tdvrmg, v
OQLOTEL TO OQOLOYIXO TTEdIO ETOL, MOTE HVIMS VA 1) ONUOVQYETTOL 1) OTTOLOLON)-
TTOTE CUYYVOT).

2HMEIQSEIS

1. “Oungog, Thwdg, A 140.

2. “Ynaoyer —AmavtaToL, BaAota, 0To £0Y0 AQXETMY UEAETNTOV— %Ol TO 0OVOLHOTL-
nomomuévo dragéuparo Ubersetzen ot —Umd 8Qovc— onuaivel T uetdgpoaon og dia-
duwacio, xord pegt) vadlaotol) meog Tov o Ubersetzung, mob onuaiver 8yt udvo
UeTdpoaon mg doduraoic, MG %ol TO UETAPEATUA, TO ATOTELEOU THiG UETAPQUONG.

3. AloBétouv nai ol Teguavégpwvor T dvdioyo Tiig translation: Thv Ubertragung, ooc,
Suwg, OV A&V YONOLUOTOLETTOL EVREWS 1Al OEV TAQEYEL TAVTOTE AOPAELD ETLOTNO-
viriig anoipelag.

4. AVTo ouvnOLLoTay ndmote nal oty ‘EAMGSa. TTahd cuvavtouoaue Tovg TOTOUG
" Meteedofn Umo ..." xai "Metdgpeaolg Vo ..." . "Av B¢haue va xAvoupe P oUyrQLom
Avapeoa otV ohd EAAVIXT xal 0T duorQoviry) oUYYQWrT) cuviOgLa, Ba Aéyaue Ot o
#OVTA 0T OVYYaEETIna dypato 88V eival 6 medTog TVmOC, Wdg %ol oi OByyQoL oTa.-
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IIPQTO MEPOX

(ANA-)MOP®»QXH ITPOTPAMMATON XIIOYAQN
RE(-STRUCTURING) OF CURRICULA






PERICLES TANGAS

REVISING THE ESP CURRICULUM OF THE DEPARTMENT
OF APPLIED FOREIGN LANGUAGES IN MANAGEMENT AND COMMERCE

Introduction

days its use-value (1984, p. 51). This seems to be more veritable in the case

of professional subjects and curricula, as the principle of performativity is
"associated with the relationship of higher education to the labour market. It im-
plies doing, rather than knowing, and performance, rather than understanding"
(Barnett et al., 2001, p. 436). This means that in the case of emerging —as opposed
to traditional— curricula, applied knowledge, interpersonal skills and oral
communication, among other qualities, are more valued as they respond to profes-
sional needs (in business studies, for example), while they also put more emphasis
on "doing" rather than "knowing" (Silver & Brennan, 1988, p. 180).

The Action domain is therefore more weighted in professional studies than the
Knowledge and Self domains (Barnett et al., 2001, pp. 438-40). This implies that
more emphasis needs to be given to the development of communication skills than
to reflection and academic knowledge in the conventional sense. The development
of an array of skills is therefore of paramount importance in the case of Applied
Studies. The Department of Applied Foreign Languages in Management and Com-
merce of Epirus Institute of Technology has been created with the aspiration to
cover the needs of Greek businesses in the area of intercultural communication and
make them more extrovert by training language experts, with increased awareness
of the cultural peculiarities of the world of international transactions.

In view of the above, the Department has adopted an ESP curriculum that cov-
ers a wide range of needs from the world of international business and manage-
ment, while it also corresponds to the subjects taught in the Greek language as
infrastructure courses. According to Knight (2001, p. 369), higher education "is
about complex learning". I have attempted to "conceptualize”" the complexity of

' I \HE MAIN CRITERION of academic knowledge, according to Lyotard, is nowa-



the required learning in order to provide a coherent curriculum, which is presented
in this paper as a blueprint, along with the feedback received from both students
and instructors during its provisional implementation.

1. The rationale of the ESP curriculum

An attempt has been made to combine all the elements needed by a "language ser-
vices provider" (Pym 2002, p. 21) and at the same time an executive equipped with
the necessary knowledge and skills for the world of management and business
communication.

The rationale governing the organization of this curriculum is based on the fol-
lowing principles:
a. Specificity. I agree with the view that specificity is an inherent characteristic of
English for Specific Purposes and also something that should be pursued as far as
possible (Hyland 2002, pp. 387, 394). I have attempted to provide a specified cur-
riculum, keeping at the same time the balance with the need of both students and in-
structors to move freely within certain co-ordinates, with respect to syllabus and
bibliography.
b. Compatibility. In order to organize an ESP curriculum that would cover the
prospective needs of our students,' I researched the University programmes of Eu-
ropean tertiary institutions that teach ESP and gained invaluable feedback. The ob-
jective was to organize English language courses in a way that would match the
needs of the Department’s students, in accordance with our graduate’s profile and
market requirements.
c. Sequencing. [ have attempted to structure the syllabus of each semester in an incre-
mental way, reflecting firstly the students’ gradual development and secondly the
knowledge and skills they acquire from the special infrastructure courses they are also
taught at our Department in the Greek language. The result was a thematically orga-
nized curriculum, covering most aspects of ESP that are related to management issues.

The curriculum has been implemented for four semesters as a pilot scheme and
is currently being assessed, with feedback from instructors and students. As an
overall impression, both teachers and students are pleased with the thematic struc-
ture, as it provides the following benefits: Firstly, students are gradually introduced
to material, in conjunction with the rest of the courses they are taught at the De-
partment. Secondly, they deal with specific aspects of ESP in each semester, and
therefore know what to expect. Thirdly, overlapping is prevented. Finally, the cur-
riculum initiates students to the importance of content-based language learning, as
well as self-study and project completion.
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2. Structure of the courses

The curriculum consists of compulsory ESP courses, taught from the first to the

seventh semester (7 hours a week for the first two semesters and 6 hours for the

rest). In addition, two elective courses are offered in the second and seventh se-
mester.

As far as structure is concerned, the courses are divided into theory, practicals
and laboratory sessions, as follows:

* Theory: A theoretical background focusing on subject knowledge, which will
be the basis for the development of language skills.

* Practicals: a) Reception skills (reading comprehension — skimming/scanning,
vocabulary, structures) and b) Production skills (writing, speaking — case stud-
ies, problem solving, etc.)

» Laboratory: Listening Comprehension and Pronunciation techniques.

2.1. Semester 1. English for Business

In the first semester, the introduction to the language of business aims at develop-
ing students’ vocabulary and grammar, as well as the four skills: reading, writing,
speaking and listening.

Theory involves familiarization with the use of Business English, as well as
terms and functions, types of businesses, business communication, etc. Emphasis
is on reading and speaking, idioms, and business jargon. Students’ theoretical
knowledge can then be applied during the Practicals sessions, emphasizing vocab-
ulary enhancement, structures, and comprehension, while laboratory/workshop
classes involve listening comprehension and oral practice on relevant issues, as
well as pronunciation techniques.

2.2. Semester II. Commercial Correspondence

Correspondence is essential in establishing and confirming transactions in commerce.
This course aims to provide students with knowledge of commercial writing and
practice in modern contexts. It covers all aspects of transactions, from addressing and
laying out a letter to orders and procedures involving representative agencies, bank-
ing, insurance, shipping and delivery, complaints, non-payment of accounts, etc.

Examples of all types of business/commercial correspondence and memos,
orders, invoices, etc. are examined. The areas that are mostly developed are writing
and grammar/structures. The laboratory sessions involve listening comprehension
and oral practice on relevant issues, as well as pronunciation techniques.
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2.3. Semester IlI. English for Economics

This course comes as a follow-up from Microeconomics and Macroeconom-
ics, which are taught in Greek during the first and the second semester, respec-
tively. It is based on economic and financial writing with special emphasis on
terminology, vocabulary and structural writing techniques. Theory focuses on
examining global economic issues, economic theories, models of develop-
ment, globalization, banking, and financial articles, while practicals involve
Banking terminology, Balance Sheets, Income and Expense Statements, Ac-
counting, Incoterms, graphs, charts, etc. In the laboratory students can be as-
signed projects, do listening comprehension/telephoning exercises and oral
practice drills on relevant issues. Pronunciation techniques are also taught in
the laboratory.

2.4. Semester 1V. Legal English/English for Administration

Theory involves introduction to the language of "Law and Business", legal sys-
tems, contracts, sales, partnerships, and corporations. Issues related to regulations,
management, public sector, politics, business strategy, business finance and human
resource management are also examined.

In Practicals, the emphasis is on writing and terminology and involves role-
play (communication with colleagues and customers), as well as simulations. Fi-
nally, laboratory sessions focus on elaboration of projects, listening comprehen-
sion/ telephoning and oral practice on relevant issues, as well as pronunciation
techniques.

2.5. Semester V. E.U. English - International Business and Trade

This course provides an introduction to issues related to the European Union. Stu-
dents are acquainted with the E.U. as an organization and acquire the necessary
oral and written skills to function in the EU, and also to be involved in commercial
transactions between countries of the EU and the rest of the world. The course
aims to provide students with a command of EU terminology and make them fa-
miliar with the organization and structure of the EU.

In theory students are taught EU terms, EU bodies, relevant texts, regulations,
policies, decisions, EU enlargement, as well as EU trade, businesses, etc. Practi-
cals involve graphs, charts, summaries, reports, analyses of commercial issues,
studies, financial agreements and case studies.

u3g8 o



2.6. Semester VI. Professional Texts and Presentations

Students gain vital high-level practice in giving a professional presentation. They
consider the key characteristics of a successful professional presentation before em-
barking on a research/presentation project of their own. Their findings are presented
orally and in the form of a final paper. The aim of the course is to teach students how
to access specific information and synthesize it for oral and written reporting.

Theory involves professional reports, proposals, studies, technical bulletins,
scientific articles, graphs, charts, summaries, advertisements, brochures, Press re-
leases, questionnaires, catalogues, file cards, etc. As this is an advanced writing
course, practicals focus on the presentation and elaboration of projects related to
the above, while in the laboratory students work on listening comprehension/tele-
phoning and oral practice on relevant issues.

2.7. Semester VII. Foreign Language Teaching

Theory involves analysis of the various theories, methods, techniques and ap-
proaches related to Foreign Language Acquisition and current issues in ELT —
EFL, as well as the principles of The Common European Framework of Reference
for Languages, Class Management and Testing.

Practicals: Applied Linguistics in Teaching English as a Foreign Language. Elabo-
ration of Projects and presentations of techniques and methodological approaches
for teaching the four skills. Teaching ESP at Secondary Level. Coursebook/Materi-
als evaluation. Relation of theories and research to actual classroom practice.
Laboratory: Teaching Observation. In-class practice under the supervision of
course instructor (peer-teaching). Syllabus - Lesson planning - Curriculum. Elabo-
ration/Presentation of activities. Correcting techniques. Teaching the four skills.

3. Assessment - Feedback from teaching staff and students

During the past two years that this curriculum has been implemented as a pilot
sheme, the feedback received has been positive, with respect to organization and
specificity that is a prerequisite in a Department of applied foreign languages.
From that aspect, this curriculum has served its purpose, since it eliminated all
misconceptions, arbitrary decisions and selections on the part of teaching staff.
Thus, a lot of unwelcome situations were waived, like overlapping in syllabus de-
sign in different semesters and lack of organization — problems attributed to the
fact that the vast majority of the teaching staff employed at the Department are

0390



adjunct and often are neither experienced nor well-versed in the intricacies of the
English language for specific purposes and the setting it is to be employed in.

On the other side, teaching staff and students have assessed the curriculum as
positive in its overall conception. It allows for flexibility in syllabus design and of-
fers multiple bibliography. With relatively inexperienced teaching staff, however,
that may sometimes be a drawback as it creates insecurity and adds more responsi-
bility and workload on instructors, who will be obliged to prepare more and work
longer hours outside class. Nevertheless, the benefit is greater, as instructors get
more engaged with the process of lesson planning and reflect on the aims of their
syllabus, in relation to the long-term goals of the Department and the professional
profile and prospects of the students.

Some remarks of a different kind concern the choice of bibliography and cer-
tain language activities. These components are also under revision, in conjunction
with the preparation of a more detailed syllabus for each semester; however, it is
my belief that organization should be blended with flexibility in order to guarantee
the optimum results. After all, teaching at a tertiary educational institution ought to
be differentiated from teaching at the lower grades, where a more "uniform" syl-
labus is employed, with relatively less flexibility on the part of teachers. In tertiary
education, provided teaching staff can stand up to students’ expectations, that
could prove to be an impediment to initiative and creativity. In my view, the best
policy for tertiary education is to outline the basic aims and parameters and then
allow scope for creativity and innovation, on the part of both teaching staff and
students. Likewise, specifying a single book to be taught throughout in a school-
like fashion sounds parochial, since students should be presented with choices both
in and out of the classroom. It is encouraging to note that a significant number of
ESP books have been acquired by the Department and are available at the library,
including audiovisual material and software. In this respect, students are offered
scope for self-study in the English language as well as familiarization with the
content of the courses they are taught in Greek.

Conclusions

As a conclusion, it should be emphasized that as higher education seems to be in-
creasingly orientated towards covering the needs of the labour market, the devel-
opment of an array of "employable" skills should be reflected in curricula. Studies
are therefore influenced because "the handling of multiple data and reaching deci-
sions in the open-ended environment of the business world, for example, become
reflected in the construction of business scenarios for group projects within under-
graduate courses" (Barnett et al., 2001, p. 444). One of the implications is that stu-
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dents often reproduce the material they are taught, with a view to "adjusting" to the
marketable "pack" supposedly required by their prospective employers. It is, how-
ever, essential to bear in mind that pedagogical values pertaining to the develop-
ment of the "self" domain should not be sacrificed for the sake of employability.
Emphasis on appropriate teaching methodologies and processes should be bal-
anced with target needs in order to guarantee optimum results.

To put it differently, emphasis should be on tasks rather than texts. This, I think,
is more feasible in Technological Educational Institutes, which put the emphasis
on "applied" rather than "pure" knowledge — on doing and not simply on knowing.
Developing multiple skills and learning, in general, can be promoted by exposing
students to hands-on experience with real-world tasks and learner-centred lan-
guage activities. On the other hand, by learning to deal with rich, genuine and elab-
orated texts, students develop the flexibility to deal with problems as they arise, as
opposed to offering pre-planned, "fabricated" solutions.

These are some of the considerations incorporated in the ex post evaluation
of the undergraduate programme, which basically shift the focus on the ability of
the teaching staff to engage students in real-world target tasks. Since for many
English instructors the shift into teaching ESP entails increased responsibilities
and, quite often, a terra incognita, it is necessary to co-ordinate teaching at the
Department, because success ultimately depends on implementing a different
methodology, focusing on processes and not exclusively on language knowl-
edge. Teaching ESP then remains challenging for instructors, considering that
language and content are difficult to separate -- which testifies to the complexity
of texts and tasks.

In implementing a specified curriculum, based on field research and needs
analysis, the aim of the Department of Applied Foreign Languages in Manage-
ment and Commerce of Epirus Institute of Technology has been to provide stu-
dents with a solid basis on which to build both their knowledge of subject matter
and their communication skills in the foreign language. The demand for highly
skilled professionals with top-level knowledge of both the language of profes-
sional communication and the needs, intricacies and secrets of intercultural busi-
ness transactions, both at linguistic and pragmatic level, is thus better served
with the implementation of a thematically organized curriculum directly related
to the Department’s orientation towards the world of management and com-
merce. The desire for constant improvement is inherent in the world of educa-
tion; more so, when the exigencies of the market demand it. It is therefore the du-
ty of all of us who teach English courses at our Departments to do our best in or-
der to organize studies in the best possible way, to the benefit of our students and
our institutions.
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Appendix
Elective courses

a. Semester II: Techniques of Expression and Communication

This course focuses on making professional presentations and participating in
professional meetings and negotiations. It involves language practice (preparation
and making opening introductions, establishing positions, clarifying, making and
responding to proposals, bargaining practice, etc.), culture and tactics, key
communication styles, as well as techniques of expression (pronunciation,
intonation, phonology) and development of fluency.

b. Semester VII: British Culture and Civilization

This course focuses on providing students with a cultural understanding that is
necessary for transacting with businesses established in the United Kingdom. The
course aims to familiarize students with basic aspects of British culture and
analyze the economic, social, political, and historical factors that have influenced
the values and behaviour of the British.

FOOTNOTE

1. It should be noted that as Sing (1983) emphasizes, it is important to point out students’ re-
al needs and the targets at which they should aim, as their own perception usually differs. There-
fore, English for Specific Purposes ought to be taught with a clear focus on the purpose for
which various activities are carried out in class.
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STEFANOS VLACHOPOULOS

(RE-)FORMING CURRICULA IN HIGHER EDUCATION: THE CASE OF THE DEPARTMENT
OF APPLIED FOREIGN LANGUAGES IN MANAGEMENT AND COMMERCE'

Aim of the paper

HE PURPOSE OF MY PAPER is a. to provide insight into the structure of the

curriculum revision project and the methodological tools used to acquire

the necessary data to reform the curriculum of the Department of Applied
Foreign Languages in Management and Commerce at the Epirus Institute of Tech-
nology b. to communicate the results of the project and their expected repercussion
on the teaching in the Department.

1. The Department and the Operational Programme for Education and Initial
Vocational Training I1

At the outset [ will briefly present the Department of Applied Foreign Languages in
Management and Commerce at the Epirus Institute of Technology and the Curriculum
Revision Projects which have been put forward within the framework of the Opera-
tional Programme for Education and Initial Vocational Training I (O.P. Education II).

la. The Department of Applied Foreign Languages
in Management and Commerce

The Department offers students the chance to be educated and trained in a domain
which is very dynamic in other countries and unique to Higher Education in
Greece: the combined study of applied foreign language skills and management is-
sues. The Department admitted students initially in the academic year 1999-2000.
In March 2003 the first students performed their obligatory industry placement



training with companies all over Greece and abroad. The first degrees were con-
ferred in October 2003. Today over 800 students are enrolled.

Dealing with language tasks, the contact with the sciences of language, the ac-
quaintance with cultural features of foreign peoples and the combined treatment of
business and management issues are an attractive object to study and students ac-
quire a multifaceted training with a wide range of applications; during their studies
they acquire intercultural communication skills in at least two languages, are intro-
duced to second language teaching methodology, foster intercultural competency
and develop business awareness.”

1b. Revising curricula and the Operational Programme for Education
and Initial Vocational Training 11 (O.P. Education I1)

Despite progress in understanding the way in which people learn and the design of
learning environments, teaching practice in higher education remains mostly unaf-
fected. I think it is safe to say that instructors at tertiary level have traditionally not
been encouraged to draw upon theoretical developments as a means of improving
curriculum design and delivery. However, more recently, a number of initiatives at
national and EU level have been established to shape the conditions for innovation
in these activities, and teaching/learning is becoming recognised as a more valid
area of enquiry for academics across all disciplines, rather than as the unique pre-
serve of specialists (Riding, Ph. et al., 3).

The project of revising the undergraduate curriculum of the Department is part
of the second stage of a national initiative called Operational Programme for Edu-
cation and Initial Vocational Training Il (O.P. Education II) aimed at introducing
constant processes for updating, assessing and revising of curricula into Greek high-
er education in accordance with the ever changing practice and developments in so-
ciety and economy. Academics from all disciplines were encouraged to engage in
curriculum development and to work on teaching methodology. In the first phase of
the O.P. Education 1 —the pilot stage for our curriculum revision and within the
frame of which— the introduction and cultivation in academe of a mentality of con-
stant adaptation of higher education curricula was targeted in order to ensure the dy-
namic interchange of Greek tertiary education with reality outside the ivory tower.
As far as these kind of projects generally are concerned, the target of a curriculum
revision is to equip the student with the qualifications and skills that will allow
him/her to face a complex and constantly changing academic, professional, social,
cultural and technological reality.’ The basic survival kit required for coping in the
knowledge society and the increased competitiveness on the labour market gives
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birth to new demands as far as quality and the teaching process are concerned. This
process of adaptation links higher education even more to the labour market.

2. The structure of the revision project

The deeper one goes into instructional sequences the more specific becomes, that
what students will have to know and be able to do as a result of engaging in the
learning process (Jackson et al., 1) and has to be defined as the intended learning
outcomes.

The project dealing with the curriculum revision in our department has been de-
signed on a learning outcome approach, which reduced to its simplest form can be
defined by a frame consisting of the following —needless to say— intertwined com-
ponents (Jackson et al, 2):

a. the intended learning outcome.

At the highest level, a curriculum for a Technological Educational Institute in

Greece has to aim at the following aspirational objectives set out in Act 2916/2001

titled Structure of Higher Education:

To train the student both theoretically and practically so that he/she

a. isable to act as a connecting link between technical know-how and practical ap-
plication,

b. will transfer, use and promote the application of state-of the-art scientific know-
how in their professional environment.

This objectives set out by the legislator have to be the highest criteria and build the
frame for designing or revising a curriculum. The core of the intended learning out-
comes has to be comprised by the knowledge, skills and behaviours a graduate of
the programme can apply in given settings, that what we call the student profile.* A
prerequisite for the above is the constant updating of instruction both in terms of
contents and in terms of teaching methodology. The intended learning outcome has
of course to be in line with the objectives of the programme under revision and the
relationship between outcome and student profile cannot be anything else than a lin-
ear one.

b. the process and resources to enable the outcomes to be achieved and demonstrat-
ed (curriculum, teaching, learning methods and materials, assessment, support and
guidance methods).

Since education focuses on the enhancement of student’s special interests by facili-
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tating the broadening and deepening of knowledge pools, skills, attitudes and be-
haviours required in the students work environment, modern views on curriculum
development encompass teaching settings that promote these goals through an in-
creased drive to individualized or small group learning experiences. The ultimate
goal should be a reflective self-initiated process aimed at the on-going acquisition
of knowledge and skills during the students’ studies with a commitment to lifelong
learning. Such teaching settings can be projects, case studies, etc.

c. criteria, firstly, for assessing whether the intended outcomes have been achieved
and, secondly, for differentiating the performance of students.

The tool of assessment has to come from specific criteria of merit. Using these crite-
ria as indicators means that the new curriculum meets the minimum requirements
that constitute the curriculum itself viable. In other words, to assess efficiently one
has to have a scale against which one can measure.

Having taken into consideration the above points the project of revising the cur-
riculum was designed in eight stages:

In the first sequence the opinion of the students and of the business world was
recorded. The students were asked to fill in a questionnaire with which we tried to
record the demographic information concerning the student body and their opinion
on the studied programme. This way information concerning the student’s origin,
the reasons for studying the particular course, their opinion on the quality of the
teaching and on the equipment available and used, on the instructors, the curricu-
lum, etc. could be collected. The students were also encouraged to suggest what
they would consider to be an improvement to the curriculum. As far as the business-
es are concerned we tried to record data on their structure, their employees, if the
business would consider employing graduates of the department, which they re-
garded as the weak and strong points of graduates from Educational and Technolog-
ical Institutions, if they were interested in stronger links concerning training of em-
ployees and consultancy services. Of course we inquired about their use of linguis-
tic services, their view on the current curriculum, potential improvements and if
they would employ graduates from our department. At this initial phase of its life,
the department did not have any graduates; this did not allow us to collect data at
this stage about their postgraduate experience on the job market.

In a second sequence the curriculum in use has been assessed by external asses-
sors. The purpose off this assessment was the identification both of the weaknesses
and the unexploited potential of the department. The external assessment focused
on IT equipment, the structure of the curriculum, the integration of the department
into the local society and both academic and non-academic staff.
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In a third sequence the curricula of similar courses were sought and compared.
The comparison of curricula from the UK, France and Germany yielded invaluable
information creating a pool of experience and know-how to be used appropriately in
the revision of our curriculum.

The fourth sequence was devoted to the development and adaptation of printed
and online teaching material. The material four eight subjects was improved and
was made online available for students.

In a fifth sequence the infrastructure of the teaching was geared towards individ-
ualization by shifting teaching into an applied direction; this mode of instruction
was supported by devising tailor-made online simulation exercises for a number of
courses.

In a sixth sequence 10 subjects were revised. The main thrust of this sequence
has been the amplification of the shift from theoretical to applied teaching in practi-
cals and seminars; this will not only enhance the acquisition of skills by the students
through enquiry-based learning, the introduction of applied research methods to
students, but I think it is safe to say, that it will not only contribute to a more efficient
instructor — student relationship that has both a higher degree of flexibility and
greater interdepence, but will also lead to smaller groups due to the nature of in-
struction itself.

The seventh step aimed at distilling the experience gained so far

a. from the evaluation of the questionnaires for students and businesses in the first
sequence,

b. the examination of curricula from similar departments offering the comparable
courses in the UK, France and Germany,

c. the information gained from the external assessment and

d. the experimental feedback from the functioning of the department.

At the end of this stage a pilot programme was introduced.

In the last sequence the pilot curriculum is assessed by students, graduates and
businesses. On the basis of the results of this assessment and the feedback from its
application, the new curriculum of the department will be developed and introduced.

3. Shaping a new curriculum

As I have mentioned before, objective of a curriculum revision cannot be any other
than defining the indicators for an effective new curriculum. The indicators should
be regarded as the surface structure footing on a deep structure, resulting from the
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data provided by the external assessors, the opinion of the student body and that of
the business world, the international experience and — last but certainly not least -
feedback from the running of the department. In the case of our department the
whole process yielded the following indicators:

A.
B. The instruction of the languages on offer has to be enhanced and other languages

™

=TT a

The new curriculum has to be in line with the identity of the course.

have to be added to the curriculum.

. Theoretical and applied instruction has to be balanced.
. The curriculum has to be internationalized and structured along the envisaged

lines of the European Area of Higher Education (The workload should be in line
with the regulations and ECTS credits have to be 30 for every semester).

All languages have to be taught equally, the linguistic and cultural subjects have
to be promoted.

The partition of the student body through different study tracks should be abol-
ished.

. The instruction of IT skills should be further enhanced.
. Subjects with a thematic overlap have to be merged.

The curriculum has to be linked linearly with the student profile.
The curriculum has to foster and guarantee the transfer, use and promotion of the
latest know how into business and industry.

4. Overall gains from the project

Apart from the strictly curricular progress, the department profited essentially from
the curriculum revision project. In particular, I could identify the gains for the de-
partment from the project as a whole:

a.

The identification of a number of criteria the new curriculum has to meet in
terms of student and business expectations and of course the new curriculum as
a product at the end of the whole procedure.

The design of materials and processes to support it. For instance, a central fea-
ture of our curriculum will be the shift from traditional lecturing to teaching
through the active involvement of the student in learning experiences. New tai-
lor-made teaching material was designed and was made online availale.

Staff has been encouraged to retool.

In sequence three we compared the currucula of UK, French and German ter-
tiary education institutions. The comparison gave birth to contacts with these in-
stitutions, which produced cooperation agreements of various forms (ERAS-
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MUS/SOCRATES agreements for student/staff exchange, Network for intercul-
tural Coaching and Mediation, etc).
e. The weak and the strong sides of the department were pinpointed — something
that allows a conscious reflection on these aspects.
f. The staff gained an increased sensibility in terms of curriculum issues.
g. The whole process of collecting data contributed to making the department
known in business cirles.
Before closing my paper I would like to refer to an issue that cannot be recorded
easily in terms of grounded data. I am referring to what has been defined as the "hid-
den curriculum" (McGoldrick, 6). McGoldrick denotes in his paper Creativity and
Curriculum design: what academics think as hidden curriculum the essential stu-
dent learning which could take place almost at the unconscious level. It is the learn-
ing that could come from a number of sources, including academics’ behaviours,
disciplinary ethos, or the influence of particular students in a group. What I believe,
is that everything under the umbrella of the term hidden curriculum should remind
both students and academics of their responsibility towards the whole process of
teaching and learning as well as of mutual respect.

FOOTNOTES

1. I am addressing the issue in my capacity as project leader. I would like to thank all mem-
bers of academic staff who have contributed substantially to the successful progress of the whole
project. I would also like to thank Prof. Dr. Th. Papailias from the Technological and Education-
al Institute of Piraeus and former Advisor to the Institute of Technological Education for sharing
his invaluable experience with us.

2. See also Vlachopoulos, 2004.

3.According to Papakonstantinou (2005) the experience concerning assessment in Grreek
higher education stems from projects conducted in Technological Educational Institutes and the
postgraduate courses run by universities.

4. The term student profile is a linear translation of the Greek moo@id tov omovdaory,
which is a collective term denoting all the knowledge and the skills a graduate of a particular
course has to has when graduating.
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TI'1epProx INAIIAKQNXTANTINOY

H (IIEPIOAIKH) AZIOAOTHZH TQN [1IPOTPAMMATQN 2TIOYAQN
TQN AEI KAI TEI

1. To wotoQIrd

ITOIOTHTA KAI H AITOTEAEZEMATIKOTHTA TtNg SMJE(XLE)EUOT]Q QITOTE-
H LOVV, RATA, TQOTEQALOTNTAL, TO CNTOVUEVO 0TI ALAUOQPMOT TOU EVL-
atov wEov g Tortofaduag exmtaidevong oty Evowmainn Evoon.

H aEnon s eloarymyns ortntmy oty ToLtoPdduia exmtaidevon amo Tig
aQy£€S TG dexaetiag Tov "80 dNuLovEYNoE ETAYOYIRA (o AVENCT) TOV %O-
OTOUG %O TV QITATNOT VL0 AUENCT TOV OVTIOTOL{ WV OOITAVDV VL0, TN AEL-
ToVEYLa oL BENTinoT TV GITOVdWY.

Toavtoyeova, TNV idLa TERL0O0 AEYLOE Mo OTAdLOXY ATTEAEVOEQWON TV
OYOQMV UE TNV ETUXRQATNON VEOPIleAeBeQwV TaoEMY 0TNV Evpmm, adld
AOLL T OTAOLOXY] EUPAVLOT], OTO TELOG TNG OEXAETIOG, TOU (POLVOUEVOV TNG TTCL-
YXOOULOTTOINOMNG, LOLOLUTEQO. OTAV RUTEQQEVTOV OL MQOES TOV OVOUALOUEVOY
VITAQUTOV COOLOMOUOV, YEYOVOS IOV 0dNYNoE 0TV dlEBVOmoinoT Twv 6ITov-
OMV %O 0TV OUENOT TOU AVTOYWVIOUOU UETAED TV LOQUUAT®Y TG AVOTOL-
™5 Exmaidevong.

Emumhéov, 1) olovoiuxiotinn Oemonon g EXTaidevong, W ATOTEAEGULOL
TG emrQaTnong oty Evomrmr tov veopihelevbegLopon, pe v meofoin o
ORLOYQUPT|ON TOU CUYAEXQLUEVOU OYOMXOV LOVTELOV TO 0TTol0 BewEL TNV
EUTTAOEVOT WG EVAL LOLWTIXO ayaB0 %al TELY Ao Oha otxovoulxo (Laval,
2004), £xer emANLEL TV OLXOVOUKXT] AVAAVOT TNG AELTOVQYIAS THG EXTOUOEV-
O1)G %O ROTAL CUVETIELOL TN] ¥ Q101 %Al TEOPOAN OAMY OYEOOV TV OLXOVOULRMDV
0QWV OVAAVOTG TG TTAQOYWYNG, EUTOQLOS XAl ALAXiVIIONG TOV aryaBov TG
exmaldevong.

"Eva TETOL0 HOVTENO TEXVORQATIXNG OVTIMNG, TTov DemQel Ta ToLtoPdo-
L0l EXTTOLOEVTIRA LOQUUATOL G ETLYELQTOELS TTAQAYWYNG KA TQOOPOQALG
eEELOUEVUEVOU EQYOTIXOV OUVAXOV OTNV 0lYOQD. EQYOOLOGC, Oa dLeurdluve
loWg TV ovalvon alhd oe ropuio Tegirtwon dev 0o aédde TV TOMITAO-



ROTNTAL AL TV LOLOUOQEPLAL TOV TTOQOVOLALOUY OF 0QYAVIOTIXO-OLOUNTIRO
ETITEDO TOL TTOVETUOTNULOXA RO TEXVOROYLRA WOQUaTa TS EAAGdaG.

‘OLoL 0UTOL OL TAQAYOVTES, O RABEVOS e TNV OLrT] TOU OLOPOQOTTOLNUEVT
PagutnTa, 0dNynoav oty aEnon Tov ®xO0ToVg TG TOLTOPABuULAG EXTTAOEL-
ONG %Ol OTNV TOUTOYQOVY AUPLOPNTNON TNG ATOTEAECUATIROTNTAG KOL THG
AOd00NG TWV ETEVOVOEMV OTO TACLOLO TNG TEYVORQUTIXNG AVTIANYPNG Yo,
™V exmaidevon. Emmhéov, ta S1od0yind mooyoauuoto MTOTNTAG, CUVETELD
TNG OLXOVOULKNG %QOLONG, ELYOY MG ALTTOTEALECLO. CLPEVOS TOV TTEQLOQLOUO TNG
YONUOTOOOTNONG TNG AVADTOTNG EXTOUOEVONG, ROL CLPETEQOV TNV aval1jTNon
UEYOAITEQNS OTTOTELECUOTIXOTNTOS TV QUITOVMV OTNV EXTAUIEVOT), XAOWDGS
%O TTQOTEQOLOTTO OTHV ETOALYYEAUOTOTOLOT TWV OTTOVOWV TNG TOLTOPAO-
ULag EXTTOLOEVONG, UE TNV OLTLOAOYIOL OTL YIVETOL «OTTOTAA)» ROLVWVIRMV TTO-
WV, 0OV ®ATEVOVVOVTAL 08 OTTOVOES TTOV OEV £XOVV AVTATOXQLOT OTNYV
ayoQdL €QYAOLAG.

H ox0d6unon tou eviaiov Evpwmaixol ymeov TG eXTAOEvoNg ®al 1
PeATionon TG aVTOYOVIOTIXOTITOS TV LOQUUATMY, 0011 YNOE TNV avaryxy O€-
OTTILONG TG «ouaTaoNg Yo T Evpwmainng cuvegyaoio ue oxomo T OLoogd.-
Mom g wodTTag 0TV TELToPdbuia exmtadevon» (561/1998). Zougpovo W
QT T OVOTOOT «O%OTOG elval va duortnen el xow vo. fektiwbel 1) oo TTo
TG AVOTOTNG EXTALOEVONG AOUPAVOUEVDV VTOWYT TOV EOVIXMV OVVONROV,
TNG EVEMITAIXNG OLAOTOONG KO TOV TTOYROOULMDY CLTTCUTHCEWV>.

Ztnv EAAGO O avaryvalotnxe 1 avayxr) Yio T dLaopdALon Thg ToloTh-
TAG, %O 1) AELOAGYTOT] THG TTOLOTHTOS TMV TAVETUOTNUWY TOQOVOLAOTIHE OF-
OopLxd Y10 TEMTY oed to 1992 ue To Nopo 2083/92, mov mpoéfheme T 0V-
oto.o1n «Emroomig AEoAdynong tov £oyou Twv ITavemotuinvs, Oums oL
avtdaoels TV [avemoTuoxmy eUTOdLo0Y T GVOTAON QUTNG TNG ETL-
toorms. H devtepn mpoomddeia yia T Oeopofétnon cvotnuatog aEloloyn-
oNg otV TELToPAdULe EXTTaidEVOT EYLVE 1Ee TO vOuo 2327/1995 naw pe Ty
moPAiemouevn amd avtd ovotaon EBvixov Zvupfoviiov Ioudeiog, To omoio
OTIC 0EUOALOTNTES TOV Oa elye T OLEQEVVNON TV TEOUTOOETEMV HAL TOV
LoV 0ELOAOYNONG THE AVOTOTNG EXTOIOEVOTC.

MéyoL va moovolaotel To 2003, yLo TeMT (POQd, £VOL GUYXQOTHUEVO V-
otnua aEloAoynong ™G ToLtofdBuLas exmaidevons Ue oxEOL0 VOULOU TTOV
apoeovoe To «EBvind ovotnuo dlaomdilong koL 0ELOAOYNONG TG TTOLOTNTOG
TNG OVATOTNG EXTTOLOEVONG» RO VAL 0QYLOEL EVAG OVOLAOTIXOG OLAAOYOGS, TaL
Oéuoto g aELOAOYNONG ITOTEAOVCAV OVTIXEIEVO GUINTIOEMS OTIS OVVO-
dovg tav [Tgutdvewv. To vopooy£dio autd dev Egptaoce moté mEog ovtnTno
ot Bouln, dedouévou 0tL vmdgyeL Eviovn avtidea.on oe emuéQovg BEpata
IOV 0LPOQOVY TOOO OTLS 0QYES OGO XL OTOV TQOTO ALELOAOYTOTG.
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2. Oeound oUTNUOTO %o QUOULOELS

MOMG TEOOPATO TAQOVOLAOTILE EVO. VEO VOUOOYXEDLO YLaL TNV AELOAOYNON
otV TOLTOPAOULO EXTOLOEVON UE OTOYO VO OVTATTOXQLOEL 0TIV TELEVTALL
mpobeouia ov eiye O¢oer | Evpwmainy) 'Evwon (ouvodog BERGEN, Mdiog

2005) yier T 0V0TO0T CUOTHUATOS ALELOAOYNONG O0TO TAAUOLO TNG ALOXNQUENG

™G MITOA®VLOL RO TOV UETETELTO ATTOPAOEWV TV VITOVEYmV [Tawdeias. to

TAALOLO VTG TNG dLarNQUENGS TTROPAETETOL «1) TROWON oM Tg Evommainig

OVVEQYOLOLOG YLCL T OLAOQAMLOT TNG TOLOTNTOGS, UE OTOYO TNV AVATTVEY OU-

YROIOWMV UEOOOOAOYLDMV».

H mowdtnta pwwoget va. OemonOet: (Harvey & Green, 1993):

e ¢ ®ATLTO EEAQETING, TO LOLOLTEQO,

o G N TEAEOTNTA (1) TOUTLON TOV OITTOTEAECUATOG UE RATL TTQOILOLYEYQOUUEVO),

* (G TTQOCOQUOYT OTO CLVTIXEIUEVO,

* MG 0ITOOOTHOTNTO,

* (G UETOOYNUATIONOG (XOT™ CVTLOTOLYLOL UE TIG EXPQUOELS TTOLOTIXT] EEEMEN
1 ovveyng Peltioon).

OewENTIRA VITAQYOVY OLAPOQETIXES TTQOOEYYLOELS TG TTOLOTNTOG TTOV TTCL-
oovaotdovtal ue Tovg 0Qovg dtoivnorn ohxng mototntag (Total quality
management), dta.o@dilon ctodotntag (Quality assurance), ETENON TOLOTNTOG
(Quality assessment), extiunon owdtrag (Quality audit), motomoinon oo t-
tag (Accreditation), oL 0TOlES OVOLOOTIXA OITTOTELOVV ETUUEQOVS TTQOOEYYVIOELS
otV yeviri Beenon g aELoAOYNOoNG TS TOLOTNTAS, MG ATTOTENEGUA TG
EXTTOUOEVTIRNG OLOOLROOLOG, OEDOUEVOU OTL 1] TTOLOTNTOL TTAQAYETOL —OEV ENEY-
YETOU— ELTE QLPOQAL TTQOIOV EiTe 0PpOoQa LVITNEeoia (Xutrong, 1995).

To Zvppovho ™ Evpwmainnc Evwong ouvioTtd oTig XmQES, 0To TAAOL0
dnuovgyiag eviaiov Evpmmaixov xmeou, vo, dNuovgynoovy GuoTHUOTO
aELOAOYNONG %O EEQOPAALONG TG TTOLOTNTAS TOL OTTOL0L TTEETEL VO facilovTal
oTig oxOlovBeg 0QyES:

—  Avtovouio ®ot oveEQQTNOLOL TWV 0RY MY TTOV ELVOL ETILPOQTIOUEVES UE TNV
aELoAdyN oM %o TV eEAOPAMON TG TOLOTNTAS.

- EE100000mtm0om TV dtadiraotmv aELoAoynong oL Tg avTiAinymg mou
EYOVV TOL EXTTAUOEVTIRA LOQUUOLTAL VL0, TOV EAVTO TOUG.

- AEoAdynom tooo ecmtegrn) (avutoalohdynon) 6oo xat eEmteurn (Yvo-
L) EWTTELQOYVIUOVOV).

—  Zuuuetoy OAmV TV EVOLUPEQOUEVIV UEQMV (EXTOUIEVTIOL, OLOLXNTLROL
VIAMNAOL, OTTOVOAOTES, TOMNV OTOVOAOTES, KOLVWVIXOL ETOLQOL, ETTOY-
YEAMULOTIRES OQYAVIOELS, EVOAQQUVOT TNG CUUUETOYNS EEVIV EUTTELQOYV®)-
UOVOV).
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—  Anuooievon Tov aroTeAeouaTmV TOV dadraotnv agohoynons (Pacov-

g, 2001).

'Okeg o1 ovotdoels s Evpwmainns Evwong meog ta »odtn uéln, ue
avapoQd TNV aELOAGYN 0N, TEOPAALOVY WG Paoind 0TOYO TS AELOAOYNONG
0€ €0VINO RO TEQUPEQELAKO ETTLTTEDO T PEATION TNG TOLOTNTOS ROL THV KO-
MTEQN £VTOEN TOV SUTAWUATOVY MV OTNV 0YOQJ EQYAOLAGS, TTOV ATTOTEAEL
OTOLYELO OUYXEXQUUEVNG TTOMTIXYG YLOL TNV TOLTOPAOULA EXTOUOEVOT), 1) OTTOLOL
OEYETOL HOLTUXY TTOV OYETICETOL UE TNV ETTOLYYEMLATOTTOMON TS TOLTORAOULOG
EXTTOLOEVONG %O TOV TTEQLOQLOUO TNG CLUTOTELELOS ROL ALUTOOLOIXNONG TWV
LOQUUATOV.

Ao ta péoa g dexaetiog Tov "90, 08 dLAPOQES EVQWITAIRES Y MQEG,
€Y OUV 0QYLOEL V&L OLXOOOUOVVTOL CUOTHUATO OELOAOYNONG OF Emimedo 1OQU-
UATWV AVOTOTNG EXTAUOEVONG, TO OTOLAL TTEOOTO.OOVY VO ATTOVTIOOVY OE 5
Poowd egwtuaTa ToU Eivor:
> Tlolol oL fooLrol ®o ETMUEQOVG GTOYOL TOU LOQUUOITOG;
> Tloteg dLadIHOOIES HOL UETOL XONOUYLOTTOLEL;

» ME£ow 700V CUOTNUGITOS OELXTWV WITOQEL VO OTTOTUITMOEL TO OUTOTENEGULL;
» Twog exTimVvToL To ATOTEAECUOTA TNG AELOAOYNONG RO TTMG UETOTOETO-

VTOL 0€ PEATUDOELS TG TTOLOTITOS TV OTTOVOMV;
> Tlog 0 (ONOOTOLOVUEVO CVOTNUA AELOAOYNONG UTTOQEL VOL YIVEL ROTAA-

Ao Yo yonowostoinon oe efvird o diedveg emimedo (www.Eurpa.eu.int/,

2004);

'‘Oc0oV 0o TNV EAANVIXY] TTQAYUOLTIXROTYTO. OQLOUEVOL TTOVETLOTIULAL, TE-
Lelmg EVROLQLOKA, CUUUETELL OV OF EVQWITAIXES TEWTOPOVAIES YO TV OELO-
LOyNon Twv WeUUATWY, 0AAG 1) EALeT) EAAVIXOV BeopuLroU TAALGioV dev
EVVONOE TH) CUVEYELD O QLUTEG TIS TTEWTOPOVAIES. Ol AELOAOYNOELS TTOV EYLvay
OPOQOVOAY OUOLOLOTIXC. OTOTINOELS TNG OUVOMKNG AELTOUQYILOG TV LOQUUAL-
TOV Ue T UEB0JO TG ECMTEQLRNG RO EEMTEQIRNG AELOAOYNONG.

3. Ta. oYQAUUOTO OTTOVOMY

‘O00V 0pPoEA TA TEOYQAUUATA CTTOVAMYV, AUTA JLOPOQOTOLOVVTOL MG TTQOG
™V dradirnaoia dMuLovEYLag Tovg aAhd rat alordynong tovs. Ovolaotind
1N aELOAGYNON TWV TEOYQOUUATOV GTTOVOMYV ONUALVEL AELOAOYNON TV AVTi-
OTOLY MWV TUNUATWV TOV AVOTATWV EXTOLOEVTIXMDV LOQUUATMYV, 1) OE EUITELQLOL
0’ QUTOV TOV TOUEN OTNV EAAVIXY TOLTOPRAOMLO EXTTOLOEVOT), ELVOL TTOAD [t~
%01 RO TQOEQYETOL ®VQLWG 0rtd TaL TET nou 10l HETOTTTUYLARA TQOYQAUUOTOL
tov AEL
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To. TEAEVTOLOL EIXOOUTEVTE YQOVLA, TOOO 0g OLEBVES OG0 ®aw 0V emtimedo,
TOLQOTNQELTAL (AL TOYVTATY AVAITTUEY %o EEELOIREVOT) TWV UVTIXEWEVWMV LIg-
AETNG nOoU EQEVVOS TV ETLOTNUMY. AuTH 1) eEeldinevon raboplotnxne(Tetan) oe
UeYAAO Pabuo oo TV avAamTuEn TG PLOUNKOVIXTS ROLVOVIOLS, 1) OTTOLAL EiYE
WG OTTOTENEOUOL VO, ALALPOQOTOLNOOVY ROLVOVIXES OOUES KO AELTOVQYIEGS, TTOV
OTTOLTOVOOLY TNV ETLOTNUOVIXT] EXTOUOEVOT) O VEES DQUOTNOLOTHTES, XQIOWIES
yio TNV €Ll Aertovpyia te. «EEeidixevon xau dlapogortoinon eugpavito-
VIO %Ol OTO. TTACLLOLOL TNG XADE ETLOTAUNG: ) OVAYRT] ONULOVQYIOS EWORMY OV-
VETIOYETOL ULOL OTQOY] OITO TO TTOVETTLOTIULO TG YEVIXNG LOQPWONG KO KO-
MEQYELag 0T OMMUOVQYLOL EEELOREVUEVMV OYOAMV UE AuoTNEA dla@OQmUEVO
2OL LEQUOYNUEVO TTROYQaU 0TTOVdmV» (Scheerens, 1996).

Ze 0,TL 0POQU TA TTQOYQAUUATA GTTOVAWYV, T 0TTOolC. 0QLLOVTaL O€ eTMimed0
Tunuatos tov AEIL 1 10T0Ql0 TOUG HETEA £VOL TETOQTO TOU CLLAVA LE TNV
epaouoyn tov Nouov mhatotov 1268/82. Zto mhaiolo aoxnong emomteiog oh-
MG no amoteleopatinng ogydvaons twv AEI mooflemotay amod to vouo
1268/82 n 1dpvomn g EOvinng Axadnuiag Foapndtov xor Exotyuov
(EATE),! vito nopgn NITAA, tov B ovvtovile xou Oa 6oLle ™) Aertovyio
TOV OOUMV TG TOLTOPAOULOG EXTTOUOEVONG EYRQIVOVTAS KO TOL TTQOYQAUUALTOL
O0TTOVdMY TOV TUNUAT®Y 7TOV B dnuLoveyovvtov. Me fdomn Tov idLo vouo
OMULOVEYNONRAY TUNUOTA, TTOV AITOTEAOVY TOV TTUQTVO TNG OLOIXNONG %L
AeLToVEYLOS TV LWOQUUATWYV, TOCO PECA AT T1) SLACTO0T TOV ZXOAMY 000
%Ol VEQ, 0PeEVOS Ue TNV ratdynon twv [Houdayoyumv Axadnuumv o
dnuoveyia Tov ravemotnuoxov IMaudoywymov Tunudtov xow ogpetégov
UE TNV €xENEN TWV ETLOTNUOVIXMV KOL TEYVOROYIXMDV TOUEWV/RAAO®V, dlev-
QUVOVTOG £TOL TO YVWOTIXO TTEDIO TOV CUOTHUATOS TOLTORAOULAG ExTOLOEL-
one. Ta mpoyeduuatd Toug Ba émpeme va ta. eyxpiveL 1 EATE, yeyovog mov
Ogv OLVEPT TTOTE, AoV TOTE OEV GUOTADNKE.

"ET0L T0L TQOYQAUUATO TOV TQOTTVY LXMDYV 0710vdmV Twv AEI dtapoe-
POONUAV Ao TOVS HLOACROVTES TOV RAOE TUNUOTOS PE PAOLRO GTOYO VO
OvVTOTO®QLOOUVV GTOV TITAO TOU TUWUOTOS RO GTOVUS ETLOTNUOVIXOUVS RAL
OXAONUATROVG OTOYOVS TOV QVTO EMOLMHE. ATTO TV 0QY™, ONAAdY, AUTOV
TOV TUNUATOV %0 pe ™) un ovotaon g EATE, dev vmnoe&e €vag otootnyl-
%OG TTEOYQOUUATIONOS 0 oTtoiog Ba £0ete oe o ogBoloyixy) dadiwaoio T
oV0TO0T, TYY EEEMEN %o TV avATuEN TV poyoauudtmy. Etol dnuove-
YNONHOV TQOYQAUUATO GITOVOMY TTOV NTAY TEQLOCOTEQO TOOCUQUOTUEVOL
ota uéhn AEIT tov #Aa0e TuUnuatog mToQd 08 avitrelevird xoLtnota. Etvan
BéParo oL, eheipet (Tov mEOoPAemTouevoLy Opumg ard To vopo 1268/82 avti-
OTOLY OV 0QYAVOV) Beounov Thatoiov, dev vitEEe not aELoAdYNON QVTOV
TOV TQOYQOUUATWV.
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ZT1) GUVEXELOL KOL UEYQL OUEQTL, UE OUTNOELS TMV TTOVETLOTNMY ROL Y WQIG
UEAETN OXOTUOTNTAS, INWOVQYNONHAV 08 ®AOE EXTAUOEVTIRG LOQUUOL VEQ
TUNUOLTOL, TO OTTOLCL, NTOV UEV ovaryralo Adyw g eEEMENS TG EOTHUNG TNG
eEeLdinevong oL ™G avayrng eufabuvong g YVOOong 0€ VEQ ETLOTHUOVIXG.
media, aAAA EYLvaY Y WIS TEOYQOUUATIONO XL UE AOYIXES TTOV OV OYETICO-
VIOV UE TNV OXOONUAIXT] OVATTTUEN ROl TOV OLXOVOULXO TTQOYQAUUOTIOUO
(Téurog, 1986).

'‘Ooov agoed ta moyoduuate orovdmv Tmv TETL 1 dtapuoopunon xot
EQAQUOYY TOVG TV L0 0QO0AOYLXY], OEOOUEVOL OTL GUOTAONKE REVTOLROG
(POQENS TTEOYQAUUATIONOV 2oL eMEYYOV, To ITE, (Ivotitouto Teyxvoloywrng
Exmtaidevong), To 0olo EVEXQLVE TO. TQOYQAUUOTO OTTOVIMV EPAQUOTOVTOS
ot TuTTrn) aELoAOYN o).

'‘Oc0oV 0POQA TA TTEOYQAUUATO UETATTTUYLARMY 0Ttovdmv Twv AEL autd
OMuLovEYNOMRAY, pe TV 1OL0L TTEOXTIXY KO AOYLXT], OTTWG TOL TTQOTTTUYLAUHAL
TQOYQAUUOTO GTTOVOWYV, THV TEAEVTOLO dEXAETIO, e T OeouoBETon TV ue-
TATTUYLOXMV OTTOVOWDYV OTH Y WOQO.

T oMt POQA 1 AELOAOYNON O TEOYQUUILA OTTOVOMDYV TOVTICETOL YOOV~
%A PE TN XONUATOOOTNOT TOV UETATTUYLORMDV TQOYQAUUATOV ATO TO
EITEAEK. Ot 0votné£g dLadinaoieg emthoyng TMV QoG XONUATodO0TNOoN
TQOYQOUUATOV EYOUV G CVVETELD TNV ®aBLEgwon oo To YITETIO dioduna-
oLV ROTAQYNV YLOL TV ex ante aELOAOYNON TWV TQOTELVOUEVMV TTQOYQOUUAL-
TOV. 211 OUVEYELD TQOPAETETOL on going AELOAOYNOT 0€ ®AOE £TOG EPUQUO-
YNG YL0L TOL TQLGL TTQMTAL XQOVLOL TOV TTQOYQAUUATOS, WOTE VO, AvadeLBovv Tl
TQOPANUOTA TAL OTTOLAL ELVAL PUOLRO VO TTALQOVOLAOTOUV OF VA ROLVOTOUO
mpdyoauua. TENOG, Emetal 1) TeEAMn1] AELOAOYTOT 1) OTTOLOL ALTTOTUOVOE TV OAN
Lo dLraoto EQaEUOYNS xaw Aettovyiag Tov ITgoyodupatog Zrovdmv. Oa
TQETEL VO ONUELOEL OTL 1) dLAdRAOICL VT JTOLY XONUATOOOTOVUEVT] OITTO TO
TEOYQOUUCL.

2o televtaio ETTEAEK moofienotav autr) 1 diadinaoio yio tnv ava-
wOQPWON TV TEOYQAUUAT®Y 6TToVdMV, TOo0 Twv AEI 600 ®al twv TEL,
IOV 0OPOS TEQLEAAUPOVE TNV dLadILACLaL THG OELOAOYNONG TWV VITOQYOVTWV
TTQOYQOUUATWOV TTQOTTVYLOXMDV OTTOVIWYV, 0AAG ®ow 0ELOAOYNON TV AVOoQ-
POVUEVMY TTQOYQOUUATOV UE AUEDT OCVVOIEDTT UE TNV YONUATOOOTNON TOVG
amo to EIIEAEK.

IMowo glvor Opms 1 oNUALOLE TOV TEOYQAUUUATMOV OTTOVIMV RO 1) CUUPOAT
TOUG OTNV TTOLOTNTA TWV TTOQUYOUEVV EXTTOUOEVTIXMV VITNQECLDV;

To TEOYQAUUOTO GTTOVODV ATOTEAOVVY TO POOLHO TAQAYOVTO YLOL THV
eE0O(PAMON TG ETULTUYIOS TV OTOY MV TOU TUUATOS ROL THV ULTTOTELECUOLTL-
%rOTTO TV 07ToVdMV. Tia Tov Mmteo (1995), to 60% tng molotntag oty
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exmaidgvon Paociletol 0To TEOYQOUUA OTTOVIMYV, 0TO JOUXTIRO TQOCWIUHKO
%O 0TO AOARTIRO TTEQUBANOV.

'Eva meoyQaupo 6rovdmv Yo Vo TQOCPEQEL AVTIXELUEVIRA TOLOTNTA
OTNV TTAQEYOUEVT] EXTTAULOEV O] TIQETEL VOL «OVTOITTOXQIVETAL, O GUVOEDT) nalOn-
UATOV %ot PAO0S RAAVTTOUEVNS VNG, OTIG EXTIUNOELS TTOV EMHQOTOVY UETOL-
ED TV EONUOVOV VL0 TIG OTTOQOITNTES YVOELS %Ol TLG OEELOTTES TTOV TIQETEL
vo. SLADETOVY OL ALTTOPOLTOL KO VO HOAVITTEL TO TTQOOLALYEYQOUUEVO ETUTTEOO».
"Etol, T0 TeOYQOUIa 0TTOVOMY TTEETEL VO, ELVOL AITTOTEAEOILO. TTQOYQAUUOLTL
ouov %ot 0900AOYLOUOU VL0 VO ATTOTEAECEL EVA. TQOYQCULO GTTOVOMV TTOV
ETUTUYYCAVEL AUTO TTOV ETUOLDHEL.

To WWEVHOTA ETMOVUOVV TIG TEQLOCOTEQES (POQES EVOL TQOYQUUUA GITOV-
OV TO OTTOLO VAL UV OVTOTTOXQLVETOL ATTOAVTOL OTOL CLVALYVIOQLOUEVOL ETILOTY-
uovid xouw oxadnuoind edtuma (standards), yioti oL TEOVTOOECELS VAOTTOL-
NONG TOU ATOTELOVV OVTOTILAL OTIS E0VIXES CUVONKES AVATTVENG TOV EXTTOL-
devTrov ovoTNUoTog. OPelhovv OUMS VO TEOGUQEUOLOUY TO TEOYQUUUOL
OTTOVOMY OTLG TOTUKESG OUVONUES %O VO AVTOITOXQIVOVTAL OTIG OVOYHES TV
POLTNTMV, U TNV TEOVITOOE0T OTL 0TTOdIO0UV ULol OELOTTLOTY) OLVTLOTOLY IO Ue-
TAEY TOV OUVATOTNTOV TMV QPOLTHTMOV %Ol TWV OUCKOAMMYV TOV TAQOVOLALEL
TO TQOYQOUUA OTTOVOMY, MOTE OL POLTNTES VA WITOQOVV UE TO TELOG TOV
OTOVdMV VO EVOOUATWOOUY EVROAOL OTNV 0LYOQO. EQYOCLOC.

Amtd OmoLa ThevQd %ot VoL TO OEL ®ATTOLOG, TO TEOYQAUUC OTTOVOMV OITO-
Telel faotnd UECO TG TAQAYWYIMNG OLAOIRAOLOG TNG EXTTAIOEVOTS RO TTOLQU-
YOVT. TILOTOTTOINONG TNG TOLOTITOS TOU TTALQOYOUEVOU «TTQOIOVTOG».

A0 TNV TEYVOXRQOTIXT TAEVQA HEMENONG TNG TLOTOTOMNONG TNG TOLOTY-
TOG, AUTH WITOEEL vau ertitevy et ue tv eEaopdlion otabepdtntag otig dtadt-
%OOLES TNG TTAQAYWOYNS, MOTE VAL EENOPAAleTOL 1] 0TAOEQOTNTO OTNV TTOLOTY-
T TOV TOQAYOUEVOV TTROIOVTMV. Emteldr) otnv exmaidgvon dev urogouv ot
LOLOTNTES TOV «TTQOLOVTOG», G TTQOG TNV TTOLOTNTA TOV, VO, 0rtod000uv eE0A0-
©ANQOV OTNV EXTOLOEVOT], AL VITELOEQYOVTOL ROl AANOL TTALQAYOVTES TTOU
TV TEOGOLOQRILOVV, OTME 1 TEOCWITILATITA, 1) TTEOTALOEL, OL TTVEVULOLTLIRES
IXOLVOTHTES %O OL KOLVVIXOI-OLXOYEVELOKOL TTOQAYOVTES, 1) TILOTOTONON TNG
oLOTNTOG Ot TTEETEL VoL oTnEILETOL 0TOVUG OQOVG RO OTIS TEOUTOOETELS 1AL~
TO oo TIG OTTOLES VAOTTOLELTOL TO TTQOYQUUUA OTTOVdmV %ol 1) OGLovoa ma-
oaywyr1] dLodnaoio TG extadevong.

H ammoteheopuatirdTTo 20U 1) TOLOTHTA TOV ELVOL TAL TNTOVUEVO ALTTO TOL
TQOYQAUUOTO OTOVOMV Eival EVOQAVOTES OLVOVIREG KATAUOHEVES
(Delamotte, 1998) %ol ATOTELOUV (L0 CLVTLQOOLTIXT] RO TTOAVITTAORY] TTQOLYUOLTL-
1OTNTA, ETTELON OL OTOYOL TOV TTQOYQOUUATOV KL LOLOLTEQ 1) 0QYAVWCT| TOVG
O&V VITAQYOVY (G AVTIXEWLEVIXT] TTQOLYUOLTIXOTI|TOL.
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Tol TEOYQAUUOTA OTTOVIMV MG ROTAOKEVES YQELALOVTOL GUVTQENOT %Ol
EXOVYYQOVIOWO. AVALOYOL UE TN OLAQKRELD TMV OTTOVOMYV TTOV TQOPAETOVTAL
YLOL TNV OAOXANQWON EVOS RURAOV GTTOVIMV, TA TQOYQAUUOTO B0l TQETEL VaL
aELOAOYOUVTOL ROL VO, BENTUDVOVTOL DOTE VO, OLVTOTTOXQIVOVTOL OTIG CVAYHES
TG ROWVOVIOG RO TG OLXOVOWLALS, YLOITL VITNQETOVV €VOL CUOTHUOL TO OTTOLO €l
VOIL ALVOLXTO %O G X TOUTOV ahAnhoemneedletal atd To eQuBAAoV.

4. H avdrynn g egrodnng aELoAOYNONS TV TTQOYQOUUATMV GTTOVIMV

Evo ot eldrol tg aELloAoynomng otnv exmtaidevor CUIPMVOUY YLoL TV ovd-

%1 AELOAOYNONG TV TTQOYQOUUATMV GTTOVIMV Ol OTTOYELS TOUS SUOTAVTOL

WG TEOG TNV TTeQLOARATNTA AVTHS THG aELoAdYNONS. OoLouévor whovv yia

aELohOYNON #AOE XQOVO %L ELVOL OL VITOCTNQIXTES TG OUVEYOVGS AELOAOYT-

ong. Al tah vtootneitouy 0T ) eQLodx) aELorhoyNom B TEETEL VL Yi-
vetou ®d0e mévte (5) yodvia (Watson, 1995) »nou dhhot »dBe déxa (10) xoovia,

IOV ALTTOTEAOVV %Ol TOUS VITEQUAXOVG THS TtEQLodns aEloldoynong (L’ Ecuyer

& Van der Weiden, 1995) tov ooyQauud oy otovdmy.

H avdryxn meguodinng aEloAdynong Tmv ToyQouudTmy 0tovdny IQony-

TITEL ATTO TOVG TTALQOXATM AOYOUG.

—  Amo TV avaynn avadelEng TG ATACTAUONS TOV EMRQOTEL HOTA TNV
EQPAQUOYY TOU TTQOYQUUUATOS GITOVIMV.

- Azd ™V dSuvaTOTNTA AVTATTORQLONG OTLS AVALYHES TNG XOLVMVICS O TNG OL-
%OVOULOLS ML RO TWV (POLTITMV TTOU ETUAEYOVY TO GUYHEXQUIEVO TUNUO.

— Az ™y avdyxn Slopndepmons ECOTEQLUNG TTOALTIXTG OTO TUNUOL KOL CUV-
O€01 TOV TEOYQAUUATOS OTTOVOMY LLE TO GTQOUTHYLXO ROl AELTOVQYLRO
TTQOYQOUUOTLOUO TV TUNUATOV.

— Az ™V avdryxn PEATIOONG THE TTOLOTNTAS TWV TTOQEXOUEVV EXTOUOEVTL-
OV VITNOECLOV UECM TOU TTQOYQUUUATOS GTTOVIMV.

— Az v avdyxn dleeetvnong g ®atalnAdTTag Thg didpBomwong Tov
TQOYQAUUOTOS OTTOVOMV YL TV ETUTUYIO TWV OTOXWV TTOU €)eL OEoeL oe
OY£01 UE TIG AVALYHES YLOL EXTTOUOEVOT] TTOU OLOUOQPDVOVTOL OTO HOLVOIVL-
AOOLXOVOULKO TTEQLBAAAOV.

— Ko, 1€hog,  ovayxn Slegetviong TG TOLOTNTOS %Ol TNG TTOCOTNTAS TWV
VADV %Ol AVOQOITLVOV TTOQMY TTOV GITOLTOUVTOL YLO. THV GLITOTEAEOUATL-
%OTNTO TOV TTQOYQAUUOTOC.

H mpofAnuatiny Tov «amoTeAEoUOTIROU TQOYQAUUOTOS GTTOVIMV» Y0

QOXTNOLLETAL OITO THV EQEVVAL OELXTMV TTOV ETLTOETOVY VO, EENYOOUUE TOVG

TOQAYOVTES TNG TTOQAYWYOTNTAS TOV WOQUUaTog (Cousin, 1993).
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H a&oldynon tov moyQauuatos Yo va. €yl ommotéheouo 0o TeEmeL vo
YLVEL VTTOOEON OMMY OOV CUUUETEXOVV 0TIV VAOTTONOY TOU ROL, TAUTOYQO-
V0., TTQETTEL VOL VTTAQEEL OEOUEVOT) YLOL TNV TTOLOTTO. ALPOV AL(POQT. TOUS TTOVTES
TTOVU CUUUETEYOVYV OTO LOQUUOL %O TOV RAOEVOL Y MOLOTA.

Tia to o%omd avtd Ha meémel va dnuLoveynoel oTadLard Wo *OVATOVQO
0ELOAOYNONG OTTOU OL CUUUETEYOVTES OOl TTELOTOVV OTL OL ECWTEQLXOL U OLVL-
opol aELoAdynong amofAEToUV otV BEATLMOT TNG TTOLOTNTOG XL TNG KOTAA-
ANAOTNTOG TOU TTEOYQAUUOTOS, TTQOGAVOTOMOUEVY OTNV CVAYXT) ETTLTUYL0G
TOU OTOYOV TTOV €valL 1] TTRO00G TOU TUNUATOG.

H a&ohdynon amoddouevn oty o osthy) LoQep1 TG, poQd T oUYXQL-
0N HETAEY TV OTOYMV TOU TTQOYQAUUATOS KOL TWV UEGWV YLOL VO, TOVG ETTLTV-
youue. 'Etot, éxel momtayxy onuacio vo fefarwbovue 0TL oL 6TOY 0L TOU
TQOYQAUUATOS ELVALL TOPELS, RATAAANAOL, EPLLTOL ROL TO TEOYQOULULOL ELVALL
VAOTTOWOLLO.

2t GUVEYELDL 1] GELOAOYNON OF ETTimTEdO TEOYQAUUATOS Ba 0poQd T dnwt-
0VUQYILCL CVOTNUOTOG OELXTMV UE TH) GUVEQYOOLO OM®Y TV EVOLAPEQOUEVIIV
(exmandevTinot, OLoNTLHOL VITAAATAOL, POLTNTES, ATTOPOLTOL TOV TUNUOLTOG,
€LOLXOL 0ITTO OUOAOYAL TUNUALTO KOL ROTO TTEQLITTMON ETTOLYYEAMUATIES OYETIXOL
LLE TO AVTIXEIUEVO TWV OTTOVOMV), TToV Oat eEeTACOVV THV RATAAANAOTNTA TOV
TOOYQAUUOTOG O€ ETITENO EMLOTNUOVIXO (CUUPATOTNTA UE TNV AVATTTUEN TG
EMOTNUTNG), TTOUOAYWYLRO (UEBODOL TEARTIHES KOl TOLAYWYIES DQAOTNOLO-
TNTES), OLOVOURO (OTTAULTOVUEVOL ROL YONOLUOTTOLOVUEVOL TTOQOL, KOOGS KL
OVTATTORQLOT] TV TTTUYLMV OTO, YUQAXTNOLOTIXA TWV OVAYRMOV TNG AYOQ4S
goyaotag), Oeopnro (1 B€01 TOV TEOYEAUUOTOS OTTOVIMYV AL TWV CLVTIXEWUE-
VWV O€ OYECT) UE TNV ATTOGTOA] TOU LOQUUATOS) KO XOLVWVIXO (GUUPVIC, LE-
TaEV TOV OVOYROV RATAQTIONG %O TOV TTEQLEYOUEVOL TOV TQOYQAUUATOS)
(Milot, 1995).

Téhog, Oa meémeL va. SLopuoP®O0VV dLOPOQOTOLNUEVO. OYNUALTO KOL 0O~
XES OLOLELQLOMNG TG TTOLOTNTAS 0TO TTALOLO TG aELloAdynong, oty fdon armo-
PAOEMV OYETIRMV APEVOS UE TNV 0QYAVMOT TOU OVOTHUOTOS TTANQOPOQLDY
O OLPETEQOV UE TOV RABOQLOUO TOV EUTOV, UECW TWV OTTOLWY Bal YIVEL O
OTTOAOYLOUOG %ai B ®OLVOTTOLNOEL TO ATTOTERESOL THG AELOAOYNONG.

5. To 6gLaL TG TEQLOAXNG AELOAOYNONS TV TQOYQAUUATMV OTTOVIMV

H a&Loloynon tov moyeauudtwy orovdmy, #UQLig TOV UETOITTTUYLURDY,
yivetal xweig Wiaiteen uebodoroyia 1 0molo Vo VoL OTTOdERTI| ATTO TOVG
OVUUETEYOVTES, QLPOV JeV EXEL TQOEADEL ALTTO TN CUUUETOYT EQEVVITAV TOV
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Bondnoav otn dounom wog HeBodOAOYIOG RO EQYAAELWV YLt TV CUALOYT| ®oiL
emeEeQyaoio TV dedOUEVMV.

To BeTnd otoLyelo yio TV arodoy) wag aELOmLoTns aElohdynong tov
TQOYQAUUALTOG ELVOL OTL ETUOLMHETOL CLUTH) VO YIVETOAL UE TT] (0N OLLOTTOIN oM
ouoroymv (Meade, 1995) dNAadN ETOTHUOVOV TTOV £XOVV CUVOPES AVTILXEL-
UEVO W AUTO TV TTQOYQOUUATOV OTTOVOWV.

"Etot M uebodoroyia aELoAOYNONG OF YEVIXES YOOUUES OUTOTEAEL TTQOOMITL-
%1 VTOOEOT TOV AELOAOYNTN KO EEQLQTATAL ALTTO THV EUITELQLOL TOU %O TH YV~
O1) TOU OTO OVTLXEIUEVO TNG AELOAOYNONS.

2ty 0ELOAOYN O TV TEOYQOUUUATWY CUUUETEXOVV OL (POLTNTES ROl OE
OQLOUEVES TTEQUTTMOELS OL LITOQOLTOL KO KOTCL TTEQUITTWON OL EXTTAUIEVTIROL,
oL 0710toL PAETTOUY pe nAToLa SUoTLoTIaL T OLadLraolor AELOAOYNONG, YEYOVOS
IOV OPEIAETOL HVQLMG OTNY ALOAPELD. TOV QOMOU THG 0ELOAOYNONG HOL TNV O~
proPmTnon g uebodoroyiag.

Katd navova 1 aEoloynon emfdihetol mg dodon xonuatodoTovievoy
EOYOAUUOTOG TTOV gival evtayuévo oto EITEAEK, dedouévou Ot 1) aELoho-
YNon amotelel TEOVITOOEON YLaL TN YONUATOIOTNON).

Z1ig aElohoYNoELS Ta OTOLYEL TTOV VYOS AAUPAVOVTOL VTTOYT ElVOL TO
TEQLEYOUEVO %L 1] DOW] TOV TQOYQAUUATOS GITOVIMYV, 1] LQTLOTNTO ROL 1)
TIANQOTITAL O€ OY£0T UE TOVG OTOYOVG TTOV £X0VV TEDEL, OL YQNOLUOTOLOVUEVES
ToUdAYwYIRES LEBOOOL 1Al TEXVIXES, OL AVOQMITLVOL TTOQOL AL 1) VALXOTEY VXY
vrodout]. To medPAnua mov ovvavtd évag aElohoynTg apoed ®VIwg otV
owovourt dLdoTaot n omolo oo Eexndbagn delyveL og YONUATOdOTOVUEVOL
TQOYQAUUATA TOGO dVOKROAN %Al TOMITAORY ELVOL OE TQOYQUUUATO TOV
YONUOTOOOTOVVTAL ATt TO LOQUUAL.

'Eva GAMO onuavtivd meOPANIO IOV GUVOVTA RATOLOG TTOU KOAELTOL VO,
aElohoynoelL éva TEOYQOUILOL TTQOEQYETOL ALTTO TNV TTOLOTLXY OELOAOYNON %L
avaAvon, 1 omolo wg WEOOOOG ElvaL OVOrYRAOUEVT VO ELOEADEL O€ ETUEQOVG
BéuoTa TOLOTLHOV YOQOUUTIQO AL VO, GUVAVTA TV OVTIOQOOT) TMV CUUUETE-
YOVIWMV 0TO TQOYQOUUO TTOU OTTOLOETAL TTEQLOGOTEQO OTNV EAAELPT] ROVA-
TOVQOS AELOAGYNONG %Ol ALYOTEQO OE TTALQAYOVTES TTOV AOQOVV T uEB0dO.

‘OcoV apoEd To XEOVO, 1) TEQLOOLXT BELOAOYNOT TOV TEOYQAUUATOV
omovdwv, B TEETEL VO YIVETOL 08 OLAOTNUA UEYUADTEQO TV TEVTE ETMV,
0TV 1] OAOXMEWOT TOU HUKAOV GITOVOMV ELVOL TEGTEQQ YQOVLA., OEOOUE-
VOU OTL OV OAOXANQMVOLY TIG GITOVIES TOVG OL POLTNTES OTOV TQOPAETOUE-
VO XQOVO.

Tio va vtdEel xaw ex post avaivon Tote Bo mEEmel va aEloAoyolvTaL To
mooyodupota ®a0e 10 xodvia, yLo va glvat SuvoTi 1) EXTIUNOT TWV ETOYWYL-
ROV OTOTELECUATMV TOV TTQOYQAUUOTOS OTTOVOMYV %Ol KVQLIG 1) KOLVWVIXO-
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OLXOVOWXY] OTTOTEAEOUATIXOTNTO. TOV, OELOAOYDVTOG TNV ETTALYYEAUATIRY) TTO-
QEI0L TV ATOPOLTMV.

Avrifeta, 1 ovveyng aELOAOYNOT, TTOV ONuaiveL xAOe xoOVo, 1) omola Yive-
TOL O€ OQLOUEVES (DQOES, ELVOL YQT|OLUT| TTEQLOGOTEQO YL, TOV EAEYYO ETUEQOVG
TOQUUETOMY, OGS TWV SLOOHACIDV APYNG ATTOPAOTS, TNG OLOYELQLONG TV
TOQWV, TNG TOQOXOAOVONONG INULOVQEYIOS TNG KATAAANANG VALROTEYVIXNG
VITOOOUNG KO TOV EAEYYOV TMV TTOUOOYWYIKMV OQUOTNOLOTITMV TTOQA YLOL TN
ovvolxy aEloldynon Tou.

H ouveyng aEloddynon dnuoveyet ToofANUOTo 0TNY OVOLOOTIXY AEL-
TOVQYIO! TV TTQOYQUUUATOV OTTOVIMV, OEDOUEVOU OTL 1] CUUUETOYT] 0" CUTIV
OTTOOTTG TOVG EXTTOLOEVTIXOVG OITO TNV OVOLALOTIXY] TTOLOOYYLXT] RO EQEVVT)-
LY TOUG dQAOTNQOLOTITA RO OVTEL VO ALOYOAELTAL UE TV PEATIOT) TNG TTOLO-
THTOGS TOV OTTOVODV 0OYOLETOL UE TNV AELOAOYNON TNG.

Tevinotega Oumg M Aettovyio g aELOAOYNONS TOV TEOYQOUUATWY V-
VOVTA EUITOOL0L ROl EUTTEQLEYEL XLVOUVOUG (Barnett, 1992) yio T Aettovyia
TOU TUNULOLTOG.

SUYRERQUUEVA, DO UTTOQOVOOUE VO AVAPEQOVUE WG TTQOPANUATING TOV
TOOIO £POQUOYNG TNG AELOAOYNONG, OEOUEVOL OTL EEXLVA OTTO TV KOQUYN
%nou xatevfuveToL 0T FA0N %o TTOAAES (POQES OEV ELVAL TTQOCUQUOOUEVT] OTIS
LOLOULTEQOTNTES TV TTQOYQUUUATMV OTTOVIMV.

O aElohoyroels otneILovTal og GVOTHUO OERTMV TTOV EXPQALOVV TNV
TOCOTIKY] OLAOTAON TV AELTOVQYUMV TOV TQOYQAUUATOS ®oL vITofaduilovv
THV OLVTIOTOLYY TTOLOTLXY).

Mo aELOAOYNON TTOU OEV ELVOL AVTIXEWEVIXA ATTOOEXTT], ONUOVQYEL TTQO-
BANUOTO 0TTOd0YNG OTO TEOCWITLRO YLATL ALCOAVETOL OTTELMOVUEVO OLTTO LULOL
Lo dHAOI0. OTHV OTTOL0L TTOAAES (POQEES DEV EXEL TN OUVATOTHTA 1] TO QOVO VO
OVUUETAOYEL

H duaduieaoio g aEoloynong dev deoUeEL TOUG CUUUETEYOVTES OTO
TQOYQOUUAL YLOTL 08 UEYOLO PaOUO OEV UITOQEL VO TTOQEUPEL KO VAL ETTUPEQEL
OT1] OUVEXELOL PEATIOON 0TIV TTOLOTNTA, TOV.

Emumléov, Tig TeQLOoOTEQES POQES 1 alELoAGYNOT) 001 YEL oe adLEE0dO Yot
OVAOEUVVUEL TO TTQOPANUA TNG VTTOYONUATOIOTNONG TWV TUNUATMOV TTOV 1) O10-
Enom g eivor TEOPANUATIXY %KoL AVTPOLVEL OTHV YEVIXOTEQY OUOCLOVOULXT)
TTOMTLXY.

TEhog, ToL CLOTHUOTO AELOAOYNONG ONULOVEYOUV EUTODLA. TTEQLOQLLOVTAG
TV QUTOTEAELD TOV LOQUUATMOV 0OV, TO EVICULO OVOTNUA OELOAOYNONG TTOU
OLUOQPMVEL TO HQUTOG TEQLOQLLEL TNV ATTOXEVTQMOT RO ONULOVQYEL ALOQU-
©THO TAOLOL0 0T AetToveyia TV Weuudtwy. To meglBmoLo mov divel To
%QATOG OTO IOQUUA VOl OLOUOQPMOEL TO CUOTNUA AELOAOYNONG TOU OLVOLQELTOL
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OVUOLOOTIXG OTTO TO EVLALO OVOTNUA OELOAOYNOTNG TOU OLOUOQPMVETOL OTNV
Evowmaixy 'Evoorn uéown t™g mogeiog g Mmohmvia, e 0TOYO0 TV TEMAY
TLOTOTTOLNOM).

2HMEIQZEIS

1. Nouog 1268/82 60000 4 ma. 4(a): O «diapecohafne» avtog meoPlemdTay, mi-
ong ot Ba hertovgyel ue mevraety Onteia xow Oa «eivar 0 xevtondsg ovufovievtirdg go-
o¢ag twv AEI yia ) d1d00nahial, TIG UETOTTUYLOHXES OTTOVOES %Ol TIS dLadIaOlES AELONO-
ynong »ow xeiong tov AEIT zau tautoyova givan ovupouvrog g Kupégvnong o ta 0¢-
LOLTOL TG AVOTATHG EXTTOidEVONG, oxedLalel nau emPrémet Tnv égevva ota AEI».
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EAEYOEPIA AOIOPITH KAI @EOAQPOX BYZAX

TNQZS0OMAOEIA KAI EINIKES ANATKES EMIKOINQNIAS
STA [IPOTPAMMATA SYNAYASMENQN 2 TTIOYAQN

Ewoayoym

7ov xavTTeL 1) €gevva Twv I1. Tayra (2004), =. Bhoyomoviov (2004),

E. Aoyogitn (2004), xaBag emtiong xow 1 uedétn twv IT. Ntdhto nouw A.
AleEdxn (2000) Yo T0L EVEWITOIXAL TOVETLOTIULOL, TTOQOTNQELTAL 1) EUPAO)
IOV OLVETOL OTNY OVOAOYIOL AVAUESH OTIS YAWOOLKES OTTOVIES HOL TO ELOLRD
YVOOTIRO OVTIXEIIEVO (OLROVOULDL, DLOIXN O, EUTTOQLO). AVTO ONUALVEL OTL OV-
T T0L OVO deV GUVOUALOVTOL TAVTOTE L0OQEQOTA: TO RAOE YVWOTIHO OVTIXEL-
UEVO LOYVQOTTOLEL TNV EXTQOCMITNON TOU CUUPMVL UE TY] OELQC (L€ TNV OTTOLOL
eUpavileToLl To OVoud Tov 0TOV TITAO TOU TEOYQAUUOTOS OTTOVONV RAOMG
20U UE T1) YONOT] TOU CUVIECUOU «XO» OTAY VITAQYEL LOOQQOITOG CUVIVAOUOG
1 TG TEOOENS «le» GTOV TO TEWTO VITEQTEQEL TOU OEVTEQOV.

"ET0L SLOTTLoTMVOUUE OTLTO AVTLXEIUEVO UELETNG LS CLPOQCL EVOL ALVOLLOLOYE-
VEG VMKO, GO0V ALOQd TNV 0QYAVMOT OTTOVAMYV, TO OTTOLO OLURQIVETOL OE TQELG
ROTIYOQIES: O) OTNV TQMTI ALOTTLOTMVETAL 1) ATTOVOL0L EEVIG YAWOOAS 0ITO TO
TEOYQAUUO. UE TTOQAAANAN T1) SUVOTOTNTO EXUAONONG OGS 1] TTEQLOCOTEQWV
EEvav YAWOOmV 00G LAONUATOVY ETTAOYING 1) VTTOYQEMTIXMY O€ OVTIOTOLYO TTOLVE-
momuoko Tunuo (Ayyia, Iohavdia, Tomavia, Itakia), f) ot devtepn, 1
L0OQQOTTY TUQOVOIO, YAWOOIHMYV %O L1 YADGORMV YVOOTIRMV OVIIXEWEVOY
oto medyoapua (Todlia, EAAGSA) now v) oty toitn, 1 dteEaymyn evog mtoo-
YOOUUATOG 0T EEVN YAWOOQ, EQOCOV 1] €0VIXT) TOUS YAMOOO ELVOL KNG EWPE-
Lewag oe OeOveg emtimedo (NogPryia, Duvhavdia xow puegunmg 1 Feouavia).

Me ouTi) TV ROTNYOQLOTTOO01) CUMITTEQOUUVOUNE OTL 1] EVQMITOIXY] TQUKTL-
%1] TV TOLTOPAOULOV LOQUUATWY OYETIXA UE TIC CUVOVAOUEVES OTTOVOES, EL-
OQYEL EVOL LOVTELO 0QYAVMONG OTTOVIMYV TO OTTOL0 CLVTOTTORQLVETOL 0TIV TTQW-
T ROL TV TOLTY XATNYOQLO TTOV TTQOUVAPEQOUE %Ol ELVAL BOOLOUEVO OE TQELG
(POQEIC: OTOV POQEN YAWTOIXMV OTTOVOMV, OTOV POQEN. U1 YAWOOLXMOY OTTOU-
OV oL 08 PeYaAUTEQO TTOVETLOTHULYL, 0TO0 [Awooind Kévtgo. Avtod to puo-

Z TA TIPOTPAMMATA SYNAYASMENON SITOYAQN TV EUQMITUIXDY YWOMV



VIEAO (POLVETOL VOL TTAQEYEL OTOVG (POLTNTES T1) OUVATOTITO TTQOCAQUOYNG KOL

OL®OVOULOG OTLG EMLAOYES TOVG, UE OTOYO TN XOAVTEQT] Q1|01 TWV VITUQYO-

VIOV TOQWV. ZTNV OEVTEQN KATNYOQILN AVITXOVY TA TTQOYQUUUOTA OTTOVODV

TV TOAMAOV TTOVETIOTNUOV KL TO LOVOIHO TTOU Aettoveyet othv EAAdda

%0 TO OTTOL0 OTNEILYONUE 0TO YaAAKO TEOTUTTO.

To Tunua oG, OTTWS TEORVITTEL OTTO TOL TTQWTOL CUUTTEQUOUOLTAL TNG EQEVVAS
YLOL TNV AVOUOQPEOT] TOU TTQOYQAUUOTOS OTTOVOMYV, EXEL EVOQUOVIOTEL OE TTOAN
%R0 Pabuo pe ) debvn moaxtinn. Me dlha Adyia, to TEETAE maéyel:

1. Tnv vroyeemTiny SOAoKAAI0 HVO EVEMITAIXMY YAWOOWV UETAED TNG OLY-
YAMANG, YOAMKNG, YEQUOVIXNG KO LTOMAKNG YADOGOE, YLOL TLG OTTOLES OLTTOL-
Teltal 1) yvoon emutédov B2 yio ty oot xow Al 1 A2 yio Ty dgvteQn,

2. Tnv mEoagod o€ L6OEEOTOVS CUVOVAOUOVS TNG dLdaoxAllNS YADOOL-
OV KO U1 YAOOOHDV YVOOTIRMV OVTILELUEVDY,

3. Trn duvaToTTO POITHONS YL £VaL EEAUNVO OF EEVA. EVEMITAIXA LOQUUOLTOL
ue ) dioapecorafnon tov mpoyeduuatos SOCRATES-ERASMUS,

4. Trnv vroypemtint deEaywyn TEonTIvNG AoxNnong dudQxelog 24 efdoud-
dwv, o€ WOLWTIRES 1 dNUOOLES emLyELR0€LS/ vitneoies Tg EALAdag, 1 ev-
deyouévag ding yweos s EE, mote va eEoetmovy pe mv moayuatt-
1OTHTO TOU RKOOUOU EQYAOLOG ROL VO OLEQEVVIICOVV TNV 0LYOQUd EQYOOLAG
yLoL LEAAOVTLXY aTTooy O o).

1. Kowvmviro-otmovopuxt) ooyotinoTTo. ®oL TTQOCUVOTOMOUOG
TOV YADOOXOV OTTOVODV

H EMada givon uéhog g EE pe avEAvouoes 0trovOIKrES #ow OLOLELQLOTIRES
emdooeLg 1000 otnv Evpmmn, 600 xat othv Avatolixy) Meodyelo xat ta.
Bolxavia. O agibuog tov EAMMvov tou €oyeton o€ emap] pe aAhOYAwooovg
0€ EVMITAINO *OlL OLEDVES eTTimedo e 0TOYO TO EUTTOQLO, TNV EXTTOUOEVON), TNV
€QYA0(0, TOV TOVQLOUO, T1] OLTTAMUATICL, £XEL AVOOLXT| TTOQELX, IE OTTOTELEOUAL
0L 0TOYOL EVOS TTQOYQAUUOTOS 0TO 071010 eEEYOVTT BE0N RATEXOVV OL YAWOOL-
%nEC OTOVOES VoL eEQTPaMTouV: a) TN SUVOTOTNTU CUVEVVONONG TOV GUVOUL-
AMTOV HECM ROLVNG YAMOOOGS, 1] OTTOLCL ELVOL XATEEOYTV AL OTTO TIS YADOOES
G OLEBVOUG EHOVVIOS %At [B) T1) YV TOV ETLOTNUOVIXOV 1] ETTOLYYEAUOL-
TIHOU OVTIXEWUEVOU THG OUEQOVS OUVEQYUOLOGC.

'Onwg dratiotmver xon 0 Ntdhtag (2000:10), oL xQIoWoL TaQAYOVTES TTOU V-
VOOUV TN SLAUOQPWOT| EVOS TTROYQUUUOTOG OTTOVIMYV ElVOL: 0) ROTA TTOOO ElvaL
LoyLE1 1 €0V YAwooo oe dedveg emimedo, ) »atd TO0O0 Evrovn elvon 1) Ote-
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OVI1G OOVOLUXT| OQAOTNQIOTITA TG XMQOS KOL Y) 1] ROTUXTION 1] 1) TOV CLTTOL-
QOUTNTOV YLOL TTOVETILOTNMOAKES OTTOVOES ETMTEOOV YAWOOOUAOELOS OTO OYOAELO.
'‘Oc0V 0poQad 0TO. YAWOOLXA LOBTUATO T OTTOLOL GTOYXEVOUV OTLG ELOLRES
OVAYHRES ETUROLVIVIOLG TOV ETTLYELQNOLAXLOU ROOUOV, OLOXQIVOVLE TECOEQLS
xnatevdvvoelg (Ntahtog, 2000:26-27): o) To podnuato yevirng yYhwoooudoer-
OG UE OTOYO TNV TQOOYWYY TNG YEVIXNG YVAONGS THS YAMOOWS, B) Tal Lobmuo-
ta. eEeldinevuévng YAmoooudOelog ue otdyo TV eEoEINON UE T YAWOOoIHA
(POLVOUEVOL TTOV LTTALVTOUV OTC, OLVTLXEIUEVOL TG OLXOVOULOS, TG OLOirnomg ®at
TOV EUITTOQLOV, Y) TOL LOONUATE ETUHOLVOVIARMVY OEELOTNTWYV, TO. OTTOL0L TEOU-
YOUV TNV XOTAXTNON TNG EQOUQUOOUEVTS TTAEVQAS TNG YEVIXNG RO TG EEELOL-
EVUEVNS YAWOoOUADELOS, ®oL O) Ta pabNuoTa EEELOXEVUEVNG LETAPQAOTS,
LLE TA OTTOLO. ALVOLTTTUOGETOL 1] IXAVOTITOL TOV (OLTTH) VOL LETAPQATEL eluevaL
JLOUNTLXOV 1] EUTOQLROV TTEQLEXOUEVOU TTQOG TLS OVO RATEVOUVOELS.

Kabiotatow howtdv cagig 1 eEetdineupuévny dLdotaom g YAwoooudoeLog
TQOCOVOTOMTOVTAS, Ue HMUARMTO TQOTO, T1) IOV THG YAWOOoOS 0TO TTEdIO
™G uetapaons. ‘Omwg emonuaivel xoL o Pym (2002:21-30), to mooyoauua
OTTOVOMV TTEETEL VOL TEQLAAUPAVEL MYO aTtd SLAPOQXL YVIWOTIRG CLVILXEIUEVQL,
UEVTOLRY] OUWG OE0N ROTEYEL 1) UETAPQOOT], TTOV OTTOTEAEL RUTEEOYTV YAWOOHO
UAaOMUaL, UE TO EVOLOPEQOV VO, EOTIALETOL 0T UETAPQOON EWRMV %eWEVWV. H
£EELOMEVUEVT] LETALPOOLOT] TTQETTEL VOL CUVOEETAUL AUETOL, LETOED AV, e dLoL-
YELQLOT OQOAOYIHMV TTOQWV.

Ag onuelmBel emoNG, OTL OTLG CLUVOVOOUEVES OTTOVOES OTTOU OTOYOG ELVAL 1
EPOOUOYN TG YAWOOOUAOELOG OTIG ELOLKES OLVAYHES ETTLXOLVAIVIOIS TOU ETTLYELQY)-
OLOXOV %OOUOY, TAL LALONUATO TOMTLOUOV TNE TEMTNG XA TNG deVTEQNS EEVNG
YADOOOS, OEMEOVVTOL O)L LOVOV OTTaQaLTTO VaL dLeEAyovVTOL otV E€vn YAmooa
%O VOL 0POQOVV TOV YEVIXO TTOALTIOUO TOV XOLVWVLMV TTOU CVTLITQOCMITEVEL 1) K-
Oe dLdaonOUEVT YADOOO, AANG OPEIMOUV %Ol VO UEAETOVY TOL TTOMTLOTIXAL (OO0
ATNQLOTIXC, TOV ETTLYELQNOLOXOV ROOUOV 0TS TTHQOVOLALOVTOL 08 E0VIRO %alL 08
OLEOVEG EMITTEDO AVTOVARAMVTAG TV ROLVWVIXO-OLXOVOULKT) TTQOYUOTLROTYTOL.

Eivow y0Mouo Aowtov o€ duto To OTUELD RO ETTELTOL OITO TLG TTOQOITAVA OL0L-
TUOTWOELS, VO UEAETYOOVUE ROTA TTOOO OVTALTTOXQIVOVTOL TAL YAWOOIRA obuat-
TOL TOV TTQOYQAUUOTOS OTTOUOMY TOU TUNUATOS PO OTHV TTEQLYQULPT| TOU TTTUYL-
oVY 0V, OTTMG CUTY] AVOUEVETOL VO ETLRVQOEL 07td To Yrmovpyeio [Toudelog.

2. TTegrypagr) Tou TTUYLOVY OV TOU TUNUatos Epaguoymv
Zévov MAwoownv ot Awoixnon xou 1o Eumogo

Me v 0hO*AQWOT TWV CITOVIMYV TOV, O ATtO(poLtog Tov Tunuatog o dLadE-
TEL TIG OTTALQOUTITES ETUOTNUOVIXES KO TEXVOAOYIXES YVMOOELS ®Ow OEELOTNTEG,
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MOTE VO, WTOQEL VoL OQOLOTNELOTTOMOEL ETTAYYEMIOTIRG 0€ OAOUG TOUG TOUELS TOU

YVOOTIXOU avTIXEUEVOD Tov Tunuatog, eite ue eE0otnuévn oyEom eoyooiog oe

ETTLYELQTOELS, OQYAVIOUOVG KOL VITNOEGLES TOU LOLWTIXOV %0l ONUOCLOU TOUED, El-

Te WG elevBegQog emaryyeluatios. Edumdtega o mruytotyog Oa elvon og 0o

1. Na cuvololéyetar dLamoMTIOWARA (e TQOOMITLXY] TQMWTOPOVALN 1] Yol AO-
YOQLALOUO TOLTOV, YQOITTMOG RO TTQOPOQILMGE, OTO, TTACLOLN OTTOLOGONTOTE
ETTLYELQNUATIXNG 1] UTTNQECLOKNG ETUXOLVMOVIOS, UE ALTTMTEQO OROTO TNV
entitevEn dedOUEVOU ETTLYELRNUATIXOV 1] VTTNOECLALOV OTOYOV.

2. Na petapedlel mdong guoems xelueva evBEms nat ovTioTEoQa, vo. aglo-
TTOLEL TNV TTANQOQPOQLXY] YLOL TV UETAPQOALOTN %Kit T1) OLAYEIQLON YAWOOLHOU
VMOV %o Vo AELOAOYEL UETAPQAOELS TOITMWY ROOMG %Ol VO AELTOVQYEL G
oVUPOVAOG 0€ BEUOTO TTOV GTTTOVTOL TNG UETAPQAONS.

3. Na petoagedlel emionua ®d0e SNUOGLO £YYQOPO KL VOL ETTLXVQMVEL TG UE-
TOPQAOELS TOV.

4. Noa moéyel vTneeoies dleguNVeiog ouiNTHoEWVY 08 GAOVG TOVGS TOUEIS TO-
00 TOU LOLWTIROV (EUTOQIXES ETTLYELQNOELS, EUTOQIXES EXOETELS, L1 YOQL-
%A YQAPELDL, WOLWTIRG VOOTAEVTIXA LOQUUATO %.ATT.) OGO %Ol TOV ONUOCLOY
topéa (Aotuvouiag, E.O.T., Noooxoueia, Awaotiola, Yaneeoies [Toovor-
0 ®-ATT.), EV YEVEL OTTOV TTQORVITTEL OVALYHY] ETLXOLVOVIOG e OALOOATTONG.

5. Na goydletan aveEGQTNTO 1) 1O UEAOG OUAOOS OTY CUVTAEN UECHV YAWO-
owng texpnoimwong (heEoyoaupic, CVVTOEN YAWOOAQLOV, ®.AT.).

6. Na ouvtdooel Eevoyhmooa KeUeEVaL.

7. No ouvtdooel TaQdAnha ToMYAwooa REWEVAL.

8. Na d1ddoxel ™) YADooo A 0T dONUOCLO %Ol LOLWTIXY] EXTTAUOEVON RO —O1)—
LLE TN YONON VEMV TEYVOLOYLDV.

9. Na oVUUETEYEL TNV 0QYAVWOT ROL SLOIRNOT) ETTLYELQTOEMV RO OQYOLVL-
OUMV TTOV dQATTHELOTTOLOVVTOL OLEOVIG, RABMS XAl OTO GUVTOVIOUO TOV
ETLYELQNUOLTIXWDV TOUG OQATTNQLOTHTWV.

TToQaOETOVTOS TOUG ONUAVTIXOTEQOUS TOUELS ETTOLYYEMIOLTIXNG OTTOLOYOANONG
YLOL TOUG OTTOQOLTOVS TOU TUNUOTOS, YIVETOUL TTQOPOVTG 1] TTROTEQOUOTNTAL TTOL Oi-
VETOL OTOV TOUEQL TNG UETAPQOONG KL TV OLOTTOMTLOUAMY ETULOLVOVIOXDY OE-
ELOTITMVY 08 OLOKNTIXO %O ETLYELQNOLOKO emtimedo. Mével va. eheyyDel edv To
VITAQYOV TEOYQOUUO. OTTOVIWV EEQATPANEEL TIG ETTAYYEMLOTIXES TTQOOTTTIRES
TTOU ROTOYQAPOVTOL 0TV TTEQLYQOLPY] TOV TTTUYLOVYOU Tov Tunuatog pwog.

2.1. AvTOamoxQiveTaL TO TWQWO TEOYQAUUT TTTOVODY
0TV TEQLY QAP TOV TITVYLOVYOV;

o va damotwBel oe ol Paduo YAmooouddeLas oVTOTORQIVETOL TO VITAQ-
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YOV TTQOYQOUUO. OTTOVIMYV, TTOQOVOLALOVTOL TO ALOARTIRG, YVOOTIRA AVTIXEL-
ueva, avd eEdunvo (¢wg to Z' 010t to H' aupood v moomtixy) doxnon). Ag
onuewwBel ot amd to E’ eEdunvo mpoogpégovran duo ®kotevfUvVoELS: TG UeTd-
(POALONG %O TNG OLOIXNONG.

A’EEAMHNO

Ala  Mabjuata

1 Toooa A’ (Ayyhnd, Toluxd, Teguovind, Itaiind)
2 I'\wooa B’ (Ayylnd, Tahuxd, Teguavird, Itohnd)
3 Muxgoouxovourn

4 Aotxnon Emyelonoewv

5 Hlextoovixi) emeEegyaocio xewévav (Word, Excel, Power Point)
6 Aotund Ainolo

B’ EEAMHNO

Ala Mabjuata

1 Ioooa A’ (Ayyhnd, Toluxd, Teguovind, Itaiind)
2 I'oooa B’ (Ayyhnd, Tadhxd, Teguavind, Ttohnd)
3 Mdoretvyx

4 Maxgootrovouio

5 IMolux) Emotiun

Alo MaOnuata emdoyis (1 and ta 4)

6 Owovourd Mabnuotird

7 Teyvinég Engpoons & EmUOLVWVIOS

8 Toooo I (Ayylrd, ToAhxd, Teguavird, Itahnd, Poowa)
9 Evoomainog IToMtionog

I" EEAMHNO

Ala Mabjuata

1 Ioooa A’ (Ayyhnd, Toluxd, Teguovind, Itaind)
2 I'woooa B’ (Ayyhxd, Todhnd, Teguavirnd, Itohnd)
3 XoNUATOOROVOULKT] AOYLOTIRY

4 Zronouxi twv Emyeionoeny

Ao Mabnuaza emdoyns (1 amo ta 4)

6 Iwooa I (Ayyhnd, Todhnd, Teouavind, Ttohnd, Iomovind zou Poouer)
7 ALTTOMTIOUAY] ETUXOLVOVIOL

8 Awixnon MME

9 Oemoto xou IMoaxtnn thg Metdpoaong I

A" EEAMHNO

Ala Mabnuata

1 Ioooa A’ (Ayyhnd, Toluxd, Teguovind, Itaind)
2 I'oooa B’ (Ayyhnd, Tadhxd, Teguavirnd, Ttohnd)
3 Aebvéc Mavattueve

4 Emyeionolaxés Emnowvmvieg

Ala Mabjuata emdoyis (2 and ta 6)

5 Anudoteg Zyéoeis
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Thoooo I (Ayyhxd, TaAhxd, Teguavird, Itohnd, Poowa)
Tovplotix) Owovopa

Bewpia xou [Toaxtixt| g Metdpoaong 1T

Aebvég Ainaro

Neoehnvixr) Thoooa 1

E’ EEAMHNO

Moabniuaro

Twowooa A’ (Ayyhnd, Tohxd, Teouovind, Itahnd)
T'hoooa B’ (Ayyhxd, Tohhnd, Teouavird, Ttahunc)
Evpwmairoi ©gouoi

Kartevbvvon Metagoaons: uabnuata emidoyns (3 amo ta 8)
Tevinn Metdageaon Mhowooag A’

Tevinn Metagoaon Mwoocog B’

I'wooa I

Aoyiotn) Kootoug

Aebvég Mdoretivyn

ITingogogroxrd Zvotiuata Aloixnong MIS

Boowrés Agyés AeEumoyoapiag

NeoehMnvixn Thwooa 2

Karevbvvon Avoixnong: nobnjuota emdoyns (3 amno 1o 8)
Xonuatootrovount tg Atoixnong

Egodiaotinn

Emyewonotoxn 'Egevva

ITmgogogiaxd Zvotiuata Aoixnong MIS

I'\oooo I’

Aoyionn Koortoug

Baowrég Agyés AeEimoyoapiag

Awoixnon 'Egyou (Project Management)

ZT" EEAMHNO

Ala
1
2
3

Ala

a

Moabnuaro

Twwooa A’ (Ayyhnd, Tohxd, Teouovind, Itahnd)
Twooa B’ (Ayyhnd, Tahxd, Teguavind, Itolnd)
MebBodoroyia Egevvag

Katevbvvon Metagoaons: uabnuata emidoyns (2 amo ta 7)
Avdlvon Xenuotoowmovourwv Kataotdoemv

EEeldurevuévn uetagpooon yhoooog A’

EEedievuévn petagpoaon yhowooog B’

I'wooo I

Anuoowa Aoixnon

Hlextovixnd eumtoglo

Agounveio Alamoaryuatevoewv Fhmooa A’

KarevOvvon Aroixnong: nadiuato emdoyng (2 ané ta 7)
Owovopunn Tewyoapio.

Awoiunon Olnng ITowdtntog

Awayeipuon Emyeignotomot Kivdtvvou

Anpooio Awoixnon
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8
9

10

Epyootaxés Zyéoelg
I'wooa I
Avdivon Xonuatoowmovourmv Katootdoewv

7’ EEAMHNO

Ala
1

2

3

4
Ala
5

6

7

8

9

10 Svufovievtinng YPuyoroyio xow IIgosavatoMonog
11
12
Ala
5

6

7

8

9

10
11
12

Mabjuaza

Néeg Teyvoloyieg 0T OOAXTIXT TWV YAWOOMV
Awartinn g EEving YAMooag

Alaygiouon avOQwmivawy oQmV

Zeuvagro Teletogoitwv

Katevbvvon Meragoaons: uabnuata emdoyns (2 amo ta 8)
EEeduevuévn Metdgpooon F'wooa A’ 11

EEeduevuévn Metdgoaon Mwooo B’ 1T

Agovtoloyio emaryyéluatog

20y 00VeS Toudaywyrés xatevfuvoelg

Aebveig Zyéoelg

Xwgo now rohtopos FAmooag A’
Xwgo o woMtopog FAmoocog B

KartevOvvon Atoixnongs: nadnuata emdoyns (2 ard ta 8)
Eumoourd Aixowo

Aebvéc Eumoglo

Agovtoloyio emoyyeAaTog

Z0YYQ0VES TAUdAYwYIrES ®aTeEVOVVOELS

Agbveig Zyéoeig

Svufovievting Ypuyxoroyio xow IIgocavatoMouos

Xmoa naL roMtopog Fhwooag A’

Xmga now roMtopog Mhwooag B’

Mo mpooexTiny €EETaon Tov 0QLBUOV %Ol THG ®OTEVOUVONG TOV YAWOOL-

OV LOOMUATWV TTOV TTQOOPEQOVTOL B0t LG OMOEL TIG EENG TOLQATNQNOELS:

To yhwoowd padnuoto wov diddorovrol («I'Adooa A», «Choooo B»
€Y OUV OLXOVOULXO ROl OLOXNTIXO TTQOOUVATOAGUO ROl OLVTOITTOXQIVOVTOL
O€ YEVINES YOOUUES OTNV eEELOWEVUEVY YAWOOOUADELD 0TTO TA TOWDTA
eEaunva oovdmv.

To udonua g «Ievinng Metdgoaons» dddoxetan oto 30 , 40 xa 50 eEd-
unvo mg uabnua emAoYNG, Ve 0To 60 eEAUNVO SLOAOKETAL OTNV ROTEV-
Buvon «MeTdpeaomn» ®aL TAM OUWS MG UABNUA ETLOYNG. ZTNV RATEV-
Buvon «ALoixNO» OEV TTQOTPEQETOL HAVEVH UETOPQOOTIXO UAONUCL.

To uadnuo. g «EEedinevpuévng Metdigppaons» diddoxetal 0to 60 %ot 70
eEqunvo otV ratevBuvon «MeTdpeaon» Mg LAbNUO ETALOYNG. STV K-
TEVOUVOT «ALOIKNOT OEV TTQOCPEQETAL KOVEVO, LETAPQAUOTIHO LAONUCL.
Kafiotatow e0A0Y0g 0 TQOPANUATIONOS TTOU TTQOXVITTEL YLOL TNV OUVOULXT

™G eEetdmevuévng YhwoooudOelas, 1) omoio: Oyt LOVO yAveL £dapog oA %o
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VITOVOUEVEL TNV ETTAQHELD, TOV TTTUYLOVYOV O EMUTEO RATAQTIONG. Me dlhat
AOYLOL, 1] TTOLQOVOX XATAQTLON TOV TTTUYXLOVY OV dev cuufadilel ue Tov Titho
Tov TUNUATOS OVTE TOV EMRVQMVEL, YLATL 1] EELOEVUEVY ueTAPQOOoN Ba
TIQETIEL V0L ALTTOTENEL TO EMOTEYOLOUO TNG EEELOREVUEVNS YAWOCOUAOELOS YLaL
TOVG TTOQARATM AOYOUC.

2.1.1. H onuaoio tng EELOXEVUEVNS UETAPQOONG

Ao ) denaetio tov 1960 ogoloyia wow UETAPEOON EEMOCOVTAL TTOQAAAN-
L. Evxoho SLosmiotdvoupe 0Tt 0UTO OQEILETAL HOTA XVQLO AOYO OTH UEYAAN
C1TNOT VL0 UETAPQAOELS ETTLOTIUOVIXMDYV, OLXOVOULRMV ROL TEXVIRMV KEWE-
VOV JTOV TTAQOTNQELTOL ®OTA TNV 7eQiodo avty (Kovtofitng, 1994).

Eivow yeyovog 0TL 1 000A0YICL G ETLOTIUN TTOV QLOYOAELTOL LLE TNV ROTO-
YOOLPY), TTEQLYQOLPT], ETTEEEQYAOLOL RO TTOQOVTILALON TV OQWYV TTOV UVNHOVYV OE
dLdpoga media, ovviBmE 08 TOVAAYLOTOV OV0 YADOOES, OEV AULDVETAL G
ovOVTaEXTY HQAOTNOLOTNTA, AALG ETTELON OLVTOTOXQIVETAL OE HOLVVIXES
ovayres Omms 1 PEATIOTY emrovavia LeTaED eldmmv ovvnBws pe T fon-
Beo g uetdepoaong (Lerat, 1995: 98-100, Cabré, 1998: 34). Tia toug petapoa-
OTEG 1) 0Q0LOYIL OLEVROAVVEL ALVOUPLOPITNTOL TH UETAPQAOT TOU TTEQLEYOUE-
VOU €VOG REWEVOU, ALPOV TO, EEELOREVUEVA REWUEVOL OLOKLVOUV TTANQOPOQLES
VLG UECM TV OQV.

ITwo ovyrenQuEVa, amtd (OMNOTIXKY AITOYT 1) 0QOAOYIO ELVAL £VOL GUVOLO
TQOXTIRMVY LOVAOWV ETUROVWVIOLS, TTOV OUVTEAOUV GTHV OLXOVOULOL, ArQifeLat
O ETTOQUELC TOU HELWEVOU HOLL OTNV RWOLLOTTOLNUEVT] QAL T el OLddOoom
TANEOPOQLMV. Ot LETAPEAOTES G dLaUeCOLAPNTES BemEOVVTOL YONOTES KO-
TA TTQOTEQOLOTNTOL, ALPOV 1) UETAPQOLOT] ELVOL DLOOLHOTLOL TTOV TROTTO £XEL TN
OLEVLOAUVON TNG ETUHOLVWVIOS UETOED OWANTMY dLaPoQETIR®Y YAwoowv. Tia,
TO AOYO aUTO gV Ol TTETEL VO ATTOOUVOEETOL 1) OQOAOYIOL ALTTO TN OLLTTOMTL-
o emrowvarvio (Cabré, 1998: 93, Rey, 1991: 2865-2867).

'Onwg emonuaiver o Kocourek (1991: 214-216), ahhd %o 0TS SLOTLOTO-
VOuuE MG OLOAOHOVTES EEELOMEVUEVIS YAWOOTOS RO PETAPQAONS, 1] dLdao% -
AMa TNG ETLOTNUOVIROTEYVIXNG YADOOOS CVUPAIAEL 0TV VTTEQP ALY TV
YADOOLXDV PQOAYUMYV UETAEY ELOLRMV TOV (OLOV YVOOTIXOV TTEDIOV TOV UL~
MOV OLOPOQETIRES YADOOES, XATL OUMG TTOV ETUTVYYAVETOL ROTA PAOT e TN
UEAETY) O OTTWOONTTOTE [UE T1] UETAPQOLOT) OYETIXWDYV KEWUEVDV.

H d1e0vng moanmx) o wobaiver 0Tt 1) ®oTdQTLoN 08 dVO YADOOES TOQE-
xeL veMELQL, OVAAOYOL UE TLG OITOLTIOELS OF OEOOUEVY] YQOVIXT] OTLYUN %ol Og-
OOUEVO TOTO, Y MELG AVTO VAL ELVOL DECUEVTIRO, DOTE VO, WITOQEL O TAQOYENS
YAWOOIRMV VITNQECLMOV VAL EQYALETAL XWQIG TQOPANUA %Al VO EAICOETAL UETOL-
E0 T0V ATAUTHOEMV OUTOV.
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Q0t000, 1) daoralia THG UETAPQAONG OV OOl TQETEL VOL ETTLOLDHEL TNV
OTTAN UETOOYNUATLOTIXY LoodUVaia: UETOED dV0 YAwoowV, 0AAG va. divel Eu-
(PO OT1) OLOLPOQETLROTNTA LETAEY TTOALTIOWMV, OTOLYELO OTTOQALTIITO YLOL TN
OLOTTOMTLOMLKT] ETUROLVWVICL.

AMwOTE, AvERAOEV 1 LETAPQOOT ATOTEAOVOE PAOLXY TAQAUETQO TWV
damoltiouxrwv cuvarioywmv. Kotd tov Mounin (2002:229-232), dev mooxel-
TOLL YLOL JLOL YAWOOLXT) OLOOLXOLOTOL: TOL OTOLYELD. UE TOL OTTOLOL CLOYOAELTOUL OUVOE-
OVTOL UE EVOL OMOUANQ0 TTAEYUOL TTOALTLOUWARMY GUUPQOLOUEVV.

EmmAéov, T000 1) OLOAoRAALD TNG UETAPQUONG OO0 %OL 1) LOLOL 1] UETAPQOL-
on mEémeL vo. OemQOovVTaL dQAOTNQLOTNTES ETIAMVONG ROLVMVIXMV TQOPANUAL-
tov (a social problem-solving activity), eva 1 molitiouxy yvoon (cultural
competence) OemQELTAL ATALQALTNTO GTOLYELO, OYL LOVO YLAL T1] OLOTTOMTLOUL-
A1) ETUHOLVOVICL OAACL HOL YLOL T LETAPQAOT], ALPOV O UETOPQAOTNG EQYATE-
TOL O€ €VO TEQLITAORO ROLVWVIXOTTOALTIXO TEQLRAAAOV (Pym, 2002: 439,
Schiffner, 2002, 486-493).

2.2. Ilpotaoes

10 TAOLOLOL TG OVAUOQPMOTNG TOU TQOYQAUUATOS OTTOVdMV, Oemoovue
ALTTOQOLLTNTY) TNV EVIOYVON TOV WOONUATOV TNG YEVIXIG KOl EEELOREVUEVNC
UETAPQAONG UE TNV UETATQOITY TOUS O VITOYQEMTIXA LaONUOTO OTaL EEQUN-
va. Tov OLOAoROVTOL KAl OTLE VO ROTEVOUVOELS.

H yeviun petdgpooon Ba eEomelmoel OMOVS aveEQETMS TOVG (POLTNTES Ue
T YQOTTTY UETAP oo atd TV EEVH YADOOW TTQOS TNV EAANVLXT] ROL OVTIOTQO-
pa notd to TV, A wouw E eEdunva. Téoo 1 ddaoxalion Twv EEvav YAWGomv
(«Tvwooa A’» now «ITAnaoa B'») 1101 atd to A’ eEAUNVO TQO0AVOTOMOUEV
710G 10110 AeELMOYL0, OGO 0L 1] OLOALOXAAL TWV U YAWOOoH®Y Hodnudtov,
eEOXELDVOUV TOUG QPOLTNTES [UE T OLOKNTLXT) RO OLvOovVoxrY Yhwooo. Emo-
uévag, oto ZT’ eEdunvo, OTav OLOGORETOL YLOL TTQWTY POQT. TO UAONUA TNG
EE&edunevpuévng Metdgpoaong, Ohot ol pottnTés Oa eival ETOLUOL VO EQYOL-
OTOVV TTAV® 0T UETAPQAOT ELOHMVY REWWEVOV 1AL 0QOAOYIS. OL YVMOELS
QUTES OLEVQUVOVTOL XAl EUTEOMVOVTOL 0TO Z EEAUNVO 0TTOVdMmV.

Emméov, n omovdn g petdepoaons Oo meémel va evOaQoUveTaL ol Ao
TNV TOQAUOVY TOV POLTNTMV 0TO eEmTEQWO (0Ta Thaiowa Erasmus), notd
TQOTIUNON OE TUUOTO OTTOU OLOGLOHETOL 1) EAANVIRY YADOOW 1S YAMOOO, UETAL-
peoons. Kot’ autdv Tov Teomo evioyveTon #ow 1) SIOTTOMTIOMXT] OLoTaon TG
UETAPQAONG, APOV £TOL 1] AAMMS TTOOKELTOL Y10, OLOLTTOATIOULRO YVWOTIXO
CLVTIXELUEVO.
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PANAGIOTA M. ANGOURI

LANGUAGE TEACHING IN TERTIARY EDUCATION
DO WE TEACH WHAT THEY NEED?

1. Introduction

HE SOCIO-ECONOMIC CHANGES now taking place across Europe are compara-

ble in scale and impact to those of the industrial revolution. European soci-

eties are developing into cross-cultural mosaics. These organisational, demo-
graphic, and technological developments are transforming the structure of labour
markets, reshaping the concept of competitiveness in a way which puts increasing
emphasis on the importance of education and professional training. Parallel to this,
the continuous socio-political changes in the broader European region as well as in-
creasing mobility and collaboration between countries are shaping a new financial-
social environment, leading to a more multilingual environment which impacts on
every level of social activity. There is therefore a growing need to ensure that employ-
ees acquire a range of linguistic and communicative workplace-related skills if com-
panies wish to remain competitive in an ever-changing marketplace. Hence, with the
advent of the single market, individuals with proficiency in a number of Community
languages are able to take advantage of occupational and personal opportunities
available, particularly if their language skills are backed up by the ability to adapt to
working and living in different cultural environments (West, 2000:13 and European
Commission, 1995:67).

Against this backdrop, many companies have started undertaking language train-
ing projects in order to ensure that their personnel will be able to handle successful in-
teractions in foreign language(s). In many cases, however, the employees have al-
ready developed language skills from their schooling or their degree programmes.
Accordingly, the purpose of this paper is to examine the relevance to the Greek work-
place of the communication skills 157 participants acquired from (i) their degree pro-
grammes; and from (ii) in house language training courses as perceived by line man-
agers and postholders. The paper reports on an on-going study of three plurilingual
companies in Greece and the results presented emanate from the analysis of one of
the tools we used for this research, namely the questionnaire.



2. Language in modern workplace environments

"One of the most neglected areas of management is the management of commu-
nication with customers and markets that use a foreign language."
[Reeves, 1990]

The importance of developing competences in a foreign language (Truchot,
2002:16 ff), as well as the emphasis given to workplace training, have prompted the
European Union and various European countries to conduct research at local level,
with the aim to register the language needs of the employees along with languages
used in the workplace and correlate these languages with fields of human activity. One
of the objectives of these actions, initiated and originally funded by the EU, was to dis-
seminate the findings of relevant research to all Member States so as to lay the founda-
tions for workplace language training programmes which could then be implemented
throughout Europe. The issue of disseminating research findings, however, remains
problematic and affects the implementation of new approaches to language training.

In the report on Lifelong learning (SEC 1832, 2000) and also in Kairamo’s re-
search (1989:20) it is concluded that in Germany, Spain, Italy, Portugal and the UK,
foreign languages are one of the areas in which the workforce needs training. The
image is quite different for the Scandinavian countries, primarily because of the
higher language learning level of the citizens. Along the same lines, research was
conducted in England by Reeves in 1990. In this research (ibid) languages are seen
not as tools for enhancing exports, but as essential for survival in the "multi-linguis-
tic domestic market that the European market constitutes". Reeves (1990:60-73)
considers the Dutch, Belgians and Scandinavians as privileged in the European
labour market, not only as a result of the high language learning level, but also due
to the fact that this language ability has resulted in a positive attitude to other cul-
tures. More specifically, Reeves states that "they have evolved a natural sensitivity
toward cultural distinctions and others’ values and perceptions" (ibid: 67). It is
equally noteworthy here that in the same study, Reeves claims that a new kind of
‘Euro-executive’ will develop, one who will work in the international organisations
within the EU and who will have a highly developed competency in foreign lan-
guages. He therefore believes that these executives will come mainly from countries
with high levels of foreign language learning. Finally, while discussing the language
use in the European workplace Reeves (ibid: 67) foresaw that, with the opening up
of Eastern Europe, German will form a second /ingua franca in Europe alongside
English. This suggestion, interestingly, contradicts the current situation where Eng-
lish is followed by French (Eurobarometer 54:1 ff).

Moreover, recent economic research (for instance IRDAC, 1991) links the
growth of European companies with the development of skills for effective cross-
language communication. In the same vein, extensive research carried out in Greece
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(Angouri, 2003) has revealed that, with the exception of those engaged in manual
work, over 90% of employees, in both the public and private sectors, are obliged to
engage in cross-language communication in everyday transactions. Even though this
study refers only to one EU country, other research (Hagen, 1993, 1998; Ostarhield,
1998; Emmans, 1974, Biliez, 1975) reveals similar findings. We could therefore
claim that multilingualism is either an everyday practice or a challenge nearly all Eu-
ropean companies have to face.

Based on the above it becomes clear that effective communication in more than
one language is an increasingly important factor for economic development. However,
in order to achieve effective communication in modern workplaces individuals are re-
quired to develop new skills. The challenge now, as stated by the European Council in
the seventh chapter of Common European Framework of References of Languages
(Council of Europe, 2001), is the development of multilingual or plurilingual and mul-
ticultural competences. According to this, the use of various languages and the knowl-
edge of cultural differences are of crucial importance to achieve effective communica-
tion in the modern multilingual societies and, subsequently, workplace settings.

3. Adequacy of foreign language provision in Greece

In Greece, a country traditionally literate in foreign languages, there are apparently
contradictory attitudes towards the adequacy of higher education (HE) language pro-
vision, in terms of the working environment’s communication needs. As recent re-
search on the beliefs of senior executives in the public sector has shown (Angouri,
2003) it is believed that the current language provision can ensure that the employees
meet the company’s foreign language needs and subsequently the qualified work-
force can ensure that the companies remain competitive in an ever changing market.
Interestingly, however, the beliefs of senior executives in the private sector were very
different. In the same research (ibid) it was shown that language skills developed by
HE programmes are not valued as the general managers feel that the foreign language
skills of employees are not relevant to the workplace and as a result they need to un-
dertake workplace language training projects to meet their needs.

4. The research

This paper reports on some of the findings of an on-going study of plurilingual pri-
vate companies in Greece which reveals that that the majority of employees are oblig-
ed to engage in cross-language communication. Accordingly, this paper aims to ex-
plore the effectiveness, in terms of the working environment’s communication needs,
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of foreign language provision of both university programmes and in-house language
training courses.

The research was conducted only in private sector enterprises because the free
market is indisputably more flexible to the requirements of the market and functions,
according to economists, as a "self-adjusting mechanism". Arguably this flexibility is
due to the fact that the sustainability and development of the private enterprises di-
rectly depend on their adaptability and competitiveness. Therefore we considered the
private sector companies to be more responsive in terms of the language needs and
the skills the employees need to develop in order to be able to communicate effective-
ly and efficiently.

For the scope of this paper we also consider the senior executives of private sector
companies to be neutral and unbiased in their judgments as far as the efficiency of the
language skills acquired from university degrees is concerned. Furthermore, we ac-
cept a priori that the evaluation of the skills developed from workplace training pro-
jects will be more objective as the companies sponsor these projects, often without
any help from local authorities, and hence are particularly concerned that these pro-
jects should be cost effective.

5. Description of the research

The research was conducted in two phases: the 1st phase was the pilot research which
involved only qualitative research and its main purpose was to explore the workplace
settings, observe the foreign language use in everyday interactions and help us design
the 2nd main phase of this research which consisted of two phases: the 1st phase in-
volved qualitative research to explore the company workplaces that constituted our
sample. In the 2nd phase quantitative research was conducted in a sample of seven in-
ternational plurilingual companies in four European countries. This paper will focus
and discuss the findings of the three Greek international companies.

6. Method
6.1. General Method

In the present research, ethnographic techniques were used and the main instruments
for the collection of information were face-to-face interviews, questionnaires, partic-
ipatory observations and real life data. In order to obtain the latter we adopted the
participatory model as devised and presented by the Victoria University of Welling-
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ton’s Language in the Workplace project. This model according to its authors is
based on the action research principle "research on, for and with" our participants
(Cameron et al., 1992:22). Hence, some of the employees of the companies became
collaborators in the research and recorded parts of their speech from everyday life at
work. By using this model, the communicative activity was codified and measured,
as perceived by the general managers, line managers,! and postholders.

In this paper we will report on our findings emanating from the analysis ques-
tionnaires. The questionnaire was considered as the most appropriate technique for
the 2nd phase of this research (i.e. the quantitative research) because of the large
number of interviewees and the geographical distribution of the companies. In addi-
tion, with the use of the questionnaire we have assured anonymity and minimized
the time the employees, supervisors and managers had to spend in order to partici-
pate in this research. The questionnaires were distributed to a sample of three inter-
national private companies in Greece and the response rate was 100% against the
usual 25-30% which shows the strong interest of our participants.

6.2. Participants

Between August 2004 and January 2005, 157 participants filled in the questionnaire
distributed to them either by the researcher herself or from the line manager of each de-
partment. Our sample consists of general managers, line managers and postholders.
The distribution of the sample reflects the distribution of staff in the companies. There-
fore 32% of the sample consists of line managers 66% of postholders and 2% of gener-
al managers. The findings presented in this paper will focus on the analysis of the ques-
tionnaires completed by line managers and postholders as for the general mangers we
used slightly different techniques, the rationale and the discussion of which goes be-
yond the scope of this paper.

7. Findings and Discussion
7.1. Language policy of the participant companies

As can be seen from the graph below (fig.1.), over 85% of the companies that consti-
tute our sample have a clear language policy. More specifically, the knowledge of a
foreign language constitutes a prerequisite for staff recruitment according to 32% of
line managers and 31% of the postholders. Another interesting policy is the employ-
ment of native speakers as reported by 25% of line managers and 23% of posthold-
ers. Finally the companies also use external services to cover their foreign language
needs or have their own training projects for their staff.
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However, against the multilingual backdrop of the modern socioeconomic envi-
ronment, it is noteworthy that 12% of line managers and 13% of postholders claim that
the company does not have a clear language policy. Arguably even more disturbing are
the findings in Figure 2, which reports on the sample of companies that have undertak-
en a language training project in the last three years. While a small but significant per-
centage of 13% and 14% of line managers and postholders respectively, reports that
language training projects within the company are ongoing, the majority of the com-
panies that constitute our sample have not undertaken a language training project in

the last three years.
Fig.1

With regard to the foreign language needs of your department does your company
have an in-house language policy

31,75%
30,95%
24,60%
23,02%
21,43%
20,63%
[ Line managers|
[ Postholders
12,70% 12,70%
11,90%
10,32%
Employment of Language ability a In house language Use of translators No
native speakers criterion for staff training projects

recruitment
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Fig.2

Has your company undertaken a language training project in the last 3 years

55,56% 57/48%
,56%

[ Line managers|
[ Postholders

22,22% 21,08%

12,70% 13,84%

Yes No On-going

7.2. Adequacy of language skills in foreign languages

Our findings show that the overwhelming majority of both line managers and
postholders believe that the skills the employees have acquired from university de-
grees are not sufficient to ensure efficiency and effectiveness in interactions in foreign
language(s). More specifically, as can be seen from the graph below (fig. 3) 85% of
line managers and 80% of postholders state that employees with skills acquired from
university degrees do not meet the company’s foreign language needs. Interestingly
for almost 5% of both line managers and postholders the language skills acquired from
university degrees are not considered as qualification for recruitment. They therefore
ask the candidates to prove language knowledge either with degrees or diplomas they
have obtained from private bodies (for instance British council, Lycée etc) or to take
in-house tests to assess their language competence.

In this framework, one would probably expect that language skills acquired from
in-house workplace language training projects would be closer to the companies’
needs. Nevertheless, for the majority of the personnel that have undertaken a language
training project our findings reveal a very different picture. Interestingly, both line
managers and postholders do not evaluate the language skills developed by these pro-
grammes as adequate. More specifically, 72% of line managers and 69% of posthold-
ers claim that the skills acquired by employees in work related language projects are
not sufficient to ensure successful interactions in foreign languages. Along the same
lines when asked to evaluate the outcome of these training projects (fig. 5) 57% and
46% of line managers and postholders respectively stated that it "was useful but not
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enough". What is quite disquieting is that 3% of line managers and 5% of postholders
found the project a "complete waste of time and money".

Fig.3

Do the employees with language skills acquired from university degrees
meet the company's foreign language needs

84,60%
79,84%
[ Line managers|
[ Postholders
15,40%
10,63%
4,76% 4,76%
YES NO N/A
Fig.4

Do the employees who have participated in a language training project meet
your company's foreign language needs

71,53%
68,40%

[ Line managers|
[ Postholders

23209% 2491%

527%  669%

YES NO N/A



Fig.5

How would you evaluate the outcome of the language training project(s) undertaken by your company
57,14%

46,15%

[] Line managers
[ Postholders

o
23.20% 24.91%
13,50%
9.53%

6,12% 0
3,38% 412% 5 350, 3% 0"

Quite satisfactory Useful but not Interesting but Not related to Inadequate Waste of time

enough not enough workplace and money

8. General Conclusions

Our findings show that the skills the employees need in order to be efficient in foreign
language interaction are not being met either by their degree programs or by work tai-
lored training programmes. As previous research has proved (Tsopanoglou, 1995; An-
gouri, 2003), the employees’ previous knowledge of foreign languages does not suffice
for them to meet their needs for effective work related communication. What is even
more disquieting is that the work related training projects supposedly designed to meet
specific linguistic needs of the workplace do not seem to have significantly better results.

Arguably one of the reasons could be that linguistic training, both inside and out-
side the workplace, is still largely organized around and confined to the development
of the four macro skills (reading, writing, listening and speaking) traditionally used to
describe language use. This paper shares the view of the Council of Europe that there
is an urgent need for updating the traditional approach to language learning. This
work carried out by the Council of Europe and presented in the Common European
Framework of References of Languages approaches language learning from a differ-
ent perspective. It places emphasis on the development of socio-cultural competence
referring to a number of "new" skills as for instance mediation and intercultural skills.

In conclusion, we argue that tertiary Education in Greece should immediately
take steps to incorporate in their foreign language provision ways of meeting the lin-
guistic and communicative needs arising in workplace settings. The updating of for-
eign language provision is urgent not least because of (i) the importance of language
skills for the companies to remain competitive and (ii) the current trend towards the
employment of foreign native speakers. The latter is obviously alarming not only for
the Greek workforce, since employment of native speakers could severely affect the
unemployment rate within the Greek marketplace, but also for the mobility of Greek
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manpower in the European single market given that Greek is not considered a lan-
guage in demand in the modern socioeconomic environment.

FOOTNOTES

1. The term line manager as used in the present study refers to an employee who has a whole
department or a group of employees within a department under his/her responsibility while the
term postholder designates an employee who doesn’t have others under his/her responsibility.
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EAENH KAXATIH

EATOMIKEYMENH ENIZXYSH META®PASTIKQN X TPATHIIKQN:
H I[EPIITRSH TESSAPQN METAIITYXIAKQN POITHTQN

Ewoaywywa

KOTIOX THE ANAKOINQSHS AYTHE €(VOL 1] TTALQOVGLOLON TNG TTOLOTIXNG

aklodoynons twv uetagodoewv'’? mg xHgLov dEova ot dadnacio ex-

nadevong 4 petasrruyoxmy gortntav? Khadov Metdgoaong oo tnv
Ttatua) moog v EAAngveap.t

Agynd 0o avapepdm oe dedouévo aELoAoyNoNg Tov ouveéLeEa OTLG
10/2/05, nuegounvia. TG uovadwag exionuns aEloAdynons’ Tmv LETOPOOTL-
%WV TOUG TTQOIOVTMV, 1] OTTOLOL KO TTQOLYUATOTOWONKE OTO TAOUOLO TV EEETAL-
oewv Pefoovagiov xan edrdTEQN 0TO PddNua g Metdgpoaons evirmy
Kewévaov amd v Itaiwn otny EMnvixn, lov eEopvov Metamtuyiaxov
KAadou Ttohmng.

To TEMWTOTVITO KEUEVO NTOV ATOOTAOUO TNG epnuegidag Corriere della
Sera, 9/12/05, nau giye Titho «Cosi I'America si trasforma in potenza umanitaria»,®
%ol ueyebog, ue faon Ty amopaor g Alevbuvong Tov MeTamtuylano
ITpoyodupoatog, 300 AéEewv [N uéyebog, pe PAoT TNV REWUEVIXT TQOYUOLTIRO-
mmta,’ 26 pdoemv, armotehotvtay dMAad ol 26 uetageaotixés uovaded®).

H petagpoaotinn medEn dagyLoe yia OLovg Toug oLtntes otig 17:45 nau
eAnEe? yia éva udvo gortn otig 21:30". O ortnTg AuTog NTaY %t 0 WOVOG
7OV OEV ROTOYVEWOE TO AONUOL.

To medTLTO Paduohoynng aELOAGYNONG NTaY ®EVTQLXA ®0O0QLOUEVO ATTO
™ AlevBuvon Tov Metamruylaxot Ipoyodupatog Metdgpoaong.!”

Ax0hovBOUV OTA AVTLYQApa TV ®OLTNEIWV Paduoloyinng aELoAdYY-
oNg 0TS dLaveudNrov 0tovg AdAoROVIES TOV uadnudTmv Metdpoaong
xon Tegidnymg »atd tov Defpovdolo tov 2005.



IMivarog 1
Koo aEoroynons tomv yoortmv

ItaAxd Tty YAMooo
1. TIepihmym xewévou oto eMvixd

EEQY®YN VONUGTDV weoeeeeirreeireienecereinenns 20
"EEumveg MIGELS OT1) UETAPQOUON -vvvcvrenennee 10
Ao 1oL EVYEQELL OTO MOYO evvvrererencerenes 15
OQOOYQOUPUALL eevvreeeeerenerreireeeecieeiecineeene 5
Svvolo 50 [Looduvaypiel pe TO 5 now OEV KATOXVQMVETAL
T0 Padnua]

2. Metdepoon
To xd0e petdgpoaon!!

AVTIVOIOL cecveerrerereirreneriesseniensenssenasenssenann 75
AGOOC VONUOL covvrrererirreressireseseesessssseeesessenns 75
AGOOC ETUNOYY wevverevrereeerrereneseireiresseceseaeens 5
Moggoouvtoxtiny, 0pfoygapic %.A. ......5
Ztvolo (Y10 TG VO PETAPQAOEIS'?) coorrrveeveeerre. 50 [Looduvapel ue To 5 now OEV HATOYVQEMVETOL
TO PAOMua]

To mEOPIA TV portT®V, ot faduoloyixy a&loldynon Tov uabNuoTog T
Metdgpaong, ovvopileton mg eEng:

O govttig 1 [BA. I1. 2], yuo tv emtihvon uwxpoxeueviav Svoxoluwv' tov,
10100VY 2000124 VIOOETNOE TIG UROMOVOES UeTaPOAOTIXES oTOATNYIXESY: 3
(POQES TNV ETUAOYN VTTMVUUWYV, 4 POQES TNV AABOG ETAOYY TNG OUVOULKTG (Le-
TAPEAONG, 2 POQES TIG WATES OTQATNYIKES, 1 (poQd ety dvvauxn meo-
oéyyion,'% 1 @oed TV eAOYY VITEQMVUUOU %Ol TENOG KAITOLES UETATOTUOELS
0TOV GEOVA TWV YQOUUUUTIXMV K0T YOQUDV. !

ITivanrag 2
0O gortms 1 [M]

METAPQUOTIXES OTQUTNYIRES
e -repetitio'®

e -repetitio/transmutatio

e substitutio

e substitutio [4]

e substitutio-[3]

e substitutiot+

e transmutatio

e transmutatio/-substitutio
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A) Xoelatetow eEGOXRNOT GUVELONTOTOINONG 0TV %OTA AEEN UETAPQOION KL, AROUAL TTE-
QUOCOTEQT EEAOUNON OTNY ROTA ONUOLOLOL UETAPQOLON).
*QITOOELYTIUE EVAL TQIOUO, OVTL AVTLXOTOTTTOICEL

B) XdveL tov €Aeyy0 TG 0TAOEQOTOLNONG TOU REWEVOU-GTOYOV TTOAD TEQLOOOTEQO OTAV
€VEQYOTTOLEL VTTWVULLES TTOLQCL VITEQMVUUQL.
Yo VORTIOEL TNV ETLOORIUAOLL AVTL VoL Edvaxe@dioer TV evvoln

I Evd ywolg X00VOUETQNON TO OTTOPEVYEL, XATW QIO CUVONXES TTIEONS XOOVOU UETOTO-
7tiCeL nVQlG dECUEVUEVO LOQPNUATO YQOUUUOTIXOU YEVOUS 1] 0QLOUOU divoVTag TTQO-
TEQOUOTNTAL 0T YAWOOGO-TTN Y.
*gyive dexTI) ato ®Astolov 0to Agvro Olno avti Oewendnxe ano To Agvzo Oixo/ x¥-
%hot tov Agvxzov Oixov

A) Kdvel [1e TQOTO aVTLOLLOVOULXO ETLAOYI WXTOV O0TQOTNYLR™V. Repetitio + substitutio
[BA. ITopdderyne. oto I'l

O govtng 2 [PA. IT. 3], yio TV €TLAVON WXQOREWUEVIXMDV OVGROMMDV TOV,
1OLOOVYXQOOKA VIOOETNOE TIG ROLOVOES UETAPQAUOTIXES OTQUTNYIRES: 5 Ue-
TOTTOELS OTOV AEOVA TV YQOUUTIXMDY ROTIYOQLDV, 4 VITWVUULEG, LA OVTLOL-
OVOULXT| TTQOOONKY], Wia TTAAELPT] UETOPEAOTIXNG LOVADAS, GAAOTE EMLTU-
yelg votd AEEN o GANOTE EMLTUYEIS OUVAKES TTQOTEYYIOELS.

ITivaxog 3
O govtis 2 [T]
METOPQUOTIRES TTQOTIYIRES
e -adiectio
¢ deletio
e repetitio

e substitutio
e substitutio-[4]
e transmutatio[5]
A) Metapedlel ®atd onUaoio ®oL oAG AAAG, E0TM KOl OTTAVLAL, XAVOVTOL KOTA T OTO-
Oepomoinom” devtepevovoes TANEOYOQIES TTOV POETILOVV TO TEWTOTUTO.
*grov toAeuo tov [pdx avti atov wohepo oto Iodx
B) Eugavitel Tnv T6.0m Vo EVEQYOTTOLEL UTTWVULIES.
1) dvar) Twv OTAWVY avTi 1) 6xAneN dvvaun
I') Kdvel ouvtonusés UETOTOTIOELS UE oYV TQOTEQULOTNTA OTY YAMOOGU-TTN Y1)
oL oryafoUg OHOTTOVE KO U AvTi Yo aryafovs xon () 6XoTovg

O govtng 3 [PA. I1. 4], yio TNV €TLAVON WXQOKREWUEVIXDV OUGROMMDYV TOV,
1OL00VYXQAOLHA VIOOETNOE TIG AKOLOVOES UETAPQUOTIXES OTQATNYIHES: 4 ue-
TOTUOELS OTOV GEOVA TMV YQUUUOTIXMV RATIYOQUDV, 3 OLVETTITUYEIS OUVOUURES
EOOEYYLOELS, Wi emmTLYT) duvaurt) TEooeyyLon, 1 amakewpn, 1 avtiowmovo-
u® eootnxm, 1 vregwvuio.
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IMivorog 4

O ot 3 [P]
MeTapQaoTnES OTQUTIYIXES
e -adiectio
e deletio

e substitutio

e -substitutio [3]

e substitutio+[2]

e transmutatio [4]

A) Tagoheimer Ehdyiota xow oVVNOWE dEVTEQEVOVTA YAMOOLXA OTOLYELC.

B) Metagodlel oxedov TavVTo ®aTd ONUAOLOL %Ot KOAGL.

I') AmootafeQomolel TO ®elUEVO-0TOY0G TEQLOGOTEQO UE ETMLAOYES VTTEQMVUUMYV TOQC
VIOVUUOV OTTWE ETTIONG ATOOTOOEQOTOLEL TO TEMKO TQOIOV GTOV AEOVA TOV TEOOTU-
VOTOMOUOU 0TO YQOVO.

*U€yolg OTOU TTAQAUEIVOUY VTl 060 Ba Tagauévouy

O govtng 4 [PA. I1. 5], yio. TNV €MAVOT WULQOREWUEVIXDV QUGROMDV TOV,
1OLO0UYRQOOA VIOOETNOE TIG OHOMOVOES UETAPQAOTINES OTQOTIYIXEGS: 4 pe-
TATOTOELS OTOV AEOVOL TV YOOUUOLTIXMV ROTIYOQLDV, 4 EMAOYES VITEQWVV-
uiag, 2 emAOYES VITWVVILIOG, 2 OVETTLTUYES OUVAURES ETUAOYES, 2 TTQOOOTHES,
1 avtiotwovouurr) teoobnxn, 1 astakewpr), 1 emitvy) duvouxt emhoy.

IMivorag 5
O govtnTc 4 [A]

METOPQOOTIRES OTQOTIYIXES

e adiectio [2]

e -adiectio

e deletio

e substitutio

e -substitutio [2]

e substitutio-[2]

e substitutiot[4]

e transmutatio [4]

A) Amo0Ta0gQOTOLEL TO %EUEVO-0TOYOG Ue AAB0og ETAOYT| OTIC TTEOOON1ES.
*gOugpovo pe tov ok Kévevry avii O Iok Kévevru givan

B) Metogpodlel »oTd ONuaoior ®o 0QUETA ROAG PE ENA(LOTES EEAQEDELS.
*3ATolo Padud amodoyNg CVTL THY EVVOLX TS XOWVI]S YVOIIS

I) AmootabeQomolel TO XE(UEVO-0TOYOG, ETE EVEQYOTTOLEL VIIMVULCL EITE EVEQYOTTOLEL VITEQMVULCL.
FRAULA POQU. OVTL QUTH TN (POQG.

A) AmooTta0eQomoLel TO REIUEVO-0TOYOG HATA TNV ETAOYT] OECUEVUEVWV LOQPNUATOV
0QLOUOV UE TQOTEQOUOTTOL GTO HEWUEVO-TTI Y]
*gvolhorTing) Moon avti n povn emhoy)
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To oIk TwV portNT®V, TN aELAOYNOoN Tov nadNuatos T Ilegiin-
Ymg, ovvoiletan mg eENg:

Katd tov Amgiho tov 2005, 1) LETOPQAOTIXY LOLOOVY®QAOLC TV 4 (OLTY-
TOV TQOOOLOQIOTNRE UE ETTAEOV DEQOUEVAL, TTOV POTLLAV TUG UOKQOXEWUEVL-
%€c?! ouuteupoes Tovg. Ta dedouéva TEOEQRYOVTOL OITO TNV eEETOON OLOQ-
%0VUG aELoAOYNoNG oty Tlegihmym [xou petdgpoaon] xeywévou amd v Itok-
%1] TROG TV EAAnvixy, udbnuo xow avto tov lov eEaunvov Metamruyiomo
2hadov Ttohnnc. H megiliym aohoyndnxe wg xewevinn,?? wa yio. tov Ao-
YO OUTO OVTIXELUEVIXY] ONAWOT ETUROLVWVIOG LETAED OUYYQOPEN TOV TQWTO-
TUITOU O CVALYVOOTI-UETOPQUOTH).

To. welpeva Tov emeEeQydoTnuay oL 4 oLTNTES NToy ANUOCLOYQUPLXA, TQE-
YOVOUS ETUAAQOTITOS KO TO TEQLEYOUEVO TOUG autotelovvtay amd 4.000 AeEes.

To TTpoTLITO AELOAGYNONS NTOV TTAVTA REVTQLRA ROOOQLOUEVO ATt T Al-
evBuvon Tov Metamtuytoxov Igoyoduuatog ot Metdgpoaon [PA. ot oeM-
da 1 ta norriota aEtordymong].

O govtnig 1 [PA. I1. 6] dev avagépetan 0tovg aotbuovg Aésewv Twv xet-
UEVOVH IOV eMEEEQYAOTNXE %Ol OEV EYEL OVTE TNV UOKQOKEWEVIXT| OVTE TNV
UWXQOXELUEVIXT| OTTOAUTI] ETTOTTTELCL TWV REWEVV.

Tlivarag 6

Qounrig 1 [M] Amodext)  Amodext|  Amodexty)  Amodext)  Amodexty  Amodexti  Amodexti)
UETA(OQL.  WETOPOQE.  WETOPOQE.  METONPOQU.  UETOPOQUL  LIETOOQAL  LETCLPOQCL

Metdgoaon 18 @odoes 19 godoers 34 qodoers  9qodoelg  42godoeg 25 godoes 15 godoelg
ogoUvoho  OeobVOMO  0eoUvolo  0eOUVOMO  O0EOUVOO  OEOUVOMO  OE GUVOAO
31 godoenv 20 odoewv 46 godoewv 18 podoewv 52 podoewv 28 podoewv 20 podoemy

Megihyn  9Ygodoes  Tgodoes 17 godoers 7 qodoers  6qodoelg  10godoeg 4 godioeg
ogoUvoho  OeobVOMO  0eoUvVOMo  O0eOUVOMO  O0EOUVOO  OEOUVOMO  OE GUVOAO
13 godoewv 10 podoswv 20 godoewv 9 godoenv 7 @odoewv 13 podoswv 5 @odogwv

O goventis 2 [BA. T1. 7] avagégetor 0Toug aolBuovg AEEEWV TMV REWMEVOV
IOV eTEEEQYAOTNRE RO EXEL TV ATTOMUTI) UAHQOXEWEVIXT] ETTOTTTELDL TV 2 TE-
AEVTALWV HEWEVQV.

ITivaxog 7

Dortnig 2 [T] Amodext Amodext Amodext Amoderm
LLETOPOQC. LLETAPOQC. LETOPOQA. UETOPOQL
[A neipevo] [B xeiuevo]

AQibuog héewv 1037 1218 971 1299

TQOTOTUIOV

Metdgpooon 28 odoelg 44 godoeg 41 godoeg 54 podoelg
g 0UVOLO ag 0UVOLO og o0voho og 00voho
52 odoemv 58 podoewv 49 godoewv 67 podoenv

Tegihmyn 9 podioelg 17 godoels 16 godoels 15 odoels
o€ 60Voho o€ 0UVOAO 0g GUVOAO 0g GUVOAO
17 podoewv 22 godoenv 16 podoewv 15 podoewv
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O govtnmg 3 [PA. IT. 8] avagpégetor 0Toug AQLOUOVS MEEEWV TWV REWEVMY
IOV EMEEEQYAOTNXE [TEWTOTVITO RO GUY VA TEQIAMPN] oL dev €xel ovTe TNV
LOXQOXELUEVIXY] OUTE TNV WXQOREWUEVIXT] OTTOAUTY) ETTOTTELC TWV HEWUEVOV.
O 9105 ortnmg CnTd %aL TS TEQLOCOTEQES EENYNOELS YLOL TO TTQOTUTO LELO-
AOYNONG, TO OTTOLO KoL GCVTNTA UE KQUTLXO TQOTTO.

ITivarag 8
dorniig 3 [} Amodext Amodert) Amodert
LLETaPOQC. LLETOPOQC: LLETCPOQCL
AQ1Buog héEewv 1.850 1.450 1450
TEOTOTVITOY
Metdgoaon 64 godoeg 54 podoelg 60 (podoelg
g GUVOAO o€ GUVOAO 0€ GUVOLO
92 podioemv 62 podioenv 75 godoewv
AQiBpog héEewv 724 650 —
megihymg
TepiMym 31 godoeig 12 podoelg 22 podoelg
o€ 6UVoLo o€ 6UVoLO o€ 60Voho
40 godoewv 22 godognv 25 (odogav

O gortnis 4 [PA. T1.9] avagégetar oTovg aLOUovg AEEEMV TV REWEVMOY
7OV eMEEEQYAOTNHE [1a OTOV TUTTO TTEQIANYMG] %O OEV EYEL OUTE TNV UOKQO-
UEWEVIXT] OUTE TNV UWHQOKEYLEVIXT] ATTONUTI| ETTOTTTELDL TV HEWUEVWV.

IMivorog 9
dovntiig4 [A] Amodext etagpod AmodexT uetapeod
AQiBpdg MEemv memTdTUITOU 2.260 1.690
Metdgoaon 84 podoeg o ouvoro 102 podoewv 85 odoeig o 0Vvoho 99 podoewv
Tomog mepihymg 1/4 13
TepiMym 12 podoeis og ahvoro 16 podoewv 18 podioeig og ovoro 21 podoewv

"Exovue MooV 4 qoLtnTég e AOVUUETQES UETAUPQUOTIXES LOLOGUYRQAOLES.

Eoguwo eEaunvo
OL (0ot porTnTég aoxnOnxav e PAaomn To idlo aElohoyind TEOTVTTO 08 AL
uaOnua xotd 1o Eaguvo eEaunvo. Ta mowToTuma ®elUeVa 0Ta OTOloL EXTTOL-
deuTNrROV TOELYOUOUVTOL O VOULXA, LOTQLXA, OONYLOY ONoNS [paouoxolo-
yia], SropnuioTing.

To edTLITO AELOAGYNONS NTOY TTAVTOL TO 1010 o XAOOQLOUEVO OTTO TN ALeV)-
Buvon tov Metasttuyaxov Iooyeduuatoc.
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ArapogomouOnxe 1 dradiraoio aoxnong xat aEloAoynong Tovg o
NTOV 0TV OVAAOYIROTNTA TG eEatoiunevuévn. H diadiwaacio aut axolov-
Bovoe v €ENg oelpd: 1] oL orTNTES, Amd RATAAOYO TEOGPEQOUEVMV, ETTENE-
YoV €100 ®ePEVO, 2] To pueTopealove, 3] £pegvay UETAPQOOT RO TTOQAAAY-
oL #ElUEVO. OTO ETTOUEVO LAOMUQL, OE LOGQLOUO. ALVTIYQOLPA. LE TOVS TTOLQOAN-
JITEG TOV UETOPQAOTIXOV TTQOLOVTOG, 4] oyohalotav amd Tov diddorovta
%d0e LOVAdA TOU UETAPQATUOTOS [EXAVAY TOQATNENOELS 1] TnTovoav diev-
%QLVNOELS OL VTTOLOLTTOL (POLTNTES].

ITivaxrag 10
O gortuis 1 [M] dev amortd TV TOAVTY ETOTTTELD
NG UETOPQAOTIXNG OLOOLROOLOG

govmtig 1 [M] Keiuevo 1 Kelpevo 2 Keipevo 3 Keipevo 4
[7 godoewc] [6 godoeg] [6 podoeg] [31 godoeg]
AmodexT) [eTagogd 4 odoelg 2 godoeg 3 godoeg 28 odioelg
{11 OTT0OEXTY LETAPOQUL 3 (odoeig 4 godoeig 3 godoeg 3 podioeg
Mivarag 11

O gortnms 2 [T] awontd 0TV TEAEUTAIC ALOXNON TNV OTTOAVTY ETTOTTTELD
TNG UETAPQOOTIXNG OLOOHAOIOG

Dortnig 2 [T] Keluevo 1 Keipevo 2 Keiuevo 3 Kelpevo 4 Keipevo 5
[4 podoeg] [12 godoeg) [16 godoerg] [35 godoeig) [41 podoe]
ATOOEXTY) LETAPOQC. 2 odoelg 9 podoeg 9 (podoelg 33 godoeg 41 godoeg
L-0TmOdEXTY) HETAPOQCL 2 odoeig 3 godoeg 7 podioelg 2 godoeg
Mivarag 12

O gortTis 3 [P], ovveldNTOTOLEL VIQITEQE OITTO TOVG VITOLOLTTOUS UETAPQOL-
OTEG TNG OUAOOS TOV TIG OTTCUTIOELS TOU EVTOLED KO OITOXTC, TV OTTOAUTY) £7T0-
TITELOL ATTO TNV 31) UETAPQAOTIXY AoxrNOT). No ONUELWOEL OTL TTQOKELTOL YL, TOV
poLTNTY) TOV OVTNTNOE EMUOVAL, 08 fAO0G KO ®QLTIXA TO TTQOTUITO OELOAOYNONG.

o 3 [D] Keiuevo 1 Keipevo 2 Keipevo 3 Keipevo 4 Keiuevo 5

[6 podioerc] [24 podoew) [22 podoeg] [45 podioeg] [36 podoew|
amodexT HETopoQd. 3 (odoelg 23 gdoeg 22 qoadoelg 45 (odoelg 36 (odoelg
LN-OTTOOEXTY UETOPORE. 3 (PQAOELS 1 godon
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ITivaxog 13
O govtnic 4 [A] cutorTd 0TV TELEVTOUO. AORNOT TNV ATTOMUTY) ETTOTTTELC,
THG UETOPQOOTIXNG OLadtnaotog

pormc4 [A] Keipevo 1 Keipevo 2 Keiuevo 3 Keipevo 4 Keipevo S

[9 podoerg] [43 podioeg] [14 podoer] [33 podioeig] [16 podioeg]
AmOOEXT) LETOPOQUL 3 podioeg 41 podioeg 12 podioelg 30 podioerg 16 godoeg
UN-0T00EXTI) LETOOQE 6 (PQATELS 2 godoeg 2 (oaoelg 3 podoeg

Tvinmon: O gortnTég, wovo xatd T didorela Tov Eaguvov eEaunvou, ov-
VELONTOTTOLOVY TIG TTQOOLOYQOLPES TNG UeTApoaoTXnS evtols. H didaoxahio
0€ QUTO TO EEAUNVO elval EEQTOMUREVIEVT), T AELOAOYNON YIVETOL UE TTOLOTLHA,
%OLTNOL, OLOL OL (POLTNTES CUUUETEXOVV OTO OYOAOOUO TOV UETAPQAUOTIRMV
TQOIOVTMV TV OVVOIELPWYV TOUG.

To ®VELO YOQAKTNOLOTIXO TTOU JLETTEL TMQEA, TO OOOKTIXO dLDVUNLO, ELVOL 1)
OLALOKRNG EVNUEQOTN RO 1] RQLTLXY] CUTNTNON YL TUTTHES HOL OVOLAOTINES
TAEVQEG TNG EXTTOUOEVTIXTS OLOOHOGILOG HOLL, ELOLOTEQQ, TG TTOLOTIRNG CLELO-
AOYNONG TV UETAPQOOTIXMYV TQOIOVTMV.

ZHMEIQZEIS

1. Avagégouat otnv otoTiky) aELOAGYNOT %0l £T0L, XAVK TV AVTLOLLOTOAY 0TTO TNV
aEloloynon pe Paduovs xau povades, yiott moteveTol Ot 1 faduoroyiny aglordynon:
a) "Exel meQLooLlopévn meoyvmoTiny HoQtuolid, B) Aev oToxAElEL TOV UTOXEWEVIXO TOQA-
YOVTQ., Y) A€V EXTTANQMVEL TIG EXTTOULOEVTIRES TG AELTOVQYIES, YLOTL OTEQELTOL TNG QITOLTOV-
LLEVNG OUOYETLONG L€ TTQOYEVEDTEQQ. RABOQLOUEVOUS 0nOTTOVS UaBnong. Herder, pp. 22-24.

2. H oot a€ohdynon Tmv PETOPQACEMY, OTAV YQTOWOTTOLEITAL OE TTAOLOLO EXTTOL-
OEVONG UETAPQAOTMV, EVTGOOETOL OTO AEYOUEVA OLUOHAOTING TTQOTUITAL EEETOAONG TWV e~
TAPQAOTIXMV TQAEEWYV, OLOTL, EMHEVIQMVEL TNV EQEVVOL OTLG MIPELS ATOPAOEWV TV EX-
TTOUOEVOUEVMV UETAPQAOTMV. H EnéVTQmon 0ToV TQOTO EMAVONG TWV TEOPANUATWY e~
TAPQOONG TWV EXTOUOEVOUEVMV AVATQOPOOOTEL TOUG UETAPQUOTES IE OTQUTNYLRES YV®-
OELG YLOL TV ETAVOT] VEWV OUVAPOV UETOPQAOTIXMDY duoxOAMmY Toug. The Map, pp. 51-53.

3. Avagégouor ato Metamtuyiomo [pdyoauua Metdgoaons tov AILO.

4. Avogégopal oTLg »UQLES YAMOOES €QYAOLOG RATA TNV EXTOLOEVON TV 4 AVTOV
POLTITMV.

5. Tia o uddnua mg Metdgpoaong Fevivmv ITAngogogiaxmv Keévov, 1 Alevbuvon
Tov Metasttuytoxot TTpoyoduuatog #a0doLoe wg emionuo THIo aELOAdYNONG, Wio TEMXUT
yooustth eE€taot. ITagdla ovtd, 0T HabNUATO OL 4 HETATTTUYLOXOL POLTNTES CUENTOVOOV
ouadLRA %ol LE TV ETUPAEYT] LOV 1) %Ol TLS TOQEWSAOELS OV TOL UETAPQOTTIRA TQOLOVTAL
70V Ova efdoudida TeoorowiCay ot TAEN.
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6. EmtéleEa T0 #eipevo 010 0molo EEETATTNUAV OL OLTNTES UE TQOUETAUPQAOTLRY
aELohoynon tov fabuot cuufatdTNTAs TOU UE TLG YAMOOLXES YVIDOELS ROL TIS LOTOQLRO-
ROLVOVIXEG EUTTELQLES TV IOV TWV UETAPEAOTMV. TO %EIWEVO giye TOMA EMANVIRA TTOL-
dAAnAa xelpeva [Snell-Hornby, pp. 86-93] Aoyw tmv yeyovotmv tou toovvdiu oty Notio-
avatohxn Acio xatd TV TteQiodo Twv Xootouyévvarv Tov 2004, Tia to xouthouo oupPo-
TOTNTOGS TOV REWEVOU UE TO YAWOOLRO ATOOEUATO TWV UETAPQAOTDV, AOAOVON T TLg
OQYES TV TEXVIHADV 0T LETAPQOLOT), 0TS StaTumtdvovto omtd Ty Morry Sofer, p. 73.

7. AnohovBm v Snell-Hornby [pp. 34, 35, 125, 126, 128] now Bempmd xopufung onpo.-
olOG Y10 TN UETAPQOLOT T QPOQUOAMOTIRY AVAAUOT] TNG WAKQODOUTS TOU REWEVOU.

8. Qg uetageaotiky Hovada oty egyacio avty Bemoeitan 1 podon. J. Delisle et.al.,
pp- 194-195.

9. O %Q0VOg 0AONANQWONG UOG ATTOOEXTNG UETOPQAOTIXNG TTRAENS eivan Evag ®VQLOG
TOQAYOVTUG, TTOU GUVOEETAL OVILXELLEVIXA UE THV LXAVOTNTO TOV UeTapQaoTh [Morry
Sofer, pp. 71-73].

10. AdOnxe otig 16/2/05, nuegounvio petoryevéotepn g EEetaotinng ®efoovagiov
2005 Yo to pabnua s Metdgpooaong.

11. Zta nortiota faduoroyixng aglordynons engavitoviol 2 Soruaoies UeTdpa-
ong. H pio ouvdéetan pe v eEétaon oto pabnua tg Mepilnyng [[lomwtotumo Keipe-
vo/MEeTAPEAOT 0TIV EAAMVIXY/ZVUTURVDOT| 0TV EAANVIXY].

12.'Onwg 110N avapédnxre, oL portntég, xotd to Xeweowvd EEqunvo 2004-2005,
0ELOLOYNONHOV YLOL TN UETOPQOOTLXTY TOUS LXOVOTHTA OF 2 SLOPOQETIXRA LoOuaTa: 0TO
wadnuo T Metagoaons [ue telwr| faduoloyixn aEordynon] xaw oto uadnua g Ie-
iMyng [ue Texn Paduoloyinn) aEloldynon xat TEOCOETA RADXOVTA TOV TEQLYQAPO-
vtar 010 12.0 naw 070 12.f g magovcag vroonueiwong]. Zro uddnuo g Iegiinymg
TOVg 000NRAV EVIOAEG TOOO VO GUUTUXVMDGOVY OGO KO VO, LETAPQATOUY 0TIV EAAVIXY
TOWTOTVITAL LTOMACA ONUOCLOYQOPLRA REWEVOL TNG TQEYOVONS ETLROLQOTNTAS [YNPLOTOL-
NUéEVa xelpeva tov aviAnrav oo to Itahxod Ioaxtogeio Ednoemv xow AvoxowvmOE-
vta Tomov Itolnadv Yroupyeimv 1) éVIuma ®eiueva Tov aviAionroy amd Tov nuegnolo
%o TeQLodro Tvmo g Itahiog]. Ta dedouéva mov moégyovtaL amo v faduoloyixy
aEloldynon, oto mhaiowo Tov podnuotog g Iegidnymg, diapogomotovvran 0o To de-
dopéva Tov EogQyovTaL amd TV Paduoroyixt) aElohdynon oto pabnuo g Metdpoa-
ong. Zto uadnua g IMegihmpmg extog amd tnv tehnr| eE€Taon, oL gortntég aElohoynom-
%nav foaduoloyird e Paon: o) Mio extevi) eQyaoio. CUUTUXRVWONG AAMG ROL UETAPQAONG
o TV rtahxn oty eMnviry, ) Kade efdopadiaio diexmegaimaon, amd u€Qovg Toug,
EVTOLDYV UETAPQOONG KOL CUUTURVWONG TTQOG TV EAANVIXT] LTAMXDV ONUOCLOYQOPLRMV
xveyévav. Emmléov, 1000 xnatd v diadwaoio agaymyng s eoyaociag [BA. 12.a] 6co
%o ®atd T dadacion TeMxng eEETaomg,N omota TearyuaTortomOnxe xatd Tov Ameilo
Tov 2005, AOY® (pOQTOV EQYAOLMDY TTOV ETUHAAETTHAV OL POLTNTES, OL EXTTAULOEVOUEVOL UE-
TAPQAOTES PALVETOL OTL, LEQLRMG, EAABOV VITOYT T ®ELTHOLO faBuoloyrs aEloloyn-
ong, TOV NO1 YVWELLAY 0Td TV oVTNTNOT TOV YQOTTTMY TOVG, UETA TV AVAXOIVMOT] TN
Baduoloyiag, oto pabnua s Metdgpooong.

13. Ztnv 20t y0Qict QUTH TWV UETAPQUOTIXMY SUOROM®MYV TEQLAAUPAVOVTOL OL ONUOL-
OLOMOYIXES OLOGLPELES TOV TQMTOTVITOV, 1] AVOLYVMQLON TG TEQLOTUONG ETLXOLVWVIOG, 1)
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OUVTOXTIRY TTOAVTAOXOTNTO TOV TTQWTOYEVOUS HEWEVOU, OL QNTOQLHES OTQOTIYLRES TOV
TQMTOV GUYYQUPEX, TO TTAQOPOQLUXO (POQTIO TOV REWEVOU, 1] VEWTEQLOTLXY] LOLOGUYRQOL-
ola tov, n AeEthoynr) mtolvmhorotntd tov. W. Wilss, "A framework for decision-making in
translation", Target, 6: 2, 1994.

14. Katd tov Wilss, oL 1OL0UY®QOOL1HES CUUTTEQLPOQES elval naBohnég, v(Be peta-
(POOLOTIG £XEL TO OLXO TOV TTROCMILLO GTUA ETUAVONG TWV UETAPQACTIXMOV TOU SUOHOM®MY.
W. Wilss, "A framework for decision-making in translation", Target, 6:2, 1994.

15. Kard tov Wilss, 0 T0070g ToU 0 %A UETOPQAOTNG EMAVEL TG UETAPQUOTIRES V-
O%OMES TOU OVOUATETOL OTQOTNYIXY TOV UETOPEAOTY. H otortnynn mov viobetel o vabe
uetapeaotg euBpiletal amd TaEdyovTes OTMS: ®ATAAANAA YVWOLORA eQOOLL, ETTAQ-
%ELOL OTNV EXTIUNOT TOV UETOPQAOTLROV TQOPANUATOS, 0ELAKO GVOTNO TOV UETOA-
@oaoty). W. Wilss, " A framework for decision-making in translation", Target, 6: 2, 1994.

16. Me v évvora «OyL MEEN oG MEEN LeTdpoaon».

17. Anhadn) 610.0€Q0TOINCT TEWTEVOVCDYV %Al JEVTEQEVOVOMY YQOUUATIXDV RATY-
YOQUDV OTNY EAANVIXT], OL OTTOIES OEV AVITXOUV OTHV (0L XOTIYOQIO UE TLS OVTIOTOLYES UO-
VAOES TOV TEMTOYEVOUS REWEVOU. [0l TIG TEMTEVOVTES ROl OEVTEQEVOVTES YQOUUOTIES
xatnyoieg PA. O. Iavkidov, Tevixy ['woooloyia II: Enimeda yAwoowijs avaivong,
Yrnoeoia Anuootevudtov, A.IL.O., 1987, 0.0. 51-55.

18. Katd tov Kaindl, oL petagpoaotinég otoatnyixés ovvopitovtat otous Eng to-
movg: repetitio [xortd MEEN petdgpoaon], deletio [apaigeot UETAPQATTIHMV LOVAIWV],
detractio [apaigeon og Pabud mov ayyilel v «hoyoxgioia xewwévous], adiectio [tQooON-
A1) UETAPQAOTIXMY UOVAdWV], transmutatio [UETATOTIOELS UETAPQATTIRMOV LOVADWV.],
substitutio [duvauxn petdpoaon]. K.Kaindl, A framework for the study of comings under
translation, Target, 1999, 11: 2/ Zyetind e TV 0Qy)LxY (N0 TOV OQWV AVT®V 0td tov Dirk
Delabastita, pA. E. Kaodmn, O. Zogiavov, SvvatcOnuatixd gpootiouévor dtdoyotr tov
SaiEmno ota eAAnvixd: 0oL yia T WHQOKREWEVIXT] AVAAVON OTH UETAPEATT OeaToixwV
xewévow, ota [Hoontnd twv Meketwv yia v EMnvinn Thwooa, tou. 21, AILO., 1999,
0.0. 257-267. O Kaindl To®T0g 0NOYOTOLEL TOUG OQOVS YLOL VOL TTEQLYQAPEL LETOPQUOTIXY
dadinacio evar o Delabastita, oV xou TOUG XQYOWOTOLEL TTQOYEVETTEQQL, TOUG EVEQYOTTOLEL YLOL
TIV TTEQLYQULPT] KLVNUOLTOYQAPIXOV VITOTITAOUOV, ONAQON CUUTURVOUEVIS UETOPQUOTIXTG
am6doongs./ Ot idol 6ot yenouomolovvtoL artd tov D. Carroll, Psychology of Language,
Brooks-Cole Publishing Company, 1998, p. 194./ Ot 6oL auTol eVIAoo0ovVTaL 0TO SLUIRACTIRO
TQOTUITO £QEVVAG TNG LETAPQAOTIXNG TOAUENS [The MAP, pp. 51-53].

19. Xonowomolm Tov 600 0TadeQomoinom Ue TV £VVOLO, TTOU TOU AITOdIOETAL 0TTO
Hatim B. &Mason 1., The translator as communicator, Routlledge, 1999.

20. Me tov 0Q0 oLrovopia, avapéQoual oTis AQyEs ZVVeEQyaooTTas Tov Grice, eldL-
notega avagégouor oty Aoy g Iocodtntag [ OVVELGPOQE OTNY OTTOTEAETUOTIXY
ETUKOVOVIOL OITOLTEL TNV TTAQOYY TWV OITTOQUULTITMY TTANQOPOQLIV %ol UOVOV OUTMOV].

21. OL TQOTOL (1€ TOVGS OTTOLOVG O UETAPQAOTHS OTAOEQOTOLEL OTY YAWOITO 0TOY0 TO
TEQLEYOUEVO, TOVG ETXOLVWVIOXOVG OTOYOUS TWV REWEVMY XAOMS RO TIG AELTOVQYLES
TOVG ATTOTEAOVY TIG LOKQOXEWUEVIXES CUUTTEQLPOQES TOV. W. Wilss, A framework for deci-
sion-making in translation, Target, 6:2, 1994.

22. Anhodn g REWEVIXG YEYOVOS UETOPQEAOTIRNG OAMONC.
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23. Baowxd %QutiioLo yio v aELoAdynon tov fabuot cuveldntomoinong, ex uEQoug
TOV EXTOULOEVOUEVMV, TOV TTQOILOLYQAPUV TS EVTOM]S.
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RADEGUNDIS STOLZE

TEACHING LSP TRANSLATION WITH AN HERMENEUTIC APPROACH

lation, and the view from a practitioner’s desk might also contribute to the

content of teaching. The modern professional working post is characterized
by a great variety of clients to be served and texts to be translated. Thus, the translator
needs professional expert competence, and such competence includes a methodology
of problem solving to guide and reflect practical procedures. Such methodology is
based on an hermeneutic theory as a model of what translation is. This is relevant,
since various theories of translation render different practical behavior.

The hermeneutic approach to translation starts from the translator's perspective as
the person asked to render this service. The purpose of translation is to mediate a mes-
sage, with the goal of an adequate text production for the addressees. The core problem,
however, is to first understand the original texts, and this is not a trivial statement.

Comprehension from written input is not a matter of fact, and the conditions of un-
derstanding will therefore have to be discussed here. Hermeneutics as a language philos-
ophy asks about the revelation of sense by the human being, and here the historic evolu-
tion is seen as a general structural element of comprehension. History is the experience of
tradition and its critical adaptation in the life of individuals and communities, and this
may express truth "that cannot be verified with the methodological means of the sci-
ences" (Gadamer 1960: XXVIII, my translation). We all are living in traditions that are
present in our language, and thus in our conscience, and intuitively they determine our
individual understanding of things. This "principle of the historic evolution", which in-
cludes learning, legitimises the universal aspect of philosophical hermeneutics, and it is
primarily attributed to language (Stolze 2003: 72). Understanding, then, is an experience,
when I feel I got the idea. Instead of a linguistic text analysis, the professional translator
will apply a knowledge-based holistic approach. Hermeneutics isn't a method of text
analysis, but rather an attitude of informed openness towards the message of such texts.

D IDACTICS OF TRANSLATION is geared towards teaching the practice of trans-

Reading texts for translation

Phenomenology shows that cultural and professional knowledge and experience de-
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termine the adequate interpretation of a phenomenon. The famous ‘hermeneutic cir-
cle’ describes this framework of understanding by an individual: I need some pre-
knowledge in order to understand a thing adequately. Any naive reading, which ex-
clusively would concentrate on an analysis of the text structure or grammar, is inade-
quate for a translational text processing, because the interpretation of the text
structures remains subjective. In a knowledge-based approach however, specialist
texts will rather be situated within their professional domains, and literary texts are
conceived as an aesthetic life description against the background of a specific cultural
world. Professional translators will reflect on what they are doing, and in the first in-
stance they will focus on their understanding. This leads back to the methodology of
how to read texts.

A text in translation is conceived as a holistic phenomenon addressing multiple per-
spectives in readers with various backgrounds. Misunderstandings are possible. Initial
inference of a supposedly relevant information may later be overruled by the whole of
the text, and understanding results in a constant learning process in the reader.

Translation within specialist communication is a means of continuing that com-
munication. Therefore translators will try to enter this world of science or humanities
in order to understand. And then they will have to focus on text production, where
rhetorical aspects govern the problem solving strategy of formulation. I will explain
this methodology by presenting the categories of translation in the phases of reading
and of writing to a sample text (see below). These categories are also applicable as a
model in translation teaching.

Translation assignment

Non ferrous scrap treatment.
We attest that the O. scrap plant operates under the authorisation no. 750... of the province L.

After maximum recovery of metallic parts, due to state of the art technology, the remaining non-metallic
steriles are dumped on class I authorised site of NN.

A) First attempt by a translation office

Nicht-Altseisen Behandlung oder Die Behandlung von Nicht-Alteisen.

Wir bestitigen, dal die O. Altwarenfabrik unter der Referenznummer (Lizenznummer) 750... des Gebi-
etes/der Gemeinde L. arbeitet.

Nach einem Maximum an Wiederherstellung/Recycling von Metallteilen, geméB dem neuesten Stand der
Technik, werden die restlichen Leichtmetall (steriles?), nach meiner Genehmigung, auf dem (Bau-)Platz von
NN. abgeladen.

B) Retranslation by a professional

Verarbeitung von Nichteisenschrott.

Hiermit wird bescheinigt, dass die Schrottverarbeitungsfirma O. gemdB Genehmigungsbescheid Nr. 750..1.
der Provinz L. titig ist.

Nach weitestgehender Riickgewinnung der Metallteile mit modernster Technologie werden die verbleiben-
den unergiebigen Nichtmetallteile auf der nach Klasse I zugelassenen Deponie von NN. abgelagert.
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The categories of translation

As texts at first glance appear as a whole entity carrying a message, the reader and
translator will first apply a top-down process in understanding. The whole message is
grasped in a "global view", and then one will gradually focus on more detailed as-
pects. Relevant categories of the outlook for understanding are the cultural back-
ground, the discourse field, the conceptual world and the predicative mode, whereas
the situated positioning of texts is either in literature or in specialist communication. I
call these the "translation categories" in the phase of reception. Multimedia texts also
mostly belong to specialist communication, as their contents mainly refer to a profes-
sional world, like in science and technology, politics, economy, sports or others. The
aspects to be considered in reading for translation are shown in the table:

Translator’s reading Literature

Specialist communication

Cultural background

Culture with its history
and environment

Domain of sciences
or humanities

Discourse field

Social setting in culture
field of communication

Special discipline,
level of communication
(expert/lay)

Conceptual world

Key words, cultural
associations, metaphors,
author’s ideology,
speaker’s perspective

Terminological
conceptualization
(definition/deduction vs
convention/interpretation)

Predicative mode

Focusing, idioms, mood,
quotations, intertextual

Speech acts, passive form,
anonymous voice, directives

It seems a platitude to say that every text is rooted in its cultural background or a do-
main, however this affects the understanding of that text. The same linguistic signs
against a different cultural or scientific background may have a completely different
meaning. For translating specialist texts, the domain of sciences or humanities is de-
cisive. Without a respective pre-knowledge in addressing such texts, an adequate
translation will be impossible. This has nothing to do with language proficiency.

We see this in the English-German translation (A) of our example which obvious-
ly is completely failed, because the translator didn't understand, that the text is situat-
ed in the metal industry. He translated with a general language understanding.

The source culture or the professional background of the text determine the
relevant discourse field where the author is at home. Hermeneutic understanding
tries to adopt this perspective, the social place where the author lived, the ques-
tions of the époque or scientific research, which are being answered in the text.
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The level of communication (expert/lay) in a particular discipline reflects in differ-
ent text structures.

In our example we have an official certificate about the license given to a com-
pany. We can see this from the sentence "authorization No 750 of the province L.",
and "class I authorized site".

Every discourse field has its particular conceptual world, and this recurs in the
texts, reflecting in cultural associations, specific metaphors and key words to be
found in a text. Any natural phenomenological interpretation of a text departs from
one’s own situation or professional world. However, the translator is responsible to
present the author's foreign intention. In specialist texts defined by their terminology
there is a difference in the terminological conceptualization between exact definitions
with methodical deduction in the sciences, and academic convention and interpreta-
tion of concepts in the humanities (Stolze 2003: 201). Recognition of the relevant ter-
minology and its distinction from general language forms is important, in order to
prevent naive understanding of a specialist text.

In our example the technical terms like non-ferrous scrap treatment, scrap plant,
recovery of metallic parts, non-metallic steriles were misunderstood by the transla-
tor (A) in the sense of Alteisen — scrap iron, as it was collected by migrant traders in
the past.

With respect to the intrinsic relationship between the text as a whole and its con-
stitutional elements, the holistic view is complemented by an analysis of the predica-
tive mode which shows in the particular mood of the textual message characterizing
its author. In specialist texts we observe verbal speech acts, passive voice, directives,
etc. Specialist texts are informative, anonymous, and concise.

Example (A) shows the anonymous voice by general statements: "the remaining
non-metallic steriles are dumped on class I authorized site of N." The translator (A)
misunderstood here "I authorized" and translated "nach meiner Genehmigung".

When we have acquired a global idea of the text message, translation work will
begin. The translation task does not end in text comprehension, it is rather the at-
tempt to create a "presence” for that message understood in empathy with it, so that
it may appear like an original text about one’s own opinion. The translator is a co-
author for the text. The issue is coherent writing oriented towards the target readers’
level of comprehension, just as required for authentic text production, combined
with observing an equivalence relationship with the source text.

Rhetorical aspects of text production

Any foreign idea, once grasped, can certainly be expressed somehow in another lan-
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guage, but a translation is not a subjective pleasure for linguists. Hence, the respon-
sible translator will have to motivate the decision on how to formulate the message
that s/he has understood. The problem to be solved is the coordination of the various
aspects on the text level. Draft writing and reviewing are repeated in a cyclical fash-
ion several times, until a final text is produced that corresponds best to the initial
writing goal.

Many researchers view text production as a "problem solving process", in accor-
dance with the studies of Hayes & Flower (1980) who analysed the process of pro-
fessional text production. They isolated phases of planning, e.g. tentatively translat-
ing one’s ideas into text structures, and reviewing the solutions according to com-
municative goals. The problem to be solved is the coordination of the various as-
pects on the text level. Draft writing and reviewing are repeated in a cyclical fashion
several times, until a final text is produced that corresponds best to the initial writ-
ing goal.

The revision of the drafts may be based on linguistic and rhetorical aspects, as
have traditionally been analyzed for text production. As the group of actual readers of
a translation is indefinite, the final success of communication cannot be completely
guaranteed. We can only strive for optimal text production.

In a data-driven bottom-up movement following the text structure, the translator
will compose the target text, beginning with certain formal features seen as relevant
and gradually working himself through to holistic textual coherence. Categories of
interest are shown in the table below.

Rhetorical aspects General language LSP
Shape Rhyme, prosody, text Layout, illustrations,
form, pictures, verse order script fonts
Stylistics Expressiveness, thythm, Functional style,
metonymy, alliteration, standard text blocks,
suspense controlled language,
phraseology
Coherence Semantic web, titles, Equivalence of terminology,
word compatibility, specifi-cation of concepts,
structural axes word compounding
Function Genre, structuring, Media, parallel text types,
speaker’s voice, tense macrostructure,
addressees’ expectation

The translator’s first decision concerns the shape of the text as an extra-linguistic fea-
ture. This is relevant, as it is the most determining factor in formatting the target text.
Ranking high on the decision-making order by translators, it is also focused in the
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first instance when they analyze the source text more closely after understanding. In
publicity texts, the cultural embedding of pictures might be interesting. Quite often in
such translations, it is not only the text that must be altered, different pictures may
even be used to present the message truly as such.

In specialist texts, the internal relationship between wording and illustrations and
the layout prerequisites not seldom are a special writing problem. Technical transla-
tions may be dominated by the space available, and even script fonts have culturally
different effects.

The stylistics of the whole text is as much an integrating element of sense, as is the
content, and cannot be detached from its form. In literature, we will try to find concise
formulations, and this is often not achieved at the first attempt.

In our example, the translation will have the appearance of a certificate as well.
Passive voice is adequate here: Hiermit wird bescheinigt instead of "wir bestétigen".

According to hermeneutics, texts allow recipients to look beyond the language
structures into the surrounding world, so that an overall cognitive scene will be creat-
ed. For an authentic message to be presented, the text produced will therefore have to
be coherent. Thematic coherence in the target text may among others be realized by
means of a semantic web.

In LSP-texts, the equivalence of terminology must be checked and consistently
applied, despite possible defects in the original. Language-specific forms of word for-
mation shall be applied, with reference not to similarity or difference as to the source
text structures, but to the target language usage.

In translation (A) the terminology is definitely not equivalent. Specialist word for-
mation was used in Ubersetzung (B) with Verarbeitung von Nichteisenschrott instead
of Behandlung von Nicht-Alteisen,; weitestgehender Riickgewinnung instead of Max-
imum an Wiederherstellung.

Of course a text does not consist solely of words. In a quest for authenticity for the
message, the translator focuses on the intended discourse field for the translation. The
text function is important, as it affects the general set-up of the target text.

In translation for specific purposes the text function normally remains the same,
since it is a continuation of specialist communication across language barriers. Text
types are cognitive formulation models, and it is useful to know about target parallel
texts representing some models for socially accepted and already solved writing prob-
lems (Antos 1982: 119). Competent translators command certain macrostructures and
apply them, as they correspond to the addressees’ reading expectations. There is a dif-
ference when you write for lay persons or for specialists, as intelligibility is a relative
concept. Communication media determine the way of text production. Describing tar-
get writing goals in text genres and standard macrostructures with fixed blocks helps
that text production can follow a model.
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Regarding our example we might point out to the requirement of presenting a text
with legal appeal in the target language, it must not be understandable for general lay
readers. It is a certificate for use at an authority.

When we have worked ourselves through various stylistic and semantic problems
of text production, finally the translator’s view can return to the overall quality of the
text function and try to revise the draft in order to make it more adequate for the trans-
lation purpose as a whole. This last step is often neglected by translators. The problem
solving process of writing is oriented towards the whole of the text, following general
production schemes. The problems to be solved, then, are gradually changing, since
any modification at a point results in some other consequent transformation at another
point. As the writing goal gets clearer in the sense of a message gradually understood
more profoundly, the rhetoric problem becomes more complicated. Translation should
help to enter a literary world created by a novel, or to continue a specialist communica-
tion initiated by the original text.

Conclusion

In the revision of an initial translation draft, all the categories mentioned will at the
same time play an important role, and they are interrelated and never equally valid.
The translator will have to decide in every single case which aspect is dominant. Mul-
tifaceted texts include all these aspects at different levels of the holistic integrity.

This hermeneutic approach is innovative in translation studies insofar as it focus-
es on presenting a "message" rather than a "source text". The practical task for trans-
lation pedagogics then shifts from analyzing equivalence on the linguistic and gram-
mar level to teaching text production in a social situation. Cultural education and sci-
entific domain knowledge is more important than comparative stylistics. The
translator has to integrate various aspects into every single translation assignment.

The above categories of text comprehension and of text production may direct the
translator’s sensitivity for some important features of the text that is to be seen in its
global complexity. The translator’s competence, then, turns out to be a networking
activity based on a rich memory, as the receptive outlook and productive strategies
have to be combined in translation.
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ITANATIQTHE TTANATIQTIAHE

AIAAIKTYAKEY E®APMOTES TA I'NQ33IKH AYTOEKITAIAEYSH

Ewoywyn

Mag Tov Eévarv YAwoomv ota TéA Tng Oexaetiag Tov 70, dnuove-

YNOE OHOLOMOYNUEVOL UEYAAES TTOOGOORIES OTOVG ELOIXOVG TOV TTEDI-
0V, %AOMS POLVOTAY VO TTQOOPEQEL EVOL VEO ATTOTEAEOUATIXO EQYUAELO TTOV O
WITOQOVOE VO BELTUDOEL TIG VITAQYOVOES TEXVOhOYIXES LeBodovs. H emnpa-
TOVOX TEXVOLOYLOL TNG ETTOYNG, OF O,TL ApoQd TN ddaonaiio EEvng YAmooag,
Nrav T yAnoowrd egyaotnota (Laboratoires des langues), 0To omoio eaouo-
Covtav 1 axovoTRO-TTROPOQLXKY LEHODOG —%OL 0QYOTEQQL 1) OTTTLXO-OXOVOTL-
%1 UEBOOOG— UE OROTTO TNV TTEAKTIXY| AoxNon TV uadntov. Ot uébodot av-
TEG, NTAV PACLOUEVES OTIS ALOYES TNG OOULRTG TTQOTEYYLONG, ROl OTOYEVAV
OTNV EUTEOWON TV OOUMV TNG YADOOAS ROL OTNV AVATTUEN LXAVOTNTOV
OXOVOTIXNG HATOVONONG RAL OUWALOG, COUPOYE UE ULOL ANOYLRT] HOTA TNV
ormoio. 0 nodNTg nadaivel ue T oeLRd Vo, XATAAXPALVEL QUTO TTOU AXOVEL, VO
wAdeL, vor StaPalel xou TENOG, VoL YOOPEL.

"Htov ouvenmg eTOUEVO, OL TTOWNTES EPOQUOYES TWV VITOMOYLOTMV 0T
yAwoouxn exmtaidevon va Pacifovior otnv idia OewenTixny TQOTEYYLON Rl
VO VI0OETOVV TTOQOUOLO. TOXTLXY] DG TTQOG TOV TEOTTO UE TOV OO0 TQOCEYYL-
Cav ™ yAwooo (Little, 1998: 17). 'Etot, ou mowteg eqaouoyés CALL (Computer
Assisted Language Learning) 0rrotehoV00V OITAT] LETAYOYT] TWV VTOQYOVIWV
EXTTAUIEVTIXMDV VMKMWV, DOTE VO UTTOQOVYV VO ONOLUOTOLO0VY 0TT0 TO VEO
uéoo. Ta hoyound tov " pmyeiProgotivov” CALL (Warschauer, 1996), yaoo-
ntnoiCovtan oo thv taxtirt| "drill and practice" #0Bwg epaouotovy Tig a-
YEG TNG TQOYQAUUATIOUEVNS OLOAOROMOS, OTTMGS AVTES OYNUATOTOMONHUAY
ATl IS YuyohoyES xou YAmOoooloyES Oemoies TG emoync.!

H SLotimmon TG EmHoVOVIOKNG TTQOOEYYLONG OTLS 0LOYES TNG OEXOETIOG
Tov "70 %0L 1 0TOdLOKY ETRQATNON TNG OTNV OUVELINOT TOV EOKMY TNG
YAWOGOAOOXTINNG, ONULOVQYNOE THV OEVTEQT] YEVLA TV «ETUHOLVMVLOKMV>»
eaouoyav CALL. ZTig QoQUOYES QUTEG, 1] AVTIANYPT OTL O VITOAOYLOTHG &i-

H EIZATQIH TON TTPOZQITIKRN YIIOAOTIZTON 070 Tedio TG ddaona-



vou 0d.orahog (tutor) EYRATUAETETOL, TTQOG OPELOG TNG AVTIMYNG OTL O VITO-
Moylotg elvar egyadeto (tool), Bon0og tg nadnotoxig dradiwaoiogs, 1)/ va
YT €QEOLoUATOVY, DOTE VO TEOXANOEL 1] ONULOVEYLXOTNTA TOV NOONTY.
'Etol, 0T véa AOYLOULRAL, OL ALORNOELS ETOVAATIPNG £XOVV OVTLXATAOTOOEL
OO 0LOANOELS OTLS OTTOlES 0 UAONTNG nohelTon Vo EMMEEEL T COOTY) ATTAVTY-
oN UETAED TOAMWDV 1] VO OAANAETLOQAOEL UE TOV VITOAOYLOTY], VO. OXEPTEL 1) VO
yoapeL eheBega pe fAon Eva £0éBLoaL, 1) VO. YO OLUOTTOL|OEL EQPAOUOYVES
OTtG EMEEEQYOOTES REWEVOU, OLOQOWTES %4>

ITaoTL Ta AOYLoWXA AUTOU TOV EIO0VS OITOTELOVGOY GA(T TEO0DO O
OY£01 UE QTG TNG TTQONYOUUEVNS YEVLAGS, VTTECTNOOY CLQXETI] RQLTIXY| CLTTO
TOUG €OV TOV TTEdIOV, ®abwg eEarohovBOVONV VO AELTOVQYOUV OUTOOTIA
OUOTIRG ROL VO OTOYEVOUV 0TV AVATTTUEY TV 1010V YAWOOHDV LROVOTTOV
%ol 0TV euTEdWor dopmv (Warschauer, 1996), xwQig va ®oTto@QEQVOUY VO
TTQOCEYYLOOVV TNV OUCILA TG ETHOLVOVIAS, TTOV PQIOKETAL OTOV TQOTO Y1~
ONG RO OTLG XOLVOVIXO-TIOMTLOWHKES VOQUES TTOV TOV 0QiLouv. EEaxolovBov-
o€ dNAad1 VoL LoYVEL TO TAQAdOEOD: 1) exudOnom g Eévng YAmooag va meglo-
oLZETaL 0T YOOUUOTIXT] TOU GUOTHUOTOS ®OL OTOL OQLAL TG TAENG, CLTTOXOUUE-
V1] ATTO TNV (ONOT] TG UECCL OTOL XOLVOVIRA TTEQRAAAOVTAL.

1. TTohvuéoa xa dixtuo. 0Ty YAWOOLXT) EXTOOEVoN

TTaedAAN AT ne TV £5Q0ULMON TNG ETUROLVWVIOKNG TTQOCEYYLONG OTIS 0LQYES
ToV *80, NTOLV %Al 1 ELOAYMYN] TOV TQOCWITURMY VITOAOYLOTWV OTNV EXTOUOEV-
om), ARG %O 1) AVATTTUEY TEXVOLOYLMV, OTTIMS TO Video, Tov Ba rogovoay va
YONOYOTTONOOVV Y1 VO dDOOVY TTAOVOLOTEQO TTEQLEYOUEVO OTLG YAWOOLRES
epapuoyés. H yonon avtwv tov texvoloytwv (LECH CuUPaTinmy RoTavoim-
TIXMV CUOREVMY OIS TO Video ®aiL TO RATETOPMVO), 0ONYNOE £TOL 0TV TQLTN
vevid epauoynv CALL tv «evoouotmuévi» (integrative). Eyive ue avtov
TOV TQOTO OUVALTY] 1] TOQOAYMYT] EPOQUOYMV, TTOU UE TH POT1)0€L0 TTOAMVUETLRMV
TNYDV, WTOQOVOAV VAL TTQOGPEQOUV TNV GUVOVOOUEVT Y010 OLALPOQMIV EL-
OV REWEVOV (YQOTTTOV, AHOVOTIXMYV 1] OTTTIXMV) UE OOTTO T1V OVOLOOTIRO-
TEQN EUTTAOXT] TOU uadnty ot dadrooio padnone.

ST EPAQUOYES AUTNG TNG YEVLAS, ONUELMVOVTOL OXOUT OVO ONUOVTIXES
Pehtunoels: 1 x0101 VITEQOUVOIECEMV? %O 1] AXTVMON TWV VTOAOYLOTDV TV
YAWOOILMY EQYAOTQLMV, MOTE VO EVOIL OUVOLTY| 1] AELTOVQYIOL EPOQUOYDV OE
tomund dixtvo* (Lewandowska et al., 2001: 101-102). Tivetow pe avtov Tov T00-
70 SUVOTY| 1] EXUETAMAEVON TOV OUVATOTHTWYV TWV TOTUXMY OXTVWV, YLt TNV
TEOMONON TNG CUVEQYATIXIS UAONONG UECW EPOQUOYMYV, OTIWG 1) KOLVY OLY-
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YOOLPY), TOL TTOLY VIO QOM®V .. QOTO0O, OEV ELVOL AXOUY QUVOLTY| 1) ETTLXROL-
VOVIOL QUTOV TOV IRTVOV (e GAAOL dixTLa, RATL TTOV OO ETETOETE TNV OVULE-
TOYN O€ TTQOYQAUUOTA EE OTTOOTAOEWNS EXTTAULOEVONG, ROL TNV ETTAPY] TOV UOL-
ONTOV UE ™ YADOOW - 0TOYO OTLS PUOLKES TG TN YEC.

O duvatoTnteg otég divovron Ty dexaetio Tov "90, ue v Pektioon Twv
SUVOTOTNTMY TOV TTQOCMITLXOV VITOAOYLOTI] TTOU WTOQEL TAEOV VO XELQLOTEL
YNPLOKA TTOAUUEOLHA OLQYELCL, RO PUOLKHAL PE TNV EEATTAWON ToV Internet, TOU
OLVEL TV dUVOTOTNTO. ETLXOLYWVIOS UE OTTOLOOTTTOTE CNUELD TOU TTAOLVITY).

e 0,TL AOQd. TIG TTOMUUEOILES EPUQUOYES, OL TEXVOLOYIHES OVTES EEM-
Eelg, EMTEETOVY APEVOS TNV TOQAYWYY) OAORANQWUEVWV TTOAUUECLRMY
EQAQUOYMY YLOL EXTTOUOEVON 1) AVTOERTOLOEVON eTLTOTOV (on site). e ovTo
TO TTACLOLO, TTOQOVOLALOVTOL el OELRA ATtd PONONUATOL, OTTWS YOOUUOTIRES 1)
heEundt, alhG now hoyiond oe CD-ROM mov —0UUGpmVOL LE TOUS ROTAOREVH-
OTEG TOUG— £XOUV T1] SUVOTOTNTO. VO AVATTTUEOVY CUYREXQLUEVES LOKQOE-
gt teg

TTapdhinha, »ow o€ 6,71 0pod To AadixTvo, YiveTor duvath 1 oUVOEoT
TOV VITOAOYLOTMV TWV LOONTMV Ue EEMTEQLRES TINYES, HOOWG ROL 1] ETUROLV®)-
VIOl LE OLTTOUOXQUOUEVOUS UOONTES, UE ATTOTEAETUOL T ONULOVQYLOL EQOQUO-
YOV GUVEQYOTIXNG WAONONG. Ze AuTIV TNV XOATIYOQLO EPOQUOYMV VTAQYOVY
CLQUETES TTQOOEYYIOELS: EPOUQUOYES TTOV TTEOWOOUV TNV exmtaidevon og Tevyn
AANOYADOOWV HoBNTOV HESH NAEXTEOVIXOD TaLOQOUELOV (tandem learning)®
1 LECW TNG CUUUETOYNG OE ELXOVIXROVS TOLOOLAOTATOVS Y mEovs (MOO’s),
EQPAQUOYES TTOV TTQOAYOUV TNV CUVEQYAOLL TV UaONTWV 0€ ®OoLvd projects,’
OMACL O ELLOVIREG HOLVOTITEG, OL OTTOIEG GUVIOTOUV " olBnoLand eQBaiho-
vta" UECO 0TO OTTOL0L OL LWOONTES UTTOQOVV VO, LOLQOLOTOUV TINYES, VO CUVEQ-
YOOTOUV %O VO, ETULXOLVWVIOOUV.

2. Awodetvond eguparlovia

A6 000 AvapEQBNRAY OTIC TTQOTYOUUEVES TTAQUYQAPOUG, (PalveTaL OTL 1) TE-
YVOAOYLXT) TTQOODOG, 0OT|YNOE O€ (oL 0TQOWPT] ATtd TV ILOUCKOMA 0TV EXUAL-
Onom »ow 0to TYY TaROd00LART] LEBOOOREVTQLXT| 1] OUORAUNOREVTQLXY] TTQO-
O£YYLOT) O€ €VOL LOONTOREVTOIHO EXTTAUIEVTIRO UOVTELO, OTO OTTOLO UE TT) oY)~
01 TWV TEYVOLOYLMOV TG TANQOPOQNONG KO TNG ETROVVIOGS, OL LoD TES EE-
VNG YAWOoAG Wtoovy vo. autovounBouv (Benson-Voller, 1997:25), va. xonot-
LLOTTOLOOUV EVOAAAKRTINES TINYES RO VO ®ADOQICOVV HOVOL TOVG TO YQOVO,
TOV TOTO, TOV TEOTO EXUAONONG, TV TOCOTNTO THG VANG ROL THV TOQELOL TG
woOnolaxns dadiaoiag (oyedidyoouua 1).
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IInyn: Lewandowska et al., 2001: 33.

MEoa Ao UTNY TV OTTTLXY] YOV, TO TEAEVTOLO OEXOL YOOVLOL, KVQLMG
0TO TAOUOLO EVQMITUTRMDV EQEVVNTIXMDV TTQOYQOUUATWYV, OYEILAOTNHAY KL
eTEOMOOV 08 AELTOVQYIOL Lt OELRA ALTTO OLAOUTVONES EQPAQUOYES, OL OTTOIES
TOREXOVV XONOLUO EQYOAELD YL TNV TTQOWMONON THS €E amooTAoEMS UAON-
oNG, TNG OUVEQYAOLOG, TNG ETKOLYMDVIOS ROl TEMAAL, THG QUTOERTAUOEVOTG.
ANECNGS TOQOAATO ETTLYELQELTOL WO TAELVOULKY] TTOQOVCLOLOT TOUG.

2.1. I[Tagoyn uabnuatwy xor vAzay ovtoexmaldevons

STV #OTYOQL0. QUTY), EVTAGOOVTOL EQAUQUOYES TTOV TTQOTPEQOVY TTROCHOOM
oe myés M Paoelg dedopuévmv ddantinwv vrmv, online -1 oy~ YAWOOXOV
dQUOTNELOTITMY, TOMTIOTIXMDV TTANQOQOQL®V ®.ATT. Tat VM®A auTd eivon ou-
vNOWS EVIOYUEVA OE WOt OELQA LAONUATMV, WTOQEL OUmG vo. datifevton xol
avtovoua.? ZTIg TEQUTTMOELS 0QYUVOUEVMVY LadnudTmy, oxedoV TdvTa Teo-
OPEQOVTAL ROL OL XATAAANAOL TQOTTOL EMHOLVOVIOS UETM TOV GUOTHUOTOG.
A0 eoQUOYES AUTOV TOV €ldovg, elval To TTEdyeauo Welcome/I4LLY now T0
portal Kielikompassi Tov Ewovizot ®@wvhovorwov Iovemotnuiov.© Tty xa-
TNYOQIOL QUTY), EYYQAPOVTAL ETUONG EQPAQUOYES TTOU OTOYXEVOVY OTHV OLVAITTU-
En edmwv Yhwoomomv deEotitmy, ®abmg amevfuvovToL 08 ®OWVA UE CUYrE-
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2OWEVOUG 0TOYOVG. TTaQadelylaTa TETOUMVY EWORMV EPAQUOYDYV OTTOTELOVY
10 medyeauua JOBLINE! xou to mpdypauua ZENIOZ tov ATIO. !

2.2. Exovixa Moabnowaxa Ieoifailovta

e TOMG VOTATO EVQMITAIRA EXTOLOEVTING LOQUUOTA —LOIMG TNV AyYAio—,
gyovv eyrataotobdel ovotnuata duayelplong g wabnong (EMS) zow Ewov-
%nd MoOnowaxd ITegufdrlovra (VLE), ue o%x0mo thv eunohn dtoyeloLon tg
wabnong, TV TaQAd00N SWOOXTIRMV VMADV 0L AVTIOTQOA, EQYOOLMOY TWV
OTTOVOOOTMOV ROL TV ETUROLVWVIOL UETAEY TV ovvteleotmv. Ta mo duadedo-
ueva aAld ot Ta vPnAoTeQov rdotovg VLEs, eival to Blackboard xau to
WebCT. Q01000, 0510 TOALOVG EXTALOEVTIROVE 0QYAVIOUOVG, AAAD ROl OE
EPOQUOYES YAUNAOTEQOV TTQODITOLOYLOUOV, (ONOLUOTTOLOVVTOL EVQUTOTOL TTE-
opdihovta Omms To Moodle. To cuoTiuaTa cuTd XENOWOTOLOVVTAL GUY VAL
AOL YL YAWOOIRG, LoOUaTa, TOCO AUTOVOU, OO0 RO € GUVOVOOUO UE ELOL-
%A OYEOLOOUEVO AOYLOUHO YAWOOIHMY AOXNOEWV. XOQOATIOLOTIAY EQOOUO-
YN AVTOV TOU €L00VG elvan To oyeauua DIGITALENKLASS (Jager, 2002).

2.3. YPowouwés epaguoyés

TTooxeLTOL VIO EPOQUOYES TTOU OYEILAOTNROV YLOL VOL AELTOUQYOUV GUUTANQM-
UOTL A te T YAwoown ddooxrola oe TAEN ®ot Ba wrogovoay va evioyfovy
o€ 0moLodNTOTE AITO TIG OVO TEONYOVUUEVES KOTYOQIES. ZTNV TAELOYNPLaL
TOVG YONOWOTOLOVV %Aolo VLE 1)/ na »Amolo eldird oYed0OUEVO AOYLOLL-
%O QUTOERTTAUOEVONG O€ TAEN RO TTQOTPEQOVV KUQIMS LOAXTIRA VAL ®OL
aoxnoels. OQLOUEVES AITd TIS TILO YVWOTES EPUQUOYES AUTOV TOU EIOOVGS ELVOL
T0 TEOYQauuae Merlin,'* to medyoapua ELP, 1o mpdyoauua University
Language Scheme (Scott et al., 2002) »at 1 ewxovixt] taEn NICENET
(Daubariene-Zdanyte, 2003).

2.4. Evcovixéc taeig xal epaguoyés ovveQyatixns udonons

ZTNV ROTIYOQLOL QUTY) RATOYQAPOVTOL EPAQUOYES Eovixwv TaEewv (Virtual
Classes), Tov mEOoTaHOVV VA TETVYOUV THV AVATTVEY YAWOOoIR®MV OeELOTY-
TOV LECW TNG ETLROLVWVIOG UE OTTOUARQUOUEVOVS AAALOYAMOCOUS OMANTES
AOL TNG OVVEQYAOLOG 08 ®OWVES 0p0oTNELOTHTES. Tl TO O%OTTO AVTO TEOOPE-
QOVYV OTOVG CUIUETEYOVTES LOYVQG eQYOAeELa eminovawviog (videoconference
%.0.) %O, TOQAMNA, LOONUOTOL, TTOAMUETIHA OLOAKRTIRA VMKA., TTQOCOUOLMD-
O€LG, AALAG 0L ELOXA LOYLOWHA, YLOL OLOXNOELS . Z€ CLUTNV TV ROTIYOQILOL OV
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70LVV T0 TEOYeauUa RAFLE,!® to mpdyoauuoa VDML, To medyQouua: etovt-
g avtadhayng otovdaotmv MARCTICA' ot to medyoauua SIMULAB
(Hever-Nielsen, 2000).

2.5. Baoeig dedouevarv

STV ROTHYOQLO VT EUTTLITTOVY L0 TUOXES PAOELS OEOOUEVOIV TOWTOTV-
TV MOAXTIRWV VARMV," aoxnoewv 1) 1e0T aglohoynone.?’ Ze vdmoleg meQL-
TTTMOELS, OL PACELS AVTES OITTOTENOVV UEQOG EVOS EVQUTEQOV GUOTHUOTOG VITO-
0TNELENG TOOO Y10 LaONTES, 600 %o Y10 daordlovg Yhwooag.?!

2.6. Epaguoyés emxowwviag

& QUTNV TV ROTIYOQIN EVIAOOOVTOL EPOQUOYES TTOU AELTOVQYOUY 0T0 Aldt-
OIXTVO RO OTIC OTTOLES O WOLONTIG UITOQEL VO CUUUETEYEL RO VO LOXTOEL ETTL-
HOLVWVDVTOG:

— YOOUTTA O€ TTEAYUOTIXO XEOVO (chat, MOO’s?)

—yoasttd ot deTeQO YOVO (Asynchronous Discussion Boards, email®?).

— Me eixdvo zow N0 MG ROl YQOTTTA O€ TQOYUATIRO YQOVO (EQOQUOYES
video conferencing?*)

3. ITapatnenoels xou TeoPAnuato
3.1. Q¢ moog v Bewontixg meooéyyion

'Otmg TEOXVITTEL OITO TV TTOQATTAV® TUELVOULKTY) OTTOTTELQCL, EXELVO TTOV YO
QUXTNQILEL TIG EQPAQUOYES QLUTES ElvalL 1) TTOWRIALYL, alQYICOVTAS 0ITO TOV TQOTO
0emENONG TOV OQOV " AVTOEXTIAULOEVON", O OTTOLOG POLVETOL VOL YQNOUOTTOLEL-
TOWL UE OLOLPOQETIHES EVVOLES:

— Me v évvola T autodiayelorong g uddnong (autonomous 1) self-
directed learning) o€ 0,TL 0POQAL TIC OTTOPATELS YLO. TOVG OTOYOVG, TO TEQLE-
YOUEVO, TOV TEOTTO ®aL TNV (0VTO)OELOAOYNOT TOU ATOTEAEOUATOS.

>t drodTuond TEQURAMOVIO TTOU VIOBETOVY OUTNV TV TTQOCEYYL-
o1, OLVETOL £LEPALOT) TNV TTOQOYY TWV UECMV [UE TA, OTTOLOL OL X1 OTEG UTTO-
00UV VO, dLouyeLiCovToL TNV UaBNoLOXT) EUTTELQLOL, VO OQYUVVOUV KO VO,
TOQOUXOAOVOOUV T DLOOLROGIO KO VOL TTOUQVOUV OTTOPAOELS UECOL OTLG OO-
UEG TTOV TOVG TTaLR€YovToL atd To wabnuo (Hurd et al., 2001). Tio Tv viwo-
OTNQLEN CLUTY|S THG LOQENG OUTOERTTOUOEVONC, ELVOLL CLTTOLQOULTITY) 1] TTALQOY
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OOUXTIHDV VARMV OYEOLOOUEVWV UE TETOLO TQOTTO, WOTE VO, ®0O0dNYOUV
TOV uatONT) 0TOV TEOTTO ¥O10NG TOVG, ®OOMS XL 1) TAQOYN TOLAAS UaL-
ONOLOROV TNYDOV MOTE VO TAQEYOVTOL TEQLOCOTEQES EVROLQLES OTOV UL
Ont). Eivou emiong onuavtixo 1 oxedioon tTov SdoxTixmy VAMXOVY va. fa-
OlCETOL OTNV AViYVEVOT] TWV AVOYRMV TWV UAONTOV, MOTE VO OVTOTTOXQL-
VETOL OTIG TTQOUYUOTIXES YAWOOILES TOUG OLVALYHES KO, ETTLONG, VO TTQOOPE-
0€L VYNAO faBUd dLadQaoTIROTNTAS MOTE VA TOVS PonddeL Vo avomtTy-
Eouv 1) i) TOUg OTQOT YL LA oMG.

Me v €vvola Tng auTovouns panons €Em amd Td&n, ahhd ue ™ xabo-
OMynom daondhov o 0Toiog PEOVTILEL YLoL TNV TOQELN THS UABYOoNG, TOQL-
1OAOVOEL TNV TEOOOO %Ol TAQEYEL OVADQO.0N ROTA TNV TTOQELD TNG HOL
aEoldynon 1), axoun, ue TV £vvola TG dafiov exmaidevong uéoo oe Eva
NAEXTQOVIXO ALK TVARO NAONOLAKO TTEQURAAAOV.

Ze QUTNY TNV RATNYOQLO, VITAYOVTAL EQAQUOYES TTOV VLOOETOVV TO
TONYOUUEVO UOVTIEAO TTALQEYOVTOS 0TOVGS LOONTES TEOOPON 08 AOUXTL-
1A VMG, TINYES %o fonONuaTo ®oBmS ®aL UESA ETMKOLYWOVIOS TTOV TOVG
EMITEETOVY VoL LABovv Aertoveywviog avtovoua. H diadiwacia wotooo,
vrofondeitol amd dAoraAo, 0 000G AetTovQyel SoeHwTind, divel xa-
teVOVVOELS RO AELOMOYEL TO TOTELEOUA. Z€ QUTHV TNV ROTHYOQL0 VITdL-
YOVTOUL TOL TTEQLOCOTEQOL OLTTO TAL OLOAKTVARG TTEQRAALOVTAL TTOV Y ONOLUO-
mooVv VLE, #0006 auTtd 1eo0(pEQouy eXTOS 0ITo TS OUVATOTNTES TAQO-
NG OLOUUTIRMV VMAMY ROl EVOOUOTOUEVES OUVATOTITES LOLYELQLONG 1O
TaQORoAOVONONG TS nadnotomng duadiractiog (Britain-Liber, 1999: 2).
Me v €vvolo TG WAONoNG 08 GUVEQYADIO UE HATTOLOV, 1] L€ T1) OUUUETO-
YN 0€ RATOLL OUAIC CUVEQYOTIXNG UABNONS 1] UE TV XONON EPAQUOYMV
%OV TTEOOP oM.

H mpooéyyion auth, Bemel OTL oL YONOTES TOETEL VO, LITOQOVYV VO dLai-
yewitovron T ponotoxt) dtodmaoio HEca oe Evo dLodQaoTIHO TEQUBAM-
LoV, SLAUOQPMUEVO ATt TIG TEYVOAOYIES TG TTANQOPOQNONG ROl TNG ETTL-
nowmviag (Anderson-Garrison, 1998). Edm 1 1déa thg aveEaptnoiog Tou
YONOTY), AVTIXOOLOTOTOL OTTO TNV OO TOU CUVEQYATIXOU EAEYYOU, UE TV
7ETOIOMNOoN OTL OL Y ONOTES UWITOQOVV VO, EAEYEOUV TH N OO nalvTeQa
OTOV WITOQOVY VO GUVEQYOOTOVV L€ AAAOVG, EVI TTALQAAANACL WITOQOVYV VaL
dLOTNENOOVY TNV CUTOVOULO TOUS OF O,TL 0LpOQA TNV TROO Ao TOVG OTal
AOARTIHA VMRA ROl TNV OLAOQAOT) TOVG LE OVTA. Z€ AUTO TO WOVTENO 1)
EUPOOT OLvETaAL 0TIV AVTOAOYN LOEMY %Ol 0TV AVATTUEN XAVOTIHTOY,
UECM EUTTELQLDYV OLVEQYOTIMNG wabnons. Katd ouvémela, ta OLodntuoxd.
TEQUBAAAOVTOL TTOV VIOOETOUV QUTIV TNV TTQOCEYYLOT X QOLUOTTOLOVY, UE-
TaEY AMwV, epaouoyeés tandem learning, oUAdES OUVEQYAOLOS OTTOUARQU-
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OUEVOV XONOTAOV VL0 ALOYEIQLON ROLV(V projects, a0mg xou forum ovinT)-
oewv, MOO’s alhd ®ou videoconferencing yLo TV Emxovwvia Tov nadn-
TAOV %O VIO THV AO®NON TOUG 0TV EEVT YAMOOO.

TTapoTL 0L BEWENTIRES TTQOOEYYIOELS TTOV TTEQLYQAPNRAV TTAQOATTAV® ELvOL
OLOQLTES, 0TV TTEAET OUVNOWS CVVUTTAQYOVY, KAOMG TA TEQLOGOTEQO. OLOLL-
UTVOKA TEQURAMAOVTA TTOQEYOUV VITOOTHQLEN OTOV AVEEAQTNTO XONOTY, EVRD
OVYYQOVWG TTQOGPEQOVY T KOTAAANAG EQYAAELDL YLOL CUVEQYATIXES EUTTELQLEC.

3.2. Q¢ mpog T0. TEOOPEQOUEVQL
uabnowaxd vixa xaw tyy uehodoloyia

Tow SLdaxTIRG VMRA TTOV TQOCPEQOVTOL OE AUTA TAL LOOUTVAKRA. TTEQUBAAAO-
VTa, OTTMG EVOL PUOLKO, ROAITTTOVV OO TOL ELOY) HEWEVMY, AVAAOYWL UE TNV
UaxQOOEELOTTO 0TV OTTOLAL EMOLWAETOL VO 0loxnBovv oL padnrtés. 'Etol,
VITAQYOVV EPUQUOYES TTOV TTQOOPEQOVY OTTORAELOTIHA. COUOTA KEWWEVWV, LA~
LG 7o €QOEUOYES TTOU divOuV TTEOCPOY 08 TTOAVTQOTIXA ReIUeVO KAOE €l
dovg nou Bepatohoyiog. To SLOaUTIHA VMK TTOU TTQOGPEQOVTAL UITTOQEL VOL €L
vou dounueva. M OxL, eV %ol 0TS OV0 TEQUTTMOELS WITOQEL VOL ELVOL WBEVTIXA.

Ze 0,11 apod TV uebodoroyia tov axolovbeitat, O wrogovoe vo. ma-
QOLTTQT|0EL ROVEIS OTL 1] £UPALOT] OTOL TEQLOCOTEQX OLOIRTVOXAL TTEQLRAAAO-
vTa OLVETOL OTNV AOXNOT TOV PoONTN ®oL OYL TOOO otV uabnon. ‘Etol, oe
AEAETA ATTO AUTA TA TEQRAAAOVTO —OGO TOVALYLOTOV 1TAY OE %ATOLO Pab-
uo meoofdowua atd W EE0VOLOOOTNUEVOUG XONOTES OTTMG O CUVIAKTNG CLU-
TG TNG EQEVVAG—, OL TTQOOPEQOUEVES ALORNTELS APOQOVYV T1] YOUUUALTIXT) 1] TO
LEELAOYLO 1], OTIC TTEQLITTMOELS TTOAUUECLRMV UMAMDV, TV ALOXTOT TG TTQOPO-
004G 1) TNV ROTAVON 01 TOV TEOPOQLXOV AOYOV, EV( OEV PALVETOL VO, diveTOL
LOLOLLTEQO PAQOG OTNV EMKOLVWVLALRY] OLdoTOoN THG YAwooas. Evog amo
TOUG AOYOUG YLOL TOVG OTTOLOVG CUUPAVEL QVTO, ELVOL O OYEILAOUOS TV
EQPAQUOYMV. ZTNV TTAELOVOTNTA TOVG elva VBOLOKES, ONAAOY OYEILOOUEVES
VoL LELTOVQYOUV TOQAANAC e TO pafnuato oty Ta&n, dmov 1 Eugpaon di-
VETOL OTNY OLOAORAALL TNG YAWOOOS %o 0TV emxotvawvia. To yeyovog auto,
arodideL 0to dLadmTVaXO TEQPAALOV TOV QOLO TOV TEQRAALOVTOG ClUTO-
EXTOLOEVONG UE TNV EVVOLA LOVO TNG EEAORNONG 0€ 000, LoBaivouy oL nobmn-
Tég otV TAEN. Evag deUtepog AOYOG, I0mg ELVOL OL TEYVIXOL TEQLOQLOUOL TTOU
B£1eL TO ALadiXTVO, 08 O,TL 0POQT TNV JLOKIVNON UEYAAOU OYHOU TTOAUUEDL-
2OV VMROV (®Uimg video), »ATL TOV TTEQLOQLLEL TN dUVATOTNTA TMV OYEALOL-
OTMV TWV EQOQUOYMV VA TTQOTPEQOUV OTOVGS HaONTES RaTAMNAL oy edia-
OUEVO VAMHO.
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3.3. Q¢ mpog TRV emOW@VIQ 20l TO xAVAAO UETAOOONS TANQOPOQIAS

e 0,TL 0POQa TNV TTAQA00 TOV JIUATIXOV VALXOV, G (POQENS YOTOYLOTTOL-
elton oyedov amonhelotind 1o web rau faoelg dedouévwv TEooaoiues oo
aUTO. ZTIS TEQUTTMOELS OTLG OTTOIES OL EPAQUOYES YONOYLOTTOLOVY EWOLRA O)E-
OLOLOUEVOL AOYLOWARE —®VQLWG O€ KEVTOO AVEEAQTNTNG EXUAONONG YADOOOG
TTOV AELTOVQYOUV O TTOVETILOTYULO— OL LOlONTES €OVY TEOGHOON %O O ddaL-
ATHRA VMO ATTOONUEVUEVOL On site, OTTMG 0€ OTTTIRES LOVADES ATTOOREVONG
OVVOEDEUEVES OTO TOTUXA OIXTVA, 1] 0€ DOQUPOQLXES EXTTOUITES TNAEOQULONG.

e 0,TL 0POQTL TOL HOVAMOL ETULXOLVOIVIOLS, OL TTEQLOCOOTEQES EPAQUOYES TTQO-
OQEQOUV TTOAOVG EVOAAKRTIZOVE TQOTTOVG YIaL T GUVOEDT TOOO TOU Habnt
Ue TV 1OL0L TNV EQAQUOYY, 00 %Ol —OTTOV YOELALETAL— UE TOVG VTTOAOLTTOUS
uoBnTég 1 tov ddionaro. fia To 0%omoO AVTO, OTTMS AVOPEQONHE RO VWQLTEQO
elvan OLaf€oo to email, TOOO YLOL ETROLVOVIOL OO0 %ALL YLOL TV TAQOAPT)-
T0QAd00N gQYAOLWV, Ta. forums cuinTNoewv xoL Tot MOO’s yLo. ETTLROLVOVIKL
oML o yLo ouveQYaoio. oL, oTovidTeQa. TO videoconferencing. To tehevtaio
YOT|OLUOTTOLELTOL UQILMG YLOL ETULROLVAIVICL, OTTOU RQLVETOL OTTALQOULTYTY 1] OTTTL-
A1) ETAPT] OF TQOYUOATIXO YQOVO, ROOMS YLOL TV TAELOVOTNTO TOV XONOTMV
Ogv givar duvatr) 1 oUVIED 0TO ALdIXTUO UE TO(UTITES TTOV VO, ETLTQETOVV
™V a€Lomoinom Tov yia ddaxrToUg 0%omTovs. >

4. TTpotdoelg »otevOUVoeEwV £QEVVaG

Ao 000 avapéQBNHAY 0TA TQOTYOVUEVO HEPAALA, EVOL POVEQD OTL T
OLadinTvaKd TEQBAALOVTA TQOOPEQOUV ONUAVTIXES OUVATOTHTEG LUTOEX-
matdevong, 1img dtav ouvOVALOVTOL e LOOTUATO 08 TQAYUATIRES TAEELG.
Q0TO00, TTEOXEWEVOU O YONOTNG VO ETWPEANOEL AITTO TIG EVROLQIES TTOV TOV
TOQEYOVTOL OTLS EQPAQUOYES OVTES, B0l TTRETEL VO AVOTTTUEEL TIG HOTAAANNES
wovotntes. H momtn armd autég, elvat 1 101 1) tkovoTTa. GuTOVOUN oGS, O1-
AadN 1 AvOTNTO VoL TTQOTOEUOTETOL, VO CUUUETEYEL ®OUL VOL SLOLYELQLCETAL TN
LoONoLOXY EUITELQLOL UE TQOTTO TTOU VA, TOLQLALEL 0TS OLXES TOV LOONOLOKES
ovaryres. Oa mEEmeL OMAadN VoL UTTOQEL VOL SLOUOQEPDTEL TOV TTQOTMITLLO TOV
TOOTO ETOPNG UE TO TEXVOLOYIXO TEQUBAMMOV ROl TNV OLXT] TOU OTQOTNYLUY
TQOCEYYLONG RO OAANAETIOQONG UE TO OLOOKTIXA VMAXA ROL TIG OLORNOELG,
VO. SLOUOQPDTEL —0VANOYL E TLG TTQOOMITIXES TOU OEOCUEVOEIG— TIG OIHES TOU
oVVONrES OUUUETOYTS 0T dLadrasior TS €€ amooTdoems expddnong yhwo-
00, ALTTOXTMVTOG £TOL TO TQOOWITLXO TOV interface, u€oa ad To omoilo Ba
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WITOQEL VO QUTOERTTOLOEVTEL WIS VA ElVAL ATTaQaiTTN 1 OLaeTOLAPN oM
evog daondhov.

H devtegn nou eEicov onpavtiur) iavoTn o Tov Bo TEETEL VoL avoTTUEEL,
elvau 1 TeYVOAOYIHY 1ROVOTNTO TTOV B0l TOU ETLTOEEL VO LUK ELQLOTEL TLG AEL-
TOoVQYiES TOV dadTvonov megidiiovtos. H dyvola tov todmmv ue toug
0TTOlOVG UITTOQEL VO EXUETAMAEVTEL TIG OUVOTOTITES WLALG EPOQUOYTS, CUVIOWG
ONUWOVQYEL OTOV YQ1|0T TO CUVOLOONUA TNG VOTERNONG, OO YMVTOS TOV OTNV
EYRATANENPY) TNG TTEOOTTADELOG 1] TOVAAYLOTOV OE UeLwuév artodoon (White,
2003).

e 0,TL ApoQd TIC IOLES TIG EPUQUOYEGS, EIVOIL OUAVTIXY ®aTOQYNV 1 eEa-
0(QAALOT EVOS TAOLOLOV AELTOVQYLAS TTOV VO WITOQEL VaL eEA0PALIoEL TV
OLTTQOOXOTITY) CUUUETOYN] TOV XONOTWV TOU —0VVIOWG OTAY 0POQA TV OUTO-
EXTTOULOEVOT— POLONOVTOL ATTOUOVWUEVOL, YIS TOMES dVVATOTNTES EMKOL-
voviog. ‘Etol, meémet vo eEaopolovial oL vITodouEs VITOOTIQLENS TWV CLVE-
EGQTNTWV XONOTWOV, TOGO 0€ VMKO 000 %ol 08 avBQmITIVO duvaunod (Tevi-
%0l, ddonalot), oL TRdTToL TaEoyNS avddpaong (feedback) mpog TOUG YONOTES,
0L —OUVTOUOL~ Y QOVOL OVTATTORQLONG, XL 1] OLABEUOTNTO TOV RUTAANAWY
ROVOMDV ETUHROLVOVIOS KO OLAOQAONG UETAEY TV GUVTEAEOTMV.

IMooomabelo Oa mTEEMEL VaL YIVEL ®OL OE O,TL QLPOQA TO TTEQLEYOUEVO. H
€oevva Ba mEmeL vou ®vnBel TEOg TV 1aTEVBUVVOY TG TOQAYWYNS OLadQL-
0TV %ol AEOQWTOV AOAKTIRDV VARMDV, EWOXA OYEILAOUEVWV DOTE VO, OU-
VTNQELTOL TO EVOLAPEQOV TOU YOT|OTT] KOLL VO EVIOYVETAL 1) TQOOTAHELD TOU
VIO AUTOEXRTTALEOEVON).2® AvTioTOLN TEOOTAOELL DOt TEETEL VOL YIVEL KOl TTQOG
TV RATEVOVVOT TOU OYESLOOUOV TWV EQAQUOYMY, MOTE VO, EEQTPUNTETOL T
Vg wag Aettoveying diemogng xonot (interface), oTnv omoia vo. TEO-
PAémovTon oL xaTAANAOL TEOTTOL TOEAOONS TOU AOUXTIHOV VMKOV ROl TT0L-
00YNG 0dNYLWV 1o BonBelag OGS Tov nadnTy, ahhd ®otL oL *ATAAMNAOL TEO-
7101 VU TOOELOAOYNONG, WOTE VO, uetmOel 1 eEAQTNON atd TOV dAOHAAO.

Téhog, TaQdhnia Oa mémel var xivnOEL 1) €QeVVaL ®OL O€ O,TL CLPOQU. TIG
TEYVOLOYIES TTOV YQT|OLUOTOLOVVTOL, TOCO OTLS IOLES TIS EPAQUOYES, 00O KAl
otov (poeéa Tovg: 10 Atadintvo. H eEaopdhon evog ropuov (backbone) pe-
YOAOTEQNG dUVATOTNTOS SLOUETAYWYNS O EMTOEYPEL OTOVG OYEDLOOTES TWV
EPOOUOYMV VO, YONOLOTOooVY AdarTInd VA (0tmg To video) tov onue-
00 QNOLULOTTOLOVVTOL UE TTQOPANUATA KL TEQLOQLOUOVS, EVM 1) TTALQOY
OTOVG TEMXOVG XONOTES TAYVTEONS TTEOOPooNG, Ba Toug dWOEL Tr duvaTOTH-
TO CUUUETOYNG OTIG TTAOVOLOTEQES, OTTO ATTOYT SLOAKTIXOU VMHKOV EPOUOUOYES
%nou Paoelg dedOUEVMV, xaOmS KoL YONONG TEXVOAOYUDV TTOV CUEQCL ELVOL TTE-
QLOQUOUEVES O€ DIXTVO VYNAWV TaLTITWV (0TT™s To videoconference).
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ITANATIQTHX APBANITHX

HAEKTPONIKA TIEPIBAAAONTA I'NQ33SIKHS AIAASKAAIAS
KAI T'1Q33IKOI [10POI: ANATKES KAI I[TPOOINTIKES

Ewoayoym

€youv Poel, To TELEVTALN XQOVLOL OTO YVOOTIXO TTEDIO TG OLOoH -

Mag ™5 EEVNG YAWOOOS €VaL TTQOOMOQO £D0POGS YLAL VO. ALELOTTOLN OOV
0L QUVATOTNTES TOVG. ZNUEQQ. YIVETOL EVQEMS TTAQAIERTO TTMG O NAEXTQOVIROG
VITOAOYLOTIG OQMVTAG UE TOKIAOVE TOOTOVG, €lTe WG AAANAETLOQAOTIRG (€~
00, €lTE WG UECO AVOTQOPOOTNONG TWV EVEQYELWV TOV OlONTY), €iTE WG TTEQL-
PdAlov TEOooOUOIMONG ROl TERAUATWY, ElTe WG TEQURAALOV TOMAATAMY
AVATTAQUOTACEMY YVWONG, ELTE WG TEQRAMOY avTtoaElohdynong 1 aELoro-
YNONG, ATOTEAEL ULOL OAOXANQMUEVY] CUOKEVT] TTOV UITTOQEL VO YO OLoTTotn el
G V0L EVIOLO %Ol TTATQES EXTTOUOEVTIHO TTEQURAAAOV.

O I NEEZ TEXNOAOTIES THE TAHPO®OPIAZ »at g Emxovaviag,

IMNwoowes Egaouoyés now Baoeig Aedouévmy

OL UTOLOYLOTIREG EQPOQUOYES TTOU ALVALTTTUCCOVTAL TC TEAEVTALO Y QOVLAL, Ei-
TE TTQOKELTOL YLO. VTOVOUES EXTTOULOEVTINES EPAQOUOYES ELTE VIO EPAQUOYES
IOV Y ONOLUOTTOLOVVTOL 0TO ALOOIXTVO £X0UV OLES £Vl HOLVO TTALQOVOUALOTY).
Ztnoilovror 6To Voo WG TAEOUS AVOTTTUYUEVTS KoL ROAG OVYXQO-
uévng Baong Aedouévarv mov hertovyel amobnuevovrog dedouéva, ta-
ELVOUMVTOG TA KOL 0QYOVDVOVTAS TO UE TQOTO TTOV ETLTOETEL TNV AUECT)
avarAnom Tovs.

IToaxtnd uetaty tTwv amobnuevuévmy dedouevmy xal TG EEMTEQLKNG
OLTTELLOVLOTS TOVG TTQOG TOVG YO1)OTES, UECOLAPEL TO GVOTNUO LALYELQLONG TG
Bdiong Aedouévmv ov povtilel Vo AtoRQUITTEL OVOLOOTIXG TIG CUVOETES
avtég dadiraoieg amd Tov amhd xonotn (ewmova 1) (CONNOLY & STRA-
CHAN, 1997, nou emiong DATE, 1995).



Ewova 1

ZuviBmg 1 Bdomn Aedouévmv rataryQapeL ADe HETQTOLUO YOQUXTNQOLOTL-
%10 TV OTATIXMV OEOOUEVOV (KEIUEVO, EIXOVOL) UE TOL OTTOLL OLOYONELTOL 1) OV-
YHEXQUUEVT] EPOOILOYT KO ETULTOETIEL TNV OVARANOT TOVS WOVO OTO TAALOLO
avtg (SADDICK, et al., 2002).

H moomtinn) autr), Tov elvou ®owvi| YioL OAES TLG EPAQUOYES YEVIXOU EXITOL-
OEUTIXOU OXOTTOV, EUPOVILEL ALQUETES LOLOUTEQOTITES OTAV YQELALETOL VOL VUTTO-
OTNLEEL YAWOOWHES EQAQUOYES. AVTES, EITE MG EPOQUOYES AUTOUAON 0TS, EiTE
WG EPAQUOYES €E ATOOTACEMS EXTALOEVONG, TEOVTOOETOVY TV VTTaEN
LOYVQMV EQYAAEIWV ELEYY OV, OTTOONHEVONG, AVALITNONG, TQOTOTOINONG ROl
ueTAdoong T " YAwoourng tAnoogoopiag", yoetdletor OnAadn va oTnoL-
yToVV aworhelotind oe Pngroxés Teyvoloyieg nal LOLAITEQM O QVTES TV
Iohvueowmv Baoewv Agdouévov.

Iwaoowr) ddaoraiio »oL YAWOoLol ToQoL

Ao v oxomid g Awaxtiung tov Fhwoowv, yvogitovue tmg 1 Odaoro-
uevn YAmooa Oev elval Hovo £vo GUVOETO GUVOAO LOQPOCUVTOKTIXWDV HAVO-
vov 1 €va AeEIAoyno ovoTtnuo, aAAd aviiBeta eUTTeQLE)EL ®ow £va. TANO0G A~
MOV ROWVWVIXMV ROL TOMTIOUXOV OERTMOV TTOV OEV VAL JUVATOV VO, UETOL-
00000V HOVO HECW PLag artAng OdaxTIxNG HeBOOOV 1) UL TTANG EPOQUOYNG
otov vroroylot. Emiong, yvweilovue mwg otn YAwoowr| didaorahia, To di-
OOXTING VARG TTQETTEL VO TQOOUQUOTOVTOL OTLG ELOIKES LAONOLAHES AVAyHES,
IOV OVTUETWITLEOVY OL EXTTAULOEVOUEVOL KL VAL £XOVV OTOYO TNV AVATTUE
OVYXEXQUUEVOY eTuxovoviormv OeEtottmv toug (Toxathidov, 1986).
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E1dizd, 0to ymeo g dwaoraiios EEvwv YAmaowv oty Tortofadua ex-
TAUOEV O, TO TTQOPANUOL TTOQAYWYNG KO ONULOVQYIAS OLOAKRTIRMV VXMV ElL-
pavileL TEOCOETES LOLOUTEQOTNTES RO AVAYREG: €E 0QLOUOV O xaBNyNTIG EE-
VOV YAOOOWV, TTOAD TEQLOCOTEQO OE O (POLTNTNG, OeV €xEL TEOOPHOON OE avbe-
VIO VMKO, TTOU AVOPEQETOL OTNV EEV YAMOOO TNV OOl ®aAgiTon VoL ddd-
Eeu 1) va udBer. Ko ou 800, eivor ovyvd dvoxolo, va €000vv oe e0pT) Ue ov-
Bevtnég TyEg MOYOU, YOUTTTOU 1] TQOPOQLXOV, SNACON UE PUOLLOVS OUANTES
%Ol O PUOKES oVVOTUES emtrovmvias. Emumooodeta, o diddoxrmv £xeL vo
AVTUETOTTIOEL EVOL ELOKEVUEVO AEEIAOYLO RO LUOL CUYREXQUUEVT) OQOAOYIOL OTO
2AOE YVOOTIRO OVTIXEEVO TWV (POLTITMV TOV.

Oa NTav CVVETMOS LOLALTEQO. XNOWO OTOV XOON YT, VOl €XEL GUVEYY TTQO-
ofaon og po eldd diapoepmuévn Baon Aedouévarv mou Ba Tov Topelye ™)
YAOOOLXN «TTQMTY VAT TTOU YOEWALETOL YLOL TV 0QYAVMOT] OIS OLOOXTIXTS EVO-
™TaG. 26 «TEWTY VAN, «YA0OOHOL TOQOW 1) «0UOEVTIZO YAWOOIRO UMKO» EV-
VOOUVTOL KEUEVOL LOVOTQOTTIRC, (YOATTTA 1) TTQOPOQLXAL), OTIWG KEUEVE, EVIVITOU
TUITTOV TG YAMDOOOG GTOYOV, 1) TTOAUTQOTILXA. (XELUEVA. OTOL OTTOL0L TTOLQAAAACL UE
TN YAWOOUN] AELTOVQYEL X0 XAITTOLOL OTTTLXT) 1] T))(HTIXY] TTANQOQOQILRL), OTTMG EXO-
VEG, ALTTOOTTAOUOTO THAEOTTTRMY 1] AAAWV EXTOUTIMV, XLVIULOTOYQAUPNUEVAL
OTLYULOTUITAL, MY TUXAL OTTOOTTAOUOLTOL TTQOPOQLXOV AOYOU 1] GAAWY TNV, %.A.

H ovvelopod wa tétolog Baong Aedouévov yio Ty evioyvomn Tov £gyou
TOV OAAGL %O TV avATTTUET TTEOYQAUUATOV YAWOOXNS exTtaidgvong O oy
eEangeTind onuavtxr). O cuvdvaouog de, wag Iolvpeowng Baong Aedoue-
VOV UE EVOL OLORANQMUEVO NAEXTEOVIXO TTEQLBAMOV YAWOoXTS ddaonahiag:
* 0o eméToeme TV dUVOTOTNTA OTTOONHEVONG YQATTTAV, NYNTLRDYV, OTTTLRDV

dedouEvmy,

* 0o eméToeme TNV dUVOTOTNTA AUESTS EVIUEQWONG AL ALVOVEMONG TV Og-

QOUEVOV QUTMV.

%o 0o UIT0QOVOE VO EVIOYVOEL TV EVXROLOTEQT AVATTTLET EWOWMV YAWOOL-

ROV EQAQUOYDV OTTOG:

*  EPOQUOYES YLOL TNV OVATITVEY TOAYAWOOWV EVIVTMV,

*  EQOOUOYES YLOL TNV CLVOITTUEN NAEXTQOVIRWYV AEEMV RO AeEIMMY 0QOAOYIALS,

*  EPOOUOYES YO TNV AVATTTUET ELORMV AEEIAOYIOV YL EL0LHES OUAOES-0TO-
YOG,

*  EPOQUOYES YLOL TNV CWTOVOUT OVATTTUEN YAWOOowmV Hovadwv (modules).

Hhextoovinad megudrlovra yYAwoowung dtdaoxrahiog

H oyy00v1 TA0M VaL 0NOYOTTOLELTOL TO ALOIXTVO LE TV TEYVOLOYLXY) TOV VITO-
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doun), mG ®VQLOL TTAATPOQLAL OLVATTTUENG NAEXTQOVIXMYV TTEQUROAAOVTWV ALOOOHOL-
Mog, €x€L 0ONYNOEL KO OE AVTIOTOLYY OVATTTUET TOU EXTTOUIEVTIXOV AOYLOWUHOV.

ZTNV ONUEQLVY] TOUS LOQEPH] TOL NAEXTQOVIXG TTEQUBAALOVTOL eV SLOPEQOUV
ONUAVTIXA OTTO TIG OXTVOKES TTVAES TTOV ELVOL YEVIXNG PUOEWS KOL XONONG.
Ztov xweo g Tortofaduag exmaidevong, av roL Oev VITAQYOUV TIATQY| alve-
TTVYUEVA. TTEQLBAAAOVTO YAWOOING OLOAORAALOS, 1] X010 TOVG EVOEIXVUTOL
LOLOLiTEQQL ETTELDN, TO ROLVO OTO OTTOL0 ATTeVOVVOVTOL Elval HeYaAUTEONS N~
%LOG, EXEL OVOTTTUEEL ATOUKES OTQATIYIRES UAONOMNG RO TLOAVMOG EXEL LRAVO-
somtxég OeELoTNTES YELRLoUoU TV Néwv Teyvoloyuwy.

H avamtuEn tétoimv meglpallovtov otneiletol TowtioTmg oty dnuL-
ovQYLo TV TOQWY TOV UaBN ooV VAXOD Tov TtegLéyouv. Koo onueio
OVOPOQAS TV TEQLRAAMOVIWY OVTMV ELVAL TO HA.BNOLOKO AVTLXEUEVO. QG
T€T0L0! 0QileTOL ®ABE LOONOLAXY) OVTOTNTO TTOV WITOQEL VO XN oLoTomOel
avtovoua, va ovvtedei, va duaveun0el no vo ETovayeNnoLoToinOel xotd
TV dLdErELD Iag ponotoxig dtodixaoiag tov virootneitetol orto tig Négg
Teyvoloyieg (Young, Morrison et al., 2002). H poOnowoxn ovtoTnTo. Woet va.
TEQUAOUPAVEL EVOL YOOUUOTIHO (PALVOUEVO (L€ TTOQAOELYUATO YONONG, EVOL OV-
VTORTIRO (POLYOUEVO, L. GLOKTOT] ROTOVONONG 1) EAEYYOV O CUVOVAOUO UE
EVOL MYNTLHO 1] AROVOTIRO KEWUEVO, X.CL.

Ewova 2

Learning Object

g138d



'Onog (POLVETOL XOL OTNY EXOVOL 2, UL TUTTLRY YAWOOLXY GOXN 0N TOTEALOV-
UEVT atO 001V TTQOG TOV JLOCOROUEVO, KEWEVO, RO EQMTIUOTO, XOTAVONONG
TOU %EWEVOU, WITOQEL VO ouvTeDeL G Eva paBnotomo avuxeipevo.? Ta megleyo-
UEVOL TOU CLVTIXEWEVOL XOOMG KO ETUTQOCOETES TANQOPOQLES OYETIRES UE TNV
X010 TOU, TNV TTQOEAEVGT) TOV, TV OLOXIVION TOU R.AJT., KATAYQUPOVTOL DG
UETOOEDOUEVOL UE TNV YONON TNG YADOOOS TTQOYQAUUOTIOHoU XML.

To petadedoueva WIroQovV va xNoLoTom oV yia Vo, TEQLYQUOUV TO
TEQLEYOUEVO TOU OVTIXELUEVOU ROL RAT’ EMEXTO.CN UITOQOVV VO TQOTTOTOLY-
OOVV TNV CUUTTEQLPOQC. TOV O€ OYEDN UE TIG OVAYRES TOV YONOTH. Meydiog
aEWOUOS TETOLMV UOONOLOXDV OVTIXEWEVOV UITOQEL VO atoBrevTel oe TTohv-
ueoxés Baoeig Aedopévmv, va dtaveundet 0to ALodixTuo %ol Vo XONoLOToL-
N0el xatd fovinon yio Ty doveyia YAmoormv modules.

2TV ToQATAve OLodiraoio, dVOo EVoL TO. ONUOVTIXG TEOPANUOTOL:

To éva avapégetan otV EALELPN CLUOTNQENG TUTTOTTOINOTS %Ol TQOALAYQO.-
POV TOU poldnotoxot avireévov. Hom moog v xatevbuvon avtr| vmde-
YOUV CLOUETEG OUAOES EQYOLOLOG AL OQYOVIOUOL TTOV OLOYOAOVVTOL UE TOL TTQO-
TUTTOL ROL TIG TTQOOLOYQUPES TOU. EvOsintind avagégovtal oL omTtofovies:
Dublin Core Metadata Initiative, IEEE, IMS Global Learning Consortium, Alliance
of Remote Instructional Authoring and Distribution Networks for Europe, Aviation
Industry CBT Committee, Advanced Distributed Learning Initiative, %.c.>

To deUTEQO OVOPEQETOL OTO YEYOVOS OTL TAL LOLONOLANA OVTIXEINEVA OEV
elvol oYEOLOOUEVO. ALTTORAELOTIRG, ALTTO RO YNTEGS, KOl OTNV TEQLTTWON UG,
oo xonynteg EEvarv yYhwoowv. Etol dev axohouBovv (o GUYREXQUUEVT) Lie-
00d0A0YIHY TTEOOEYYLOT), 0UTE AUPBAVOUY VITOYY TOUS TG LOLOLTEQOTNTES TG
yAwooung ddaorahios. Edm o wabnyntig Eévarv YAwoomv raleitol vo o
EeL évav ovolaotivd QOL0. A0 dAORAAOG TG YADOOOS TTQETEL VAL YIVEL TTE-
QLO0OTEQO OYEDLOLOTNG, OQYOVITNG ROL GCUVTOVIOTYS TOV YVWOTIXOV TIEQLEYO-
UEVOU ROL TV OLOPOQETIXMY CUVIOTMOMV TTOV oVVOETOVY TO LabnoLaxo
OLVTIXELUEVO.

MoaOnowoxa Avureipeva, Baoeig Aedouévarv xan 'EEvmtvor ITpdxtogeg

TOG0 1 dNULOVEYLC LOONCLORMY AVILEWUEVOV VL0 YAWOOLRY EXTTOidEVON,
000 7ou 1 arobinevon avtov ot TTohvueowrés Baoeig Aedouévwv, etvar dia-
dwraoieg oUvOeTes. Avadetnviouy e, 1OLaUTEQM TNTNUOTOL £QEVVAS TTOV OLVOL-
PEQOVTOL TOGO OTO £L00G TWV YAMOOIXMY TTAQOPOQUDV TTOV TTQETTEL VO. CLTTO-
BnrevToUV, 600 AL GTOV TEOTTO UE TOV OTTOLO TTQETEL OVTEG OL TTANQOPOQLES
VO ROTOYQOLPOUV %O VO, TaEvounBovv (Marcus & Subrahmanian, 1996).
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H amobnxrevon podnotaxmv avuxepévov oe Tlohvpeowmés Baoeig Aedo-
UEVOV OTEEPEL TNV £QEVVAL TTQOS TNV RO TEVOUVOT THG AVATTTUENS UTOVOUMY
UNYOVIOUMV %O EQYONELMY OVEVQEVONG ®oL dlariviong Tovs. ITilbavwg, To
OVVOETO OVTO £QYO VAL UTTOQOVV VO TO ETITELECOVY OVEEGQTNTA TUNUOLTAL hO-
yiouxov. 'Etot, 0to onueio auvto elodyeto 1 €vvola Tov " EEVmvou meanTo-
00" (intelligent agent), 1 " ToAxTOQA" , 1] OTWG TQOTELVETAL OTNV TAQOVOT. €Q-
yooto "yvootrov medxtoga" (knowledge agent) 1) " yAwoowov medxtoQa"
(language agent).*

Ewova 3

Mze 10V 600 aUTO CUVIOWMS EVVOOUVTAL TTQOYQAUUATO VITOAOYLOTOV TTOV,
0oV deYTOVV Eva AEYIXO OVVOLO EVIOMDY, elval o€ BECT VO AELTOVQYOUV
OveEQQTNTA, VO AVATTQOCUQUOLOUV TNV AELTOVQYIO TOUS %L VAL LOLPOQOTTOL-
oUVTaL. Qg WKEES " OVTOTITES AOYLOUXOV" e RATOLO PaOUd aveEaQTNOoLog
AOL ACVTOVOULOG, AVOAAUPAVOUY OQLOUEVO GVVOLO AELTOVQYLDV TOV TOUG
OVOOETEL 0 XONOTNG KL EXOVV KATTOLOL YVDOT| 1] OTTEWLOVIOT] TV OTOY WYV HOL
TV embudv Tov.’ Evosmtind oty eova 3 ametroviletal évag ovvOeTog
TEOTOG VAOTTOINONG " YAWOOIXMV TQAXTOQMV" , CUUPMVOL LIE TOV OTTOL0 " TTQd-
%t00es" Polorovron OLdomaQToL 0To ALadixTvo. AUToL €XouV "yvwon" Twv
UOLONOLOXMY AVTIHELEVMY TTOV VITAQYOVV amobnrevuéva og duagpopes [Tolv-
ueowés Baoeig Aedopévmv, now eivon og B¢om vo avtalddooouv ta dedopéva
ovTd peta&v tove. 'Etot, ovolaotind £€xouv Tov QOLO EVOS OITOXAELOTIROU
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Bonbov Tou dACKOVT %L EIVOL TTQOTOUVATOMOUEVOL LOVO 0TIV avallijTnon
%o SLARIVIOT YAWOOIRMY LOONOLOXDV OVTIXELUEVWV RO YADOOIHDV TTOQWV.

IMoopAuationot - Néa edio €gevvag

H evaoyoinon pog, ®atd TV TeEAeVToio OEXOETIOL, UE YAWOOLRES EQAQUOYES,
LLOLG €XEL ETUTQEWPEL VAL ROTAYQAPOUUE UL OELQA TTEOPANUATWVY. AVTA UIo-
00UV V. dLatLBOVY 08 OVO UEYAAES ROTIYOQIES.

2TV TEMTY), TAL TTQOPANUOLTO TTOU RATOYQAPOVTL ALVAPEQOVTAL VOIS
OTNV UON TOV YAWOOXOV UAONOLOROV OVTIXEUEVOYV, TOV TOQMY KL TMV
viurov. Eyxel dtomotwOel mwg ta YAwoourd dedouéva (relpeva, 1oL, Eto-
VES, amoomdopata Pivieo) yoeldovtal emmeooheTn vwdromToinon not
EVOQUOVLON —O00 £ivol duvaTov— e dlefvi) TEOTLITA, £TOL MOTE VO EIVOL OU-
VOUTY| 1] LOQEOTTOMUEVT] EEALYYT) TOUS KAl 1) KAAVTEQN OVTOAAOLYY) TOUG UETE-
merta ue waopota cvotnuoto. H amodnxrevon mowtoyevoig vlxov, otav
aUTO Elval EQLXTO, EUTTITTTEL OVY VA 08 BEUATO ETTIAVONG TTVEVUOTIXMDV OLHOLM-
UATOV UE CUVETTELOL, QRETA ATTO TOL YAWOOLRA VMAKA ELTE VO UMV ELVOL EYHOL-
o0 dLobEataL, elte VoL xaBIoTAVTOL OLVETTEXOLQCL, UETA OLTTO TTAQEAEVOT) OQLOUE-
VOU YQOVOU.

Ztnv OeUTEQN ROTIYOQIO TA TTQOBANUATA TTOV EUPAVICOVTOL ELVOIL RVQLWG
uefodoroyNg VPNS.O Av now vVITdEYOUV 11O OLVYREOTHUEVES TEQAOTIES Bd-
0€1g AEQOUEVIV TTQMTOYEVV DALMYV KO TOQMYV, EROVMV, YPHPLOXDY POTO-
YOOLPLOY 1] #OONUEQLVIS 0lRDQOYQOLPLAGS OITTO TOV NUERTOLO TUITO, 1] TEOGHOON
0€ QUTEG UOVO YLOL TV AVARTNON UEQHAV OEQOUEVOIV TOVG UITOQEL VO atofel
eEaeTind yovopoga.

Mze Bdion Tig TOQATAV®) OLOTTLIOTMOELS-TIAQOTIQTOELS, O TTQOTUVOTOMOUOG
™G UETETELTAL EQEVVAG BEWMQOVUE TG TIQETEL VO OTQOUPEL TTQOG TQELG HATEV-
Bvvoelg:

*  H mpaim notevbuvon avapégetol oty Teoomddeia dnuoveyiog avto-
VOUOU AOYLOWLXOV, TTOV UITOQEL VAL X0NoLuomotn0el amd Tov ddAorovTaL
YL VoL OMULOVQYEL YAwoord pabnotoxd avoxeipeva povog tov. Kdm té-
Tolo Oa Tov amodéopeve, Ba Tov TaElYE aduTOVOULa AAAA %Ol TV duva-
TOTNTO VO INuoveyet o Bdon Aedouévav ammonhelotind #on HOvo e To.
Ot d TOV YAWOOLXA VARG ®OL LaONOLOKA OVTLXEIUEVO TTOV CUYVOTEQM
avorohel kow dLOAoHEL.

* H dgvutegn ratevfuvon avogeéQeTal 0T ONUovQYio ®otdAAnho dounue-
VOV NAEXTQOVIXMV TEQRAAAIVIMV, ATOXAELOTIRA YLOL YADOOLXT) EXTTOU-
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devom, ov Oa VITooTNELLOVV TO £QY0 TOV RAONYNTI UE TaQOYT LoONoLoL-
ROV VMAODV ROL AVTILEWUEVOV.

* H toltn 70w lowg 1 oNUAVTIROTEQT ROTEVOVVON OTQEPETAL OTOV GUVOV Q-
ouod tov [okvueotrmv Bdoewv Aedouévmv ko Tmv uadnNoLonmy avirer-
uévav ue v Texyvoroyia twv Cvootxmv meaxtdowv.’

Emihoyog

A0 TOL TOQATTAV® YIVETOL CAPES TMS 1] YADOOUXY] OLOUORAALO AVTLUETWITL-
CeL TQOAOELS TTOV ETTOVATTQOOALOQILOVV TOVG ®AAOOIHOVG QOAOVS dOACHO-
VTO-OLOOLOROUEVO.

OL YAWOOIRES EXTTAUOEVTIRES EQPAQUOYES Oal TTEETEL VO avouéveTon g Oal
emexntafov,t xwan Oa fektiwbovv vrootneilovrog TaQdAinia TG0 TV gv-
%0AOTEQN TTEOOPAON 08 AANOUG XDQEOVG, OTIMG VIO TTOQAIELYLOL TLG YNPLAKRES
BpMobxes, N T eovind padnolaxd eguparrovra (Tovayuwtiong, 1998),
000 %0 TV €VTOEN TOU ddAoKOVTA MG %O TOU OLOAOROUEVOL G'EVAL VEO,
EVLOLIO, TTANQOPOQLAKO DIXTVO.

H avdmtuEn 0oV TV TaQosmdve TEETEL Vo 0TNOILETOL 0TV 0vATTLEN
LOYLEMV o aroteleouatixmv [olvpeoiamv Baoewv Aedouévov, Tummomomueé-
VOV LOONOLORMV OVTILEWLEVV RO PIARMYV TTQOG TOUS YONOTES " TQAXTOQWV" .
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PHAM PHU QUYNH NA

APPLYING ERROR ANALYSIS INTO THE TEAACHING
OF VIETNAMESE-ENGLISH TRANSLATION

Introduction

This paper aims to introduce the application of error analysis into the teaching of Viet-
namese-English translation at Vietnamese universities. Shei (2002) distinguishes four
categories along the language teaching-to-translation teaching continuum in the follow-

ing figure.

Figure 1
The Language and Translation Teaching Continuum (adapted from Shei 2002)
. Teaching language Integrated translation . .
Teaching language . . . Teaching translation
with translation and language teaching
1 2 3 4

Many recent scholars in the field of translation recently try to separate translation and
language teaching. Newmark (1991:137) emphasises the importance of establishing
translation as one separate field of teaching from language teaching in his book
“Teaching translation, like translating, is a new profession, and ... it needs distin-
guishing from the language teaching-to-translation teaching continuum’. However,
as stated at the introduction of this thesis, the practice of teaching translation in Viet-
nam where students have to acquire the language as the same time of learning transla-
tion do not allow to set up such a clear border between translation teaching and lan-



guage teaching. In category 1, translation may be prohibited in the translation class and
language is all about. In category 2, translation is only used a mean or exercise for
learning second language. In category 4, translation is a separate subject for training
and it requires students to have a perfect linguistic competence before entering the
course. None of this situation would be pragmatic and applicable in the reality of train-
ing in Vietnam. Only category 3 where students are provided with a chance to improve
their linguistic skill and translation skill is the focus of my study. Shei’s (2002) thesis
also tries to integrate translation teaching with the teaching and learning of second lan-
guage and he also focuses on the category 3 in his continuum. He states that ‘Category
3 is not, as the analogy would go on to predict, "using language teaching as a means for
acquiring translation skills" ... The principal goal of this type of teaching is for the stu-
dents to produce grammatically correct and idiomatic translation in the target language
which is a foreign language to him’ (2002) . However, while Shei’s study focuses very
much on the use of CALL system and a translator’s workstation to acquire the compe-
tence and skills to approximate native-like idiomaticity in producing translation, this
study will focus more on the preparation of the content of the syllabus which will be
trained based on a certain problem structures in Vietnamese structures. In other words,
the study will focus on the matter of “what to teach’ while Shei focus more on ‘how to
teach’. The main reason for this difference is because the method of Shei is quite im-
practical given the insufficient material condition of Vietnamese universities.

Error Analysis In Translation

Firstly, even excellent translators make horrible mistakes in translations. Secondly,
some errors are almost unavoidable given the fact that translators and interpreters in-
evitably have vocabulary and knowledge gaps, gaps which cannot easily be filled in
time. Neubert (1995) describes a translation error in the following statement:

What rightly appears to be linguistically equivalent may very frequently qualify as
‘translationally’ nonequivalent. And this is so because the complex demands on ade-
quacy in translation involve subject factors and transfer conventions that typically run
counter to considerations about ‘surface’ linguistic equivalence (1995:415).

This statement partially describes the complication and difficulty in defining and
identifying translation errors. Translation errors are interesting because they may be
different from errors that would occur in spontaneous native language production. In
translation, working with a source text induces errors under the influence of source
language morphology, whereas in spontaneous second language production, native
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morphological system of language learner tends to interfere with knowledge of the
second language system.

In the case of second language learners, identifying translation errors is harder as
translation errors may be mixed up with linguistic errors, which are quite common to
second language learners. When the translators are concurrently the second language
learners, the model of analysing errors and translation assessment must be based on
the learning model, because the learning model is a combination of training linguis-
tics at the same time of training translation. Campell & Hale (2002:218) mention the
relationship between these factors in the following quotation:

Validity in interpreting and translation testing is tied up with knotty issues such as the
nature of the competencies assessed, the models of learning underpinning educational
programs, and the extent to which tests should reflect professional tasks. (Campell &
Hale, 2002:218)

In the literature of translation training, many studies have been carried out to find
out what type of error translators/interpreters/student translators often committed in
their process of rendering a certain structure from one language into another. These
studies are based on the premise that the insight into the act of making error can shed
light to the psycholinguistic (mental process) of translators/student translators/inter-
preters, which can contribute to the training of translators.

Altman (1994) carries out a pilot study to observe some of the most frequent types
of errors five undergraduate students made when they interprete a series of five
speeches from French into English. Altman (1994) classifies all the interpretations in-
to 4 types of interpreting errors, including (a) omissions, (b) additions, (c) inaccurate
renditions of individual text items, and (d) distortions of the source text. She then sug-
gests the following hierarchy of errors, from the least to the most significant error, as
an attempt to find out the causes of these interpreting errors:

(i) excessive concentration on a preceding item due to processing problems, result-

ing in a lack of attention and hence omission

(if) attempt to improve TL style, leading to a tendency to overstate the case or to em-
broider the text unnecessarily

(iii) difficulty in finding the correct contextual equivalent for a given lexical item

(iv) drawing erroneously upon one’s store of background/general knowledge

(v) compression of two information items into one, thereby producing a third, in-
correct item

(vi) shortcomings in mastery of the FL, leading to misunderstandings and therefore
misinterpretations of the original speech.

It is observed from the list that the most significant error has more to do with linguis-
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tic competence, which is an indispensable condition for anyone who works as a trans-
lator or interpreter. Although not all types of errors in the list can be applied into the
error analysis in translation, as interpreting has more to do with the performance of
the interpreter, this list of interpreting errors confirms the lack of competence in the
second language as one of the most important errors in translating and interpreting.
Sager (1983) agrees that the most serious errors are those resulting from the incompe-
tence in a second language. He also claims that in the field of written translation, er-
rors resulting from misinterpretation of the text are one of the two major concerns of
quality assessment.

Seguinot (1990) gives some comments about interpreting errors in translation.
According to him, errors not only tell us something about the quality of a translation,
but they are also ‘windows’ into the translating process itself. In the field of linguis-
tics, error analysis has been used to provide evidence about the organisation of mental
grammars (for example Cutler (1982) and Fromkin (1980) and to postulate interme-
diate grammars or interlanguage in the language learner. Translation errors provide
two kinds of information: an indication of how information about language might be
organized in the brain and an insight into the developmental process that takes place
in translator training. The ability to translate is clearly not simply a case of developing
automatic connections between items and structures in two sentences. The likelihood
of there being interference from the source language may vary according to the posi-
tioning of the items information in a sentence.

Dodds (1999:58) also discusses the errors made in translating from Italian into
English. He stresses the usefulness of using error as an ‘authoritative reconstruction’,
as Corder (1973:274) coined the term, because through translation, students can show
their ability to cope with target language problems that could be avoided in free ex-
pression exercises like composition or précis writing. As a result, a restricted form of
expression like translation has the advantage of posing students to problematic ex-
pressions in the source text, because students cannot always avoided these expres-
sions. In his opinions, mistakes in translation should be welcomed as they ‘form part
of the student’s learning experience, suggesting that they are actively trying out and
experimenting with linguistic structures in the foreign language, rather than a child
during first language development’. In this sense, the mistake is an extraordinary use-
ful indicator of students’ progress and performance.

The course guide of the subject Translation Theory and Practice at the School of
Humanities, Sussex University Language Institute (Yves Le Juen 2003-2004) sum-
marises that there are three kinds of errors in translation: slip, system and skills. Slips
occur when the students can repair the error when it is pointed out to them. In other
words, these errors just reflect the bad performance of students, rather than to be a
true expression of their own competence. This first type of error is similar to a ‘mis-
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take’ by Corder’s definition. The second type of error is called the system error, in the
sense that they are in ‘language system’, i.e. the surface sentence-grammar, the lin-
guistic code and also in the sense that they are ‘systematic’ in the same piece of the
students’ writing. This second type of error is somehow similar to the Corder’s defin-
ition of ‘errors’, in the sense that they are systematic, they reflect a defect in knowl-
edge (i.e. linguistic competence) and they are direct manifestations of a system with-
in which a learner is operating at the time. The third type of error involves the skill, or
the ability to use the language correctly. It has more to do with the skill of using the
language, rather than the knowledge of language. The possible reason of these errors
is because the language learner has not learned that piece of grammar yet, or because
the use of idiom is not culturally appropriate.

Taylor (1975), who has carried out a study on errors of French learners, built up a
taxonomy of five different types of errors. Although this error taxonomy is set up in
the context where students’ translations are used as an elicitation task and it therefore
has little to do with translation, it is worth mentioning the definition of ‘translation er-
ror’. In Taylor’s definition, translation errors are any errors which change the desired
response in a significant way. These errors happen when there are simple substitu-
tions of one syntactically correct structure for another equally syntactically correct,
albeit semantically incorrect. In this sense, these ‘translation errors’ can be considered
as comparable to the way translation errors were.

In an analysis of translation errors carried out at ELT Department of Trakya Uni-
versity, Coskun (1997:45) explores whether knowledge of deep structure is enough
for a good translation. The study result shows that students made mistake both in
comprehension and production due to the miscomprehension of the source text. As
the students just use the one-to-one method to translate, they start to translate the first
sentence and keep going until the last sentence of the source text. Besides, students
only translate the surface structure (Coskun 1997). This study demonstrates that a
majority of students, especially linguistic students, still depend on surface structure to
translate and it is necessary to instruct them to perceive the deep structure before be-
ginning their translation.

Translation and Language Teaching in Vietnam

There are three ways translation is used to assist language teaching in Vietnam: a) as a
component in the Grammar-Tradition Method used in teaching English as a Foreign
Language in the secondary school, high school and university syllabus, b) as a testing
device of language proficiency in secondary, high schools and in other universities
where English is taught as a subject, not a major, ¢) as one subject and optional skill in
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the training program of language teachers at most of the Department of English Lan-
guages and Literatures in Vietnamese universities.

In the universities which offered no major in English Philology or English Teacher
Training for the B.A degree, English is intended as one subject to assist students in their
own future profession as doctors or engineers, etc... In these classes, Grammar-Transla-
tion method is still used and translation is still included as one part in the final test of the
course. Even the whole test not only includes the translation task but also other types of
test, it is the truth that Vietnamese teachers still prefer to use translation as one testing
device. Most people would surely agree that more appropriate ways of assessing for-
eign language abilities could have been used (Franklin and Klein-Braley 1991). How-
ever it is not quite easy to change overnight the habit of teaching and testing of Viet-
namese ESL teachers and curriculum designer in these universities. In general, in these
classes, translation does not serve any communicative purpose, but it is used to achieve
various didactic ends, such as in demonstrating languages in contrast, or testing text
comprehension. It is carried out on all levels of proficiency and in both directions. The
translation process therefore is just an automated transcoding of certain linguistic items
(words, phrases) from source language to target language, with occasional paraphrasing
to meet target language syntactic constraints (Buhler, 1986:106)

In the universities of social science and humanities where a major in English is of-
fered in the Department of English Languages and Literature, translation is used in
different ways. Teachers who taught subjects in four English skills or subjects relating
to English language and cultures sometimes (but not always) rely on translation to de-
liver their lessons given the fact that their language proficiency is still far from that of
the near-native or native speakers. Teachers in English-Vietnamese translation or
Vietnamese-English translation classes still follow a traditional, academically orien-
tated approach of teaching English translation (see in below section for further details
regarding translation teaching). The Translation class includes a final examination in
translation into English or Vietnamese. In this case, the main task of the instructor in
translation is to provide practice in translation without contradicting the general aims
of informed TEFL teaching and learning. It is worth noting that the final exam by
translation test is only carried out in the English-Vietnamese or Vietnamese-English
translation subject, not in other subjects of the program. In conclusion, translation
served as a mean of teaching or a testing device or as an optional skill in the language
teacher training program, rather than an independent discipline.

The study

Four groups of students total of 95 (Year 1: 15, Year 2: 27, Year 3: 36, Year 4: 17) of
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the Department of English Languages and Literature of University of Social Sciences
and Humanities of Ho Chi Minh City with from three different years will be chosen to
be the informants of this study. The subjects were asked to translate a 250-word text
from Vietnamese into English in 180 minutes without being told which structure is
being tested. The Vietnamese text is an extract from an article named ‘Med Thaiio-
thowi vang boung’ (Me Thao - the golden age) of Tuodi Treii (The Youth), a fairly
well-known newspaper in Vietnam. The text is chosen because of its richness in sen-
tence types: many different types of ‘authentic’ Vietnamese sentences can be found in
the text, including minor sentences, i.e. elliptical sentences, sentences without either
Topic or Comment, sentences in which the Topic is identical with the Subject, sen-
tences in which the Topic is not identical with the Subject, sentences in which the
Topic or Comment itself is another Topic-Comment structure. With such a variety in
sentence types, the text promises to be a good tool for discovering the most problem-
atic structures for the students when translating from Vietnamese to English. The text
is also chosen because it contains traces of the topic-prominence of Vietnamese lan-
guages, which is hypothesized in this study as posing a number of translation prob-
lems for students. The present author analyses the sentence to see whether students
tend to make more errors where the Topic does not coincide with the grammatical
subject or where both the topic and the subject are dropped.

Data Analysis

The collected data shows not only the first 2 kinds of errors (a & b), which are often
found among language learners, but also the last kind of error, which is a combination
of a competent knowledge of the target language with an incorrect comprehension of
the source text. Possibly, even though the translation task given to students can be con-
sidered only as an elicitation task more than a real translation assignment, its require-
ment ‘Translate into English the following test’ involved the students into the real
process of translation. Though insufficient linguistic performance is a prominent issue
shown in the corpus, it is observed that a considerable amount of error is not due to
their limitation in linguistic ability. For the sake of a more thorough understanding of
different sources of errors, it is necessary to distinguish errors based on 3 main types of
their possible causes: 1) Comprehension Errors, which are results of a lack of compre-
hension competence, 2) Linguistic Errors, which are results of lack of linguistic com-
petence and 3) Translation Errors, which are result of lack of translation competence.
So, for students with a good command of English who do not have many linguis-
tic errors, translation errors can be expected; for students whose linguistic compe-
tence is still bad, they may have errors of both types. The model will help to trace out
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whether the error is due to the lack of comprehension of the source text or the lack of
competence in second language to express the original message.

Figure 2
Suggested model of analysis of translation errors
ERROR CORPUS
COMPREHENSION TRANSLATION
LINGUISTIC ERRORS
ERRORS ERRORS
Grammatical errors Omission
Syntactical errors Addition

. Inaccurate rendition of
Morphological errors . .
individual lexical

Collocational errors Distorted meaning of the

source text

Inappropriate

Lexical Choice

Too free translation

Too literal translation

Pragmatic error
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In the error correction of the data analysis, four teachers are invited to participate.
95 written translations from the students were examined manually by the present au-
thor, two more Vietnamese ESL teachers in Vietnam and a native speaker of English.
As a Vietnamese, the researcher has the advantage of being aware primarily of the er-
rors that Vietnamese typically make as a result of language transfer. However, for fear
that some errors might escape the researcher, the assistance of a native speaker is
needed. Therefore, the translation texts were corrected by the present author, two ESL
teachers and a native speaker of English, with instructions to note everything that is
wrong, awkward or stylistically dubious. The four individuals corrected all the texts,
in order to achieve uniformity.

These errors were first detected and corrected by one native American academic
(Professor of History at the National University of Singapore) who is highly compe-
tent in Vietnamese, can use Vietnamese to teach Vietnamese history at Vietnamese na-
tional university and used to teach English as a second language at Vietnamese univer-
sities. After that, the author and two other Vietnamese ESL teachers rechecked the er-
ror correction of the native speaker to ensure that the error correction is appropriate.
The first step of correcting error is to identify the linguistic errors, i.e. syntactic errors,
grammatical errors, morphological errors. After all the linguistic errors have been sort-
ed out, the translation errors were looked at from the communicative point of view.

The role of the native speaker who is highly competent in Vietnamese is to ensure
that the translation is correct and the role of other two ESL teachers and the author is
to check whether his correction is always grammatically correct and acceptable.
However, the coding, systematising and classifying of errors are done only by the
present author. Apart from the sample translation done by the present author and the
American academic, one Vietnamese NAATI translator and one Canadian who is a
native speaker of English having high competence in Viethamese were invited to pro-
vide two sample translations of the source text, which were used as a reference point.
As the focus of the research is more on syntactic structures, the error analysis disre-
garded errors made in punctuation and spelling. All the errors will be corrected and
noted down directly on the test paper of the students so that the students can refer to
them when they answer the questionnaires. In the test paper students’ attention was
attracted to their own errors of grammar syntax, collocation and some errors in lexi-
con. But as lexical errors are not the focus of the study, they are only marked of they
are so grave as to seriously harm the translation.

Secondly, the learners’ translation corpus was built up using these 95 written
translation texts. According to Kenny (1998) when the translation is done into a target
language in which the translator is a learner, the corpus is a kind of error corpus (as it
is named by Dodds 1999) from which the deviant forms in the target language and
bad examples of translation can be isolated and studied. A learner translation corpus,
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therefore, has the merit of offering different translation versions for the same source
text, which is good for discovering different translation strategies or the error patterns
in translation. The corpus was re-analyzed, with the help of the Office 2000 Grammar
checker, to sort out the grammatical errors. These errors were verified with the errors
which have been detected manually before. However, as the grammar checker was
unable to sort out the structural errors supposed to result from language transfer, the
researcher ran the corpus through the computer and then examined different transla-
tions of the same source sentence one by one. This way, the researcher can look at all
different ways of converting one Vietnamese sentence into English, to see different
ways of making errors over the same Vietnamese sentence and start identifying the
possible causes of the error as well as its percentage over the total number of errors.

Detailed Analysis of the Error Corpus

After the errors had been identified and corrected manually by the native speaker and 2
ESL teachers, it was recorded into a learner error corpus in the form of three tables in
Microsoft Excel. Table 1 - ERROR IDENTIFICATION AND CATEGORISATION -
presents all details of the errors students had made, including the error type, the part of
speech where the error happens and the nature of the error. Table 2 - ERROR SOURCE
- lists the source of the error based on the author’s judgment as well as the answers of
students from the questionnaires. There are 2 types of data from the questionnaire. Re-
garding the qualitative data came from the open-ended questions, I analysed them
based on the content of the answers provided by student and put into corresponding col-
umn. This table is intended to find out the source of error to see whether the cause is in-
terlingual or intralingual. Table 3-TRANSLATION ERROR SOURCE will analyse
whether the cause of a certain error is due to (1) the lack of Comprehension Compe-
tence (2) lack of Linguistic Competence (3) Translation Competence.

All the data processed will help the author to find out the following information:

1. The percentage and distribution of different kinds of syntactic errors over the four
years.

1. The percentage and distribution of different kinds of syntactic errors over the total
number of errors made by students

2. The mean percentage of syntactic errors of each student of each year (to see
whether the forth year student with higher linguistic competence will commit
fewer errors)

3. The mean percentage of syntactic errors committed in each sentence (to see
whether students tend to make more errors in sentence 1, 5, 17, 18, where the
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Vietnamese sentence structure shows a very clear manifestation of Topic-Com-
ment Structure)

4. The mean percentage of syntactic error of each student (over 4 years) in each sen-
tence, to see whether one student in Year 4 tend to make more syntactic errors than
one in Year 3 in a certain sentence when the structure is a very clear manifestation
of Topic-Comment Structure

The author also recorded all the correct translations of student, to build up the transla-

tion corpus, after the error corpus is finished. It is often criticised that a full picture of

the learner’s language cannot be gained without non-error cases (Hammarberg,

1973). After this study, I will pile up both the error and non-error cases from students’

translations to build up a Choice Network (Campbell, 1999) to use for teaching

Translation, especially to ESL students, in the context where the course of Viet-

namese-English Translation is considered both as a skill to be taught and as a linguis-

tic testing device.

Explanation of Table 1
Error Identification and Categorisation
Table 1 in Microsoft Excel includes 6 columns: (1) Year, (2) Student Number and their Sen-
tence, (3) Number of the sentence, (4) Error Type, (5) Part of Speech, (6) Nature of Error.
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Year refer to the year that students are in.

Student Number and their Sentence is a special numeric code used to address
students without calling their name. For example, 3-4 refers to a student in Year 3
with the number code 4.

Sentence Number refers to the order of the sentence in the source text.

Error Type is based on the linguistic categories of each error, categorizing
whether the error is grammatical, syntactical, translational, morphological, colloca-
tional or word form.

Part of Speech identifies the linguistic function of each error, in terms of where
the error is located in the overall system of the TL. For example, ‘verb’ implies that
the linguistic role of the error committed in that sentence is a verb.

Nature of Error will explain the reason why this linguistic item is considered as
an error. The Nature of error was narrowed to the use of the following terms: Omis-
sions, Additions, Inappropriate Combination, Inappropriate Construction, Inappro-
priate Choice, Misordering, Misuse or Misplacement.

Function of Table 1:

The table will help the author to find out:

1. The total number of each kind of error = Answer QUESTION 4 Which error cat-
egory accounts for the majority of errors?

2. The total number of each kind of error in each year @ Answer QUESTION 6 To
what extent do the type and quantity of errors differ in groups of differing compe-
tence?

3. The total number of each kind of syntactic error (by first clicking into the option
SYNTACTIC ERROR in cell ERROR TYPE, and then clicking into the option
you want to count in cell PART OF SPEECH) & Answer QUESTION 1 What are
the most common and consistent syntactic errors that Vietnamese students major-
ing in English usually make when translating Vietnamese sentences into English?

4. The total number of error, especially syntactic errors committed in each sentence
F this will show whether the students tend to made more errors in the sentences
where the Topic-Comment structure of Vietnamese is more prominent than Sub-
ject-Predicate structure of English = Answer QUESTION 2 Do Vietnamese stu-
dents have problems in translating Vietnamese sentence types in which the Topic-
Comment structure is not identical with the Subject-Predicate structure?

Explanation of Table 2 - Error Source

Table 2 is intended to analyze the data obtained from the questionnaire. This table
will help the author to see the cause or the source of the error from the side of stu-
dents. It is noticeable that for the sake of sorting data, not all the error committed will
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have a corresponding explanation from students. Only some errors which attract the
author’s interest will be numbered and mentioned in Table 2.

The Table includes 7 columns (1) Year (2) Student Number and their Sentence (3)
Sentence Number (4) Error Code (5) Error Type (6) Student Explanation

Year refer to the year that students are in.

Student Number and their Sentence is a special numeric code used to address
students without calling their name.

Sentence Number refers to the order of the sentence in the source text.

Error Code is a specific number that the author assigned to a certain error that
student made in their elicitation task and attracted the author’s interest.

Error Type is the type of error that student made.

Student Explanation is the students’ answers to the open-ended option.

Answer Chosen in the Questionnaire is represented in the numeric form, refer-
ring to the option that the students choose from the questionnaire, to explain the cause
of his/her making such an error.
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Function of Table 2

The table will help the author to find out:

1. The source of each error. The judgment of the cause of the errors will be based on
the author’s judgment from her experience as an ESL teacher. However, for spe-
cific errors where the author is not very sure about the cause of the error, the judg-
ment will be based on students’ explanation about their own answers.

2. The explanation of the students about their own errors.

3. The percentage and distribution of different cause of errors based on the response
from the questionnaire

Explanation of Table 3 - Translation Error Source
Table 3 include 7 columns (1) Year (2) Student Number and their Sentence (3) Num-

ber of Sentence (4) Error Type (5) Incorrect Comprehension (6) Lack of Linguistic
Competence (7) Lack of Translation Competence.

When the error is assumed to result from Lack of Comprehension Competence,
Lack of Linguistic Competence or Translation Competence, the corresponding col-
umn will be ticked.
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Function of Table 3
Studies in the field of teaching translation into L2 is often criticised as it uses foreign
language students as subjects, the test is not the real translation assignments, and the
students are not professionally trained in translation competence (E.G Kussmaul
1995: 8). Despite of this, the present study still focuses on studying the error students
made in their translation as language learners. The justification of this choice comes
from Gile’s (1994: 108) statement that, although the translation task may not resem-
ble the real-life translation task, the target language text serves “as a looking - glass re-
vealing their methods, insofar as their problems are generally symptoms of method-
ological weaknesses’. Although the subject of my study are not students translating
texts into L1, Gile’s remark is useful as it proves that the errors and texts from stu-
dents can serve to reveal a certain weakness from students, either from their compre-
hension skill, linguistic problems or from their deficiency in translation competence.
With that purpose in mind, Table 3 will be set up to categorise the errors in anoth-
er way, apart from the other error categorizations often found with error of students in
composition writing. While Table 2 provides linguistic details of what error type,
Table 3 is intended to trace the error to see whether it is the combination of:
a. correct comprehension of the source language + incorrect production of that com-
prehension (expressing in grammar error, syntactical error, lexical error, style...)
b. incorrect comprehension of the source text + incorrect production of that compre-
hension (expressing in grammar error, syntactical error, lexical error, style...)
c. incorrect comprehension of the source text + correct production of that compre-
hension

The table therefore can help to answer QUESTION 7 What pedagogical implications
can be drawn for teachers to help students deal with such errors, in terms of trans-
forming these structures into the ones that best suit the process of translation into
English?

Pedagogical Implications

As the study has not been finished, the result has not been reached yet. However,
what the paper aims to emphasise is the application of the error analysis and learners’
error corpus to correcting the translations of students and teaching translation. Bowk-
er & Bennison (2003:103) have made the following suggestion:

... as students translators can be regarded as a ‘specialized type of language
learner/user’, a corpus should also be piled using translation students as the providers
to serve didactic and research purpose.
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In this study, error analysis is applied not only as a way of correcting translations, or
to help research in second language acquisition. Rather, error analysis is used as one
way to record students’ errors to facilitate the teaching of translation in the context
translation is taught at the same time with language teaching at tertiary education. By
looking at the error made by the students in their translation, we can find many inter-
esting patterns of error when students translate Vietnamese sentences into English.
The following suggestions are made in using error analysis in the teaching Viet-
namese - English Translation.

1. All the erroneous translations should be recorded into an error corpus. This tech-
nique can help the teachers to systematically summarise all the errors that students
usually made in translation. The error corpus can be used a data bank in which
teachers can demonstrate to students how ‘error-prone’ a certain structure in Viet-
namese source texts can be. The error corpus can be circulated among students, to
let them see their own errors, their peers’ errors so that they can learn from that or
avoid making the same error next time they meet the same structure. The error
corpus on the disk is beneficial as they can be restored and kept years after years
and used as illustrative teaching material. The benefit of this method is that every
teacher who teaches the same translation text can still uses the error corpus of one
class to find out the possible ‘problematic’ structures and demonstrate it the real
cases of erroneous examples to the students.

2. To collect the translations from students and build up the data bank, students
should be asked to submit their translations in the form of a diskette in stead of a
paper. The teacher will record all these translations on the soft copies into a corpus
on the disk. Then all the erroneous sentences will be recorded using the read-
made tables as suggested above (Tables 1, 2, 3). These tables can help students to
clear identify what types of error they are making, whether the errors are linguis-
tic, translation or comprehension.

BIBLIOGRAPHIES

Anh N.T.M.,, Vo téo Tieang Vieit theo quan fiiedm ngéd phatp chdtc naéng. Batio catio taii Hodii
Ngho Khoa Hoic, Naii Hoic Khoa Hoic Xad Hodi & Nhain Vaén TPHCM (Rheme in Viet-
namese: A Functional Approach. Proceedings of university-level conference in September 2000,
University of Social Sciences and Humantities of Ho Chi Minh City, Vietnam, 2000).

Ban D.Q., Cadu Nén Tiedng Viecit. Hag Noii. Nhag Xuaat Batin Giatio Duic (Simple sentences in
Vietnamese. Publisher of Education, Vietnam, 1987).

Chinh T.V. & Lea N.H., Khaiio Luacin vea Ngé6 Phaup Viedt Nam. Huea: Naii Hoic Huea (Com-
ment on Vietnamese Grammar, University of Hue, 1973).

t1e0 O



Corder S.P., Error Analysis, in: J.P.B. Allen and S.P. Corder (eds.), Techniques in Applied Lin-
guistics (The Edinburgh Course in Applied Linguistics: 3), Oxford University Press (Language
and Language Learning), London, 1974, pp. 122-154.

Danes F.. Functional sentence perspective and the organisation of text. In F. Danes (ed.), Papers on
functional sentence perspective, Mouton, The Hague, 1974, pp. 106-128.

Dyvik H.J.J., Subject or Topic in Vietnamese?, University of Bergen, 1984.

Gile, Basic Concepts And Models For Interpreter And Translator Training, John Benjamins Publi-
shing Company, Amsterdam/Philadelphia, 1995.

Gundel J. K. (1974), The Role of Topic and Comment in Linguistic Theory. Ph.D. Dissertation.
University of Texas at Austin. Published by Garland, 1989.

Halliday, M., Notes on Transitivity and Theme in English, Part II, Journal of Linguistics, 3, 1967,
199-244.

Haio C.X., Tieang Viedit S6 Thaiio Ngéé Phaup Chéuc Naéng. Nhag Xuaat Bain Khoa Hoic Xad
Hodi (Vietnamese Grammar from a Functional Approach. Publisher of Social Sciences,
Vietnam, 1991).

Hockett, C.F, Two models of grammatical description. Word: Journal of the Linguistic Circle of
New York, International Linguistic Association, New York, 1958.

James, C., Errors in Language Learning and Use: Exploring Error Analysis, Longman, London
and New York, 1998.

Ly, L.V, Le Parler Vietnamien: Sa Structure Phonologique et Morphologique Fonctionelle. Paris,
1948.

Nida, E.A, Toward a Science of Translating: with Special Reference to Principlaes and Procedures
Involved in Bible Translating, Leiden, Brill, 1964.

Nord, C., Text Analysis in Translation Training. In Teaching Translation and Interpreting: Training
Talent and Experience, John Benjamins Publishing Company, 1992.

Reinhart, T, Pragmatics and linguistics: an analysis of sentence topics. Philosophica, 27, 1981,
53-94.

Richards, J., A Non-Contrastive Approach to Error Analysis. In Richards, J. (ed.), Error analysis:
Perspectives on Second Language Acquisition, Longman, Essex, 1974, 172-188.

Richards J.C., Error Analysis: Perspectives on Second Language Acquisition, Longman, London,
1974.

Rosen V., Topic and Empty Pronouns in Vietnamese. Published Ph.D Thesis, 1998.

Spillner B., Error Analysis: A Comprehensive Bibliography, John Benjamins, Shei, Amsterdam,
1991.

Thin N.T., Cadu Tiedng Viedt vao Nodi Dung Daiy-Hoic Cadu 61 Tré6eng Phod Thodng, Nhag
Xuaat Baiin Naii Hoic Quoac Gia Hae Noii (Vietnamese Sentences and the Teaching and
Learning of Vietnamese sentences at Vietnamese High school. Publisher of Vietnam National
University - Ha Noi, Vietnam, 2001).

Thompson L.C, 4 Vietnamese Reference Grammar, University of Hawai’l Press, Honolulu, 1965.

t1e1 0



T'KOYZIOE XAPAAAMIIOX

ANAIITYEH AOTISMIKOY T'IA TH AIAASKAAIA THY EENHS [AQ35AS
STHN ANQTATH EKITAIAEYSH

1. ExucdOnon yAwoowmv nou TeXVohoYieg TANQOQOQLOS
nou emmxowvarviog [TIE]

1.1. Nwoowés moltixés xaw Néa Ieoifallovia Mabnons [NIIM]

N TO KEIMENO THE SYNOHKHX THE NIKAIAS QITOTEAE0E OVOLOOTIRA
A ™ Pdon TAV® OTHY OO0, AVOTTTUYONHOV EXTOLOEVTIRES TTOMTIRES

0€ OMOVG TOUG TOUEIS %Ol LOLALTEQO. OTOV EVALICOHNTO TOUED. THG TTEOWON-
ong g YhwoooudBeiag, 1o Evpwmaind Zvufoulo g Alooafdvag tov Mdo-
70 Tov 2000 S TUTTWOE TNV OITOQYT) EVOS VEOU dOYUATOGS. SUUPMVOL UE CUTO, OL
YADOOWES TTOMTIES OTTOTENOVY RAOOQLOTIXY TTOQAUETQO TTAV® OTNV OTToia. Oa
oodoun el o eEauQeTnd PIMOOOEOS 0TOYOG TG OUOVQYLOS «TNG OUVUKOTE-
ONG AVA TV VPO OLXOVOUIOG THG YVAOONS». Miag yvmong, 1) omola Oa xata-
OTEL TTLO TTOLOTIXY], ATTOTEAEOUATIROTEQT] KO OTTWOONITOTE TLO EAXVTTIXY] YO
oty epaguoyn Texvohoyunv ITAngogogicag xau Emuxowmviag oto exstoudeutt-
%0 yiyveoOar. Aoyry eEEMEN g OAng duodiraciag, 1) dnuoveyic Néwv TTegt-
Borldviwv Mdabnong, ot ostoic: 1) Teyvohoyia #ouw 1) Slo.ovoesT) dev GUVIGTOVY
TTLEOV TOL OVOLOLOTIXOTEQC, ONUELD EVOLOYOANONG, ALPOV O XOOVOS, AANG ®UQIWG O
TEOTTOG, XONONG THE NAEXTEOVIXNG LAONoNG 08 Oheg TIG Pabuides Tng exmaidev-
ONG POLO%OVTOL OTO ETTIXEVTQO TNG TTQOPANUALTIXNTG 1) OTTOL0. ALVOTTTUOOETOL.

H omovdoudtnra g eQaguoyns TV VEDV OQUTMV TEXVOLOYLOV 0T OLda-
OOMOL ULOLG UN-UNTOIXTS YAMOOOS TOVICETOL TOOO 08 VITeQefVIRO 000 %L OF
e0viro emimedo, apol BewEOVVTAL (POQEIS EVOS «ITLO EENTOULEVUEVOU XL TTLO
dMUORQATIXOV TEOTTOU ExldONoNs ag EEvng yAwooag».! Tlagdlinia, vito-
voauuiletor ot ot TTIE »ou o ouyxrexuuéva 1 nhextooviny uabnomn Oa
ovuparlouvv amopaototind ot feltimon expudOnong EEvov yYAwoomy ro
TV TEOMONON THG TOAMYAWOGIAG OTNY EVQMITAIXY| 1)TTELQO «xAOEGTOS Aval-
yrauo EoxeEVOU | Evommn vo vAOTOL|0EL TIG OLXOVOULRES, TTOALTLOWLRES
RO HOLVVIRES OUVOTOTNTES THG».



1.2. H évvowa tn¢ nhextoovixns uabnong

2710 0Y£010 dAONG Yo TV NAEXTQOVIXY] LABNON, Yo TV Tegiodo 2004-2006,

T0 0molo exmovNOnxe arto v Evpomaixi emitoor, 1 nhextoovinn uddnon

00ICETOL G « 1] (ONON TWV VEMV TEYVOLOYLDY TTOMIUETMDV RO TOU AladXTOOoV,

yio T Beltioon g modtntag e uddnone».> H yonon tov teyvohoyiov g

TTANQOQOQLAG AL TNG ETUROLVWVIOLG OEV ELVOL AVTOOROTOS, UG aToTelEL

EVOL OVOTTOOTTIAOTO UEQOG ULAG VEOLS LOQPNG PAoInig LOQMMONG TNG YNPLOL-

#NS UOQPOOTG.

O@elhovpe OUMG VO ONUELDCOVE TO YEYOVOS OTL 1) (0101 OQLOUEVOV 0ITTO
TIG TEYVOAOYIES QLLYUNG —TNG TNAEDLAOHEYTG YLOL TTOQAOELYUO— HQLVETOL (G VITEQ-
Polxd axgip), medyua To omoio wbel Evo. LEYAAO LEQOS TOU EXTAUIEVTIROV
duvouxrov vo. epauoel pegurmg tig NITM otnv exsondgutixt) Siadimaoia.

"Eva dAlo B€ua To 0Tolo avoxrVITTEL APOQT. OTO TTEQLEYOUEVO TNG NAE-
ATQOVIXTS UAONoNG:

Too0 1 0VATTLEY VAKOV VPTAMIS TOLOTNTOS, OG0 %Al OUTH ®0O’ QUTH 1)
aELOAOYNON TG TTOLOTNTOS TTAQOVOLALEL CLQRETES OUOYEQELES, CLV ROL OLVALYV(-
oiletal ar’0hovg OtL 1| fENTLOTOTOINON TG TOLOTHTAS TOV TEQLEYOUEVOL B0l
OVUPAAAEL OE LOL TTLO YEVIXEVUEVT] Q1|01 EVOG TANOOVG EQPAOUOYDV ROL EQ-
yolelwv ta omoia eiva dtabéotpa LEow tov Aladixtiov.

AVTOTORQLYOUEVT OTOV LOLOITEQX XQIOLWO TOUED TOU EAEYYOV TOLOTITAG
TOU EXTTOUdEVTIXOV VMxoV, 1| Evpwmaint) 'Evoon dnuoveynoe:

a. To e-watch, pa TAATEOQUA TALQATHENONG, 1) OTTOL0L VITAYETAL 0TV 0QdoN
Minerva ToU TQOYQAUUOATOS ZMHRQATNG, OYEOLALOUEVY YL TV VITOOTHQLEN
TNG ROTAVONOTS ROUVOTOUMV dQAOEMV, ROOMGS RO TV AAAALYMV OL OTTOLES
ETUTELOVVTOL OTO YMQEO TNG EVEWITAiXNG exmaudevons. [To ouyxexQuuéva,
OTOV TOUEN TNG AVADTOTNG EXTTOUOEVONG TTEOPAETETOL 1) ONUOVQYIO. HOTOL-
AOYOU %ALVOTOUMVY TIQOATIXMDY 0TIV EQAQUOYT TG NAEXTQOVIXNG UAONONG.

. To maatnenteo L-change, ETLQOQTIOUEVO UE TNV AVAAVO), TNV TOQOL-
TIENON ROL THV TTALQOYT] VITNQECLDV TTANQOPOQNONG ROl EVIUEQWONG YL
TO ATTOTEAEOUOLTA, TO, OTTOL0. 1) €VEELD. dtadoan twv Teyvohoyiwv IThno-
pooiog xou Emrotvmviog emipégel oty exmtaidevon now

v. To Evpwmaind idgoupa yia tv mototnta tov e-learning [EFQUEL], T0
omoto 1deVONxe otig 30 Touviov Tov 2005 otig BouEéhheg xot 1 faoinn
0TOYEVOY) TOU 0QLOOETELTOL 0T LALOVVOEDT) TV CUAVTIROTEQWY CUVTE-
AECTMV TOV TOUED THG NAEXTQOVIXNG LABNong oty Evomrmn, mote va et
tevyBel 1 Peltinon TG TOLdTNTOS OUTHG TNE VITNEESLAS, UE TNV TTOQAUAAN-
A1 vTOOTNHEIEN TOV ALAAGYOU %aiL TG EVENUOTXOTHTAG.*
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1.3. Aquoveyio taudaywyxov vixov tnlexmaidevons
ots Eéves yAwoaes yua oty tortofabuia exmtaidevon

To ndheopa g Emionung Egnuegidas ts Evowmainng Evwong yia v
TEOMON 0N TOV EPAQUOYDV THG NAEXTQOVIXTS UABNONG OTO ¥MEO TNG TOLTO-
Babuag exmtaidevong xou LOLOLITEQO OTOV TOUEN TNG eEXHAONoNg EEvav YAwo-
omVv> ovvavtnoe wiaitepa Betnt) avramoxolon. Eotdlovtag oty ednvixn
TQAYUATIXOTITA, TG TEAEVTOLOG TTEVTAETIAGS, XAOMS 1oL AAAOL OV TOTA, EX-
mondevTrd LWEVUOTO oty Evpmrn éxovy NN wo dexamevioety) mohvtun
EUITELQLOL OTO CUYXEXQUIEVO CVTIXELUEVO, 1] EXUAON 0T TV EEVWV YAWOOWV €Q-
YETOL OVTLUETWITY UE WO TTQAYUOTIXOTNTO: 1) LOOoLomT) SLadLRaLoiaL ®QIVETOL
OO ROL ALYOTEQO EAXVOTIRY] EX UEQOVGS TWV POLTNTMY OTOV OTOYEVEL OYEOOV
OTTORAELOTINA OTNY TEOMONON ATTOXTNONG TOQAIOCLOXMY EELOTITMV, OTTMG
1] AITOUVNUOVEVOT), VO TOQAUEAOVVTOL AAAES, OVYYQOVES, OEELOTNTES OIS O
EVTOTUOUAG, 1) AVAKANOT) %O 1] ETEEEQYOLOLOL TOV TTOUOALYWYLROV VAMKXOV. Otav
UAALOTO CUUBALVEL GAAG YVOOTING OVTIXELUEVA VO OLOGOROVTOL UE TNV TTOL-
QAMNAN-EVIOYVTIRY] EQOQUOYY] VEDV TEXVOLOYLDV, 1] EXTOUOEVTIXT| dLadLraL-
ola amoxTnong Eevoyhwoowv deEtotTwy Teivel vo. odnyn0el oe adEE0d0!...

"ET0t, 1] TQOCAQUOYY TOV EXTOUOEVTIROU VMHOV, KOL TNG EV YEVEL EXITOL-
OguTIHNG OLALOLROLOLALG, ALTTOTENEL LLLOL ALVOLYROLOTITOL, L0 TTQOXANOY] TTALQAAAY-
A0 OVTATTORQLONG 0TV TEOMONON £VOG Touén Tov omoio ta [TavemoTyuo
ogeihovy xat’ eEoyn va Begameovy: TV £QEVVa.

2. Epouoyn ovotquotog thAenmaudevong yio T ddooraiio
TOV YVWOTIXOU GVIIXEWEVOD TNG YOAMXNG YADOOWS

2.1. O duxtvaxog tomog s «[addixns yAwooag xow 0poloyiag»

Eyxrouvidodnure 1o Noéuporo tov 2004 %ol emLyelQel vo xalvpeL, 08 T
QPAOT), TIG EXTOUOEVTINEG ROL OLOOKTINES OVAYRES TOV TUNUOTOS AleBvarv xon
Evowmairmv otovdanv 0to yvmotind avireipevo g Falhxng Fhwooog o
OpoAoYiog, TO 0TTOl0 OLOAOKETAL YLt TECOEQX EECLUNVAL, 0LV %OLL TO GUVOLO TV
portntav Tov [Tavemotnuiov IMewpoibg £xovv ehetBeen medopaon.b Ymo-
YOOUWCETOL, OTL OVAYROL0L TTEOUTOOEDT) EMTUXNUEVNG TTAONYNONG KO ETTE-
Ee0Y00L0G TOU EXTOUOEVTIHOV VAKROV WIS THY TOQEUF0oT TOV dLOAoHO-
VIOV, EVOL 1] 08 UETQLO TOVALLOTOV ETUITEDO YVMON TNG YAAMXKNG YADOOOS
[60 woeg ddaorahiag], 0ol oL oVVIESUOL RO 1) AVATTTUEY TOVG EUPAVICO-
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VTOL QTTORAELOTIRG, RO YLOL EVVONTOVG TTOUOOYWYLROVG GROTTOVGS, OTY] YOIALXT
YAWOOO.
Téoogg1is eival oL faotrol aEoves diapBomong (stivaxog 1) Tov exmtoudevTL-
%OV VMROV:
1. O evnueowtinog aEovag, 0Tov 0moio maQovoLdletal TOG0 To TUNUA Ate-
Ovov row Evpomairmv omouvdmv, 0 QOA0g TV EEVWV YAWOoHV Omws ov-
TOG OULOYQAPELTAL UEDT, 0TO TTQOEDQIXO OLATAYUAL IOQUONG TOV TUNUALTOG,’
aAAG o 1) O€0M TNG YOAMKNG YADOOS 0TO OVOUOQPWUEVO TTQOYQOUUC,
OTOVdMY, 000 KO TO OVVAUHLO, TO ETLPOQTIOUEVO UE T1] ALOARTIXO £QYO
TOU OUYXEXQULEVOD YVWOTIXOU OVTIXEWUEVOU.
2. O exmtaudevtixog aovag, 0 0mOL0g TEQULAUPAVEL FUVIEOIOUG OTTOV TTOQOV-
olaZovron to emimedo ddaonahiag ota omoia ®dde EEAUNVO OTOYEVEL, 1)
efdouadiaio dtdeBomon Twv TaEAddsEMV, RO BMOS %L 1] SOUVATOTNTA, 1)
OTTOL0L TTALQEYETAU OTOVG EXTOUIEVOUEVOVG, TOQAXOAOVONONG nadnudTwy
EVIOYUTIXNG OLOCLOXOALOG EVIOYUEVIV OTO MQOAOYLO TTQOYQOUUO. TV EEM-
unvov. Ta TeElevTaio, 0TOoXOTOVY 0TV XAAVYT TOV YAWGOLXMY AVIOOTH-
TOV VOUETO. 0TOUS 0QYAQLOVGE, TOUS MUE-0LQYALOLOVG KO TOUS TTQOYWQNUE-
VOUG, OL OTTOLES TTOQATNQOVVTUL LOLOLITEQQL, OTTMG ELVOL AVAUEVOUEVO, HOTA
T QU0 TEMTO EEAUNVOL OTTOUOMYV, Y MEIS VO ELVOLL AUEATEES RO TTEQLITTM-
0€L5 OTTOVAOOTMV OL OTTOLOL ETUILDROVV VO ROAVYPOLV TIG OUVOULES 0T
yodhxn Yhwooa 1)/xan ogoroyia. Téhog, vtoyoauuweton 1 eveQyomoinon
£VOG OOV GUVOEGUOU O OTTOLOG TTEOTELVEL EVOELXTIXY PUBALOYQOpLOL TTOV
apoQa 0TS OVO PaorES OUAOES OTOYEVONG OEELOTITMV, TTLO CUYKEXQUUEVCL:
a. ZTg YAnoowrég deELOTNTEG, OL OTOLES ALOALOROVTOL RATA T OLALQRELD
Ovo eEapnvav goitnong (AeEund, uébodol ddaoxrariog, eyyergidlo
YOOUUOATIRNG, CUVTOXTIXOV) KO

B. Zug edurég deELOTITES, 1) TOUOAYWYIXT| TTQOGEYYLON TWV OOV YIVETAL,
emiong, ®atd T Oudexela. dvo eEaumvav omrovdmv (eyyeloidlo 0Qolo-
yiog oty Evpwmoiny) Evoon, 1o Zuufovio g Evpmrnng, tov Opyo-
viouo Hvouévav EOvav xaw tov Hoyroowo Ogyavioud Eumogiov).

3. Ztov 1it0 AEOVQ, TOV £QEVVNTIXG, £XOVV EVEQYOTTOWDEL, TQOG TO TAQOV,
OUVVOEOUOL YLOL TV ETEEEQYAOLCL TOU EXTTOUOEVTIXOU VMHOV UECW NAEXLTQO-
virng uabnong xau ot omoiol Ha TOoVV EUTEQLOTATWUEVNS TTAQOVOLOLONG
0TV EMOUEVY EVOTNTA TGS avaroivwons. Emonuaiveton exiong 1, vo
Tov Titho «EQeuvar, AEITovyio. avtdOvouou ouvOEoUOU GTOV OTTOLO TTO.-
00VOLALOVTOL HVO EQEVVITINES TTQOOTTADELES ONUOVQYIOG EXTOUOEVTIXOV
AOYLOWHOU YLt Y1101 0TO ALAOIKTVO RO OLPOQOVV:

a. ZTnv exuainon/auTto-exudOnoT ToU YQOUUOTIXOU (PALVOUEVOD TG TT0L-
TN povng® now
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B. Ztn dnuoveyio meEVTAyAmooou AeEwrol 0QOAOYIOG, 1) OTTOL0L ROADITTEL
%O TIS TOELS ®OTEVOVVOELS E1dIMEVONG: DEOULHY], TTOMTIXY], OLXOVOULXT)
%0l OL OTTOLES OEQUITEVOVTOL OTO TTEOYQUUUOL OTTOVIDY TOU TUUATOGC.”
4. O televtaiog aEovag amavid oty SLoToATIoUXY OLAOTOOY TV OO,
LOLOLETEQOL YLOL ULOL UT)-UNTOLXT| YAMOOO OQELLEL VOL TTQOOEYYILEL 1) EXTTOUOEV-
T Oradiracio. [Teguhaufaver, peta&l MMV, TAQOVOLAOELS/TQOTRAN-
O€LG O€ NUEQIOES, OLOAEEELS, TUVEDQLAL OYETING LUE TOL YVWOTIXG CVTLXELUEVAL
TOV TUIUOTOG, ROOMG ROl EVUEQMOT YLOL TTOMTIOTIXES EXONADOELS OF OU-
vepyaoia ue To Mopgpmtxod tuniua tg Fodxng TTgeoPeiag.

AIKTYAKOX TOIIOX «TAAAIKHX TAQYXYAY KAI OPOAOITAXL»

AIAPOPQXH XYNAEXMOQN
IMivarag 1
AL3eBmaN VAoV 0T0 dixtvano tomo «Lahuxng TAmooog waw Ogohoyiog»
BAZIKOI AZONEX
ATAPOPQZHZX o o o
YAIKOY
Evnueowtinds Tagovoicon Awdoxtrd o
akovag TUHUOTOG TEOOMIUKO
Exmoudevtindg Tpoyeouuo/epdopodioio: Evdewtinn Moadnpata
akovag d1ap0pwon padnudtwv Buphoyoaepio Evioyutixng
dLdaonahiog
Epevvnuinog Hentpovini padnon/ Anwovpyla
Aovag eneEegyaoio ALOAATIROV o
EXTTOLOEVTIHOV VKOV hoyLoprov
AwamoMtioundg AvotolTiopx TTolTioTineg °
Aéovag ETAOLVOVIOL exONAmOELG

2.2. [Tpoyoauua tnAexmaidevons
VI TNV eXUaOnon/oavto-exuddnon yallxns yAoooag

H mom ) egoguoyn ouoTHUTOS 0LoVYYXQOVIS THAEXTTOIOEVONS Yot T OLOAOKO.-
Mo yYAwoourmv deElottov oto tunua Atebvav xor Evpomainov cmovdonv,
OPOQEL OTY) ONULOVQYLOL EXTTAUOEVTIXOU VMKOV TTQOOQLLOUEVOU YLOL TIG EXTTOUOED-
Trég avayres Tov uadfuartog Fodxn Thaooa I tov 20v eEaunvou omovdmv.!”

To vlxo dapbomvertal oe Oepatinég Evotnra (mtivaxag 2), dwdexa otov
aQWOUO, O0ES ®ATA GUVETTELOL KO OL TQOPAETOUEVES, TQOYUOTIXES EPOOUADES
OdooroMac: o efOoUada, 1 SEXATY TOLT), PLEQMVETOL OTIG OLVOLYRES ETTALVAL-
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AMYns g drdartéas VANG. Ot TQOOLOYQOPES OLOARTIXNG TTQOOEYYLONG TNG

VANG Paciovrar ota dvo mowta emimeda Yhwooouddeiog (Al ko A2), 0mmg

avtd ogitovron oto «Eviaio IThaioto Avagoedg o g Fhdooes» tov Zup-

Boukiov tng Evowamg.

Kdbe Ogpotinn) Evotnta meguhaupdvet:

1. Keiueva %ot aoxiOELS ®aTovonons.

2. AeBhoyn) avadAuon Tou REWEVOU, GUVOOEVOUEVT OTTO OLOXNOELS EQPAQUO-
.

3. Togovoiaon YooUUOTIXOY QPULVOUEVMV, CUVOIEVOUEVY ATTO TTALQOOELYUA-
TOL XAOWG KO OYETIHEG OLOXNOELC.

4. TIQOGEYYLON OUVTOXTIXMYV PULVOUEVOVY ROL OLOROELS EPAQUOYNG.

TAAAIKH TAQXXA 1
[20Y EEAMHNOY]

ITivaxog 2
Ao EXTOUOEVTIHOU VMAXOV THAEXTOUOEVONG
yio 1o padnuo Fodxn Fhoooa I, 20v eEaurvov

AIAPOPQEH EKITAIAEYTIKH EITIITEAO
EKITAIAEYTIKOY TTPOZEITIZH AIAAZKAAIAZ
YAIKOY AIAAZKAAIAZ
THAEKITAIAEYZHZ
12 Bepatinég Eviaio IMhaiowo
Evotnteg OVOLPOQAG YLOL Al+A2
[1©E/epd.] TG YMDOOoES
Aonioelg
Katoavonong o o
Avdlvon heEhoyiov
HEWEVQV / AORNOELG o o
EQOQUOYIG
Tooppomnn /
Aonfoelg o o
Suvtaxtxo /
QLOXNOELS EQAQUOYNG o 0

ITadhAnAha, TEOTEIVOVTOL CUUTANQWUATIXES 0QA0ELS (Tivoxag 3) uéow
™G XO1MONG EX UEQOVUS TWV OTTOVIACTMOV TOV ALAOLKTVOV, TTQOXEWUEVOU VO,
OLOLELQLOTOVV TO TTQOTELVOUEVO VMARO ALOVYYQ0VNG THAERTAIOEVOTG. Z€ UTO
aQIPMS TO TAAUOLO, ETONUCUVETOL O LOLOULTEQOS QONOG TOV OTTOLO ROAELTAL VL
JLOQOUATIOEL 1] 010N TOU NAEXTQOVIXOU TAXVOQOUEIOV, TOOO YLOL TNV EUTTE-
WO NG TEOTPEQOUEVNS YVWONG, OG0 XKLL YLOL TNV ETUKOLVMVIO TOU EXITOL-
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dgvoueVoL e Tov vrtevfuvo ddaoxaiiog Tov padnuatog. Iodyuott, 1 ewoo-
YOYT] TG TOQATTAV® EPOQUOYNG TTQOOPEQEL OTO OTTOVAAOTI] TNV dVVATOTNTA
OTTOOTOANG NAEXTQOVIXOU UNVUUATOS, TO OTTOLO OTAVTATOL O€ TTEOXAOOQLOUE-
VO YQOVO OITO TOV TTAQAANTTTN-%AONYNTI) TOV, LECM TOV OTTOLOV:

1. Na emmbupel #AmoLo dLEVrQIVIOT) OYETIN UE TO AVOTTTUYUEVO TTOUOAYWYIRO

VMXO.

2. Na INtd cupumAnomuotind vAmO ®oL
3. Na amooTteilel 1og d1000maomn, N omoia Ba. GUVOIEVETOL UE TIS OTTOQALITY-

TEG TTOLQOTNON|OELS, TIG CUUTTATIQWUEVES OLOXNOELS TOU.

AocQahng, TTQOOPEQETAL ®OL 1) SUVATOTNTO OTOV (POLTNTI] VO OUUPOVAEUTEL TIG
MoELS TV AoxNoemVY ®AOE OeUATIRTS EVOTNTOS ROTAPEVYOVTIOS OTNV EVEQ-
YOTTOLNOT TOU OUMVUUOU CUVIEGUOU.

210 (1910 P0G RVUOTOG OLXOIOUNONG QLOVYYQOVOU CUOTHUOTOS ETTLXOLV®)-
VIOLG EVTALOOETAL ROL 1] Y0101 EX UEQOVGS TOV EXTTAUIEVOUEVOU TOU CUVIESUOV
POQOVU ETUXOWVWVIOS YLOL TY) CUUUETOYT] TOV OF YOATTTO ALAAOYO, VITOYQEMTL-
%A 0T YADOOO-0TOYO, Ue OEUOTO OYETINA UE CLUTA. TO. OTTOL0. AVATTTHOCOVTOL

0TO TTOLOAYOYIRO VMHO RO OYL WOVO.

TAAAIKHTAQXXA 1[20Y EEAMHNOY]
XYMIIAHPQMATIKEY APAXEIX

ITivarag 3

ZVUTANQWUATIRES OQAOELS 0T ALOUTHOMAL
ToV YvooTroU avieévou Tahhxn Mwooa 1, 20v eEapnvov

SYMITAHPQMATIKEZX SYMITAHPQMATIKEZX APAXTHPIOTHTEZ
APAZEIX APAZEIZ AIATIOAITIEMIKHZ
THAEKITAIAEY>ZHZ EKTOX AIAAIKTYOY TTPOZEITIZHX
Xonon nhextoovirol MoaOnuato evioyutrnig Huéoeg evnuéomong
Tayvdgopeiov dwaoraiiag [3moeg/ePd.] yio T ddaonaho
%o POQOVN ETLROVIVIOG %O 0QONOYLOG g Tadhnng Yhwooog
Evnuéowon Suppetoyn
yLoe Ty efdopadiaict o OTIG TTOMTIOTIRES EXONAMOELG
ducpBowom g VAN oto [l Ivotitouto AOnvav
YA/ modyooupo Svuuetoyn
%O OTTOTEAEOUALTOL o oe duahéEelg/
eEetdoev NUEQLOES
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2.3. Zvufoin tov ovoTiuatog nAEXTEOVIG udOnons
otV ToUdaywyn dtadeaoio

H mpotevouevn epaouoy, LarQdv ToU VoL VTTOXOTAOTIOEL T OL00QOOTIXY

OY£01 EXTTAULOEVTI-EXTTOUOEVOUEVOU, ETUOLIREL:

1. Na dradoapotioel Evav emnovoird QO otV expdOnon wog Eévng
YADOOAG, LEGO OTTO TV ATTOXTNOT EX UEQOVS TV OTTOVIAOTMOV OEELOTY-
TOV YONOEWGS TWV VEMV TEXVOLOYLDV ROTA TNV EXTOULOLVTINY OLadnaoio.

2. No maéyel oxedov amoluTn YmEOoYQoVIXTY eLevOEQLO 0TOV EXTALOEVOIE-
V0, 0 OTTOL0G £)EL TNV EVYEQELD. VA TQOYQAUUOTICEL EAeVOEQQ, ROl OE OV-
VAQTNON UE TG AANEG VITOYQEWMOELS TOV, VO CUUPBOVAEVETOL TV TTQOTELVO-
uevn VAN dwaoraiiog. Emonuoivetol, OTL 0€ TEQLITMOELS (POLTNTMV TTOV
dnrawvouv aduvouic tedoPaong oto Aladintvo moPAiémetol 1 drovoun
TOV VMKOV 0€ OLORETOL, TTIQOREWUEVOU VO XAUTAOTEL EQPLRTY], E0TM ROL UE EN-
Mrtelg duvaTtOTNTES, 1 (0101 TOU TTOLOAYWDYIXOU VAMROV.

TTavtmg, TO TEOTELVOUEVO GUOTNO NAEXTQOVIXTS UABNoNG Bo wtoovoe vo.

VITOXATO.OTHOEL TV TTOQAKOAOVON 01 TV TOQAOO0EMV, 08 EEMUQETIRES TTEQL-

TTTMOELS OTTOVAOTMV TTOV OVTETWITILOVY TofAuata aobevelag, emayyeh-

UOTLREG OEOUEVOELS 1] RO OTOUWYV UE ELORES DEELOTNTES, TTOREYOVTAS TOVG TNV

1OLOLTEQT] AVOXOVEPLOT] TG, £0TM %Ol €E’ATOOTACEWGS, CUUUETOYNG OTOL EXTTOLL-

OguTIHd OQMUEVAL.

3. AvTi OUUTTEQAOUATOG: ALELOAOYMVTOS EVOL YVIOOTIXO OVTIXEUEVO

1o, eTOUEVE, PRUCTO TV TUQEXOUEVOV TTQOG TOVG EXTOUOEVOUEVOVS VITHQE-

owwv Ba emyelenOet va. evrayBovv:

1. H eméxtoon Tov meoYQAUIATOS NAEXTQOVIXS UAONONG 0T VITOAOLTO
TolaL €EEAUN VO 0TTOVOMY, AL %Al WG VITOOTNOIXTIXO VARG TV PaOnud-
TOV EVIOYVTIRNG OLO0OXAALG.

2. H megautégm PertioTomoinot Tov 101 vdQyovTos Todaywylkoy vMxoU
%O 1) EQOQUOYT TOV, UE THV TARdAANAY 0ELloToinot Tov, ot dnuoveyio
TEOYQAUUGTMOV CUYYQ0VNS TNAexmaidevong, To omoia Oa eEaopalifovv
AN ON OLAOQUOTIXOTNTO GVAUECH OTOVG CUVTENEOTES TNG EXTTOUOEVTIRYG
dLadiraolog ®ou

3. H dnwovgyio yYAwoowmot £0yaotnoiov 6to omoio Bo cuvovdletal 1) Mhe-
ATQOVLXT] LAONOT RO 1] XQ1101] TOU ALOOXTVOV YLOL EXTOLOEVTIXOVG ORO-
70VG, UE TNV EvTaEn molvpéowv (Tnhedidoreyn .. ), AAAd xow OTTTIRO-
OXOVOTIROV LECMV, MOTE VO. dLaopalilovtol Oheg oL TEoUTOBETELS GU-
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VEQYOTIXNG UAONONG, POLOLXT| TTOQAUETQOS ULOIG OAOTIXTG TTQOOEYYLONG TNG

TAOAYWYIRNG OLadROOLOLG.

H tehnn pooern v omoial Bat AMaPeL To pafnotomd virod Letd v evegyo-
TOINOTN TOV CUUTANQWUATIXMV OTAOLMY UVATTTUENS TOV VEWV TEXVOLOYLOV
BéteL TIg PAOELS YLOL L0 OVOLAOTIXY OVAFAOLLOT) TOV TTOQEYOUEVOU £QYOV.

Maxdv Tov vo velgéAbovue oTn YEVIXRY GVENTNOT YLO. TNV TTEQLPTUT
dradraoion g MtoAdvia #oL 0Tn dLadnaoia. AELOAGYNONG 1) OTTOL0L TTQOTEL-
VETOL, 1] AELOAOYNON VOGS YVIOTIXOU OVTIXEWEVOL OTTWS AVTO TG TaAAxng
IMNwooag xor OQoLoYLOG VITOXOVEL 08 PAOIXES TOQAUETQOVS OQLOUEVES EX
TOV OTTOIWV VIOOETOVVTOL UE T1 OCUUTANQWUATIXY] OQAON TV EXTTOUOEVTIRMV
LoyLowr@v TAERTOUdEVONG, OTTWG:

o. H mpoaywyn g aveEaotnolog Tou exTOLOEVOUEVOU, AAANL ROL TOV EX-
TOULOEVTH] TOV, RO TNG EVEMELNG TTEOOPOOTS OTO TTAOAYDYIRO VMHO.

B. H cagpng now evroivig tde0mon Tov TTaudaywytnon VAXO.

v. H vmoxrivnon tov evoLagpéQoviog Tov 0rovdaoTh UECW OLOXNOEMY Ol
OVUUETOYNG OE AAAES OQAUOTNOLOTHTES, TV OLOUTOMTIOUWX MDY CUUTTEQLNOL-
BavoOueEVmV, TOV VO, ROTOTELVEL OXL UOVO OTH LAONOT AAMG %o 0TV eufd-
Buvon tov yvooewv og wa EEvn Yhwooa.

0. O oyedaonOg %Ol 1] EPOQUOYY EVOS AELTOUQYIXOU OUOTNUOTOS THAEXTTOLL-
dguomng eELQETINA PLMAXOV TTQOG TO Y Q10T

e. H ymaoEn cagpov vrodeiEemv yuo Tig TQOATOLTOVUEVES YVMDOELS, GAAL
AOL TN OTOYEVOT] TWV TEOS EXUAONON YAMOOLUDV, KO UETETELTO, ELOLXWDV,
deELotTv.

ot. H emitevEn wog opugplidooung emuovmviog ue Ty moQdAAnAn xaAléQ-
YELOL ETTXOLVOVLARDV OEELOTNTWV %Al THG dUVOTOTNTOS EEATOUIREVONG,
OOV 0TI XAOLOTOTOL EQPLXTT), TG TTOUOOLYWYIXTS ILUOHAOIOG.

M. H y01M01 VEWV TEYVOAOYLOV OOV HECO TEOYWYNS TOV OLofeUaTivOy %O
EVEEMG OLETLOTNUOVIXOU YUQUXTIQO OTOV OTTOL0 OPEILEL VO OUTTOOROTIEL 1)
OLO0LORAAIOL LLOLG UT-UNTOLRNG YAWOOOLC.

Kat’ avto tov teomo, o Teyvohoyieg tng ITAngogogiag xou tng Emxotvo-
viag (TTIE) astotehovv 1o Pfaoird mupnve tov Néwv TTegufaiidvimv Madn-
ong (NTIM), to. 07T0i0L ETLTEETOVV TOV UETAOYNUATIOUO TNG OLOUKTIXNG TTQOL-
UTUNG TG EXUAONONS UG YAMOOOS TTQOG OOTOREVTQLXES, EVEQYITIXES RO
OUVEQYOATIHES LOQWES UABNONG, TOL TTAEOVEXTIULOLTAL TV OTTOLMY EXOUV, 1O~
TEQA KATA TNV TEAEVTALO OERAETIO, TOVIOTEL ETAVEINUUEVE O€ OLEDVES nOL
eOviro emimedo.!!

Aot o€ TEMUY) avdhvon, 1) akloldynan dev NTOQEL VoL LETAPQALETOL TT0L-
00 0€ €VaL TAEYUA ROUVOTOUMY OQACEMYV oL oTtoles Oa ouppariovy ot da-
LOQPWOT) EVOG EVQMITALOV TTOMTT), TANQOVG UEAOVS TNG ROLVIOVIOS TNG YVO-
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ong. Avtog 0 homo europeanus 0o, givat eOLAOUEVOS Ue OEELOTNTES OL OTTOlES
B0l TOV EMITEETOVV VO AVTATTOXQLOEL ATTOAUTAL LXOVOTTOTIXAL OTIS YAWOOLHES,
MG %O OTIG EVQUTEQQL YVIOLARES TTQOXATOELS TNG ETTOYNG UOC.

SHMEIQZEIS

1. Epnueois s Kvfeovijoews tng EAAnvixng Anuoxoatiag, tely. 20, agLd. QUA.
1868/11, 10/1999.

2. Zvupovio g Evowmainyc Evoong, af. eyye. 5980/01, EDUC 18, oto: http:// euro-
pa.ew.int/comm/education/policies/2010/doc/rep_fut obj_el.pdf [tpoomerdotue otig 22/7/05].

3. Evpomainn Emtgomy, Tevinn AevBuvon Exmaidgvong xouw Iohtionov, e-Learning:
xadvteon nhextoovie) uadnon yua v Evedmn, éxd001 EVQMITAIRMV ROWVOTHTWY, OEl. 3.
Eniong ywo to: < Ex1o moyQouuo. Thaioto: TeXVOAOYIES TG XOLVWVIOS TNG TTANQOPOQINS»
o7o0: http://europa.cu.int/scadplus/log/el/Ivb/i23014.htm.

4. Avahvtnd ywo tig dgdoels ewatch, I-change xow EFQUEL otoug avtiotorovg dixtua-
%0VUG TOTOVG: http://ewatch.eun.org/eun.org2/eun/en/index_ewatch.cfm, http:// www.education-
observatories.net/Ichange/about.pt xouw http://www.qualityfoundation.org /about.htm.

5. Emionun Egnuegida g Evgwmaixyg Evwong L345/9, 31-12-03.

6. http://www.unipi.gr/akad_tmhm/diethn/french/main.htm.

7. Egnueois tng KvBeovijoews tng EAAgvixng Anuoxoatiag, tevy. 1o, ag. pUA. 74,10
Magtiou 2000.

8. Développement de logiciel éducatif: «Logiciel d’apprentissage/auto-apprentissage de la
voix passive» 0to: http://localhost/voix_passive/initial index.htm.

9. Développement de logiciel éducatif: «Logiciel d’apprentissage/auto-apprentissage de la
terminologie des institutions européennes» 0to: http://localhost /voix_passive /initial index.htm.

10. Elaboration du matériel éducatif: http://www.unipi.gr/akad_tmhm/diethn/french/
elearning.htm.

11.Bransford, J.D. et.al. (eds.) , "How people learn: brain, mind, experience, and school.
Committee on Developments in the Science of Learning", National Research Council, National
Academy Press, Washington, D.C., 2000.

BIBAIOTPA®IA

Abrate J., "Une pédagogie de I’internet", Revue Internationale d’éducation, no 18, Sévres, CIEP-
CNDR, 1998.

Baxahodn A., Aiddoxoviag xow uabaivovrag ue tig véeg teyvoloyics, Oewoia xaw moaln,
end. [Tatdaxng, AGmva, 2003.

Egnueoida s Kvfeoviioewg tng EAAnviajs Anuoxoatiag, 1e0y. 20, a. @UAhov 1868/11-
10/1999.

g171d



Euridice, "Basic indicators on the incorporation of ICT into European Education Systems:
2000/01", Annual Report, European Commission, 2001.

Karsenty T., Optimiser [’ utilisation du courrier électronique comme outil pédagogique et
didactique, 2001, oto: http://www.apop.qc.ca/Colloque2001/actes (oooméhaon:
17/4/2005).

Petdhng 2. (emy.), Ot moonyuéveg teyvoloyies Awadixtvov atny vanoeoia g uddnong,
exd. Kaotaviwg, ABvva, 2004.

Sohwpovidov X., Zvyyeovy Extaidevuxn Teyvoloyia: Yroloyiotés xaw uddnon otnv
Kowawvia s Mvaons, Kodwmag, @ecoarovixn, 2001.

Sprenger R., Internet et les classes de langues, Ophrys, Paris, 2002.

Warschauer M. & Healey D., "Computers and Language learning: An overview", Language
Teaching, 31, 1998, 57-71, ato: http://www.gse.uci.edu/markw/overview.htm (;tpooméhaon:
4/3/2005).

Zwtomovhog E., Néeg teyvoloyies xar Méoa emixowwviag otny exmatdevtix da-
owaoia, exd. Kheldagibuog, Admva, 2001.

g172d



EVANGELIA SOULIOTI

TEACHING ESP IN TERTIARY SETTINGS: AN INTEGRATIVE TEACHING PROPOSAL

1. Introduction

NGLISH FOR SPECIFIC PURPOSES has grown to become one of the most promi-

nent areas of English Language Teaching today. This is reflected on the in-

creasing numbers of tertiary institutions offering ESP courses, aiming at intro-
ducing students to the special language necessary for their future profession. Particu-
larly in reference to the Institutes of Technology in Greece, ESP courses usually com-
prise lecture as well as laboratory hours. Thus, the ESP practitioner is called to adapt
his/her teaching to this specific course layout and very often to design his/her own in-
structive materials. The purpose of our paper is to present an integrative teaching pro-
posal for the ESP teaching at tertiary level. In the first part of our paper, before pro-
ceeding to the actual teaching proposal, various issues that should be taken into ac-
count as well as theoretical assumptions are presented. The highlight of the second part
is the design of the integrative teaching proposal made up of two sections. The first
section covers the practical session (lab), whereas section two, the lecture session.
Each section in turn is outlined in detail thus, offering insight into the ESP practitioner
to organize the lesson and the necessary instructive materials for the specialty area.

2. Issues that should be taken into account
2.1. Practical issues

— The setting is a typical tertiary one where the medium of instruction and commu-
nication is not English, yet students are required to read content-course bibliogra-
phies in English (Spector-Cohen, Kirschner, & Wexler, 2001, p. 367).

— The Course Outline involves 3 hours lecture and 1 hour lab. Attendance in lab is
compulsory but not in lecture. Therefore, missing more than certain lab hours
means a drop-out of the course (Hatzigiannoglou-Xenodoxidis, 2002).



The Institute does not budget for ESP textbooks, whereas teachers are not permit-
ted to ask students to buy them.

Teacher needs to provide a considerable amount of photocopied material (Dhieb-
Henia, 2003, p. 410).

There is a limited amount of textbooks and sometimes even complete lack of in-
structional materials. For instance, in reference to specialties such as Speech and
Language Therapy, Crop Production, Floriculture and Landscape Architecture,
Fisheries and so on, conventional teaching materials (e.g. course books) are not
widely available.

Teacher cannot assign homework during the course.

Formal tests cannot usually take place during the semester, so as to exert a certain
pressure on students’ studying (Hatzigiannoglou-Xenodoxidis, 2002).

Most students that attend ESP courses at Epirus Institute of Technology are not
first year students.

2.2. Other issues

The purpose of the course ‘Lesson English 6-English for Speech and Language
therapy’, as outlined in the official course layout, is:

"Emphasis on familiarization with international scientific papers. Oral and written

speech comprehension.”
Therefore, learners have to master special language used in Speech and Language

Therapy, so as to be able to comprehend formal professional texts, articles, and re-
search or seminar presentations. Furthermore, they should be capable of making their
own presentations and participate in discussions on contemporary issues relevant to
their specialty (Kavaliauskiene, 2002). As a result, the teacher should assist them in fa-
miliarizing with the use of LSP in typical speech therapy settings.

Attitudes and beliefs towards EFL learning (Sifakis, 2003, p. 206):

1. English cannot be learned in state schools - only private institutions can
provide qualitative education

2. ESP course is a fun time. Since I have a good command in English I can get
the passing mark in the final exam.

3. ESPis not a primary subject. Why bother?
(Hatzigiannoglou-Xenodoxidis, 2002)

Material should be relevant to their interests and language level

(Hatzigiannoglou-Xenodoxidis, 2002).

Goals should be specific, measurable and achievable.

Unfortunately, ‘the best way’ that would suit everybody does not exist.
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3. Theoretical background

The issues presented, along with certain theoretical assumptions analyzed below,
determine the construction of the proposal.

3.1. Theoretical assumptions

— Hutchinson & Waters (1987, p. 19) suggested that: "ESP is an approach to lan-
guage teaching in which all decisions as to content and method are based on the
learner’s reason for learning."

— The proposal is based on two types of syllabi, content-based and structural syl-
labus.

3.1.1. Content-based syllabus

Content-based syllabus learner is exposed to authentic target language situations and
samples and the focus is on learning to master certain communicative tasks. The
learner deals with discrete linguistic elements incidentally and only if faulty mastery
impedes his/her performance of the communicative task (Marco-Luzon, 2002, p. 21;
Spector-Cohen et al., 2001, pp. 373-74).

Brinton, Snow, & Wesche (1989), Spanos (1987), Widdowson (1979) (as cited in
Parkinson, 2000, p. 373) suggest that there are various reasons for choosing such a
syllabus, since it motivates students and offers them the chance to deal with relevant
content, grounded in reality. Furthermore Mohan (1986) (as cited in Parkinson, 2000,
p- 373) supports that "in learning language through content, learners are not only
learning the language, but they are using the language to learn".

3.1.2. Structural syllabus

Structural syllabus is based on formal vocabulary and grammar instruction, breaking
L2 down into discrete elements, assuming that the students will ultimately re-synthe-
size the language into an integrated whole system. In fact, formal vocabulary and
grammar instruction improve acquisition and the level of second language proficien-
cy making this type of syllabus appear quite systematic (Skelton & Willis, n.d.; Spec-
tor-Cohen et al., 2001, p. 372).

Our proposal is constructed based on a syllabus which primarily focuses on ele-
ments typical of content-based syllabus, yet combines elements from structural syllabus
as well. A content-based syllabus seems to equip students with skills for their future pro-
fession more efficiently, yet an exclusively content-based syllabus may be inappropri-
ate, since raising the students’ proficiency level inevitably involves a focus on discrete
linguistic forms (e.g. vocabulary) (Spector-Cohen et al., 2001, pp. 374, 379-380). The
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proportion between the two syllabi depends on the level of the students and whether or
not they have reached the minimum L2 proficiency needed to begin coping with scien-
tific material.

— Areading lesson engages students in various tasks at different stages:
Pre-reading stage

The teacher introduces the topic and other relevant information to set the scene and
activate students’ background knowledge.

While-reading stage

Students deal with different tasks so as to comprehend and analyze the reading texts.
Post-reading stage

Students perform tasks in order to reinforce their earlier experience on the reading
material.

(Chrysochoos, Chrysochoos, & Thompson, 2002, pp. 59-60)

4. The proposal

In the light of the aforementioned we were faced with the task of designing our own
course syllabus and materials.

4.1. The Case of the Speech and Language Therapy Department

Procedure

1. Teacher consults with content instructors and studies the curriculum to obtain:
major publications on the field

course bibliographies

types of tasks students are expected to perform (Hatzigiannoglou-Xenodoxidis,
2002; Spector-Cohen et al., 2001, p. 381)

2. Teacher selects representative texts (or listening material) from relevant sources:
— published materials i.e. textbooks, journals

— (Hatzigiannoglou-Xenodoxidis, 2002; Spector-Cohen et al., 2001, p. 381)

— real speech i.e. seminars, lectures, conversations

. Teacher separates the texts into thematic units i.e. Dyslexia, Autism, Mental
retardation

4. Teacher analyzes and organizes representative texts so as to create a ‘lab section’
and a ‘lecture section’.

W

4.2. Lab section

The lab course involves one academic hour. In fact, it was the most difficult section
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to design, since the concept of lab is usually connected with courses such as Physics,
Chemistry or Computing and not with language courses. Our lab course is actually
an extended pre-reading stage, during which students deal with topics and issues
raised later on the lecture material (texts, presentations, etc). The pre-reading stage
or else warm-up does not usually occupy more than five minutes of class time. In
our case the pre-reading stage lasts one academic hour. It is our intention to analyze
the reasons for this decision throughout our proposal.

4.2.1. Teacher’s preparation for the creation of the lab section

Teacher works on the texts/other sources to create:

— A ‘topics for discussion’ section

Teacher creates this section based on issues or topics raised later on the reading
materials.

— A ‘useful terms’ section

Teacher creates a word list presenting the active vocabulary on the topic that the
students will meet later in the texts.

4.2.2. Possible form of the ‘lab section’:

UNIT 10- Dyslexia
Topics for discussion section
Work in groups to answer the questions
1) What are the characteristics of dyslexic people?
2) What could a speech therapist do to help dyslexic children?
Useful terms section
3) Are you familiar with the following terms?
* spatial orientation
* congenital auditory imperception
* established cerebral dominance
« early detection
* specific learning difficulty
* cognitive function
* remedial lessons/remediation
* reversals
* omissions

4.2.3. Lab section-Classroom procedure

Step 1

Students are divided into groups of three to four. Teacher sets a time limit, usually
15-20 minutes.

Step 2

Students are asked to deal with ‘topics for discussion’, preparing a presentation in
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groups. In reference to the proposed lab section, for instance, students deal with the
difficulties/characteristics dyslexic people have as well as with the ways of treating
dyslexia. Students are asked just to make notes, because they will have to speak and
not read to their classmates.

Step 3

Simultaneously, students try to identify any of the ‘useful terms’ and if possible
guess, their context. Throughout this procedure teacher monitors students’ progress
and provides assistance where necessary.

Step 4

Each group presents the results of both sections in turn, which are then written on the
blackboard. This activity gives rise to a lot of discussion and new vocabulary is pre-
sented. It is advisable for the teacher to allow volunteers to give short talks, especially
in the beginning of the course. Students should not be pressed to participate, particular-
ly those who do not feel like talking on the first occasion (Kavaliauskiene, 2004).

Step 4

Students have 2min for self and peer-assessment of their oral performance and teacher
for commenting on the effectiveness of students’ brief talks (Kavaliauskiene, 2004).
Alternative activity

The same process could be followed if, instead of a reading text, a video-taped seminar
or congress presentation was available.

4.2.4. Rationale behind the ‘lab section’

— Teacher builds on learners’ previous knowledge and experience in other courses
thus, activating their background knowledge (Griva, 2005, p. 2).

— Students are ready to interact with the text/listening using prior knowledge.

— Students are motivated to study the texts that will follow during the lecture sec-
tion, since they are eager to find out whether the author shares the same opinion
on the subject.

— Students are involved in real scientific activity (Parkinson, 2000, p. 374) and de-
velop their own sense and values towards their scientific field (Orr, 2003, p. 2).

— Students gain experience and confidence in doing independent (but supervised)
projects in small groups (Kavaliauskiene, 2004; "Univerity of Vienna" 2005; Orr,
2003, p. 2).

— Students perform tasks related to real-life situations (attend meetings/gatherings,
congresses, seminars, follow post-graduate studies), since they will function in
numerous small groups throughout their professional lives (Kavaliauskiene,
2004; Alexandrovna-Lyubov, 2003; Orr, 2003, p. 2).

— Students experiment on integral vocabulary trying to create context for it without
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necessarily struggling at the same time to make sense of a difficult text. Teacher
finds a chance to pre-teach unknown words and introduce difficult concepts.

4.3. Lecture section

Lecture section involves three academic hours and deals with reading texts or oral
presentations of various kinds.

4.3.1. Classroom applications!

4.3.1.1. Activities type A

These activities are mostly related to the content-based syllabus.

— Students focus on the text and read it to recognize the author’s purpose (Bhatia,
2005, p. 10) and discuss whether they agree or disagree with the scientist accord-
ing to their ‘lab results’.

— Students pay attention to certain aspects of written work such as textual organiza-
tion, paragraphing, use of titles etc. (Kavaliauskiene, 2005). For instance, in the
case of a research article students should gain command of the specific genre and
its textual organization.

Example: Introduction-Method-Results-Discussion

(Bruti, 1999, p. 4; Dhieb-Henia, 2003, p. 388; Parkinson & Adendorft, 2004, p. 377)

— Students keep notes from written texts and are asked to create a poster or dia-
grams/charts (Parkinson, 2000, p. 377).

4.3.1.2. Activities type B
These activities are mostly related to the structural syllabus.
Fill in the gaps of the text using the words from the “useful terms section’ of the lab.
Since students have discussed/looked at the words or phrases for inserting during the
lab section, they should be able to remember some of them.
True/False
Examples:
1. Mainstreaming is a synonym for rehabilitation. (F)
2. A speech therapist should provide reinforcement to a disabled child. (T)
3. Mainstream schools are special schools for children with a disability. (F)
Multiple choice activities

Examples:

1. Early identification of a disabled child is accomplished through...........

A mainstreaming B screening C remediation
2 A synonym for ‘communication’ would be.......................

A consent B interaction C consultation
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3 ‘Expressive language disorder’ means...............

A inability to talk properly B inability to understand C inability to draw
4 The policy of having dyslexic children in a regular classroom is called...

A exclusion B conclusion C inclusion

Match

This particular type of activity usually involves academic collocations or set phrases
and expressions.

1. class A competence
2. intellectual B response
3. learned C inclusion
4. communicative D potential

1C,2D,3B,4A

Find academic collocations using the word ‘early’
(Curado-Fuentes, 2002)

Examples:

Early identification
Early detection
Early intervention
Early development

Grammar could be taught in the context through analysis and explanation.
Some typical examples of grammar that the teacher deals with in scientific texts
involve:

— Derivatives i.e. assess, assessment, intervene, intervention

— Passive voice?

— Synonyms i.e. remediation, rehabilitation

— Opposites i.e. concrete meaning vs. abstract meaning, severe vs. mild disabilities etc.
In the case that students are expected to present written work serious weaknesses in
grammar require more help (Kavaliauskiene, 2005).

4.4. Implications for the teacher

Teacher should:

— start with ‘a needs analysis’ so as to choose texts relevant to students’ level.

— study the whole curriculum of the specialty and co-operate with other subject
teachers (Hatzigiannoglou-Xenodoxidis, 2002).

g1sod



— choose thematically-linked texts thus, developing content schemata and facilitat-
ing vocabulary re-entry.

— study the texts to create the ‘lab section’ and the supplementary to the texts activi-
ties.

— be prepared for situations in which the learners are to some degree unfamiliar with
the text content (Griva, 2005, p. 2).

5. Conclusion

Designing ESP instructional materials may be a complex task for the ESP practition-
er. This presentation was an attempt to offer insight into the design of ESP courses,
carried out over a semester at tertiary level. In fact, the purpose of our paper is highly
practical, intended for teaching situations that involve lecture and/or lab hours, where
there are no instructional materials available. Yet, not all activities proposed are suit-
able in any kind of class. The paper claims only to present an integrative teaching pro-
posal combining a variety of different activities and tasks, others new and others al-
ready adopted, thus encouraging the ESP practitioners to find their own way to teach
their learners.

NOTES

1. All classroom applications proposed are subject to change by having to adapt to the learners’
needs.

2. Passive voice gives the impression of objectivity by the removal of people (Parkinson et al.,
2004, p. 381).

REFERENCE LIST

Alexandrovna-Lyubov A., "Developing small team communication skills in teaching ESP", Eng-
lish for Specific Purposes, 2, 2003. Retrieved 3 April, 2005 from http://www.esp-world.info-
contents.htm

Bhatia VK., "Applied genre analysis and ES", in: T. Miller (ed.), Functional Approaches to written
text: Classroom applications, 1997, pp. 134-149. United States Information agency: English
Language Programs. Retrieved 10 April, 2005 from http://exchanges.state .gov/education/en-
gteaching/pubs/BR/functionalsec4-10.htm

Bruti S., "New Ways in English for Specific Purposes" [Review of the book], TESL EJ, 4, 1999.
Retrieved 10 April, 2005 from http://www.berkeley.edu/TESL-EJ/ej13/toc.html

Chrysochoos J.E., Chrysochoos N.E. & Thompson 1., The Methodology of The Teaching of English

01810



as a Foreign Language with Reference to the Crosscurricular Approach and Task-Based
Learning, The Pedagogical Institute. Athens, 2002.

Curado-Fuentes A., "Tasks for Business, Science and Technology English: Evaluating Corpus-Driven
Data", English for Specific Purposes, 1 (1), 2002. Retrieved 3 April, 2005 from http://www.esp-
world.infocontents.htm

Dhieb-Henia N., "Evaluating the effectiveness of metacognitive strategy training for reading re-
search articles in an ESP context", English for Specific Purposes, 22, 2003, pp. 387-417. Re-
trieved 3 April, 2005, from http://www.esp-world.infocontents.htm

Griva E., "Reading strategies of Greek University students learning English in an academic con-
text", English for Specific Purposes, 4,1(9), 2005. Retrieved 3 April, 2005 from
http://'www.esp-world.infocontents.htm

Hatzigiannoglou-Xenodoxidis T., "An ESP Curriculum for Greek EFL students of Computing: A
New Approach", English for Specific Purposes, 1, 2002. Retrieved 3 April, 2005, from
http://www.esp-world.infocontents.htm

Hutchinson T., Waters A., English for Specific Purposes: A learner-centered approach, Cambridge
University Press, Cambridge, 1987.

Kavaliauskiene G., "Aspects of learning ESP at University", English for Specific Purposes, 1,2002.
Retrieved 3 April, 2005, from http://www.esp-world.infocontents.htm

Kavaliauskiene G., "Teaching Impromptu Speaking: a Short Talk before a Presentation", English
for Specific Purposes, 3, 2004. Retrieved 3 April, 2005, from http://www.esp-world.infocon-
tents.htm

Kavaliauskiene G., "Research into reading-writing connections in ESP", English for Specific Pur-
poses, 14,2005. Retrieved 3 April, 2005, from http://www.esp-world. infocontents.htm

Marco-Luzon M.J., "Internet Content-based activities for English for Specific Purposes", English
Teaching Forum, 40 (3), 2002. Retrieved 10 May, 2005 from http://exchanges.state.gov/fo-
rum/vols/vol40/no3/p20htm

Orr T., "English for Specific Purposes", TESL EJ, 6,2003. Retrieved April 4, 2005 from http://www.
berkeley.edu/TESL-EJ/ej24/toc.html

Parkinson J., "Acquiring scientific literacy through content and genre: a theme-based language
course for science students", English for Specific Purposes, 19, 2000, 369-387. Retrieved 3
April, 2005, from http://www.esp-world.infocontents.htm

Parkinson J. & Adendorft R., "The use of popular scientific articles in teaching scientific literacy",
English for Specific Purposes, 23, 2004, pp. 379-396. Retrieved 3 April, 2005, from
http://www.esp-world.infocontents.htm

Sifakis, N.C., "Applying the adult education framework to ESP curriculum development: an inte-
grative model", English for Specific Purposes, 22,2003, pp. 195-211. Retrieved 3 April, 2005,
from http://www.esp-world.infocontents.htm

Skelton J. &Willis J. (ed.), Approaches to Syllabus Specification Course and Design. Retrieved 10
May, 2005, from http://www.philseflsupport.com/csd1.htm

Spector-Cohen E., Kirschner M. & Wexler C., "Designing EAP reading courses at the university
level", English for Specific Purposes, 26, 2001, pp. 367-386. Retrieved 3 April, 2005, from
http://www.esp-world.infocontents.htm

University of Vienna Department of English and American studies, Approaching ESP texts, 2005.
Retrieved April 5, 2005, from http://www.univie.ac.at/Anglistik/ esp/ appr.htm

01820



JEAN-PIERRE MAILHAC

DESCRIPTIONS VS. INSTRUCTIONS IN GRAMMAR TEACHING

Introduction

who identifies a grammatical problem is likely to be "What do I do?", in which

case the teacher’s answer should be "Do X" and therefore be formulated as
one or more instructions. Yet, it is clear that grammatical information is often pro-
vided in a manner which is more descriptive than instructional as such, both in terms
of content and form. This raises a number of questions: What is the difference be-
tween the descriptive and instructional presentations? Can a mismatch occur be-
tween what the learner asks for and what the teacher provides? If it can, what is the
nature of the potential discrepancy and what are the implications for the learning
process? Will a greater effort be unnecessarily required from the learner to convert
descriptive statements into appropriate L2 performance? What can be the roles of
descriptions and instructions in second language acquisition (SLA) given their re-
spective properties?

The question of the relationship between descriptions and instructions is intrinsi-
cally linked to the ambiguity inherent in the concept of ‘rule’, which can also be found
to some extent in other notions such as ‘norm’ or ‘law’. In its descriptive sense, ‘rule’
refers to some observed regularity ("X is what normally happens / As a rule, X hap-
pens."; cf. French epistemic use of il est de régle que + indicative). In its prescriptive
sense, it refers to a norm to be followed ("You must do X. / The rule is to do X"; cf.
French deontic use of il est de regle que + subjunctive). The two senses are obviously
connected ("X is what normally happens, therefore you must do X".). Of course, not
every descriptive rule has a prescriptive side and one would not expect to find a nor-
mative version of a scientific law such as Archimedes’ principle, for instance. Gram-
matical regularity, however, epitomises the descriptive-prescriptive duality of the no-
tion of ‘rule’ and this duality is what underlies the relationship between descriptions
and instructions examined here.

After decades of communicative methodology, under the influence of researchers
like Krashen, during which formal instruction was anathema, the case for grammar
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teaching is being made again by a number of authors, including, Hawkins and Towell
(1996b), Engel and Myles (1996b), Doughty and Williams (19982b), Ellis (2002b),
Hinkel and Fotos (2002b). To follow Ellis’s (2002b) classification, arguments, re-
volve around three perspectives: acquisition theory, the learner’s needs and pedagogi-
cal considerations. Typically, authors will put forward points such as the overstated
role which some have assigned to exposure in L2 acquisition on the basis of its role in
L1 acquisition; the failure of communicative approaches to deliver grammatical ac-
curacy beyond a certain age (critical period) through mere exposure, particularly
when an advanced level of accuracy is required; the faster speed with which instruct-
ed L2 learners attain higher levels of grammatical accuracy compared to naturalistic
L2 learners; the correlation between the grammatical accuracy achieved and the in-
tensity with which the formal instruction is provided; the need for negative grammat-
ical feedback in the acquisition of certain grammatical structures; the need to push
learners’ accuracy toward target-like L2 ability beyond a level which they may per-
ceive as being communicatively sufficient; learners’ high expectations of formal
grammar teaching (particularly amongst mature learners and successful ones) and
their strong desire to understand rules; the failure of communicative, task-based ap-
proaches centred around notions or functions to cover the grammar appropriately. In
the last decade, there has been a great deal of interest amongst both methodologists
and practitioners to reassess the role and nature of formal grammatical instruction in
SLA with a view to reintroducing it on a fresh basis without returning to the tradition-
al methods or losing the benefits of the communicative strategy (see, for instance, the
various studies in Engel and Myles, 1996a; Doughty and Williams, 1998a; Hinkel
and Fotos, 2002a).

Against this background, the purpose of the present article is to investigate both the
difference between and the roles of explicit grammatical information presented in an
essentially descriptive manner and information provided as a set of instructions guid-
ing the learner to native-like L2 performance. With this aim in view, the following will
be examined: the principles which underlie each approach, the nature and form of the
information and, finally, the implications in terms of exercises. It will then be possible
to envisage their roles and put our findings in the context of some of the matters under
discussion in SLA research. But, to begin, three points must be clarified.

First, the only assumption required for this investigation is that there exist situa-
tions in which exposure to explicit instruction can be beneficial to SLA, and therefore
the matter of the content and form of the information provided is worth reflecting up-
on. There is no need to presuppose that grammar teaching must be prioritised in rela-
tion to other components of the curriculum or indeed that a return to the traditional
grammar-translation strategy is desirable. Secondly, evidence suggests that descriptive
and instructional presentations represent a continuum and although, as we shall at-
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tempt to demonstrate, clear differences can be identified, there is no doubt that they
overlap to the point where the difference between the two can be either insignificant or
non-existent at times. Thus, a table may well constitute not only the best outline of the
use of a given set of forms (description), but also the simplest way of formulating in-
structions to be applied by the learner. Nevertheless, given its purpose, the present dis-
cussion will focus on contrasting properties. Finally, examples will be taken from
French grammar, since this is the language on which the author’s teaching experience
is based.

Letus now examine the aspects mentioned previously in order to establish the nature
of the difference between the descriptive and the instructional modes of presentation.

Underlying principles

The underlying principles of the two modes of presentation differ in terms of objec-
tives, adequacy requirements, economy and focus.

With regard to its objectives, the descriptive approach aims to convey knowledge
about, for instance, the syntax of a given form, whilst what the instructional approach
seeks to communicate is more akin to know-how (how to select the appropriate form).
The former aims to satisfy a criterion of descriptive adequacy in the sense that it at-
tempts to account for all the typical contexts deemed relevant to the particular teaching
situation. In the case of advanced grammar, it could satisfy the needs of a linguistician
who has no desire to resort to the language for communicative purposes but is merely
gathering information about linguistic properties for investigative purposes. The latter
endeavours to meet a criterion of decision-making adequacy by listing choices and
providing as much information as necessary to allow the learner to do no more than se-
lect the right form. In contrast with description, instruction would prove of very limit-
ed use to a linguistician seeking material for analysis, even though it would enable an
L2 learner to make appropriate choices.

A simple example (the use of first-person personal pronouns je, me, moi in French)
can illustrate the contrast. A typical descriptive presentation might be formulated as
follows:

JE
— unstressed subject (finite verbs)
— Jeviens tout de suite.

ME
— unstressed direct object (except with an affirmative imperative)
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— Il'me fatigue.

— unstressed indirect object (except with an affirmative imperative and certain verbs
such as penser, songer, réver...)

— Il'me parle.

— Il meles donne

MOI

— stressed subject (in conjunction with je)
— Jele connais, moi!

— direct object

— with an affirmative imperative

—  Appelle-moi lundi.

— emphasis (in conjunction with me)

— Il'me connait, moi!

— indirect object with an affirmative imperative
— Parle-moi.

— with a relative pronoun

—  Moi qui croyais avoir fini!

— with a non-finite verb form

— Moi, partir comme ¢a?

— Moi, pris au piege, jamais!

—  Etsur cette photo, moi escaladant la face nord.
— with an implicit verb

—  Qui adit ¢a? Moi.

— after prepositions

— a/pour/sans/avec... moi

— with comparative constructions

— Elle est plus grande que moi.

— 1l ala méme que moi.

— after conjunctions ef, ou, ni

— elle et moi / lui ou moi / ni vous ni moi
— with ¢ est

— C’est moi!

—  with méme

—  Moi-méme, j ai des doutes.

— withne...que

— Ca ne regarde que moi.
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Reduced to decision-making instructions, the sixteen typical contexts above amount to
six options:

subject (finite verbs) > Jje
subject (finite verbs) with emphasis > Jje+moi
(in)direct object (except with affirmative imperative
and certain verbs: penser, etc.) > me
direct object with emphasis > me + moi
indirect object with emphasis > me + d moi
other cases > moi

Differences in adequacy criteria lead to differences in principles of economy. Since
descriptive adequacy will lead to an outline which presents all the typical contexts
deemed relevant to the particular teaching situation, it will encourage a tendency to-
wards inclusiveness (albeit within set parameters) in the amount of information of-
fered to the learner. On the other hand, in order to satisfy the requirement of decision-
making adequacy, the information is pruned down to the absolute minimum required
in order to make the right choice; the aim is therefore to be highly selective and ex-
clude as much as possible. In practice this happens in two ways: first, by focusing on
choices, instructions automatically omit lists of typical contexts which may corre-
spond to individual choices. Secondly, one of the choices can be treated as the default
option, which means that the actual criteria for selecting it can also be omitted and be
reduced to the simplest of formulations ("in all other cases, use X"). This is how the
sixteen typical contexts corresponding to je, me and moi in French were reduced to six
choices in the example given earlier, with moi representing the default. The degree of
economy achievable will depend on the number of typical contexts which can be sub-
sumed under each choice. Thus, as a single choice, moi stands for no less than eleven
typical contexts: with a relative pronoun, with a non-finite verb form, with an implicit
verb, direct and indirect object with affirmative imperative, after prepositions, with
comparative constructions, after conjunctions et, ou, ni, with ¢ est, with méme, with
ne...que. It is worth noting that the concept of ‘choice’ does not necessarily coincide
with a single form or construction; it could cover more than one (e.g. je + moi repre-
sents a choice).

With regard to focus, because the straight description is more lengthy and requires
the learner to operate a conversion in order to obtain the series of instructions needed to
solve the problem, it demands a greater effort which makes it less learner-friendly and,
in that sense, more teacher-centred. By contrast, the set of instructions represents
ready-to-use information with no need for any conversion on the part of the learner. It
constitutes a comparatively much lighter load to memorise and a simpler tool to use
and can therefore be deemed to be more learner-centred.
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Nature of the information

The nature of the information may differ in terms of consistency, conceptual content
associated with it (grammatical metalanguage) and explanatory power.

Criteria adopted to maintain the overall coherence of descriptions can easily turn
into a straitjacket resulting in an uncomfortable mismatch between the descriptive cat-
egories and the ground to cover. Two grammars can provide an illustration. The first
one (Grammaire utile du francais, Bérard and Lavenne, 1991), is based on commu-
nicative functions as shown by its table of contents:

— Boite a outils

— Identification / Présentation

— Donner des informations sur quelqu’un

— Donner des informations sur son environnement, sur son pays, etc.
— Demander un renseignement, une information,...

— Exprimer ses gofits et ses opinions sur quelqu’un ou quelque chose
— Exprimer son accord ou son désaccord

— Proposer quelque chose & quelqu’un; Accepter / Refuser

— Dire a quelqu’un de faire quelque chose

— Faire des projets, des prévisions; Parler de I’avenir

— Lerécit

— Rapporter les paroles de quelqu’un

— Relations cause / conséquence; Hypothése

— Se situer dans le temps

—  Quantifier

— Lalocalisation dans I’espace

— Conjugaisons

Although this type of approach is very appealing with aspects such as comparison,
expressing quantity, locating in time, etc., it is likely to generate problems elsewhere.
Mapping grammatical aspects on communicative functions is far from straightforward
and the links between the two can seem tenuous or arbitrary at times. Personal pro-
nouns could presumably be dealt with under a number of functions other than "Dire de
faire quelque chose". Is there an intuitively obvious communicative function which
could be associated with relative pronouns? The malaise is reflected in index entries
which do not provide easy access to information on some aspects (relative pronouns,
the agreement of past participles). The treatment of key questions can also end up be-
ing sketchy: information on the syntax of the subjunctive is extremely limited with just
over three pages in the chapter on "Dire de faire quelque chose" and a paragraph in
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"Exprimer ses golts, ses opinions" (see Ellis’s comments, 2002b, p. 21) on the prob-
lems associated with notional / functional approaches).

The second grammar, French grammar and usage by Hawkins and Towell
(1996a), follows largely the familiar approach based on parts of speech organising its
contents as follows:

— Nouns

— Determiners

— Personal and impersonal pronouns

— Adjectives

— Adverbs

— Numbers, measurements, time and quantifiers
—  Verb constructions

— Agreement

— Tense

— The subjunctive, modal verbs, exclamatives and imperatives
— The infinitive

— Prepositions

—  Question formation

— Relative clauses

— Negation

— Conjunctions and other linking words

However, the chapter devoted to "Numbers, measurements, time and quantifiers"
stands out as being clearly more communicative in nature and one can see the potential
overlap with some of the parts of speech dealt with elsewhere. Whatever descriptive
angle is adopted, it is difficult to see how such difficulties can be eliminated.

Unlike the above presentations, instructions should be able to retain their coherence
more easily since the strategy is to use whatever works best in terms of decision mak-
ing. Communicative criteria (""To express X, use ...") and grammatical criteria ("For a
direct object, use...") can in principle be mixed without any adverse effect on the over-
all consistency. One could also start from the L1 whenever similarities can facilitate the
selection of the desired construction or form ("Whenever you can use X in English, use
... in French"). In that sense, an instruction-focused approach offers greater conceptual
flexibility whilst maximising the chances of preserving consistency.

Reducing the number of typical contexts being explicitly referred to in instruction-
al presentations results in a simplification of the associated conceptual apparatus. In
the example, the formulation of the instructions can dispense with the following no-
tions present in the description: stressed, unstressed, relative pronoun, non-finite verb,
implicit verb, prepositions, comparative constructions, conjunctions. The advantage in
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terms of learner effort is obvious (see Sanctobin, 1996, pp. 53, 56-57), particularly in a
situation, like the current British Higher Education context, in which learners’ knowl-
edge of grammatical terminology tends to be extremely limited and resistance to for-
mal grammar input is strong. Once again, the instructional approach appears to be
more learner-centred.

The extreme conciseness of the instructions and the correlative simplification of
the conceptual apparatus increase the risk of forcing explanation out of the picture. For
instance, it is perfectly possible to provide a characterisation of the contexts in which
the French subjunctive occurs without actually supplying an answer to the question
"Why is it used in these contexts?". Adequate decision-making information may not
stipulate that the basic common denominator of the syntax of this mood in French is its
semantic content (a certain type of virtuality which presents the process as possible, at
best, i.e. not probable or certain; see Mailhac, 1996). In some cases, the absence of this
type of information, which again is more likely in the highly condensed instructional
formulations than in the longer descriptive versions, may not affect the performance of
the learner. In other cases, it is conceivable that, deprived of this helpful thread, the
learner may find it more difficult to build up a clear mental representation of the mood
and its syntax. In this particular respect, therefore, the effectiveness of minimum deci-
sion-making instructions may occasionally be undermined by a weaker explanatory
power (we shall come back to this point).

Form of the information

The contrasts observed in the nature of the information are echoed in its form in terms
of presentation order, format and synoptic representation.

The order of formulation adopted by descriptions will tend to go from the
form/construction to its typical contexts ("X is used in the following cases..."), where-
as with instructions, the order is reversed: the starting point is the conditions of use and
the form/construction constitutes the target reached at the end of the process ("When...,
use X"). In some cases, the difference may be trivial in terms of the effort required
from the learner, in others it is more significant. Besides, given that the form/construc-
tion will inevitably be the outcome of the learner’s selection process, it seems difficult
to argue in favour of a presentation which systematically organises the grammatical in-
formation in reverse order, forcing the learner to reformulate it repeatedly before it can
be applied.

Being a snapshot of typical occurrences, a description can be regarded as essential-
ly static, whilst a set of instructions is inherently directional and dynamic ("When ...,
do X"). This may impact on the preferred synoptic representation: fables may prove
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more appropriate for a descriptive summary, whereas flowcharts may offer a more
suitable solution when attempting to condense instructions. Besides, these synoptic
representations differ in the degree of economy they allow as illustrated by the follow-
ing example, taken from Delatour et al. (1991):

Table 1
Relative pronouns (Delatour et al., 1991, p. 218)
TABLEAU DES PRONOMS RELATIFS

Fonction Antécédent antécédent antécédent
animé inanimé neutre
(personne) (chose et animal) (ce, quelque chose, rien)
Sujet Qui qui qui
complément d’objet direct Que que que
- complément introduit parde ~ Dont dont dont
- prépositions a coté de qui a coté duquel a coté de quoi
composées avec de (a coté duquel) a coté de laquelle
(a cause de, a coté de, a coté desquel(le)s
presde...)
complément introduit pour qui pour lequel pour quoi
par d’autres prépositions (pour lequel...) pour laquelle
(avec, pour, devant...) pour lesquel(le)s
complément introduit par a aqui auquel a quoi
alaquelle
auxquel(le)s
complément de lieu ou
complément de temps ou

This characterisation of relative pronouns is repetitious because of descriptive-ade-
quacy requirements and constraints of the table format: it includes four empty cells, six
occurrences of qui, three of que, quoi and dont and two of ou. The varying properties
of the antecedent, although stated, are irrelevant to the choice of gui (subject) and que
(direct object) as well as dont.

Converted to a flowchart based on decision-making adequacy (with a minor sim-
plification which omits the less frequently used option of lequel / duquel, etc. provided
in brackets in the table), the thirty-two cells can be turned into eighteen items which re-
flect graphically the selection process from criteria to chosen form:

A table achieves its economy by superimposing three kinds of information: implic-
it information pertaining to the column and the row and explicit information present in
the cell. The type of simplification exemplified here is more likely to occur with tables
which repeat explicit information. Tables with no explicit repetition tend to be more
economical than corresponding flowcharts.
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Figure 1
Flowchart of French relative pronouns based on the table in:
Delatour et al., (1991)

Implications for exercises

The differences identified so far with regard to underlying principles and the nature
and form of the information offered to the learner impact on the nature of the exercises
given to the learner in terms of focus and type.

Consider an exercise asking the learner to replace words supplied between brack-
ets with appropriate pronouns, e.g. J ai donné (la valise) (au porteur) > Je la lui ai
donnée. Such a conversion involves a whole series of decisions concerning person,
number, gender, function (subject / direct object / indirect object), word order (deter-
mined by the nature of the construction and the pronouns present), the spelling of the
pronouns (hyphen, elision) and finally the resulting agreement of the past participle.

An instructional approach, with its emphasis on dynamic decision making, will in-
evitably foreground the complexity of the choices faced by the learner and increase the
awareness of the need for a careful step-by-step progression through the various deci-
sions to the correct construction. In this respect, it could be argued that it is charac-
terised by a greater affinity with learning exercises, since they are the ones in which
one expects the whole operation to be broken into its constituent stages, dealing with
one decision at a time. On the other hand, a descriptive approach is more likely to lead
to a focus on the final output (as opposed to the process leading to the output) and thus
show a greater affinity with fests, since they are only concerned with the correctness of
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the end result. One cannot help feeling that a substantial number of exercises intended
to assist learners in the actual learning process are designed in such a way that they
merely verify whether learning has taken place instead of truly facilitating it.

Discussion

Having clarified how descriptive and instructional presentations can differ, it is now
possible to envisage their possible roles: should one attempt to merge them? Could one
justify using one of them to the exclusion of the other? Should they be used jointly?
Our findings will then be considered in the light of some of the issues raised in discus-
sions related to the place of grammar in SLA. It must however be emphasised that, giv-
en the number of parameters characterising each learning / teaching situation and the
substantial number of combinations they can generate, our comments at this stage will
inevitably be quite general.

With regard to the possibility of merging the two approaches to combine their fea-
tures, in the hope of getting the best of both worlds, as it were, our observations sug-
gest that is not really an option since their characteristics are opposed: the descriptive
approach cannot mix perspectives (parts of speech, communicative functions, etc.)
without incoherence; it lists typical contexts and tends towards inclusiveness; it is es-
sentially static and provides the information going from the form to its conditions of
use; it has clear affinities with tables (synoptic representation) and testing exercises.
By contrast, the instructional approach can mix perspectives whilst retaining its coher-
ence; it lists choices and tends towards exclusiveness; it is essentially dynamic and
provides the information going from the conditions of use to the form; finally it has
clear affinities with flowcharts and learning exercises.

The instructional approach appears to represent a more learner-friendly solution in
anumber of respects: it provides a more direct answer to the learner’s question ("What
do I do?"), supplied in a ready-to-use form; it offers a greater chance of conceptual
consistency; it provides an opportunity for further simplification and results in a for-
mulation which constitutes a lighter load to absorb and memorise, requiring a more
limited knowledge of metalanguage; it presents affinities with flowcharts summaris-
ing the information with the right directionality for decision making; it also presents
affinities with learning exercises focusing on the step-by-step selection process. So
even at advanced levels, it would appear that there is a case for including highly con-
densed instructional summaries of rules of the type illustrated above, and not to resort
to the instructional approach could result in missed opportunities for the learner.

At the same time, the descriptive approach could provide a better overall picture
and is more likely to integrate explanatory elements which could be of help to the
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learner. So, omitting it would only seem desirable in situations in which, for instance,
one (or more) of the following applies: there is no time available to go through more
detailed descriptions; the explanatory element contained in the description would not
be of particular use to the learner (e.g. it can only be formulated in very abstract meta-
language borrowed from linguistics; encouraging a critical reflection on language is
not essential in the given situation); we are dealing with the central part of the descrip-
tion-instruction continuum where the difference between the two is less marked.

Amongst the issues considered in discussions concerning the place of grammar
teaching in SLA, a number, although relevant, have no direct bearing on the opposition
between descriptions and instructions and do not need to be examined here. They in-
clude, for instance, the impact of conscious learning of explicit rules against that of
comprehensible input, the relationship between code-focused and message-focused
instruction (integrated or run in parallel?), the difference between written and spoken
grammar, register variations or the nature of the situations best suited to the incorpora-
tion of grammatical information. However, others - namely achieving simplicity in the
formulation of rules, timing and the use of discovery tasks - need to be commented up-
on briefly.

When addressing the question "What criteria influence the level of difficulty learn-
ers are likely to experience in acquiring grammatical features as explicit knowledge?",
Ellis (2002b, p. 28) puts forward the following six criteria (provided here without the
examples which illustrate them):

Table 2
Criteria for determining the difficulty of grammatical structures
as explicit knowledge approach for teaching grammar

Criteria Definition

1. Formal complexity The extent to which the structure involves a single
or many elements.

2. Functional complexity The extent to which the meanings realized by a
structure are transparent or opaque.

3. Reliability The extent to which the rule has exceptions.

4. Scope The extent to which the rule has broad or narrow
coverage.

5. Metalanguage The extent to which the rule can be provided sim

ply with minimum metalanguage.

6. L1/L2 contrast A feature that corresponds to an L1 feature is easier
than a feature that does not.

With the exception of scope, which concerns usefulness in terms of coverage but has
no bearing on the actual formulation, all criteria will be relevant in determining the
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chances of achieving a simple formulation, since the simpler the rule, the simpler its
characterisation.

The distinction made here between descriptions based on typical contexts and in-
structions based on choices provides an additional criterion relating to rule formulation:
the relationship between typical contexts and choices, which could be defined as "The
extent to which combinations of typical contexts can be subsumed under individual
choices", as illustrated by our earlier example of the single choice of moi subsuming
eleven typical contexts, thereby enabling to achieve a high degree of simplification.

As one would expect, opinions concerning the timing of its introduction, and the
various issues linked to it, vary amongst advocates of formal grammar teaching (see
for instance Higgs & Clifford, 1982, p. 78, quoted in Richards, 2002, p. 38; Dewacele,
1996, p. 189; DeKeyser, 1998; Doughty & Varela, 1998; Doughty & Williams, 1998c;
Ellis, 2002b, pp. 22-23; Lightbown, 1998; Long & Robinson, 1998; Richards, 2002, p.
38). The debate concerning this aspect and the factors to take into account when decid-
ing on timing (e.g. the appropriate state of interlanguage development to start explicit
instructions) falls outside the scope of this article. However, if instructional presenta-
tions make it possible to attain higher levels of simplification in the characterisation of
rules, this may, in some cases, make it possible to introduce certain rules at an earlier
stage, if deemed appropriate in terms of other parameters. This may affect not only the
timing related to specific forms but also the timing of the general introduction of ex-
plicit grammar within a given programme of study.

A number of authors encourage the use of discovery activities whereby the learner
induces rules on the basis of data provided (e.g. Engel & Myles, 1996b, p. 11;
Richards, 2002; Hinkel, 2002; Ellis, 2002a, 2002b). Ellis (2002a, p. 169) refers to three
possible combinations of rule formation and awareness raising: "data (analyzing) | ex-
plicit rule"; "explicit rule | data (noticing)"; "data (analyzing) | explicit rule | data
(noticing)". Of course, any hypothesis leading to the elaboration of a rule will involve
shuttling between data and hypothesis in order to verify and reformulate the latter until
it is deemed satisfactory, so, in such cases, exposure to the data will amount to more
than merely "noticing".

The contrast between descriptive and instructional approaches could easily be built
into this kind of discovery activity by asking learners to formulate either or both types
of characterisation where appropriate. They could also be required to reduce a descrip-
tion to its bare decision-making equivalent aiming at the simplest possible set of in-
structions, a task which can be both very challenging and rewarding. The result could
then be tested against new data or its robustness as a decision-making tool could be as-
sessed by means of exercises. In practice, different (groups of) learners could assume
different roles (e.g. learner group X tests learner group Y’s hypothesised rule, etc.).
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Conclusion

A number of conclusions can be drawn from the above analysis. First of all, we have
identified several ways in which the descriptive and instructional approaches could
differ. The table below provides a summary of the tendencies observed.

Table 3
Differences between descriptive and instructional presentations of grammar
Descriptions Instructions
Objectives to convey knowledge to convey know-how
Un'der‘lying Adequacy Descriptive decision-making
principles .(based on (based on choices)
typical contexts)
Economy inclusive exclusive
Focus teacher-centred learner-centred
Nat?re Conceptual consistency harder to maintain easier to maintain
o
information Metalanguage likely to be more frequent likely to be less frequent
explanatory power greater more limited
presentation order Form > conditions of use >
Form conditions of use form
of information Format static dynamic
synoptic' table flowchart
representation
Exercises Affinities tests learning exercises

In the context of discussions amongst theoreticians and practitioners concerning
grammar teaching in SLA, the above could assist in clarifying the role, nature and
form of grammar information and its relationship with exercises. In particular, a
greater awareness of the possible differences between descriptive and instructional
characterisations should lead to a clearer distinction between tests and learning
exercises. If we are right in assuming that the reaction of an L2 learner who
identifies a given grammatical problem can be "What do I do?", then mismatches
will occur between the learner’s request and the teacher’s response if what is
provided in return is essentially descriptive in nature. In such cases, an additional -
and unnecessary - effort will be required on the part of the learner to convert it into
something more appropriate to decision-making purposes. However, the strengths
and weaknesses of each mode of presentation suggest that, in many instances,
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learners should benefit from an approach which combines both without losing their
distinctiveness.

Advanced Higher Education learners, for instance, should profit from the
specificity and complementarity of the two modes of presentation if the more
informative and explanatory descriptions are associated with highly condensed
choice-based instructions. Finally, an area of possible research which emerges from
our analysis would be an exploration of the effectiveness of these two types of
formulation (used individually and together).
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OURANIA HATZIDAKI

EVALUATION OF THE SPOKEN LEXICOPHRASEOLOGICAL SKILLS
OF GREEK UNIVERSITY STUDENTS OF ENGLISH:
A CORPUS-BASED APPROACH

1. Introduction

HIS PAPER PRESENTS THE INITIAL FINDINGS of ongoing research into the

spoken lexicophraseological habits of advanced Greek learners of English.

Specifically, by means of systematic comparative analyses of the phraseological
features found in spoken corpora of native speakers and Greek learners of English it is
demonstrated that, firstly, the phraseology of speech is inextricably linked to its
interactive nature and to the linguistic phenomena by which interactiveness is effected
(e.g. discourse markers); and, secondly, although Greek learners are to a certain extent
aware of the phraseological system of native speech, their collocational practices diverge
considerably from those of native speakers, both quantitatively (i.e. concerning the type
and range of the phraseological features employed) and qualitatively (i.e. concerning the
pragmatic functions fulfilled by those features).

2. Phraseology and native-like fluency

It is now widely recognized that language production depends to a very large extent on
the availability of a wide range of ready-made word combinations which are routinely
reproduced by speakers in more or less fixed form (Kjellmer, 1991) and collectively
amount to the phraseology of a language. Examples of such locutions in speech are:

no matter what (we’ll) see what happens (really)
okey dokey a heck of a lot

sort of all of a sudden

and all the rest of it oh thank you that'’s very kind/nice

of you



The structurally and communicatively competent use of such entities, which lie
beyond the realm of rule-based linguistic production but crucially interact with it
(Sinclair, 1991, 2004), seems to contribute decisively to the qualities of nativelike
fluency and idiomaticity (Pawley & Syder, 1983). These are precisely the desired
qualities for the spoken and written output of advanced learners, for whom the mastery
of basic syntax and morphology is normally taken for granted (Lorenz, 1998).

3. The research model

In order to investigate the particular characteristics of the phraseology of Greek
advanced learners of English, we adopt the Contrastive Interlanguage Analysis
model (Granger, 2002), an empirical method which involves drawing detailed
comparisons of specific linguistic features in comparable electronic corpora of the
learners of a language and its native speakers. The purpose of this approach is to
highlight aspects of non-nativeness in learner speech and writing. Apart from cases
of misuse, i.e. lexicogrammatical errors, comparisons of this type enable researchers
to identify and describe interlanguage phenomena of a distributional nature, such as
the overuse and underuse of linguistic features. Such phenomena, which are
probably impossible to capture by non-corpus driven methods, are largely
responsible for the impression of non-nativeness in learner speech and writing, even
though this may contain no overt lexicogrammatical errors (Aijmer, 2002, p. 57).

4. The corpora

The data used in this study consist of two similarly structured and thus comparable
corpora of English speech, namely a control corpus of 55 interviews with English
native speakers (118.785 words of interviewee speech) and a corpus of 50 English
interviews with Greek learners (75.240 words of interviewee speech). The NS
corpus is the Louvain Corpus of Native English Conversation (LOCNEC; De Cock,
2004), while the NNS corpus is the Greek component of the Louvain International
Database of Spoken English Interlanguage (LINDSEI), an international project
coordinated by the Université catholique de Louvain in Belgium (Granger, 2002).
Other LINDSEI components to date include English speech by Chinese, French,
Italian, Japanese and Spanish learners. The LOCNEC and LINDSEI corpora have
all been compiled according to a common design in order to ensure comparability of
results. Each interview, which lasts 15 minutes, consists of two parts, an informal
discussion about familiar topics such as university life, foreign travel and plans for
the future, and a retelling of a picture story. All interviewees are 3rd and 4th year
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university students of English, an external criterion which determines the EFL
proficiency level (advanced). All informants of the Greek component are students in
the Faculty of English Studies of the University of Athens.!

5. Retrieval of phraseological data

Our method of retrieval of phraseological data is based on statistically oriented
theories of phraseology and collocation, which postulate recurrence and frequency
as essential criteria of phraseological status. Kjellmer (1994, p. xiv) claims that a
central characteristic of collocational phenomena is their "recurring, repetitive
quality. We recognize the clusters as clusters because we have heard or seen them
many times". Stubbs (1995, p. 381) defines collocations as "frequently occurring
lexical combinations", while Coulmas associates the recurrence of expressions with
the repetitiveness of social activities: "Every recurrent event necessitating verbal
activity is likely to lead to the formation of a routine" (1979, p. 252).

In the spirit of this approach, we employ an empirical method of identifying
frequently recurring word sequences which involves the automatic extraction of the
100 most frequent 3-word sequences? existing in LOCNEC and the Greek LINDSEI
subcorpus (see Table 1 in the Appendix).? This purely probabilistic criterion draws
on Altenberg’s (1998) recurrent word combination method used in his work on the
phraseology of English speech (cf. the notion of lexical bundle employed by Biber
et al., 1999; Biber et al., 2002; Cortes, 2002; Stubbs & Barth, 2003; etc.; see also De
Cock, 1998, 2004 for a large scale study on recurrent word combinations the
English speech of French learners). It is obvious that not all clusters yielded by this
technique represent "phraseologically relevant” material (Altenberg & Eeg-
Olofsson, 1990). Intuitively salient word combinations such as I don t know, things
like that, at the moment and yes of course, go hand in hand with multi-word
fragments such as it was just, and I was, would like to, etc.* Despite its precision
limitations, however, this purely data-driven method has the potential to reveal
significant facts about the collocational habits of both native speakers and learners
of English, given that it does not rest on any preconceived semantically or
structurally oriented notions of collocation (De Cock, 2004).

6. Data analysis

6.1. The 100 most frequent 3-word clusters

An initial comparison of the contents of the NS and NNS lists shows a very small
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number of common items: only 25 clusters appear in both lists. This numerical
discrepancy provides a first, rough indication of the considerable differences in the
NS and NNS preferred phrasal routines. A closer look at the actual clusters reveals
that almost 40% of the 100 most frequent NS 3-word combinations (38 out of 100)
are partially or wholly composed by discourse markers: / don t know, I mean 1, it
was just, yeah it was, sort of like, etc., a fact which highlights the importance of such
devices in native speech. Advanced learners, on the other hand, seem to employ
them to a much lesser extent. NNS clusters involving discourse particles amount to
one fifth (20%) of all 3-word combinations.

6.2. Discourse markers in NS and NNS speech

Discourse markers or conversational routines are indeed a vital ingredient of spoken
interaction. They perform a wide range of functions such as organizing the
conversation and maintaining conversational cohesion (Schiffrin, 1987), enabling
the execution of conventionalized speech acts (Aijmer, 1996), facilitating the direct
or indirect expression of speaker stance (Stenstrom, 1994), affecting or controlling
the interpersonal (phatic) aspect of the interaction (Aijmer, 2002), etc. Table 1 below
shows the set of discourse particles (both uni- and multilexical) which are
incorporated in the NS and NNS cluster lists found in Table 1 in the Appendix:

Table 1
Discourse markers incorporated
in the 100 most frequent NS and NNS clusters

NS NNS

I can’t remember I don’t remember
I don’t know 1 don’t know

I’'m not sure I’'m not sure

I think/I don’t think [I think/I don’t think] that
you know you know

yeah yes

I mean first of all

just of course

like

no

really

SO

sort of

that’s right

A number of interesting issues emerge from the data in Table 1 above. In the first
instance, it appears that written language exercises a strong influence on learner
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speech. NNSs appear to overuse a number of rather formal markers such as of course
and first of all. They also consistently favour the more formal version of the same dis-
course marker used by NSs. This is manifested in the preference of learners for yes
over NS yeah or the marked overuse by them of / think/I don t think followed by that
(159 occurrences per 100,000 words in the NNS corpus), a much rarer combination
in NS speech (18 occurrences per 100,000 words in the NS corpus).’ On the other
hand, some of the highly characteristic markers of spoken interaction which feature
prominently in the NS data do not appear in the NNS top 100 cluster list: that s right,
sort of, just, I mean, like, really, so. All the above create a cumulative impression of
bookishness in learner speech.®

Interestingly, the lexicophraseology of both speaker groups reflects a pressing need
to express uncertainty and tentativeness: hedges seem to dominate both the NS and
NNS lists displayed in Table 1 above. However, despite a certain degree of similarity
between each speaker group’s favourite hedges, there are considerable differences in
their choices. Learners systematically opt for a restricted set of self-oriented and thus
highly conspicuous hedging devices (I don t know, I think/[ don t think that, I don 't re-
member, I'm not sure), while dispreferring the more understated forms of hedging
favoured by NSs such as sort of, just, | mean and like. In fact, sort of, which Stenstrom
(1994, p. 129) singles out as the prototypical hedge, is virtually ignored by learners, as
is evident from its overall frequency in each corpus (8 occurrences per 100,000 words
of NNS interviewee speech, as opposed to 490 occurrences per 100,000 words of NS
interviewee speech). It appears that, although hedging emerges as a central feature in
the speech of both groups, it is treated quite differently by each one.” To ascertain
whether the quantitative differences observed actually relate to qualitative (i.e. dis-
course/pragmatic) matters we focus on / don t know, a hedge which happens to be the
most frequent 3-word cluster in both NS and NNS subcorpora.

6.3. Hedging in NS and NNS speech: I don t know

Our data reveal a striking overuse of I don t know by NNSs, who resort to this ego-
centric and rather blunt hedging device almost twice as frequently as NSs (NS: 175
tokens per 100,000 words; NNS: 302 tokens per 100,000 words).® A close look at the
citations of / don t know reveals that, apart from this distributional discrepancy, there
are also considerable differences between the two user groups regarding the behav-
iour of the phrase in context and the hedging effect produced.

This is particularly evident with respect to the collocational phenomenon of parti-
cle clustering. According to Aijmer (2002, pp. 31/2), the "collocations and cooccur-
rences of discourse particles with other elements serve as linguistic clues to the inter-
pretation of their functions". With regard to hedging in English, it has been noted (e.g.
Hyland, 1998, p. 4; Stenstrom, 1994, p. 65) that hedging devices tend to combine.
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This technique helps achieve a heightened effect of tentativeness, a fact which is

graphically demonstrated in the following example from the NS corpus (A is the in-

terviewer, B is the interviewee; features collectively creating an intense hedging ef-

fect are shown in bold):

(M

A: er what kind of country would you like to: to to go then if you you were to to go

to a country where they don’t speak English

B: erm .. don’t know probably I mean somewhere with still like a good educa-
tion system I don’t think I’d want to go to like a third world country

: mhm mhm

: you know <X> I wouldn’t want to well I don’t th=]1 don’t know

I mean I might change my mind

mhm

: you know I’ve not really looked into it enough but at the moment I think

I'would prefer going somewhere where you know

mhm

: they have got an established

[ mhm

. [ education system

= >

= >

T>F>

In the above exchange, I don t know, which is the interviewee’s instant response to the
interviewer’s question, obviously conveys his/her feelings of uncertainty (Tsui, 1991)
about his/her possible career options and choices. The heavy accumulation of various
types of hedges, detensifiers, modality markers, etc. which follow this spontaneous
response bears testimony to the state of indecision and ambivalence in which the in-
terviewee, a future university graduate, finds him/herself at this critical stage of his
life. At the same time, his/her attenuated wavering (I mean I might change my mind)
may reveal an awareness of the potential face-threat to self caused by a statement of
preference (i.e. not wishing to work in a third world country) which could be con-
strued by the hearer as politically incorrect.

A clearer but still heavily mitigated statement of opinion can be found in the fol-
lowing example (notice again the concession: well I don t know I I would like to go):
@

: have you already been to Disneyland or
no no

: Eurodisney or

no

: no would you like to go there

erm .. L don’t know

: you don’t know why

> W =P W
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B: well .. this is sort of like .. childish sort of thing to it isn’t it no . well I don’t
know I I would like to go but

A: [ uhu

B: [ I don’t think I’ll ever admit to liking to go <laughs>

It should be noted that the technique of hedge clustering is not unknown to NNSs.

Examples such as (3) below do appear in the NNS corpus:

A3)
: mhm mhm you could apply for a: for a scholarship or something

: mm I don’t think I would get it

: why not

: mm I don’t think so .. well I don’t know er to tell you the truth I don’t know
what er is the fact that decides whether you get a scholarship or not your degrees

W =

On the other hand, NNSs systematically employ quite a different technique, which
is virtually absent from the NS corpus:

B: I prefer stable things
A: ah

B: 1 don’t know why but
A

B

: mhm
: T'hate changes

B: Idon’t know it
A: mhm
B: it shocked me

(6)

B: yes . I don’t know they were .. they were very a= a: very aggressive

In examples (4) — (6) above and (7) — (10) below, learners directly juxtapose a
categorical assertion (positive or negative) with  don t know, itself a rather categorical
expression of uncertainty, without the presence of any other mitigating device:

(M
B: eh yes and . I I don’t know I: I’m very negative to: this whole thing

®)

B: [yes yes yes er I don’t know it was very very pessimistic the[i:] only: . colour

02200



that you ca= d=er see in er this film was black grey and that was it and er the
same persons .. | do=1 don’t know I didn’t like it

)
B: erm it was the whole er film I don’t know it is er it had a great erm . er script
er the actors were excellent and erm . I liked very much er the end of this film

(10)

B: for example I think that it would be a mistake to try to impress my: partner
A: mhm

B: the most the most appropriate thing is to be impressed by him of by her
A: mhm

B: to accept his superiority I don’t know

Such uses create the impression of a learner’s desperate attempt to minimise the
impact of a forcefully expressed but blatantly subjective and arbitrary view and can
be contrasted to the cautiously presented and skillfully qualified utterances of native
speakers. In essence, although this NNS technique does involve a hedging device (1
don't know), it actually achieves the opposite effect, i.e. it makes NNS statements
sound contradictory and hyperbolic, rather than tentative. Ultimately, it makes
learners be perceived by NSs as rather abrupt and perhaps slightly aggressive.

It should be noted that hedging structures which convey this sense of terseness
and inflexibility are rarely observed in the NS corpus: even intensified statements
(e.g. really warm and really friendly in (11) below) are carefully cushioned by an
array of softening devices:

QY
B: if you went to Liverpool well I maybe I'm a bit biased I don't know but
I find it is really warm and really friendly <\B>

7. Conclusion and implications for language teaching

Despite a certain degree of correspondence in the form and function of the spoken
phraseology of NSs and NNSs, it is obvious that learners deviate considerably from
the collocational system of English speech, especially as regards the range of relevant
features employed and their pragmatic effect. Spoken language phraseology, espe-
cially interactional features such as discourse markers, are generally acknowledged to
be difficult to acquire for a number of reasons. They are culture bound and perform
complex and multiple pragmatic functions. Moreover, as Aijmer (1996, p. 30) points
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out, usually learners are not aware that there are indeed "rules governing these ex-
pressions, which often results in deviant uses and, ultimately, in communicative mis-
understandings". This fact may well be teaching-induced.

To remedy the situation, McCarthy (1998, p. 60) suggests familiarising learners
with the form and function of such features by means of awareness raising tasks in-
volving observation of natural data and discussion. In fact, the material for such
tasks can be gleaned from spoken corpora such as the one used in the present study
(cf. Granger & Tribble, 1998). Table 2 in the Appendix presents an exercise for the
teaching of the phenomenon of hedge clustering, which aims at raising conscious-
ness with respect to its existence and pragmatic effect. It uses dialogue fragments
extracted from the NS corpus and directs learners to a focussed reading of the ex-
changes which highlights this collocational feature. Such tasks may help alert ad-
vanced learners and future English language professionals to the structural and prag-
matic particulars of phrasal, especially discourse marking features.

What is perhaps more important at this stage, however, is the development of a
model of language instruction which incorporates the results of ongoing compara-
tive analyses of NS and NNS speech and systematically highlights the lexicophrase-
ological and discoursal features which afford English speech its native-like quality.

NOTES

1. I am indebted to Chryssoula Lascaratou, Professor of Linguistics at the University of Athens,
for kindly granting me access to her classes in order to recruit informants for the Greek component of
the LINDSEI project. I am also thankful to composer and arranger Michalis Gliniadakis for lending
me the necessary studio equipment for the digitization of the interview recordings.

2. This is achieved by means of specialized software (Mike Scott’s WordSmith Tools 0.3, Oxford
University Press).

3. Given that the two corpora are of different sizes, frequency figures have been normalized to
100,000 words of interviewee speech.

4. Clusters containing filled pauses (er it was, and er I), which feature exclusively on the NNS list,
have been disregarded.

5. Counts include cases such as I think that the Film Society is quite professional and not cases
such as I think that might have something to do with it.

6. For similar observations with respect to the underuse of vagueness tags by NNSs see Channell
(1994).

7. This is in line with Nikula (1996) and Hasselgren (2002), who analyse hedging in the English
speech of Finnish and Norwegian learners respectively.

8. Counts include the orthographically non-standard form I dunno used by the NS corpus tran-
scriber.
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APPENDIX

TABLE 1: 100 MOST FREQUENT 3-WORD CLUSTERS
IN THE LOCNEC CORPUS (NS) AND THE GREEK LINDSEI SUBCORPUS (NNS)

freq per freq per

NS 100.000 NNS 100.000

Words words
1. IDON’T KNOW 141 L. IDON’T KNOW 302
2. ALOT OF 109 2. I THINK THAT 134
3. AND IT WAS 75 3. ALOT OF 102
4. IMEANI 70 4. I WANT TO 92
5. IT WAS A 67 5. IWOULD LIKE 82
6. IT WAS JUST 56 6. WOULD LIKE TO 71
7. I'D LIKE TO 52 7. IT WAS VERY 76
8. THINGS LIKE THAT 47 8. IHAVE TO 74
9. YOU HAVE TO 46 9. ER IT WAS 72
10. I WENT TO 45 10. IT WAS A 70
11. AND IWAS 44 11. AND ER1 65
12. IT WAS REALLY 44 12. IDON'T LIKE 53
13. YEAH IT WAS 43 13. I DON’T THINK 53
14. SORT OF LIKE 42 14. IT WAS ER 52
15. ABIT OF 41 15. IN ORDER TO 49
16. AT THE MOMENT 41 16. ERIDON’T 48
17. I THINK I 41 17. SOMETHING LIKE THAT 47
18. I THINK IT’S 41 18. AND ER SHE 45
19. WHEN I WAS 40 19. YES OF COURSE 43
20. IDON’T THINK 39 20. AND IT WAS 40
21. YOU KNOW I 39 21. ER I THINK 40
22. AND THEN I 38 22. ER YOU KNOW 40
23. IHAD TO 38 23. DON’T KNOW IF 37
24. ONE OF THE 37 24. IDIDN’T LIKE 37
25. SORT OF THING 37 25. I THINK IT 37
26. WAS IT WAS 37 26. AND ER HE 36
27. YOU KNOW YOU 37 27. AND ER THE 36
28. IT WASIT 36 28. DON'T KNOW I 35
29. IT WAS LIKE 34 29. THINK THAT ER 35
30. IT WAS QUITE 34 30. BUTIDON'T 33
31. SO IT WAS 33 31. ILIKEIT 33
32. TO GO TO 33 32. TO GO TO 33
33. YEAH YEAHI 33 33. TO HER FRIENDS 33
34. I THINK IT 33 34. FIRST OF ALL 32
35. I WANTED TO 32 35. IDON'T HAVE 32
36. DON’T KNOW I 32 36. BUTERI 31
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100.

THAT’S RIGHT YEAH
ALL THE TIME
YOU KNOW IT’S
A COUPLE OF

IT WAS VERY
YEAH IMEAN
AND YOU KNOW
YEAH THAT’S RIGHT
AND THINGS LIKE
BUT IMEAN

BUT I THINK

I WANT TO

WE WENT TO
IWAS THERE

SO THAT WAS
ITIT WAS

YEAH I THINK
AND I THINK
BUTIDON'T
SOMETHING LIKE THAT
THERE WAS A

A SORT OF

ALL HER FRIENDS
AND THAT WAS
IUSED TO

THE FACT THAT

A LOT MORE
BUTIT WAS

END OF THE
IMEANIT’S

IN THE FIRST
LIKE TO GO

THAT SORT OF
WAS REALLY GOOD
IMEANIT

IN THE MORNING
LIKE THAT AND
THOUGHT IT WAS
TO SORT OF
WANTED TO DO
ALITTLE BIT

I CAN’T REMEMBER
IT’S ABIT

STUFF LIKE THAT
THAT WAS A
WANT TO DO
WAS A BIT

BIT OF A

IDON'T REALLY
THAD A

I'MNOT SURE
QUITE A LOT

SHE DOESN’T LIKE
THINK IT WAS
YOU KNOW IT

A BIT MORE

AND I THOUGHT
BE ABLE TO
IWASIN

KNOW WHAT
MOST OF THE
NOIDON'T
SOTWAS

SOME OF THE

100.

ERIN THE

WE WENT TO
HERE IN ATHENS
IT WAS THE
YESIT WAS
ERTHAVE

ER SHE WAS
ITISA

ON MY OWN
YES YESI
DIDN’T LIKE IT
IDONOT
IDON'T WANT
THE FACT THAT
THERE WAS A
TOHAVE A

A LITTLE BIT
AND ALL THIS
AND ERM I

AND I THINK
THAVE A

THE OPPORTUNITY TO
THIS IS THE
YOU HAVE TO
ALL THE TIME
ITHINK I

WANT TO GO
WE HAVE TO
WHENIWAS
YES I THINK
YOU KNOW THE
ANDIDON’T
DON’T THINK THAT
DON’T WANT TO
ERTWAS
IDON’T REMEMBER
I THINK ER

1 USED TO
IWASER
THERE IS A
THINK THAT I
TO DO WITH

TO GO THERE

A PORTRAIT OF
AND ERIT
DON’T KNOW WHY
ERM I THINK
GO TO THE
ITHAD TO
I"'MNOT SURE
IN FRONT OF

IT WAS ERM
THAT I HAVE
THE FIRST TIME
THINK IT WAS
WANT TO BE
WAS A VERY
YESERI
YESTHAVE
ERTWOULD
ERINA

ER THIS IS

ERM IT WAS
HAVE TO DO
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TABLE 2
SAMPLE EXERCISE
HEDGING IN SPEECH

In the following dialogue extracts, speaker B, an English university student (a
different one each time), is expressing reservations about something.

1.

What are his/her reservations about in each extract? Choose from the following:
a. future plans/decisions

b. preferences/beliefs

c. knowledge about facts

d. ability to carry out a task

Underline the words or phrases which help speaker B express his/her reservations
(e.g. I think, maybe, etc.). What kinds of words/phrases/structures are they (e.g.
modal verbs, conversational phrases, adverbs, negative structures, etc.).

Look at dialogues 1, 2 and 5. Why do you think speaker B is using so many
words and phrases that express reservation? What is s/he trying to achieve?

1. A: so0 you . would you like to study well to: to teach . Italian after you’ve finished or is it just to:
B: erm .. I don’t know well possibly I <X> you know I'm not too sure what I'm gonna do at the[i:] end of the degrees
2 A: which did you prefer Calais or Bordeaux

%)

S~
weEe

[

(=}

~
FEEFEEFEEIE T

TEEwEew

o [=<}
FEEEEEEE

erm ... Calais I suppose
why
I don’t know
you don’t know
no . I don’t know them that well I mean I can’t really I can’t really say
yeah I think that might have something to do with it erm I don’t know I’ve just always felt more comfortable in
Ireland and that’s maybe where I I fit in
no yeah so why did you like to to: .. to study English why did you choose to do it
oh erm . well . when I was <sighs> I don’t know I T don’t enjoy foreign languages enough to sort of like
mhm
do them to this higher level and also sort of like the[i:] idea of having like the year abroad studying abroad was I 1 felt a bit too
scared of that
mhm .. and what did you prefer did you prefer French people or Spanish people cos
erm
I think they’re quite different in a way in their mentalities and
..yeah..Idon’t I don’t know I don’t think I particularly preferred either but the French were if anything more easy to talk to
erm I’d like to go into personnel management
uhu
or I don’t know see what happens
but you wouldn’t want to become a teacher
I don’tknow .
you don’t know
I don’t think I"ve got the vocation I think you have to really want to do it to give it your <?> best I don’t know if I’ve got that .
don’t know whether I could do it full time
do you want to go and live in town or do you prefer [ would you prefer to stay on campus
I dunno it’d sort of be nice to have our own house in a way
so er what would you like to do after you’ve finished your degree here
I don’t really know erm .. I might do something with writing
writing
yeah .. erm I don’t know some sort of . journalistic sort of thing I'm not really sure I have to look into it more
mhm
I don’tI don’t know I don’t wanna do erm .. perhaps for a magazine or something not so much for a paper
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NIKOA XO®PMANN

AIAIIOAITIEMIKH EMIKOINQNIA KAI XYMBOAO

ovhhoyn wooimv yio tov AZEIL, eivan 0ot B€hovue va ovyyQwTL-

OTOVUE UE aVOQMITOUGS TTOV dEV OWAOUY T utown wog Yhmooo. Tio Ty
TQOYUATOTTOMON cuTis Tng embupiag oL EAMveg eivon ETouol va, xdvouy ue-
yahes Buoiec. Av xnaw oto duooto oyoleio dddoxrovtal Eéves yhmooeg, oL yo-
veig OewEoUV amaQaltnTo Vo ETEVOVCOUV %OL OL IOLOL LE GUECO TQOTO OTNV
yAwoooudOeia Twv TEXVOV TOUG. Ti TEQUUEVOUUE MOTOCO OITO THY ETUHOLVOVIOL
ue Eévoug; ZuviBms emoryyeluortinn emtuyio. O oUyy0vog ®OOUOG ELVOL YEUCL.-
TOG %IVNOM RO AVAUET, eTTaES o dlaouvdEaels. Eivar évag ®0ouog emtipovng
TTOMTIOWHRNG TOWBNG RO AVTAAAAYNG OTTOU AROUY KOl OL TTAEOV ALTTOUEUOHQV-
OUEVES TTEQLOYES £QYOVTOL OF ETTOLPT] UE TAL UNTEOTTOMTIXA REVTQO. H %athn) yvd-
on ™S EEVNg YADOOoOG —0TY OVYYQOVN ETTOYXY TV ayYMrwV— Ogwoeiton asto-
QOUTTH Y10 UTOVOLLT) GUUUETOYN, YLO. CUUUETOYT] UE OELDOELS. L20TO0O, 1) ETT0L-
1] Ue Toug EeVOYAMOO0US dev eEavleiton 08 TANQOPOQIES YLOL TO TTWS UITTOQEL
Vo, pTaoeL xavelg 0o Aoupeo 1 v Axgomoin. [ToA) TeQLocOTEQO TTOV UVTL-
ueTmmiovue NN ROONUEQLVA TEQUTTMOELS OTTOV EIUOOTE OLVOLYROOUEVOL VO,
OLLTTQOYUOTEVTOVUE e «EEVOUG» %Al VO MOGOVUE TTOMITTAOROL ETLYELQTUOLTLRCL
moopMuato (Kopper, 1997 nouw Hofstede, 1991). Me alha hoywo 1 a&lwon yio
wa €15 BAB0g #oTaVON o THG ROTAOTUONG UEYOAMVEL Z€ CUTI| THV OLVOXOIVD-
on Oa aoyoAnBovue axQIms pe avtod AN ue TIg TEOUTOOETELS RATW AT
TIG OTTOLES 1] LXALVOTTOUTLXT| ROTOVONOT) EVOG EEVOYAWOOOU Elval SUVaTH.

Tia va xatoldfovue Ty ovvONKRY ROTOVONONG OTNV OLUTTOATLOULXT| ETTL-
HOLVOOVLOXT] OLALOLXOLOTOL TTQETTEL TTQWTAL VO, EEXAOAQIOOVIE TL EVVOOUUE UE TOV
000 emxovmvIaxt) dadraoio. Evvoouue Mooy por SLodixaoio 0Ty omoia.
£vag AvBpwog BELEL VO LETOOMOTEL £VOL OTTOLOONTTOTE UNVUUC, O KATTOLOV 1)
%®AmoLovg dlhovg. Emeidn ehdyotol dvBowmor dtabétovv tnhemadntinég
ROVOTNTEG, OL VTTOAOLITOL ELVOL CLVAYROOUEVOL VO ETUAEYOUV TOL ROTAMNAQL
oVuPoia yio TV HETAd00N UNVUUATOV. AUTA UTOQEL Va. givar AEEELS, YXELQO-
VOULES, OTAOT OMUOTOG, EVOUOT] 1] OXOUN KOL OL OVTAAAGLYES TTOU EXTEIVOVTOL
oo To. oyaBd o To. dmEA £MG TOV TOAEUO. AUTH| 1) dLAOLRACLAL ELVOL 1] YVO-

1—1 IATI MAGAINOYME oln0eia E€veg Yhmaoeg; Otav dev mooxeLtal yLo



0TI ®WOXOTTOINOT), O TOUTTOG ONACLIN RMOLKOTTOLEL EVOL UNVULLOL YO OLUOTTOL-
ovrag ovupora. O dEXTNG Ue TN OELQA TOV AVTLAOUPBAVETAL TO UNVUUOL %Ol TO
ATTORWOLXOTIOLEL UE OXOTTO TNV AVTAN O TOV vorjuatos. H yhwooa eivol to
TAEOV TTQOYAVES GUOTNUA CUUPOAMY. QOTOCO 0 AVOQMITOG OEV EMIROLVMVEL
LOVO UE MEEELS RO OTEAVEL GUYVOTATA TTOAD TTLO ONUOVTLRG, WVOUATO. UE TNV
0TA.01 TOU GOUOTOS, TV EXPQOOT] TOV TTQOOMITOV, TIG KIVIOELS 1] TO VIVOLUO.

‘Omote €vag avBemmog amevbVVETOL 08 RATOLOV AMAOV AEXTIXA, UE ULOL
YELQOVOULOL 1] UE VA OYXEOLOOUEVO onua, 1] Otodinaoio faciletan oe o oelRd
«OVUPOVIUEVWV» CUUPACEDV TTOU 1AVOLY TO OVUPOLO Tou xatovonto (Eno,
1972:20). H emxowvawvia motoo0 HEsm cuUPOMmV ETTUYYAVEL LOVO How UOVO
€ELON VITAQYOUV CLUTOL OL XOLVOL ®OVOVES. ANAaOT] (ol TANBuouaxn opudda
OUUPWVEL ®ATA RATOLO TEOTO OTY| XO10N TWV OVUPBOA®Y %ol AVTO OeV elvor
HATL TTOV CVUPALVEL ALYO TTQLY TNV ETXOLVOVIO, OAACL EIVOL TO ATOTELEUOL
o naxoyeovng dtadueacios. Me dhha Aoy ta xowvd ovppora yoerdCo-
vTou ®ow) Lotoia (Sottong, 1998).

MéyoL €dm TNQAUE ULoL LOEXL OYETIHAL UE T1) CUUUETOYT] TOV CUUSOAOV OTHV
emxovavioxy dadraotio. T evvooupe Ouws pe T AEEN ouUolo %o ToLog
elva 0 axQUPTS TOU QOAOG OTHY RATAVONGT TOU UNVOULOTOG;

To heEo g véag eMvixr|c Yhwooag Tov Mroustviat (1998) opilet g
OVUPOLO OTIONTOTE YONOLUOTTOLELTOL YLOL VAL TTOLQOLOTHOEL ®ATL AARO. ZTaL OLndt
HOG CUUPQALOUEVA OVTO OUALIVEL OTL TO CUUBOAO CLVTITQOCMITEVEL TO U VU-
uo (;tov D€L ®ATTOLOG VOL LETAOMOEL 08 KATOLOV GALOV). AG TTAQOVUE MG TTOL-
0GdeLyIaL EVa YAWOOIRO OVUBOAO: 1) AEET «TTOTEQAS» OLVTLOTOLYEL CUUPMVOL [UE
TOV JTOQATTAV® 0QLOUO OTOV AEOEVIXO Yovéa. Ty onuaocic autv avihovue
OTTO £VOL CVOTNUC QTTMV %O KOWVDVIXOTIOUEVWY GUUPACEWYV, TO YVWOTO Te-
VIO 1] AOYIRO GVOTNUOL. Z€ OUTO TO ETLITEDO UTTOQOVUE VO HAVOUUE EVHONOL
THV UETAPQEOON Ot GMeS YAMDOOES TToTéQa, father, Vater, pére, ama, apa %.AT.

Eivau opmg autd agreto; Kotd v yvaoun pov udAhov oyL.

St emxovaoviar] dladwacio To cVUPOA OEV Elval LOVOOULOVTOL KO
TO ETOUEVO TTOAOELYUE Bl drooapnvioel TL evvom: ‘Otav ®ATOL0G, oV O
YELTOL U0 TTQOOMITLXY LOTOQIN TEAELWVOVTAGS UE TG MEEELS «0 TTETQOG Hov @é-
Bnne ooV TATEQUS» TOTE TEOOTOOEL TEOPAVMG VAL EXPOAOEL RATL GANO OTTO
TOV «0QOEVIXO YOVENX. TO (D10 LoYVEL HalL YLOL RATOLOV TTOV POVALEL «OTOUA-
TOL V0L PEQECOL OV TTATEQUS UOU». Z€ QLUTEG TIG TTEQLITTOOELS CLVOLTQEYOVUE YLCL
TNV ONUIOVQYIC TOU VONUATOS O V0L EQUIIVEVTIXO OVOTNUO. AVt Paoileton
0€ oUW}, AavOAVOUOa, ®Ow OF TEAXT] VAAVOT] QVOUQETY ROLVMVIXY] CUNL-
povia. Oyt ot dev €xel cuufatiromomn0el koL xotvaviromowmOel, alld pe
Evary TQOTTO TTLO YOAAQO TTLO GHOTELVO %O AXAOOQLOTO KO CUY VA AOVVEIONTO
(Guiraud, 1989).
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"ET0L T0 HaQo ®OATOOV ELVOL CUUPMVOL UE TO TEYXVIXO 1] AOYIXO GVOTNUO
€voL QOUYO YL Yuvauxeia TodLo o€ Yomuo. wovo. Kau m xenon tov Oa umo-
QOVOE Va. ElVaL 1] TEOOTACLO A0 TO V. Avtifeta To 100 cuufolo yonot-
ULOTTOLELTOL LALGPOQETIHA OTOV (POQLETALL OLTTO ULOL VEO, ROTTEACL OE VUYTEQLVO RE-
VTQO 1 QTTO UL NAMXLOUEVT] KUQLAL. ZTTV TQMT TEQILTTWON TO QOVYO0 AVTO
TOQOUITEUTIEL OE EQTIXY dLdBeon eved otV devTeen walhov oe mévhog. Me
™V fondera Tov xoVOVIXOU CUIPEALOUEVOU RATTOLOG OITO TO OO LOG TTOM-
TLOWO ELVOL XAVOS VO, EQUNVEVEL TO GUUBOAO £TOL WOTE VO, XOUTOVOEL TO UVU-
1oL 0€ OAES TOV TLG OLOLOTAOELS TOV. AMAGL %Ol 1] TTQOOWITLXY| EUTTELQLOL RAOE
ATOUOV JLOUOQPVEL TNV X101 EVOS CUUPBOLOV. OTaY OXEPTOUOL YLOL UNTQO-
TITA O OTOYAOUOS L0V YLOL TO €V AOY® 0VUPOAO eTNEedLeToL Ao TIG OLrES
LLOU EUTTELQLES UE TNV UNTEQX OV KO TS OLXES WOV EUTTELQIES DG UNTEQQ.

To ovuforo houtdv TaQovoLdtel ToAAd onuactoloyxd emimeda: Eva. Te-
YVIHO VONUOL POOLOUEVO OF VAL 0TTO TOUS RMALKES TTOV oiorovue 0t AeELrAL.
"Eva 0e0teQ0 £mimedo meQLAauPAverL To EQUNVEVTIHO VOO TTOU €EQLQTATOL
Babvtata amd To moltiownd cupugpeatouevo. Kal éva toito emimedo mov
BaoiCetor oty mpoowmxy Proyoapic Twv atoumy. Ta tolo oNUacLoAoYIHd.
ETUTED O TTQOOPEQOVV TTOAAES dUVATES XONOTG VLot ®AOe ovuforo. Emouévwg
Ta oVuPoha dev expALouv T000 0TUOEQES ONUAOLES, ®alL DEV TAL YONOLLOTTOL-
ovpe amAd oty B¢om amod ATl Ao (dtopoeTind Ba NTav dyonota), olkd
uog divouv v duvatotita va xataoxevdtovue onuaoies (Geertz, 2003: »eq.
1). Eivou egyadeio pue ta omoia TAGOovue vONUATa YLo. TV ETROLVOVIOL,
OGS TEQLITOV 1) ONUALLCL OTAL YEQLOL TOV TEMTOU UALONTY] TOV RATUOREVALEL
o ToTeida 0QIoTWYV 1), ®OT™ AALOVG, TATOUDTES AOLOTOVS. AVAAOYA UE TOV
YONOTI HOL TOL TOMTIOUKA, CUUPQALOUEVH TTOXIAMOUY %L OL UETOUOQPDOELG
TOU %0 OUUPOAOV 1AL ETOUEVIG ROL OL EVVOLES TTOV ETUKOLVOVOUVTOL.

Two EIUAOTE ETOYOL VAL ETTLOTYEYPOVUE OTNV CLQYLXT] LWOIG EVVOLOL, OTNV ROi-
tavonon (1 av Oéhete oV amoxwdwmomoinon). H mpotmoOeon tng nato-
VONOMG €lval OTL TO UEAT MLOG TTANBUOILARNG OUAdaS YVmEILovv Oles TIg miL-
Bavég onuaoies mov amodidovToL LEGMH GUUPOAOD KoL AVAAOYO. LIE TOV GUVO-
WANTN %O TO CUIPEOLOUEVE EQUNVEVOUV TO OVUPBOAO OWOTA, dONAadN €TOL
MOTE VO NV ONUOVQYOVVTOL TTOREENYNOELS. AVTA TA UEAT) «xATOAAPOIVOUVS
UETOED TOUG TTOLO VOTU EXPQALETOL UE EVOL GUYRERQUUEVO OVUPOAO ETTELON
OLTTOXTNOOVE G€ KOV UABNOT TNV ETTLXOLVOVLOXT] XONOT) TOU. € ULOL XOLVOTH-
TOL TO GITOUO OTTOXOUEEL TNV ROLVWVIRY OEELOTITO, ONAOT] TV CWOTY| 110N
TOV OVLUPOAWY, (e GO AOYLOL OLPOUOLMVEL TOV TTOMTLOUO TOU, TOV 1101 €QUN-
VEUUEVO ®OOUO UECA 0TOV omolo YevviOnxe (Geertz, 2003).

O avOpmmog dev pobaiver AowTov UOVO T YEVIXY OVTLOTOLNON TOV U~
POLwV, 0VTO TOU AVOPEQUUE VIQITEQT G TOV TEXVIXO ) Moo ®dIWa. (TL
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€VVOEL TO TTEQRAMLOV TOV pe TNV AEEN «TTaTéEQG», TL ONUOLIVEL L CUYRERQL-
UEVT YELQOVOULLL, TTOLOL TQOTTOL Y CUQETLOUOV VITAQYOVV %.ATT.) AAAG nodaivel
MG WTOQEL VO XATAOREVALEL O (OLOG ONUAOIES Y ONOLUOTOLDVIAS AVTA TAL
ovpfola. Av 0 amodErTNg TQOEQYETAL OO TOV (010 TTOALTLIOUO OMNAad €xEL
HOLVOVIXOTTOLNOEL € KOLVO EVEUTEQO TOMTLOMWHLO TEQUBAALOV TOTE 1AL LOVO
TOTE ELVOL LXOVOG VO, EQUNVEVOEL TA. CUUPOAN £TOL MOTE VO. PTAVEL OTO (D10 TTE-
olrrov vonua tov exgdletl o moumos. OL egunveieg Aowtov OeV Eivol TUYOIES,
OVTIOETWG EIVOL ETTNQENCUEVES HOL TTEQLOQLOUEVES TTOAMTIOUWA.

g SLopoQPMVETAL OUMG 1) SUOLRACIO. RATOVONONS AVOQMITWV AT G-
&g KOUATOVQES: OL GUVOVTIOELS UE EEVOUS OLOXQIVOVTOL GUY VA OITO EAAEVY)
rotavonons. Kow avto oyt uovo emetdn widue ahAn yAmooao. Axouo xot otav
€youuE UAOEL TNV YAMOOO TOVG, 1] OUUTTEQLYPOQA TOUG UG (POLVETOL TTOMES (PO-
0£G TeQieQy™ 1 ®ow avduooty. To medPAnua eivor oL dev yvmitouvue Oles Tig
OLOPOQETIHES ONUALCLES TTOV OIVOUV AUTOL OL AVOQMITOL OTLG ETUROLVMVIOKRES
pGEeI Tovg. Ta ovufoAa UTTOQEL VoL elval xOLvA alhd 1) (e1om Tovg, dSnhad| o
ONUOLOLES TTOV (PTLALYVEL HOVELS UE OLUTAL, ELVOL TTOMTLOMUAT] KO OTTOTE TTQOTWITL-
%1 VITOBe0 (OTTOV £)0VUE UAMNOV TTEQLOQLOUEVES DUVOTOTNTES HATOVONONG).

Zv ovoia POLOROUOOTE UTQOOTA O€ €VOL ETLOTNUOAOY IO TTROPANua: Ei-
VoL QUVOTI| 1) XOTAVONON TNG XONONGS TV OVUPBOAWY ATTO ATOUN TTOV £XOVV
nowvviromowBel oe dAeg xovitoveg; H, yio va To movue mo awhd, wito-
QOVUE VO. ETLROLVOVIIOOVUE e emituyio wall tovg; [Tmg umwogovue var xoto-
hafaivouue Tov TOmo Tov oL AMAOL VONUOTOO0TOVV TOV XOOUO TOUS UECW
TV oUUPOA®Y;

To eomTNUO ELVOL, OF TEAXI] LVAAUOT), YLOL TO OV VTTAQYEL TQOTTOG QOO0
01)G OTO EQUNVEVTIXO ETTTTEDO TNS YN ONS TV ovuBorlwy Tovs. H amdvinon
0TO €QMTNUOL ELVOL VOL 1] ROAITEQO LAMAOV VOL. AoV TO TROPANUA Elval M
OLVOVIXOTTON 0T 0€ VOV OLOPOQETIXA EQUIVEVUEVO ROOUO, 1] MO0 UTTOQEL
V0L ELVOL 1) CUVELINTI TQOOOUOLWOT] TNG: AVTOG TTOV BEAEL VO «OTTACEL> TOV
1OORA TV OAAOV B0l TEETEL VO LOLQALOTEL YLOL UEYAAO Y QOVIXO SLAOTHUO
TV RAONUEQLVOTNTA TOUG, TTALQUTINQMVTIOS TV ETHOLVMVIOL TOUG ROl EWTAE-
NOVTAS OTOOLOKA TOV EQUTO TOV 0TO ®AONUEQLYO GVOTNUC OVTAALAYDV.
TToémer vo iuun Ol dSnAodn TV SLadLnooior *OLVWVIXOTTOINONS TWV UKQMV
TTOLOUDV, VO, LOBALVEL MOTOCO WG EVIIMROG CUVELONTA TV OWOTH XONOoN TOV
ovuPforwv og Toltiomxd Eévo megipaihov. Na arontd pe dilo Aoy v
EQUIVELTIXT] ETUXOLVWVLIOKT) OeELOTNTO.

H u€0000g mov poMg TTeQLEYQAA YVWOTI) (G CUUUETOY XY TTOQATNQON 0N
(participant observation) XQMOUWWOITOLELTOL 0TIV XOLVOVLXT] ETULOTIUN YLOL TNV KO-
TOvONoT EEVV TOMTLOUMV 1O ATTO TIG AEYES TOV TTEONYOUUEVOU CLLOVOL
(Mohvogont, 1912). H ido ué00d0g eppaviotnxe ta TEAEUTALN XQOVLOL ROl
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OTOV Y(MQO TNG OOVOUIOG WG action research ko TG expaOnong Eévav yhwo-
owv wg EOvoygagio g Emxovarviag. Ot otxovoures oyeoels emnadovon
OAO RO TTEQLOOOTEQO OE OLULTTOATIOWHES OYETELS, YEYOVOS TTOU OITTOLTEL LOLOU-
TEQY EVOULOONGLOL OTOV YELQLOUO TOU AAAOU EQUIVELTIROV ouoTHOTOC. OL TTO-
Mebvinég eToupieg exmTaudeovv ard ®ouQo ta VPMAORadu. oTeLEYM TOVS o€
ELOA CEULVAQLOL YLOL TLS POOKES 0QYES TNG LEOODOU TG CUUUETOYIXT) TTOQOL-
TNONONG. ZTOYOG ELVOL 1] TTOOETOLUALOLAL YL, TNV OEVTEQT] KOLVWVIXOTTOIN O
otV Eévn ywea (Mandl Saunders, 1997).

2t O¢ ddaoxrolia Twv EEVaV YAWGOMV 0TNY TOLTOfAdwo exmaidevon,
eaQUOTovTaL NON TEOTEYYIOELS, OTtwg ot Tov Thames Valley University oto
Aovdivo (Roberts, 1994). TTiotevouv TTOG 1) ETTUYNUEVY ETTLROLVWVIO LE EE-
VOUg &V UTTOQEL VAL PAOLOTEL LOVO O AQLOTES YVIOELS OTNY EEVN YAwOood, O\~
MG %O OTNY RO ROTOVONOT] TOV EEVOU OUUPOMKOV CUOTHUATOS TTOV ETTLTVY-
xavetow ue v EOvoyoagpio tg Emnowvwviag (Byram %.d., 1997:13). Ov omov-
O0OTEG CUUUETEYOVY, KT T OLAQXELDL TNG TTOLQOUOVIS TOUS OTHV OLVTIOTOLYY
WO, WG TOQATNONTES OTNV RAONUEQLVOTNTA KOl UEAETAVE OLTTO THV OXOTTLAL
TOV VIOTILOV TLG KOLVOVIXES KO TTOATIOUHRES OQAOTNOLOTNTES. ZUVTATCOUV
UeTA wa 0voyoapuxn éxbeon oty EEVN YAMOOO 1oL EUTAELOVTOL LIE OVTO
TOV TQOTO O€ Ui, OeVTEQT dtadiraoiat ®ovwviromoinons. Mabaivouv étot tnv
EEVN YAWOOO #UQIMG MG Y101 CUUPBOADV LXOVMV VO XATOOREVALOVV ONUdt-
OlEG OTO OUYHEXQUUEVO TOMTIOWHO TTEQRAMOV. ZUVELINTOTOLOVY TIG OLOITO-
MTIOMHES dLAPOEES ®au ovaoToYALovTaL T Ot Toug cuuseoupod (Roberts
%.d.,2001). Oho TROVTOOETELS YLOL TNV ROTOVONOT) TOU «AMOU».

AN now X mQIG TN LOXQOYOVLOL TOLPY| UE EEVOUS 1) PELELD ATTO OUTAL TTOU
ELTTOUE UEYOL TWQEO. YO TNV OLOTTOMTIOULXY] XOTOVON 0T ELVOL, KOTAL T YVOUN
1oV, onuaviky). Movo m ovvaiotnom tov yeyovotog g oL AAAot dev xonot-
UOTTOLOVV OTTAMG AL CUUPOACL, Yol TTOQAOELYIOL GANY YAMOOO, O EXPQOAL-
Covv ouvyva pe ta Lo OVUPOAA GYVWOTES YLOL LG OUALOLES OTTOTQETTEL OLTTO
Prootinés eounveles nou epoitet tg mageEnynoes (Hofstede Gert x.d.,2002).

To onuavtind Prua, (ZoL Ue oUTO TEAELDVM) YLOL THV OLOTTOMTLOWAT) ROTO-
VOO ELVAL VOL OLTTOQEVYEL RAVELS VOL TTQOOAPEL oY) TTEOBEDT 0TOV EEVO OTOV
OVWITEQLPEQETOL a.oVuPata, ONhadn otav whder Toh duvatd 1 oLyd, 1] OTav
LLOLG (POLIVETOUL OTTOUARQOG, ALYEVNG #.ATT. ME dAhaL AOYLOL 1) »OrTavON o) YivETOU EQpL-
%TH OTOV dEXOUAOTE OTL OL ONUALOLES TTOV PTLALYVOVTOL UE TO oVUPOAa dev
AVTAOUVTOL ATTACL ATtd TOV AOYIHO RO AANGL TTOAD TTEQLOCOTEQO OUITO TOV €Q-
UNVEVTIHO, Q0L TTOAMTIOUHXO RMOKA. AVTO ONUALVEL VO avaFaAAouie TV gQun-
Vel o T eNo1 EVOS GUUPOAOV UEYOL VO, YVIOQIOOUUE ROAUTEQX TIS TULOAVES
UETOUOQPMOELS TOV. AuTH) TNV gounvela Ogv Oa. ) foovue ovte ota AeEind ovTe
0€ MOTES 0TEQEOTUTMV OTTO TO ALadiXTVO, AMALA OVTE %O OF EQMTNUATOLOYLOL
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070V TO Ol VPELIE OEV UITOQEL VAL ELVOL AALO OITTO TO EQUIVEVTIXO OVOTNUO, TOV
(OO TOU EQEVVNTY], AAAGL TV ETTLTOTTLOL EQEVVAL UE CUUUETOYIXT] TTOQOLTYONOM).
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THEMISTOKLES GOGAS

CULTURAL CONTEXT, POSTMODERNISM AND INTERCULTURALISM

1. An Introductory Note

Language is the dominant (if not unique) means of communication. Even machines
communicate to each other through a system of signs and symbols, which could be
seen as language, irrespective of how ‘primitive’ or malfunctional this language might
be. In a sense, language itself, sets the limits of communication, as it enables verbal or
written communication among users of the same linguistic variety,' preventing at the
same time any sort of communication among users of different types of language. Ba-
sic feature that forms language variation, is the word. The fact that any language is
based upon symbols (i.e. words) leads to the next step.

What is laid beyond the symbols/words of a specific linguistic code is the cultural
context. Indeed, for the object "chair" there might not be the slightest ambivalence
whether it is called "chair" or "chaisse" (for the English and French speakers respec-
tively) as far as the object itself is concerned. Concrete objects are easily recognisable,
and their meaning remains intact if transferred from one language to the other.

The problem arises as far as abstract notions are concerned. For instance, how
identical it might be the concept of ‘loneliness’ for a north and a south European? Us-
ing Hofstaeter’s hypothesis? it is easy to convey the lexical meaning from one lan-
guage to the other, e.g. to find the equivalent word in a vocabulary. However, its senti-
mental or psychological context varies significantly.

The objective of this paper is to point out:

* the influence of culture upon language, and
* the social evolution that forces foreign language speakers to accommodate them-
selves in a continuously changing environment.

2. Culture

Culture consists of patterns, explicit and implicit, of and for behaviour, acquired and
transmitted by symbols, constituting the distinctive achievement of human groups, in-



cluding their embodiments and artifacts; the essential core of culture consists of tradition-
al (i.e. historically derived and selected) ideas and especially their attached values,”

The meaning of ‘traditionally transferred ideas’ includes the heritage as well as the
concept of a selective mechanism, filtering all elements, in order to enable the transfer
of only those that society accepts, approves and finally embodies into its collective
mentality.

It could be seen as the particular attitude, formed by an individual, which (attitude)
reflects the features and elements of the social settings. In another view, culture "refers
to the organization of experience shared by members of a community".* In that sense, it
is the concept of common experience that forms the base of culture, while any individ-
ual experience, falling outside the common corpus is abolished. Henceforth, it is not
the individual that contributes to the creation of culture, but it is the common values
and beliefs, even the common communication modes that set the limits of commonly
acceptable culture.

Consequently, not only tradition but also the eclectic function of culture acts to-
wards the formation of identity of the forthcoming generations.’

Yet, as far as national identity is concerned, culture is an important parametre of it
as the nation-state is defined by the cultural and political boundaries of a specific terri-
tory.® In this view, culture does not give merely the "stamp" of belonging to a commu-
nity, but it also creates the distinction between its members and the members of other
communities.

For the Italian thinker Antonio Gramsci, culture is the:

organization, discipline of one s inner self, a coming to terms with one s own personality,
it is the attainment of a higher awareness, with the aid of which one succeeds in under-
standing one’s own value, one’s own function in life, one’s own rights and obligations.”

And as Gramcsi remarks on the same text,? culture is not encyclopedic knowledge and
people are not "mere receptacles to be stuffed of empirical data" for it is harmful and it
serves the divisive idea about a lower and a supreme culture.’

On the same matter, Gramsci in his volume Past and Present, claims the impor-
tance of culture in the construction of social formation. Culture (ideas, values) institu-
tionalises political and social relations, irrespective of their social structure. In other
words, there is interaction between civilisation and society. He claims that for society a
mechanism of culture is necessary through which the previous generation transfers to
the next all experience of the past (of all generations of the past), giving thus to the
younger generation certain trends and patterns which might be physical or technical
and which are acquired by repetition.'

Williams, analysing Gramsci’s work claims that three levels of culture appear:
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¢ Ideal: the state or process of human perfection in terms of certain absolute and uni-
versally accepted ideas
¢ Documentary: the body of intellectual and imaginative production, in which hu-
man thought and experience are recorded and
* Social: the description of a certain way of life, which expresses certain meanings
and values not only in art and learning, but also in institutions and ordinary beha-
viour.!!
Excluding the first level of the universally accepted ideas/values, the other two levels
define the formation of specific attitudes and values of the individual or even his/here
worldview. Those two levels are composed by different constructional material, given
the fact that intellectual production and social coexistence are formed under different
terms. However, the common element appeared in both, is language,'? which not only
contributes to the formation of culture but moreover it designates the political and even
the territorial unification of an area inhabited by a specific group.'3
In that sense, language and culture are interconnected in multiple levels: language
is the causal fact of civilisation (henceforth: culture) and remains among the main
products of culture; it influences culture (as an expression means) and carries on its ve-
hicles (words) the cultural load. Moreover, as Anderson argues: "through language we
[...] reform the past, [ ...] and dream of the future".** To the same extent, in different
words, Geertz!® claims the intertwining of language and culture: "Our ability to speak
is of course inherited; our ability to speak English is cultural".

3. Postmodernity

What has been argued above is closely linked to modernity. Indeed, the nation-state
both as a concept and as a reality is ancestor and at the same time, product of moderni-
ty. Therefore, all ideas connected to that, as culture or language are to be treated
through the prism of modernity. The social evolution of the last decades drives soci-
eties towards postmodernity, a term which presents some difficulties in approaching,
unless it is contrasted to modernity.!® Beyond this, postmodernity and its cultural ex-
pression: postmodernism'” has four basic features:

a. Social, where social classes are no longer important, while the social structure is
fragmented and based upon interest groups (eg. Economical, educational, cultural,
gender etc.).

b. Cultural, where identity is a matter of individual choice rather than a traditional as-
cription.

c. Economic, where economy is based upon smaller companies, management tech-
niques, subcontracts and extreme specialisation.
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d. Political, where the privatisation of the public sector as well as the destruction of
the welfare state is the canon.'®

The above features cede postmodernism its chaotic and heterogeneous character. The

abolishment of the nation-state, the dominant culture, the traditional values and the na-

tional language caused a sort of universalism, where races and languages are mixed for

the benefit of economy.

The implications of this mixture upon culture are given in the following quotation:

»

"The postmodernisms have in fact been fascinated precisely by this whole ‘degraded
landscape of schlock and kitsch, of TV series and Readers’ Digest culture, of advertis-
ing and motels, of the late show and the grade B Hollywood film, of so-called paraliter-
ature with its airport paperback categories [ ...] the murder mystery and science-fiction

or fantasy novel....""°

Theoretically, there is no division of culture into low and high, but on that point we
may make the distinction between the dominant culture of a given society and a paral-
lel system of sub-cultures of the various social groups.?’

4. Multiculturalism

This kind of universalism or better, its globalising symptoms brought in contact a
number of cultures, met in areas unknown up to then. Not only in market or labour, but
also in administration, education or other social institutions, the polyphony of mixed
cultures appears. These are the obvious characteristics of a multicultural society plus
one more: the dimensions of communication. In order to clarify that, I will give an ex-
ample taken from the past.

When in the previous centuries intellectuals or scholars corresponded to each oth-
er, their communication revolved around topics concerning the exchange of ideas: po-
litical, philosophical, historical, etc.; topics that demanded a high degree in the use of
language. In this period, there have been recorded several cases where a second lan-
guage has been used.?! This type of correspondence complied to the conditions of the
era. Thus, authors had to be precise, accurate but mostly to use the appropriate word in
terms of its sentimental or psychological ‘gravity’. No space for errors was given, due
to the fact that explanations for ambivalent points would take one or even two months
before the procedure would be completed.

Nowadays, electronic correspondence minimised the time allocated for correc-
tions. Moreover, the use of telephone exterminated the written exchange of ideas. Yet,
the vast majority of the contents today deal with figures, statistical data, commercial
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orders, prescriptions and specifications on commodities, money transfer, properties
and so forth.

5. Conclusions

These parametres, define the dimensions of the use of a second language: specialisa-
tion in a narrow field, limited lexicon, no cultural context is necessary. Not of less im-
portance is the fact that English has become an international language. This has ceded
English the privilege of being a global communication means, therefore English peo-
ple are not obliged to learn foreign languages in order to communicate. But it had a
side effect: the gradual phonological or lexical degradation of the language itself. Tak-
ing into consideration that foreign speakers of English limit their knowledge in a nar-
row field (what is necessary for their professional activity) it is easy to conclude that
the possibilities of communication decline day after day.

To a lesser extent this may apply to every other language implicated in the financial
or entrepreneurial field. Language in that sense becomes a functional instrument and its
users operate more or less as a living SYSTRAN, whose accuracy varies significantly.

Can language operate as a communication means under these conditions? Certain-
ly not, for it is confounded to remain tied to the demands of rapid (but limited) transfer
of data and figures. It can be restored to its communicative level only if connected to
the cultural ideals and values. As it has been argued above, language and culture enjoy
links promoting each other. Any disruption of these links affects negatively both lan-
guage and culture, as it deprives them from being developed.

What needs to be done thence? Though the matter is multifarious and complex, a
rough solution is the abolishment of foreign language teaching in its current mechanistic
way. For instance the demand for formal qualifications of Foreign Languages in Greece
has led to the development of numerous private schools where emphasis is placed upon
the techniques through which the exams will be passed successfully, paying no (or min-
imum) attention to the actual linguistic skills. But language is much more than the repro-
duction of an exercise-solving mechanism. It is history, literature, music, oral or written
tradition and all those that form the ideal and documentary forms of culture.

I will end with a question, giving causation for further discussion: how feasible is
the above in the postmodernity era?
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ANTITONH XAMIOY

AIAOEMATIKES KAI AIAITIOAITISMIKES [IPOSEITISEILS STH AINAASKAAIA
TOY I'AAAIKOY T[1OAITIEMOY STHN TPITOBAOMIA EKIIAIAEYSH

Q3 ME©OAOAOTIKA EPTAAEIA THY AIA BIOY ENNATTEAMATIKHS
KATAPTIZHS KAI THY ENTAEHS STHN EYPQITAIKH ATOPA EPTASIAS

1OLOLTEQA ONUOVTLXOG 0T ONUEQLVY) TTOMUTTOALTIOULXT| RO TTOMYAWO-
oLy ROV, OTTOV OL UETAXLVIOELS TWV OLOPOQWY EBVOTOMTIOWL-
MV OUAOMV ELVOL EVTOVES ROL TO. OQLOL UETOED XQUTDV RO YAWOOWMY QEVOTA.
H evouévn Evpam, B£toviag wg ®0eLto 0Ttdyo TG THV OLXOVOULXY] OVAITTTUEN
ATTEVOVTL OTOV EVTOVO OleOVY] avTaymviouo, aoutel og xo0nueQuvy Théov -
oM aIto TOVG £QYULOUEVOUS TTOMTES TNG TNV LXOVOTNTA TTQOCAQUOYNG OE OUV-
OMreg molvmolTiomuxnng ovupioong ot ouvegyaoiag. ITo ovyxrexguuéva,
(Toaovong, 1996) 1 eVEWITOIXRY] EXTOLOEVTIXT TOMTLXY] ETULOLDHEL T1) OVYRQO-
TNON TG EVQMITOIXTG TAVTOTNTAS UECT OTTO TO OEPAOUO TNG TTOALTIOUHNG ETE-
QOTNTAGS KO TV RATOTOAEUNOT] TOV QATOLOUOV %Al THG EEVogofiag, TV TQo-
TOQAOXEVY TOV VEMV YLOL TNV ROAAVTEQN %Ol OTTQOCROTTY EVTAEY TOUS 0T
OTAOLOUA OLALUOQPOVUEVT EVIOLCL EVQMITOIXT] AYOQT EQYOLOLAG, TV OLAULOQAAL-
o1 Twv meotmofEoewv TG eLeVOEENG OLARIVIIONG RO EYRATACTAONG YLOL
emayyeMLaTivovg Aoyovs Twv Evgomainwv moltwv, TV meominon tg ov-
VEQYAOLAG ALPEVOS UETAED TV EXTOUIEVTIRMV LOQUUATMVY RO CLPETEQOV L€~
TAED TOV ETLYELQNOEMY KO TOV ETLOTNUOVIXMV %O ETTAYYEMLATIXOV OQYL-
VOOEWV, TNV EEAOQPAMOT EVOS VYPNAC EXTTAULOEVUEVOL %Ol EVTTQOTUQUOCTOU
OTLG VEES TEXVOLOYIXES EEEMEELG EQYOTIHOV dUVAULKOY, €V TELEL T OVVOEDY
TNG EXTTOUOEVONG UE TNV XOLVWVICL KO THV TTOQAYMYY). ZTO. TTAAULOLL OUTHG TNG
PLLOCOMILOLS %Ol TTOMTIXYG TTOV EVVOEL TNV KIVNTIXOTITOL, TOOO YO EXTTOUOEVTL-
2OUG 000 ROL YL, ETTAYYEAUOTIROVS AOYOUG, ELVAL YAQOXTNOLOTIXO OTL Og0TTi-
0OMxe 6TOV TOUED TOV EEVIV YAWOOMV £Vl ®OLVO EVQMITAIRO TTANIGLO OVOL-
(POQUG, TTQOXEWEVOL OL EVQMITALLOL TTOALTES VO, ALTTOXTOVV ROV, OLTTAMUALTA,
IOV TLOTOTTOLOVV TO YAWOOLO TOVG ETITEDO.
Ev 0yeL autov Tov vémv dedouévav, emfalletal emouévns 1 feltiwon
™G SUVATOTNTOG DLOTQOOMIUKNG ETUROLVIOVIAS TOV (POLTNTMV KO UEAAOVTL-

O POAOZ THE EENHZ TAQSZAT otV TOLTofA0ua exmaidevon eivor



ROV €QYACOUEVOIV UE EVQWITOULOVGS RO OYL LOVO OVVAIEAPOVS TOVG, TOOO OF
PUMKO 000 %O OE TUTTLXO ETTLTTEDO, HAOMS KO 1) ROAMEQYELD TG IRAVOTNTOG
HOTAVONONG RO TAQAYWYNG EEELOREVUEVOU £QYOV, TTQOPOQLXOV KL YOO
TTOV, 0TV EEVH YAMOOO RATA TV EVTOAET TOUG 0TIV EVICUOL EVQMITAIXY OlYO-
0041 £QYOLOLALG, AAAGL %O HOTA T1) OLAQRELX EVOS TQOYQAUUOTOS HATAQTIONG 1)
TEOXTIMNG doxnomng oto eEwtepnd. EEdAAOU M nakn yvwon g E€vig YAwo-
00G O€ ETALYYEMLOTIXO ETTITTEOO GUVELGPEQEL OTNV EVIUEQWOT] TOU EVOLAPEQO-
UEVOU OYETIXA UE TIS CUVOTHES nOolL UEBODOVG EQYAOIOG 08 AAAES X MDQES, EVVO-
el TNV avToALay1] ETOTNUOVIRMY ATTOPEWV KOl EVIOYVEL TO OEULTO OVTOYWVL-
OUO OO0V CLPOQA OTNV TTQOYUOTOTTO O OLAPOQMYV ETTALYYEMIOTIRMV OYEIWV
OTOL TTAOULOLOL OLARQOLTIXMY GUVEQYOLOLDV.

Y16 10 G TOV TOQAIOYMV TTOV UVOPEQOVTAL TAQOITAV® EQUIIVEVETOL 1|
avayroudTnTa vo ouvOedel To pabnua thg EEvg YAMOOWS, ROl EV TIQOXEWUEVX)
NG YOAAKNG, LLE TNV ROLVOVIXY] RO ETTOLYYEAULOTIXY TQAYUATIROTNTO. METO
oVVOEONG TOVG ATTOTELEL 1] OLOOOHOMA TOV TTOMTIOUOV, ®OOWDG TOGO 1 EXTTOU-
dgvon xow M dua flov ®kaTdETION 000 %Al 1 EVIAEN 0TV 0YOQd £0Y00LOG
mpovmodétovy amapaitnto (Tahavorovhou, 2004) SLOTOMTIOULXY] ETTLXOLVM-
VoL, LETAO00N TTOMTIOUHDV OTOLYEIDYV, OTACEMY, BEoUmV, OUUPOLDYV, AELDV,
ATTOXTNOT YVOOEWV, IXOAVOTNTOV, OEELOTNTOV %0l ILAUOQPMTT] AVTIAMPEWV.
Eivau yeyovog 0TL oL o0vBevTinég myes, elte TQOKELTOL Y0 YOOTTTO. REWEVAL, El-
TE YLOL EIXOVES, OUOVOTIRG €QEBIOUATO, OLAAOYOL, YELQOVOLIES, EXPQACELS TTQO-
OMITOV 1] axOUa o ovTolhoyn PrAeppdtomy, cvufdrlovv ot didaonaiio ue
TOAVETTTEDO TEOTO RO EUTAOVTICOUV TN Propatixi-Olegevvnirny uaonom,
EVOLOONTOTOLWVTOG TO POLTNTY| 08 TNTNUOTOL TTOV APOQOVV TIG OELES TNG %aL-
ONUEQLVOTNTOG, THG CUVEQYOOLAG, THG SLOPOQETIXOTITAS HOL TNG AVATTTUENG
Tov toMTouov. Elval eTouéving onuovtino, vo. diorTOEL ETTayYEMLATIXY
dLdotaon 1 ddaorolior TOV YOAMXOU TOMTIOUOU ROTA THV OLAQXELD TMV
AROONUATXMV OTTOVOWDV, UECOL ATTO OLUOEUATIXES KO OLOUTTOMTLOWHAES TTQOOEY-
ylogLs, oL omoieg divouv Eupaon otV exudOnom eEELOLEVUEVDV YVDOEDV %L
0Q0MOYIOG, KOOMG KL OF CUYHERQUIEVES TEYVIXES OVOTTTUENG OEELOTITMY TTOV
OTTOOKOTTOVV 0T PEATIOON THG OUVATOTHTOS TV QOLTTMY VAL XOTAQTILOVTOL
OLOEAMG OTOV TOUEN TOUG, VA, ETUOQPMBOUV 1] Vo e0yacBov oe dAleg eVO-
TIOAKES WOES 1O VO GUVEQYALOBOUV UE EVOMITOIOVS GUVOOEAPOVS TOVG.

AwaBgpotnn [poogyyion

H yevinoteon guhooogia g dabepatinng meooeyyiong (Ogogihiong, 2002)
OVVIOTOTOL OTNV EVIOLOL OLOOOXAALC OLOPOQETIXMV UAONUATWYV TOU TTQOYQOL-
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HOTog 0TToVdMV, ONAadY 0TNY AELOTOINOT VAXOU 0ITO OAOL TOL YVWOTIXA AVTL-
AEUEVO O€ GUVEQYALOLO. LE TOVS EXTAULOEVTIXOVS OV TV ELOXOTNTWYV UE
OTTWTEQO OROTO T OVVIEDT) EXTAUDEVONG Rl aryoQds eQyaoias. H duobeua-
) mpooéyyon (Kayxnd, 2002, E.E. 6., 6) amotehel wo dtadxaoio udbnong
%ol OQAONG 0TIV OTTOLAL OL (POLTNTEG CUUUETEYXOUV EVEQYT, LOOAUVOUV TTWS VO
uoBaivouv xow vor dLeyelpiovTon TV TANQOPOQIC, ATTAQALTITO OTOLYELO TTOV
guvoel ™) Ol flov uddnomn xow TV OUaAT) TEOCAEUOYY 0T OLoEXMG EEEMO-
OOUEVY] TEXVOAOYIO, OELOTTOLOVV dNULOVQYIXA TH) POVTOOLO TOUGS, TALQVOUY
TQWTOPOVALES, OYEIALOVV, VAOTOLOUV %o CUVEQYALOVTOL Ue OUVOIENPOUG
TOUG OLALPOQETIRNG EOVIROTNTOGC.

Ag dOUUE TTLO CUYRERQULEVA EVOL TTAQUOELYUA OLOOEUOTINYS TTQOOEYYLONG
0Ta TAUOLA TNG ALOOOHRAMOS TOV YOUAMXOU TOMTLOUOU 0TIV TOLTORAOULOL €%~
moidevon:

O gourtntég Tov Z eEaunvou tov Tunpatos Eqaguoyov Zévov Fhwoomv
oth Awoixnon xow 1o Eumogro pe dtouxntiun xoatetfuvon, oty dtdaoraiio.
Tov pabnuartog Xwea xow Tahhxdg TToMTioudg Hrogovy vo. EQYNOTOUY 0T
Oguotint evotnra «Eumogués ouvolhayés néoa oty Evpwmaing xowvotn-
Ta» 0 OLVVOOLAOUO U TO podnuoTa Tov eEaunvou tovg, Aledvég Eumoglo
row Epurtogurnd Aixano. TTgoxerton yio €vor vmeQhgpa, evou ®at VEMKTO TOv
EMUITOETEL TNV TOVTOYQOVY] VAOTTOINON ToQenpeQmy vrobeudtwv. H emeEep-
Yoot TOU Oa »oATTTEL OAES TIG OLOAKRTINES DQES TOV EEAUIVOU OTO Uadnuo
tov TaAhnot TToMTIoOUOV, UEGO OTTO ALTOULRES RO OUALOYIXES EQYALOIES TWV
POLTNTMY %L TNV ®0O0OTYNON TOU AOAGROVIA, TQOXEWEVOD VO, ETTAVOOVV
TUYOV OTTOQIES %Ol TTQOPANUOTO TTOV TTQOXVITTOVV KATA TNV EQEVVAL, EVX TA.
uadnudta tov Aebvoug Eurogiov xat tov Epnmroginot Awaiov 0a dtabé-
OOVV TO £VO. TETAQTO TOU ERO0UAOLALOV dOAXTIHOV YOVOU Tovs. O TEOPAN-
UOTLOUOG OYETIXA UE TV ETTLOYY TOV OEUOITOG TTQOYILOTOTTOLELTAL CLTTO HOLVOU
a6 Tov exmtondevTind Tov Tahhxot TToMTIouo ®oL TwV QoLTNTMV, 08 OU-
VEQYAOLO. e TOUG OLOAOROVTES %ol TV OO GAA®V pobnudtov Aaufdvovtag
VIOYT TV Nhrial, TO emiTESO YAWOTOUAOELOS, TIG AVAYRES ROL TO EVOLOL(E-
QOVTO TOV (POLTNTMV ROLL OTOYXEVOVIAS OTNV OTOXTION TV ALITOQALTNTMV
YVOOEMY ROL OTNV OVATTVEYN TOV emBuunT@v deElottmv. O dddonmv die-
YELQEL TO EVOLALPEQOV TMV (POLTNTMV YLO. TIG EUTTOQIXES OCVVOALOYES OE EVQW-
TR0 ETLTTEDO HO KOMMEQYEL THV AVTOALOYT ATTOYEWY Ol TQOBANUOTL-
OUMV. ZT1] CTUEQLVT] EVQMITCLXTY) ROLVOTNTAL, OTTOV OMOEVA %ol TANOAIVOUY OL
aAvTOAMayES 0yodmY OVAUETO 0T OLAPOQA RQATI-UENY, OL UEALOVTLXOL €Q-
YO.LOUEVOL OTOV TOUED CLUTO OPEINOVYV VOL ELVOL EVILEQOL YL TO YAWOOLXKO, ETTL-
HOLVOVLAKO, HOVWVIRO, VOULLO ROL OLXOVOULKO TTAULOLO TTOU OLETTEL OUTEG TLG
OVVOALOYES LECW TNG AUPAVVONG TWV OTEQEOTUTIMV, THG ATTODOYNS TNG OLoL-
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(POQETIHOTNTOG KO TOV OELAOUOV TWV EVQMTAIXMY OEoUmV, TG OeTinng ah-
MAemidoaong xat Tov auolfaiov eBvinol CUUPEQOVTIOS WG AVAYROLES
TEOUTOOE0ELS YLt TNV AVATTTUEN TNG IROVOTNTAS OL0L BLOV KATAQTIONG %O YLOL
THV opahn €vTagr] Toug OTHY aryoQd QYo

Ztoy0L

Emiong tifevtor oL 0toyoL TG SLofeuatinic mQooEYYLoNS OL OTTOLoL ELVaL:

(Kayxd, 2001, E.E.@., 5)

1. Ivwataxoi: Ou portnTég EEOILELDVOVTOL UE OLOPOQETIXG CUOTIHUOTA. EUTTO-
QMY CUVOALOYMV, EUTAOVTICOUV TLG YVIOOELS TOUG ROL YEVOVTOL TTLO EVE-
Mntol og OAVEG CUVEQYOLOLES.

2. Awadixaotixol: AvamTiooouY ®OUTIXT oxEYN LESA At TN oUY%ELoT dLd-
(POQETLRMV OLKOVOULKMY CUCTNUATWV, ELTOQLRMV UVTOAAAYDV, CUUP®-
VIOV, ETLOLVOVIOXMV TTQOOEYYIOEWV, OLOPNULOTIXMY ROUTOVUDV, KO-
MEQYOUV TNV XAVOTNTO OLOTTOATLOWANG ETROLYOVIOS %ot labaivouy vo
VIOOETOVV OTQATNYIRES CUTYETLONG TOV YAAMAROV EUTOQLRMV OQWV, EX-
(POUATEWV, XELQOVOULDYV, YEVIXA TOU AEXTIXOU KOl (1] RWOLKA. ETULHOLVIVIOLS
(L€ TO UNTOLXO.

3. A&waxoi: Oue@yalouevol 0To XMEO OUTO JLOUOQPOVOUY OLOITOALTLOWAXY
ouveldN o, ONradn pabaivouy va ®aTavoouy ®oL Vo, ATT0dEYOVTAL TOV
«AMOV», TH) VOOTQOTTLOL, TOUG UNYOVIOUOUG ®OL TLG AAANAEEAQTIOELS TTOV
OLETTOVY TG YOAMAKES EUTOQIES OYETELS CUUPMVOL LE T EOVIRA YEMYQOUPL-
%A, ROLVVIXG, VOULROL, OLKOVOULXAL, TTOATIRA %Ol SLORNTIXG OEQOUEVAL,
oA now TG dLeBVELS OVVAAAALYES, OVTMGS MOTE VO TTQOCAQUOCTOVV EVHRO-
Lo og E€vo oMTiomuno £d0gog.

Ztnv emouevn gd.on rabogifovron oL dtadiraoies 0Qydvmong xo eldaQ-
YLOLG %O TTQOYQOUUOTICOVTAL OL OQAOTNOLOTHTES Avd OUAdES TV 4-5 orty)-
TV, AVALOYO. (e TOVG AEOVES OLEQEVVNONG TOV BEuOTOg ®aw 00AONS TOVG.
Katd v mpdodo tov egyactwv BEPauc evOgyeTal vo. GUUBOUV RATOLES TQO-
TTOTIOWOELS OLVAL(POQLXAL UE TOL TTEDLOL TG EQEVVOLG.

Apaotnototntes

O 0Qao0TNELOTNTES UTTOQOVV Va. elval Towkideg Omwg: (Matoayyovgog, 2002,
E.EG®.7)

ALEQEVYNTIXES OL OTTOIEG OTOYEVOUV OTHV OVAITTUEN THG EQEVVNTIXNG, UE-
0000AOYIRNG RO KOLTIXNG HOVOTNTOS UECW TNG OVOLTNOTNG, ROTAYQOPNG,
aodeATImOoNG ®o eTEEEQYATLAS TTANQOPOQLARMDYV TTNYMV %ol OEQOUEVOV.
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(uerétn yoluxng Pupioyoacpiog oe PiphoOnxes 1) ayoed BMwv o Bifito-
TTWAELL, PLYTEOROOOETES, TUITOG KO LOTIOOEMOES TOV ALdIXTUOV).

O yvwotixés HQA0TNOLOTNTES OVATTTUGOOVY TOOO T1] YQOUITTI| RO TTQOPO-
QLX) XOATAVON 01 THG YADOOOS OG0 KOL TV LXOVOTITOL YQOTTTNG %Ol TTQOQPOQL-
NG EX(pAONG.

O xowvwvixég dQUOTNOLOTNTES, OIS OL EMOREWELS OE YDQOVS EVOLALPE-
QOVTOG, 1] AVO.ORATNON YVOOEMYV YO TO CUYREXQUUIEVO XMDQO, 1] ALATVITWOT
EQWTNUATWY TQOG OLEQEVVNOT, 1] XATAYQ 0PN SLOLPOQWV TAQOTNONCEWY,
HAAMEQYOVV TNV EXPQAOTIXY TEMTOPOVAL oL CUUPAILOVY 0TV OVTOVOUN-
O AL TV XOLVOVIXOTITO TWV (POLTNTAOV.

O\ emxovwviaxés 0Q00TNOLOTNTES £XOVV OTOYO TNV ROMMEQYELD TNG ETTL-
HOLVOVLARNG RO YAWOOWXNG OEELOTITAG ROl T1) CUVOLOONUATINY £X¢PQAOY OE
war avBevTiny meQlotaon (OLUAEXTIRES AVTLITOQUOEOEIS-0TQOYYVAT TOAmEL,
OVVTOUES ELONYTOELS, CUVEVTEVEELS).

Télog, oL ovvhetixés HQaOTNOLOTNTES, ONAadN 1) VAOTTOINON TWV (projects)
0Y€dLMV EQYOOLOS OITOOROTTOVY UEGO. OO TV EEAYMYY] CUUTTEQUOUATWY, T
¥ONON VEWV TEXVOROYLDV ROL TNV EQPAQUOYT] YVOOEMY %L OEELOTNTWY OTNV
OVARAAVYT) KO OVAOELEN TOV IXOVOTITMY TWV POLTITMV.

‘Eoyo Ouadwv

Ag dovpe dumg to £0Y0 nABE ouddag XWOLOTA.

Oudda A: Avohoufaver T ouAAOYT YOAMXDV OQWV KL EXPQATEWY UE
TNV EMVIXY UETAPQOLOT] TOVG, TTOV YONOLUOTOLOVVTOL OTIS OLAPOQES EUITTOQL-
%EC OUVOLLOLYES OE ROTAOTHUATO, TOAUTECES, ETLYELONOELS, ®.AITT. ATTOCOPNVi-
CeL TG EmMUEQOVS ONUALOLES TOUG O OLEVHQELVICEL TOV TEOTTO TNG YO1|0NS TOUG
OTNV ROTAMNAY TEQLOTOON).

Oudda B: Alegeuvad ®volwg og EMNVIRES oL YOAMRES LOTLOOEALOES TOV
Ao dnThov, aMAG nOL AAAES EVQMTTAIXES OTIG OTTOLES 1) YVMOT] TWV YOUAMKDV
ETUTQETEL TNV TTQOOP0LON), TOV TQOTO OLOPIUONG OLOLPOQMY TTEOTOVTWY, divo-
VTOG £UPALOT 0TOVG OQOUS OUVAAAOYNG RO OTT) OLAAEXTIXT) OYECT] OLYOQGS %O
Citnong (sites TQATEC MV, EXOOTIRMV OIXMYV, ETLYELQNOEMV).

Oudda I': Mehetd tovg Oeouovg Tov JLETOVY TIG OUVOMAYES, T.X. T AEL-
TOVQEYLO TOV EAMANVIROU ®aL TOV YolroU Eumogueot Empeintmolov og ov-
YXOLON %O UE TO VITOAOLTO EVQMITAIRA, TOV TEOTO EMLEQONG TOUG OTNV 0QYd-
VWO TOV ETUYENOEMV, 0T OLUPIUOT KOL TO VOWKRO TTACIOLO TTOV OETTEL TG
OLAPOEES GUVOANOLYES TWV TTOMTWV.

Oudoda A: Tlaigver ovvevtevEelg amd Talovg emaryyeluoties Tov ovyxre-
QUUEVOL DOV, OTTMG TOV AtevOuvty) g e0vinng yahhxng todmelag B.N.P.
otnv Abnva 1) Tov Talxzov Ivotitottov, alhd %ot 0t0 PEM) TOU TEOTMITL-
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%OV, TTQOXELUEVOU VO TTALQOTQNOEL TOV ETOYYELLATIXO TQOTO OREYNS KL
0QAONG TOUG, LOLOULTEQX TNV ROUATOVQO KO T VOOTQOTTLOL TTOU CLVTALVOXATAL
OTIG CUVOALAYES TTOU TTEAYUATOTTOLOVV (alAnAoyQaupia, OYETELS LEQOQYIOG
UECOL OTNV ETUYELQNON).

Ouada E: Zto mhoiole Tov TEOYQAUUATOS ®vitirotntag " Leonardo da
Vinci" mogoaxolovBov Ta pabnuote Tov avtioToov EEaUNvou e avTi-
OTOLYNG OYOANG 0T AVOV Y0l 4 unveg, OAAG TAQAUAANAC OQYOVVOUY ETILOHE-
PELG 08 MUIRES AYOQES, HOTAOTNUOTAL, ETTLYELQNOELS, TQATECES YL VO GUAAE-
Eouv otouyeio yia Ty naOnuegv) Con tov TAAAOV, TG EUTOQIRES TQOTUN-
O€LG TOVG, TLG OLAPOQES RAUTAVOAMTINES CUIITTEQUPOQES TOUGS, OVALOYOL UE TIG
TIEQLOTAOELS KOL VL0, VO. TTOQOTNQENCOVY TOV TQOTO 0QYAVMONG, OLOIXYONG RO
AELTOVQYLOG TNG YOAMANG OLYOQAC.

MeTd T0 TEQUS TWV OLEQEVVNTIXMV, ETUXOLVDVIAKMV 0L XOVOVIXMV OQ0.-
OTNQLOTHTWYV, OL (POLTNTES emeEeQydCovtal ta dedouéva tov cuvELEEQY elte
OTOUXA E[TE OUALOLKA KAl ATOPAGLEOVV Y10 TOV TQOTO TUQOVGI00NG TOV
amoteheoudTmv Tovs. IIpog To T€hog Tou eEauvou 1 xdbe opddo TaUQOVOLA-
CeL TO £0Y0 TG, ALpoV avaADoeL T LEB0OO TEOTEYYIONG TOV BEUOTOG TTOV UL
00¢tnoe. Eivau onuovtint] Tooo 1 autoaEloAdynon 000 ®oL 1 eTeQoaElohdyn-
on, OMhadn 1w ouddo. AELOAOYEL TO £QY0 TNG AAMNG, AAAG %O O AOATHWY
10 €070 TV ouddwv. Emtiong o A0 pottntg UWIT0QEL VO TOQOVOLATEL TOUG
TEOOCWITLHOVS TOV TTQOPANUATLIOUOVE, TLG OVOROMES TOV OVTIUETOILOE OTLG
OLAPOQES PAOELS VAOTTONONG TOV OYEDIOV ROL TIS TQOOMIUKES TOV CTQOTYL-
%nEG OLEQEVVNONG TOV BEUOITOG.

Qoéleteg

O w@éleleg aVTMV TOV TOWIA®V dQAoTNOLOTNTWYV glvon tolhamAés, (Taha-
vortovhou, 2001) o6mtws 1 PEATinom TG ETHOLVOVIOG UETOED TV (POLTNTMV, 1
OVATTTUEY OYECEMV ECWTEQIRNG KOl EEWTEQING OUVEQYAOLOS TG OUAONG, KO-
Omg now emaryyeMLoTnn g GAANAEYYUTG, 1) LGOQQOTNUEVY AVATTTUET TTQOCWTTL-
HOTNTOG RO 1) ATORTNON WOLUATHTOS ROL GUTOTETOLONONG OYETLIRA UE TNV
OVTLUETMILON VEMV CUVOETWV RATAOTAGEWV ROL TQOPANUATMV, 1] AVATTTUEY
EQEVVITLXOV TTVEVUAITOG, 1] OTTOTEAEOUATIXOTITA TG UAONONG, 1| AvATTuEn
IXOVOTITWV TTAQOVOLOONG ®OL VITOOTNOLENG TOV OLTTOTEAECUATWOV TG EQYOL-
0l0g 0TO TAAOLO dNULOVQYIOS VYLDV ROLVOVIXMDV OYECEMV ROL AVTOAAAYNG
amopewv. Emtiong, uéoa amod t€tolov eid0vg dlabeUaTIRES TQOOEYYIOELS TG
OL00.onaALOG, EVOOQQUVETAL 1] CUUUETOYY TWV LOONTMV UE ELORES OVAYHES
%OL 1) 0ELOTTOINOT TWV EUTELQLMVY XOL TOV PLOUATOV TOV EEVOV LaONTOV.
Emumhéov, 1 10101 TV VEOV TEXVOLOYLUDV UECA OTTO T1) (POVNTIXY, YADOOUXY
Ol LOQPOTUVTOKTIXY] TTOLXIALD TOV OTTTIXOOKOVOTIXMY TTHYWDV EVVOEL TNV
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eEaropmevuévn expudOnon g YAMooogs, amaaitnTo podlo Yo T S fiov
AATAQTLON, OALG KO TNV ALPOUOLOT] APOOVIV TTOMTIXOROVWVIXWDV KOL OL-
KOVOULRMDV OTOLYELDV THG ®AOE XMOEAS, TEOUTODEDY Y0 ALOQUOVIXT| CUVEQYL-
olo TV eQYAlOUEVOV 08 TTOAYAWOOIKO %O TTOAVTTOATIOWKO TEQURAAAOV.

Awaoltiopnr) ITgooéyyion

H dia0epotinn mooogyylon elval avougLopnTTo ToeuTto)Qovo ®ow LOTTOMTL-
o, (Kayxd, 2002, E.E.O., 7) epocov Tifetal g 0TOY0G THG OO0oRAUMOS 1)
AVATTTUET 0TOOLOKG OLALTTOALTLOURNG ETULHOLVOVIGLXTS IXAVOTTOG, 1) XOLTOL-
VONOT AEXTIRMV %Ol PN XOOIRWV ETUROLVOVIAG TTOU ®aB0QILovTal amo dia-
(POQOTTOLNUEVES ROLVIVIREG CUUITTEQLPOQES, AAAGL %O 1) ROAMEQYELDL BETLRMV
OTAOEWV OITTOOOYNG KOL OVALYVMDQLONS TWV OLOPOQETIXMYV (POLTITMV KO EQYOL-
Copevav artd Toug ynyevels, »a0mg ®oL 1) EVICYVOT THG GUTOEXTIUNONG TOUG
YLOL TV LOLOETEQY TTOMTLOTIXY TOVG TavTOTNTO. TTio oUyRERQUUEVA, 1] OLOTTOM-
TLOWHY] ETUXOVAVICL EEVOL PLoL GUVOETY SLodtnaoic: Tou SLETETOL OITO OTACELS
OVUITEQLPOQES, o OEELOTNTES PAOLOUEVES OF HDOLRES TTOV OETEL 1) DLALPOQETL-
®nOTTA 08 %A0E ToMTIoWHKO TTEQPAALOV. Tia va amontnoel naveig eveMEia
TQOOLQUOYTS OF TETOLES ROTAOTAOELS TQETEL VAL PaoiLETON OTLS 0QYES THG Ok~
AnhogxTiunong, Tov oefaoUo TV ATOUXMOV AEWDV XKoL THG EOVIXNG TOUTOTY-
TAG, TNG ROLVOVIXOTTOINONG, TG CUANOYLROTNTOG, THG XOLVWVIXNGS EVOUVNG,
™G OMNAOEUTLOTOOVVNG %Ol THG AAANAOOITOd0YTC. Ze OUTHY TNV XATEVOUV-
on oupParier 1) StomoMTIoWAY) SLOAOHAAC TOV YUAMKOD TOMTIOUOV.

Ac avapepBole o€ Evo TAQAOELYUOL AULYOVS OLTTOALTIOULXNG TTQOTEYYLONG:
OL oLTNTES TOU TUNUOTOS THE VOULXNG OYOANG Tov E eEaunvou nmogouv va.
aoyolnBouv, ota mhaiowe g OLdaoHAALOS TOU LaBNUATog TS Yohxg YAMOo-
00G, UE TN OUYRQOTNOT (paxéAmY goyaoiag (portfolio) ue potoyoopies, doboa,
NUEQOAOYLOL, CUVEVTEVEELS Ol OUTOPLOYQOPIES TTOV CLPOQOVV OTO TWPQOVLOTIHD
OVOTNUA %O OTLG OVVOTRES daflmong TV xpaTovuevwy ot Todhio. H avdhv-
01 TNG YOMRNG TTQAYUOTIXOTNTAS OTTOTELEL BALOT) YLOL VOL TTQOYMETITOVV OL (POL-
TNTEG 08 OUYHQIOELS HO ULE AAAOL EVQMTTOIXA #QATN %O VO EVoLoBNToTTot00oUV
0TV £VVOLXL TNG TTOMTIOUIXYG ETEQOTNTOS KO TOV LAPOQETIXOV. OL dQOOTNQLO-
TNTES OV B0l AVOTTVEOLY Elvou (DLOV TUITOV € TIG TTQOTYOUUEVES TTOU CLVOUPEQ-
Onrary ot SLBEUATINT TTQOGEYYLO), UE T1) OLA(pOQC OTL EV VITAQYEL GUVEQYOLOLO,
Ue T AAAQL YVvoOoTInG avixeipeva. H emhoyn tov BEuatog eivon oyetiut Ue 1o
CVTIXEIUEVO OTTOUOMV YWQIG VOL ETUOLDHETOL 1] OTORTION EEELOLEVUEVV YVD-
OEMV, O 1) ROTOVONOT) TNG OLPOQETIRNG TTOMTIOUXNG ETEQOTNTOG.

Eivow houtdv avayraio va uehetn0el eig fabog to mohtiotxnd vrdpabdoo
7OV OLETTEL OLAPOQES HATAOTAUOELS ETUXOLVWVIOS KO OLALOQOUOTICEL ONUAVTIZO
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QOAO 0TIV 0QYAV(OT TWV DECUMV KO OTIS OYETELS AVAUEDTT, OTA GTOUA, TOOO
o€ YM0OOI®O eminedo 600 rou o€ eminmedo ovumeQLpoods. [ magdderyua, Ta
AOYLeL TTOV AVTOAAAOOEL £Vag O YOQOS e TOV TTELATH TOV 1] 0 dtevBuvtig
TOV QUAAKRMV UE EVAY PUAAKA ELVOL OTEVO OQLOOETNUEVEL OITTO TNV LEQULYYLXT|
0Y£0M 7OV TEOUTOOETEL 1) 0QYAVWON TOV YOAMHKOU VOUROU ROl GWPQOVIOTL-
%oV oVOTNUOTOS. TTQOKELTAL VIOl EVOL TTOMTLOTIXO HMOLKOL ETUHOLVWOVIAS TTOU
XONOLOTTOLELTOL OTNV TTEAET aTtd TOVG oUVeEQYALOUEVOUS TG 1dLag EOVIKTS
TEOEAEVONG 1Ol OEMQEITOL WG TTQOPAVIG KOL OEOOUEVOS Y WIS VO YQELATETOL
nagoa Wiaiteen eENynom. Tio xdmoov mov dev elvor yohxng eBvivdtntag 1
ROTAVON 0N WO TETOLOG ETTOLYYEMLOTIXIG CUVOULMOG XIVOUVEVEL VOL UTV ELVOL
OAOXANQMUEVT), OV OEV EEQEL VAL THV EQUNVEPEL GE OUVAQTNON UE TNV TTOALTL-
OTLXY) VOOTQOTTLOL TTOV TNV vtootneitel (Mangiante, Parpette, 2004).

H pehét tov audevTivmv mmymv Tov YeAMxoU ToMTIopHoU EEOLXELWVEL TOUG
POLTNTES UE TN YAWOOLXY] KOL TTOALTIOUXY] OLOPOQETIRATITAL TOU «Alhou» divo-
VTOG £UPOLOT 0TIV EEVH ®OUATOVQA, 0T 10N, 0TA €010, OTLS CUVNBELES, OTLS
TTQOXATOMELS, OTLS AELES, OTLG CUUTTEQLPOQES, KOOMS KO 0TS OUOLOTNTES KO
TG LOPOQRES OTHV ROONUEQLVY) KOU KOWVOVIXY] LT TOV TTOAMTMV, OVTWE MOTE VO
OLPOULOLDVOUV EVHONCL YVMDOELS KOL TIQOKTIXES ROTA. TN OLat LoV ®ATAQTION TOVG,
VaL £X0LV TN dUVOTOTNTO TROOPOONG 08 EEVOYAwOoEeS T yES eEELOREVUEVNG EVI)-
UEQOTG AL ETTUOQPWONG AOY® THG INUOTIROTNTOG TNG YOUAMANG YADOOWS, OtA-
\aL o VoL evioyBoUv Opold 0TIV EVICILOL EVQMTTCIXY) 0LYOQC. EQYOLOLOGC.

Emntihoyog

Ev notonAeidl, 1000 1 dlabeportin] 000 xal 1) SLOTTOMTIOWHKY) TTQOOEYYLON TNG
OOAOHOMOS TOV YOUAAMKOU TOMTIOUOV, ATTOTEAEL ALVAUPLOPITITY OVOryROLO-
T 0T daorahio TG YOAMUNS WG EEVIG YAMOOOS 0TV TOITORAOULoL ex-
TOUOEVON), EPOCOV TTROOPEQEL T VVATOTNTO OTOVG EVOLAPEQOUEVOUS (POLTH-
TEC %O UEAAOVTIHOUG EQYALOUEVOUG VO, OUTOXTHCOVYV TIG OITALQOLTYTES EEELOL-
UEVUEVES YVIOELS RO KUQILMG TIS OTTOQAITNTES EELOTNTES, OTTWS TNG LAVOTH-
Tag eEatouneupevng nadnong o do Blov roTAQTIONG 08 EEVO TOAVTOMTL-
owro TEQLPAALOV, XODME RO TNG LROAVOTHTOG CUVEQYOOLOS ®OL OETLRNG
OAMMAETIOQOOTS UE EVEMTAULOVG CUVAIELPOVG AT TNV VAOTTOLNTT] SLOpO-
QWY SLUAQATIRMV ETTOLYYEMLOTIXDV OYEDIWV.
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KAREN Kow YIP CHENG

EFL IN TERTIARY EDUCATION: A MALAYSIAN EXPERIENCE

Faculty of Languages and Linguistics, University of Malaya in Malaysia is
the focus of this paper. This degree in languages and linguistics offers a choice
of nine language majors, among them English, Arabic, French and Japanese.
This paper will give a comprehensive overview of the undergraduate course
which includes components of languages and linguistics inclusive of a course in two
way translation and a choice to minor in IT.

' I | HE UNDERGRADUATE PROGRAM in languages and linguistics offered in the

The Study

This paper looks at the Undergraduate program in languages and linguistics offered in
the University of Malaya in Malaysia. This degree in languages and linguistics offers a
choice of nine language majors listed below:

e English
¢ Chinese
e Tamil

e Arabic

¢ French

* Spanish
e Japanese
e Jtalian

¢ German

Hence an undergraduate who registers for this program can choose to major in any
one of the nine languages listed above. The choice of the major will determine the de-
gree awarded at the end of the three years study or the equivalent of six semesters. For
example, if a student majored in Spanish the degree awarded will be:

Degree in Languages and Linguistics (Spanish)

This paper sets out to provide:

* anoverview of the program
» areview of the problems faced by students



* astudy of the problems faced by the instructors
* aview from the perspective of the management, that is, the deputy dean and coordi-
nator of the undergraduate program

This paper will provide valuable insights into foreign language teaching in Malaysia
where English is a second language. Further this study will explore the very real tension
that exists between the needs of globalized economy for a multilingual work force, and
the declining number of applications for language studies among undergraduates
around the world. The United Kingdom Nuffield Languages Inquiry Report, 2004
points out that "We are fortunate to speak a global language, but, in a smart and compet-
itive world, exclusive reliance upon English leaves the UK vulnerable and dependent
on the linguistic competence and the goodwill of others".

Introduction

The Faculty of Languages and Linguistics started its Undergraduate program in
1998/99 with an intake of 145 students. Since then the intake has remained fairly con-
stant, that is, around 120 students per intake. This figure is fixed by the management of
the University of Malaya in line with the status of the University as a research Universi-
ty. This figure also takes into account the policies predetermined by the Ministry of Ed-
ucation (MOE), Malaysia. Thus far the intake numbers for Science and Technology stu-
dents have exceeded those for Arts and Social Science in view of the fact that the former
graduates are in greater demand to fulfil the needs of the job market.

The Course Components

The Degree in Languages and Linguistics is a program that is made up of a total of 103
credits. The courses are divided into three major components as shown below:

Course component Content Credit hours
University courses:
A. Compulsory courses TITAS paper 1 2
TITAS paper 2 2
Information Skills 1
Co Curriculum 2
Writing the Research Paper 3
B. Elective Courses (external) 8
Faculty Core Courses Compulsory Faculty Courses 18
Compulsory Department Courses 52
Elective Courses (internal) 18
Total 103
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The minimum period stipulated for the completion of the Degree is 6 semesters and the
maximum period is 10 semesters.

The Employment Outlook

The biggest problem faced by any graduate at the exit point is that of finding
relevant employment. It is difficult to get a job with a language degree hence most
undergraduates make a beeline for courses in IT, business and accounting. The only
jobs for linguists are teaching and translating, while this is to a certain extent true
many of the undergraduates from the Faculty of Languages and Linguistics are
employed in the mass media and mass communication industry. Another relatively
large group is employed in the sales and marketing line. This is in line also with the
jobs that UK graduates are doing:

Business services 26.9%
Manufacturing 12.7%
Wholesale/Retail Sales 11.6%
Health/Community/Soc. Services 11.1%
Banking/Finance 10.4%
Transport/Communication 9.4%
Public Administration 5.9%
Education 5.3%

(Source: www.llas.ac.uk/700reasons )
Jobs that FLL graduates are doing:

Teaching 37%
Editorial 7%
Executive 7%
Clerical 4%
Sales and promotion 4%
Administrative 3%

(Source: Faculty of Languages and Linguistics Tracer Study 2004/2005)

The Faculty of Languages and Linguistics carries out a tracer study of its graduates
to get feedback on the status of employment. In fact, the 2004 tracer study was made
more comprehensive and tracked not just employment but also relevance of courses
and language needs to market requirements. At this point in time, Malaysia is faced
with a major problem of unemployed graduates. The government is trying to over-
come this by offering training opportunities to fresh graduates to make them more em-
ployable. A daily tabloid in Malaysia, The Star reports, ‘Lack of ‘soft skills” hindering
grads from getting jobs’ (The Star, 2 April, 2005). It is stated that graduates are unem-
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ployed because they lack skills in communication, public relations and interactive
skills to complement their academic qualifications.

Also in line with this policy to produce high quality graduates is the creation of the
Malaysian Qualifications Framework (MQF). With this framework in place all public
and private universities will be rated. These ratings will determine the quality of edu-
cation but more than that it will allow for students to transfer from one institution and
program to another. Right now this is not easily done as most institutions do not have a
standard system of credit point allocation per subject. With the MQF in place, the vi-
sion of life-long learning will be made possible. The system works by determining the
number of credits necessary for the conferment of a diploma versus a degree or a cer-
tificate. Hence a student who already has a diploma can pursue further credits to obtain
a degree. Alternatively a graduate can choose to pursue a fixed number of credits and
obtain a diploma in a completely different area. For example, the MOE has allowed
law, business etc. graduates to pursue a one year diploma in teaching after which they
join the teaching work force.

The Malaysian government recognises the need to teach foreign languages to the
students to make them competitive in this globalized era. In line with this vision, the
MOE has started offering foreign languages in residential schools. Residential
schools in Malaysia are for high-flying students who are nurtured to join Universities
both local and abroad to pursue Degrees in Science etc. There is also a program where
in-service teachers and pre-service teachers are prepared to teach the four foreign lan-
guages (FL) identified by the MOE, that is, French, German, Japanese and Spanish to
day schools. Already in place is the French language program where a group of 20
teachers are doing a twinning program. They will spend two years in a Teachers’
Training College in Malaysia and a final year in France to gain the immersion re-
quired to teach the FL. Talks are also in place to carry out twinning with local Univer-
sities (UM has been approached) where the first two years will be spent in language
immersion in the Teachers’ Training College and a final year abroad.

Problems Faced by the Students

While gaining employment is not a problem for the Degree in Languages and Linguis-
tics undergraduate, getting employment that is relevant to their Degree is. The Faculty
tracer study shows that around 80% of our graduates are employed within 5 months of
graduation. The study shows that graduates can expect to attend up to 5 interviews and
gain employment between 1-5 months after graduation. The study also shows that the
2004 graduates are employed in both the government and private sectors. They hold
jobs ranging from teaching to editing, proof-reading, clerical and sales and promotion.
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In analysing the scenario it can be said that the program relevance to employment is
implicit rather than explicit. This is especially true for the FL major graduates who
have in the tracer study noted that they do not find their program relevant to their job.
For example, courses in linguistics as semantics and phonetics cannot be directly relat-
ed to job function. However, a high level of proficiency and an understanding of how a
language works will be very relevant to an editor or a teacher. One of the challenges in
this program thus will be to make the relevance explicit to the students. It is a fact after
all that Languages, by virtue of their direct contribution to economic competitiveness,
intercultural tolerance and social cohesion, should have the status of a key skill along-
side literacy, numeracy and ICT.

The obstacle faced by the students in this program is proficiency in the language
they are majoring in. Review of the program has shown that even students who are ma-
joring in a second language of the country, that is, the English Language are facing
problems of proficiency in the language. Too many of our young undergraduates who
go on to study languages at the university lack the basic knowledge of grammar essen-
tial to a further meaningful study of the subject. To circumvent this problem an inter-
view clause was added to the intake requirements in 2004. The requirements for entry
into this program are given below:

STPM (equivalent of A levels) or equivalent with a minimum qualification of a
grade ‘C’ in the General Paper and two other subjects. Candidates who wish to major
in English and Foreign Languages need a ‘Pass’ in English at SPM level (equivalent to
O levels). Candidates for Arabic, Tamil and Chinese language need at least a grade C
in the subject they choose to major in at STPM level (equivalent to A levels).

If the English Language majors lack proficiency in their language of major, the
problem is compounded for the FL majors. The obstacle is that the FL majors are weak
in English, most enter with a ‘Pass’ in the English Language and the tracer study shows
that there is a correlation, nevertheless a weak one, between English Language score
and overall ability to cope with a FL. Greater than is the problem when these students
are required to take compulsory department courses which are linguistic based as
shown below:

Phonetics and Phonology
Morphology

Syntax

Discourse

Two way translation
Varieties of Language
Language and Literature

The language of instruction for these courses will correspond to the major so Spanish
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majors will take the courses above in Spanish etc. One understands the frustration of
having to cope with phonetics and phonology when one still lacks proficiency in the
language, what more having to cope with literature when one is still not in control of
the syntax and vocabulary of the language concerned.

Problems Faced by the Instructors

On the part of the instructors, high failure rates in the linguistic components are dis-
heartening. Further instructors in the FL majors tend to question the relevance of
teaching literature and translation when language proficiency is still a problem. On top
of that some students lack the motivation to excel in the FL. The reason for this may be
at the intake level whereby only a ‘Pass’ in the English Language is stipulated as an en-
try requirement. Faced with a falling number of applicants for the FL major, the Facul-
ty does not really have the luxury of selecting the best students for the FL courses.

If the undergraduates appear to face insurmountable problems, the picture painted
by the instructors is not that rosy either. Earlier it was pointed out that students not on-
ly lacked proficiency in the FL but also in the SL in Malaysia which is the English Lan-
guage. Given the fact that a majority of the FL instructors are foreign and native speak-
ers of the FL, the inability of the students and instructors to communicate in English is
a problem. The students are more comfortable and proficient in the National language
of Malaysia, that is, Bahasa Melayu (Malay language). In view of the fact that these
students have gone through the school system in the Malay language as the language
of instruction for almost 12 years this comes as no surprise. It was only in 2003 that the
MOE changed the policy and Mathematics and Science was taught in the English Lan-
guage. ‘“The Government felt the language was the most commonly used in the devel-
opment of ICT and most publications on the subjects were in the language’ (The Star, 4
April 2005).

Policies versus Needs

The problems that are faced by students and instructors in the undergraduate program
are ones that are dictated to a certain extent by policies. The first and most binding is
the curriculum itself which dictates all the courses within the program. The questions
asked by instructors and students alike: Why study linguistics when proficiency in the
FL and SL is still lacking? Why bother with literature when one’s command of the lan-
guage is too weak to appreciate the nuances of the language? The curriculum is the rea-
son why, it dictates the fact that all 9 language majors follow the same course compo-
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nents. This has to be as all students graduate with a Degree in Languages and Linguis-
tics and major in one language. Hence for those who major in Chinese, Tamil, Arabic
and English coping with the linguistic components is not as difficult. Students who
qualify to major in these four languages have been exposed to the languages from pri-
mary/elementary school. For example, English Language is a second language in
Malaysia and students take English as a subject as of primary one till Form five in the
Secondary level. At Form Six level some can choose to continue with English Litera-
ture. Further all Malaysian students are required to sit for the Malaysian University
English Test (MUET) at Form Five level. The MUET gives each participant a band
which defines their level of proficiency in the language.

The problem of falling numbers of students enrolled in FL studies is one that is
global. The Independent Newspaper, United Kingdom on 14 March 2002 has the
headlines © Why languages are going the way of the dinosaur’ which points out that ap-
plications for modern language degrees are already in decline in universities, further
plans to make languages optional after 14 could be the death of teaching French, Ger-
man and Spanish. It points out that the study of languages has been declining through-
out the United Kingdom. Likewise The Star dated 26 September 2004 reports that
while 31% of the participants who responded to a nation wide survey titled ‘Campus
Poll 2004: What’s Hot, What’s Cool’ chose Medicine as the most popular program of
choice, only 0,3% chose Language Studies/Education as the program of choice.

The Faculty of Languages and Linguistics does not face a problem of lack of num-
bers of applicants. Rather the problem is a policy that dictates that all nine majors
should have an almost equal number of students. Hence what happens inadvertently is
that students do not get the major of their choice but have to settle with their second or
third choice of major. This then leads to the problem of lack of motivation and perhaps
a less than positive attitude towards the major they have been landed with. By far the
most popular language majors are Chinese, Tamil, Arabic and English. This is fol-
lowed by the FL majors in Japanese, French and Spanish. To date the least popular FL
is the German language.

To overcome the problem above the faculty has as of the 2004 intake instituted an
additional intake clause whereby all candidates must be successful in an interview held
at the Faculty level. It is at this interview that the instructors get an opportunity to
gauge the attitude, motivation and aptitude of a potential candidate.

It was earlier highlighted that the proficiency level of students was also a problem
and hence the 2005 intake will see the entry of Science students into the Degree of
Languages and Linguistics. Prior to 2005 only Arts stream students were allowed entry
into this Degree program, a policy dictated by the University of Malaya. The rationale
for admitting the Science stream students into the Languages and Linguistics program
is based on the fact that Science students were found to have better English Language
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scores and are overall better performers in the STPM examination. In Malaysia, stu-
dents are streamed into the Science and Arts streams at Form Four level based on a na-
tional examination taken at Form Three level, that is, the PMR examination. The better
performers are usually placed in the Science stream while the average performers are
placed in the Arts stream. The Science students pursue subjects as Additional Mathe-
matics, Physics, and Chemistry and also sit for an additional English Language paper,
that is, the English for Mathematics and Science paper. The Arts students cover sub-
jects as General Mathematics, General Science, and History etc.

The Dilemma

There is then the tension between the needs of globalized economy for a multilingual
work force, and the declining number of applications for language studies among un-
dergraduates around the world. While the Malaysian government recognises the need
of a multilingual workforce and have instituted the following policies:

* teaching of mathematics and science in English (2003)

* Starting English Language instruction as of Year one in National Type Schools
where the medium of instruction is Tamil or Mandarin (2002). Prior to this English
Language instruction began as of Year 3

» Teaching of FL, in particular, French, Spanish, German and Japanese in Residen-
tial schools

* Teaching of FL in day schools. ‘...several non-residential premier schools intro-
duced French Language classes beginning last month’ (The Sun, 2-3 April, 2005)

* Training a cohort of in-service teachers and pre-service teachers of FL. This training
begun last year for the French and Japanese language and will begin for German this
year (twinning program with University of Malaya) and will continue till 2010.

Nevertheless the tension remains between what is needed and what is wanted. The
experience in the Faculty of Languages and Linguistics is that of unwilling students
who lack the motivation to excel. Of course there will always be the small minority of
high-flyers but it is the negative attitude of the majority that drives the instructors to de-
spair! On the part of the administrator of the course, frustration is not lacking! The in-
structor’s demand that linguistics, literature and translation components be done away
with and ‘scream’ when the administrative powers deny this plea. The fact is that the
Degree is one of languages and linguistics and hence there is no way the linguistic
component can be removed. Further there is the need for the administrative powers to
determine that all nine majors are run in line with the curriculum that is set and further
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that all nine majors are equal in content and level. For all who are planning a new pro-
gram it may be wise to take note of these administrative dilemmas.

A Win-Win Solution

Perhaps the Malaysian MOE has started moving in the right direction by introducing
foreign languages in day schools. The Observer states “...if language teaching is started
early enough, pupils can start being taught other subjects in their second language
rather than their native tongue. At secondary school languages should therefore not on-
ly be taught as such but used to teach another subject, such as geography or history...’

(The Observer, 8 July 2001). This move should be further strengthened by dictating
that foreign language education continues at tertiary institutions. To ‘triangulate’ the
move the MOE should ensure a certain level of English Language proficiency among
all Malaysian students. This may perhaps call for a policy that mandates a pass in the
English Language at form five level. Awareness of the importance of multilingualism
in a globalized world does not end with awareness. Rather it begins with awareness and
what follows is a perhaps rather ‘painful’ move towards achieving this vision.

On the part of the Faculty, policies pertaining to entry requirements should be tight-
ened especially for FL candidates. A mere ‘pass’ in the English Language is not suffi-
cient as there is a correlation between proficiency in the second language and ability to
cope with a FL. A curriculum review that allows for more credit hours to be spent on
mastering the language of major should be instituted. Further all candidates should
continue to receive instruction to enhance mastery of the SL, that is, English Lan-
guage. Earlier it was noted that the relevance of linguistic components of the course to
employment was more implicit than explicit to students. Hence a move should be
made to make explicit the relevance of the course to employment. There is also a need
to foster a love for the FL and its literature and culture beyond just passing the exami-
nation and gaining employment. Given the restrictions of funding this may be difficult
but nevertheless a move to include a period of enrichment in the country where the FL
is a native language can be arranged. For example, a German major student can spend
six to nine months in Germany where he/she can be totally immersed in the language,
culture, literature and way of life of the native speaker.

In the move to make the FL graduate more marketable, students can choose to do a
double major or a major/minor degree, for example:

* A major in English Language with a minor in Mass communication
* A major in Business with a minor in German

To further enhance the marketability of the graduate, an industrial training component
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can be included within the program. This will ensure that the students obtain hands on
training of job skills.

Conclusion

Proficiency and fluency in English or any one language is no longer sufficient for one
to be competitive in a global market. Language as a tool of communication contributes
to ones economic competitiveness. Up till now, awareness of this fact is lacking and
students in school still sing the same song:

What do you want to be when you grow up?
[ want to be a doctor/lawyer/engineer/It consultant/businessman...

After all the only jobs available to linguists are those of teaching and translating. It
is hence imperative to make explicit the relevance of a good command not only of
English but of foreign languages to employability. In a world that is increasingly glob-
al and competitive a graduate cannot survive with only academic knowledge. Soft
skills as communicative skills are imperative; all the knowledge in the world is useless
if one is unable to ‘talk about’ and deliver that knowledge via a language that is com-
prehensible to the client.

This paper has highlighted the problems faced by the undergraduates and the in-
structors in an undergraduate course in Languages and Linguistics. Hence for those
planning a similar program the strengths and weaknesses that are inherent in the Facul-
ty of Languages and Linguistics course should be taken note of. There is the need to
perhaps to build a different curriculum for a SL major versus a FL major. Policies dic-
tating intake requirements should also balance the need for quality students versus
number of students. The decision between quantity and quality is not an easy one to
make because the number of applicants for language programs is always less than the
targeted number. Hence this leads to the very real need of making the program eco-
nomically viable. Further there is the need to justify the number of instructors on a pro-
gram — if the number of students continue to fall there is the very real but painful need
to downsize!

This paper has sought to offer possible solutions to the problem posed in this study
and it is hoped that in the future, language studies will be one that is in demand. All
findings point to the fact that there is light at the end of the tunnel. In the interim, the
choice of a major in a professional degree with a minor in language studies is one that
has proven to be workable in other universities in Malaysia. The fact that 80% of the
undergraduates of the Faculty of Languages and Linguistics are employed within 5
months of graduation is proofitself. As one may say the proof of the pie is in the eating.
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ANAZTAZIA KAPPA

TTAPOYZIASH KAI AEIOAOTHEH THE AEITOYPTIAS TOY K.Z. .. A.
1oy TEI HIIEIPOY

tov TEI Hrteigou. Ztnv ophic pov 0ol xAvew memta o’ Oho pLo. oUVTo-

un apovoioon tov KET.P.A o Oo iuhnow yio to. toofAnuota o
AVTIUETMOTTIOOUE OTO. 4 QOVLAL TNG AELTOVQYIOG TOU ®aOMS KoL TS TQWTOPOL-
Meg o avaldfoue Yio TV AVIETMOITLON TOUG.

Téhog 00 #AV™ (o CVVTOUY 0VOLPOQT OTO UETQA TTOV Dot TEETEL VaL An-
pBovv £toL wote 10 K.ET.®.A vo amoteléoel Evo Suvord *OUUdTL TG ®OL-
votnrtog tov TEL

To K.EI'.®.A 19000nxe 10 2001 pe to vouo 2916, xou AettovQyet mg exmton-
deUTIXT) LOVADO ETULTTEOOV TUNUATOG, £xovTag [eviur Zuvéhevon, Zuufovlo
%o AteuOuven). Méyot 1ote 1 ddaonaiio twv Zévarv IAwoomv Tov arorher-
OTLRA 0QUOALOTNTAL TOV %AOE TUNUOTOS EEYMOLOTAL.

O oromog g dmuoveyiag Tov Kévrgov eivar 1 xalum Tmv extoudevt-
ROV AVOYROV TOV TUNUATWV 000V 0poead TG EEves YAMOOES, avaloyo Ue TV
ELOLOTITAL TOVG.

OL omovdés ovviotavtan oe: Oeswenuxy Awdaorolia, Egyaotnouaxég
Aornoelg naw Aoxnoels Ipdgeig »abwg xou oe @oovtiotnolond Mabnuoto.

To povipo E.IT. tov Kévigov amoteleiton oo 5 Kabnyntés E@aouoymv
/uéln EAIIT ex twv omoiwv ot téooeols etvon Kabnymtég AyyhMrawv now o €vag
Kabnymmg dvowmng Aywynge. To mQoulobio Tooommmind aveéQyeton xA0g x0Ovo
TEQIITOV OTOL GALQAVTO. (LTOUE, RO OL YAMOOTES TTOU AdAoROVTAL Eivon 1) Ayyhxy,
1 Itohnr), n Teouavixn zow 1 Todhwnr). BéBawa xdOe xoovo, haupavovtog v’
OYPLV TG OVALYRES TMOV TUNUATWOV, TIQOXNQUOCOUUE XAl TNV IOATHOAO AAADV,
AyoTeQo opuhovpevwy, EEvav YAwoomv 0mwg 1 AMBovixt}, 1) Tomovinr, n Ivon
nou 1 Tovprinn ahhd duoTuymg deV VITAQEYOVV ®UONYNTES Ue Ta A TdAAN L
TTQOCOVTAL TTOV VO, WTTOQECOVV VAL TTROOANPOOVV Yiat T dtdaoraAiat TV YAwo-
OMV QUTOV, UE AITTOTELEOUA OL YAMOOES VoL U1 SOAOROVTOL.

B0 avapeQdm TMQEO 08 UEQIXA OITO TAL TTLO ONUAVTLXA TTQOPANUATO TTOV
OVTLUETOITLOOUE ®ATA TV OLAQXEL TNG AetTouYiog Tov Kévtgov.

B PIZKOMAI EAQ ME THN IAIOTHTA MOY wg AtevBuvtoio tov K.ET.D.A.



IL.

IIL.

Iv.

To TEAOTO %O 7O CNUAVTIXO TEOPANUO NTAY 1) ENAEVPY VITOdOUWYV. Z0p-
Vixd, dNULOVEYNONRE EVa ®OUVOVQLO TUUOL TTOV OO ETTQETE VO AeL-
TOUQYNOEL XWEIS OUMS VO VTTGQYEL O TTOQOUKQOS TQOYQUUUOTIONOG.
Eenviiooe AOLTTOV T1) AELTOUQYia (oG YWOIS YOOULOTELDL RO YQOUULTEL-
ox1] VTOOTHELEN. ATO TOV deVTEQO XQOVO %ol UETA Ba uTogovoaue Vo
TOVUE OTL AELTOUQYOUUE UE OQYOVOUEVY] YOOUUOTELDL ROL OTOLXELDON
unyovoydvwon. Iag’ dha outd oL EMAENPELS ELvo 0XOUY TTOA) ONUOLVTL-
%€ OO0V 0vapoQd. og abovoeg didaorahiag xau egyaotnoiwv HY amo-
rhelotvd Yoo 10 Kévrgo »abmg xon 08 vAroTeVIX VITodour 0w
PWTOTUITHA U OVYUOLTCL

"Eva 9e0TeQo oAU TTOU OVTUETOITIOOUE 1TJTOV 1] UEIWOT TOV QMY
Sdaorahog Tmv EEVOV YAOOOmV OTO VEN TEOYQAUUATO. 0TTOVdMmYV. O
TOMIOVOO, VO TTm OTL OL EEVES YADOOES, OROUT ®OUL TOL AYYARE, HUQLOAEXTL-
%A EXLOYONHAY 0TTO TOL TUHUOLTOL, VITAQYOUV O TUNUOTOL OTTMS TO TUNUOL
AvBorouiag M to tunua IxBuoxouiag, dmov 1 ddaonahion g AyyMxrng
OEV VITAQYEL KOV OTO TTQOYQUUUOL OTTOVIWV %ot OLOGOHETOL OE PQOVTLOTY-
QL0 ETTLTTEO (G TEOAQETIHO UAONUAL.

To yeyovog outo elye g OUVETELD £va. GANO £VTOVO TTEOPANUO TTOV TTEE-
TTEL VO AVTUETWITIOOVLE, QUTO TOV VrteQolxd xaunhov emmédou yhwo-
OOUAOELOG TV POLTITMV ®VEIWG otV Ayylxn IAmooa. Eagvind oL got-
TNTES NTAV VITOYXQEMUEVOL VOL TTOQAROAOVOTICOVY TO Uabnuo g Ayyit-
x1Ng Ogoloylag, XwElg TO TUNUA VO TTQOTMEQEL TTEOQETIXA UAONUOTOL
AvyyhMrmv. Avto eiye oav AmOTEAEOUO VA U] UTTOQOVY OL (POLTNTES VA
OVTOTTOXQLOOUY ETAQUMG OTIS OVAYHES TOU UAONUOTOS, TOAYUC TTOU
TEOXAAOVGE OITOYONTEVOT %o TTANB0G TEOoPANudTwy o aTtov dddono-
VIO XOL OTOVG (POLTNTES.

"Eva dALO onuovtird TOPANUOL TTOV TTQETEL VO AVTIUETMITIOOVUE ELVOL 1)
duorolio emrovoviag Aoyw g dLaomoeds Twv tunuatoy tov TEI
Hmeigov. H €dpa tov K.ET.®.A eivow otnv AQTa, ivor Oumg vrevfuvo
yio T dLdaoRaA0 TV EEVOV YAMOOWV 08 OMOL TAL TUUATOL. AUTO EXEL
OOV QITOTELEOUAL UEYAAO (POQTO EQYOOLOS RAL XQOVOPOQES AAOLAOLES.
IdwaiteQa, OTav oL wEOUIoOLOL AONYNTES TOQALTOVVTAL EAQVIXG 0T Ué-
o1 Tov eEGuNVoU Yo va, petaxtvnfov oty mewtofdOua 1) ot dguTe-
00PdaBwo exstaidevom ®ol Oa TEETEL VO XUAVITTTOVTOL TO KEVA, TO GUVTO-
UOTEQO.

Extdg 0umg 0o To TQOPANUA TG ATtO0TAONG, OHETES JUOROMES EYOVUE
2O OTY) OUVEQYOLOLOL LLOLG UE TOL TUNUOLTEL TTOV WAANOV BAETTOVY TV eXudOn-
oM TV EEVOV YAWOOoWMV oaty #ATL TTOU €€l OguTEQEVOVOO. onuaoiol. To mo-
PAnua edm evromiletan 0To OTL 0TA TEQLOCATEQX TUNUOTOL OEV VITAQYEL LULOL
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VL

Covn xevi) amd padnuaTa £T0L MOTE OL POLTNTES VO. WTOQECOUV OTO -
OTNUO. OUTO VO 0QYOVIOOUV UE KAITTOLOL OYETIXY] CLVEOT TO. (PQOVTLOTHQLO!-
%4 pobnuato ong Eéveg yhwooes. 'Etol, evod UmdQyEL AQXETA Peydlo
EVOLOPEQOV OUTTO TNV TTAEVQA TWV (POLTITMV VO, TOQAXOAOVONoOUY HoO1-
LoTaL, GVTO TEMHA %aBloTATOL AOUVOTO YIOTE TO TQOYQUUUATO TWV TUN-
udtwv Eextvdve osto TG 8 TO TEMIL KoL TEAELMVOUV OTIS 8 TO PEddv.
'‘Ocov apod TV EMenn avoluTinol TEOYRAUUATOS ddaoxaliog Ba
WITOQOVCX VoL TTW OTL VITAQYEL PEPOLA TO TEOYQOUUO OTTOVOMYV VLo #AOE
TUNUCL, TO OTTOL0 UG KOTA T YVOU LOU ELVOL TTOM) YEVIXO %O TTOAD
a6010T0. To TEOPANUOL CVTO YIVETOW AROUT| TTLO EVTOVO OITO TO YEYOVOG
OTL TG TTEQLOOOTEQES (POQES TQOTAAUPAVOUUE VEOUS ROONYNTES UE OLOHE-
T UEV TTQOOOVTA AAAGL YWEIG TV EUTTELQIOL TTOV OTTOLTELTAL YioL T OLdaL-
oxahio g ogohoyiog. H dmoym pog eivon 0tL 0o €mpeme yia ®dfe tunuo
VO, VTTAQYEL EVOL CUYXREXQUUEVO syllabus £TOL MOTE xa oL VEOL xaONYNTES VaL
unv Eextvouv oo to Undev.

O avapeEdm THQEO 0TS TEMTOPOVMES TTOV AVOAAPOUE CUTA TA XOOVLAL YLOL
V0L OVTLUETMITIOOVIE TOL TTQOPANUATO TTOU OVEPEQOQ. TTLO TTQLV.

L

II.

IIL.

Iv.

Baotrog 0t030G Mo NTay amd TV 0y VO £XOUV OL (OLTNTES TNV duVaL-
TOTNTA VO, SLOOYTOVV TEQLOCOTEQES YAWOTES, KOl OYL LOVO TNV Ayylnt),
OV NTAV RVOLOE 0TO TEOYQUUU TV TEQLOCOTEQMV TUNUATWY. ATTO
TOV TTQMTO HIOAAS XEOVOG Aettovyiag tov Kévtgou mooogpégaye nabn-
uota Itahnng, Tadluwmng xow Tepuovirng YADooog o emtimedo aQydouwv
2O TTQOYWQNUEVWV.

'‘Ocov apoed TV Ayylxn YADMOCO 0QYOVMOUE XL 0TV AQTA AL 0T
Iodvviva padnuato eldxd yio evixes o€ tla entimeda, »afmg emiong
rat poOnuato emmaedwv B2, T'l, naw I'2. 'Etot, divetan ) duvatotta
OTOVG (POLTNTES UG OTO VO TTEQVOUV UEQOG O€ OOEG Tig eEeTdoelg emtbv-
uouv omwg to Koatixo IMotomomnxno FwocoudOelog, oL eEeToels Tmv
IMoavemotuoy Michigan xow Cambridge, TOEFL, #.Az.

Emiong amo v exouevn x00via €X0VUe CUUTEQLAGPEL %Ol TO LAONuUOL
™5 EMnviang wg Eévng TAOOoaGS, ELOIKA YLl TOUS (POLTTES TTOV ETTLORE-
sitovrol to TET ota mhaiowa tou TTpoypdupatog Zmxpdtnec-Erasmus.
Mo dAAn tewtofovhia wov avolafoue ftay M ouppetoyn xow o TTgo-
vodupato ETIEAEK, og to0TyoL Twv dAAOV TUNUATOV YL VO (WITOQE-
OOUlE £TOL VO MIooupE TO TROPANUO Ths EMenpng eEomhopov. ‘Otav oL
TQOTACELS UOLG EQPTACAV OTO YTOUQYELO OVTE KAV AELOAOYNONHOV Rl
ammoxrleloOnuray eviehmg amd Ty OAn dadiraoio.
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B0 TELEUDOM OVOPEQOUEVT] OTO UETQA TTOV ROTA TNV GITOYT] LOG TTQETEL VO
M]cpeovv et TT]V avapadwon tov KET.O.A.

IL.

IIL

Iv.

. IMowta ar’ 0la, Oa meémel va doBei 1) 61)\/0(101:7]10( %OL OTO UEAT) TOV
K.ET. va eEehyBovv, wa drodieaoio o’ Ty omoia oL xafnyntég Eévng
YAOo0g EEQLQOVVTOL CUUPMVO UE TO VOO Tov 2001 7TEQL OVTATOTOIN-
ong. Oa moémer de now 1oL uéAN EAIIT vor GUUHETEXOVV HOL VO OTTOXTIIOOVY
eumelpla ot drayeigromn €oywv EITEAEK nol ALV tooyouudtmy
OVAAOYOL IUE TO YVWOTIXO AVTIXEUEVO KOL TO EQEVVITIXO TOUG VIO afQo.
Oa mémeL M dtoinnomn Tov TET va mpofel dueoo othv meooinym novi-
OV EXTTOULIEVTIROV TTQOOMITIXOV KOl GAAWYV ELOKOTNTWYV £TOL MOTE OAES
oL YAwooeg wov dddorovtar 0to K.ET.D.A. va exooommTouvTaL oo
EVOLV LOVIULO EXTTOLOEVTIXG TTOV Bal UTTOQEL VO oVVTOVICEL TNV ddaonahio
TOVG UE TOV RAAVTEQO TQOTO.

Oa meémel emiong va magoywenfovv dueca oto K.EI'. ntiguanég eyra-
TA0TAOELS ®OL 0fovoeg ddaoxraliag, Oov xat Bo dpoporoynoovue v
1dguom Probnxng Eevoyhmaoou Biiiov, TV AettovQyio eQY00TNQLOV
H/Y ®abwg »ow v dnuovgyia povddag avtovouns uehétng (self study
unit). TTpdxertan Yo po povdado. 1 ooio Bol TomTEVETOL OF XAONUEQLVY)
BAomn oo Evay EXTOUOEVTIRG KO OTTOU OL POLTNTES OaL Exovv T duvaTo-
TNTO Vo OOVAEVOUV LOVOL TOUG %L (e T FONOEL0 VITOLOYLOTMV Lot TNV
EXUAON 0T TG YADOOUS TTOV TOUG EVOLOPEQEL.

‘Ocov agod TV ddaoxarion g Ayyhxnng Ogohloyiag Oo moémel emi-
O1G WLt oudd0L EQYOLTIAG VO AVOLAPEL T ONULOVQYIC OVOAUTIXOV TTQO-
YOOUUATOS EEXmELOTOV Yio ®AOE TUUA, OTTOU VO, TEOGOL0QILOVTOL e
axpifela oL Oepatinég evotnteg mov Ho mEEmEL va xalu@OovY Yo TV
000V dUVATOV ROAVTEQT AVATTTUEN TV JEELOTNTWY TMV POLTNTMV TOV
OUYAEXQUUEVOD TUNUATOG.

Téhog, 1 doixnom tov TEI Oa moémer va pag fondnoet yio v deEarym-
YN OEULVOQIMYV YLOL TNV ETUOQPWOT] TOU MWQOULOOIOU AOAKTIZOV TTQOOM-
TUROV O€ QU0 KVQLWS TOUELS: TNV EXTAUOEVOT) EVIAXWV ROL T1) OLOUOHA-
Ma g Ayyhxng Ogohoyiag.

ITotevm OTL OTOV OAOL ALUTA TOL LETOOL —OQLOUEVOL OTTO TOL OTTOLOL TAL £XOVUE

NonN dpoporoynoe— vhomombovv, to K.EI.®.A. Oa pmwogéoel va aikel évol
ONUOVTIXO QOAO OTNY TTEOWONON TV EEVWV YAWGOWY 0TO 0 Tov Idpua-
TOG 1O,
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Evdewtinég dSnuootevoelg:

a) Aoyopitn Ehevbegia (2005): H Moudarymyiry) 0ELomoinon tov eneEeQyaoty) veye-
vou ovupmva, e to AwaBepotind Eviaio IMhaiowo Exovdmv tng EAMnvixnng now Zé-
vig Thwooag yio ) [Mowtofdbwma Exmaidevon, IToaxtind IA’ AleBvois Zuvedgiov
g Hawdaywyinig Etawpeiog EAGdog: To Zyoleio otyy xowwvia tne mAnoogpogiog
xou TS moAvmodimiauxdotrag, Podog, 21-23 Oxtwpoiov (vd dnuoocievon).

B) Aoyopitn Ehevbegia (2005): Lapport du traitement de texte dans 1’apprentissage du
Francais Langue Etrangére et ses liens avec les Programmes d’Enseignement Helléniques,
Tooxtind 3ov Mavelinviov Zuvedpiov Twv Exmadevtivav yio ug TIE: A&womoin-
on twv Teyvoloywv g HAnoogogiog xaw tng Emxowwviag oty Stdaxtix medn,
2000g, 13-15 Mdiov, (vmto dnuocievon).

v) Aovyopitn ElevBegia (2004): H Agyttextovixt) dour) evog moudaymytrol oevai-
ov ot dwaoxkahia T EEvng YAwooag e v evooudtwon tov Némv Teyvolo-
yov, ITgontind 4ou Iavelnviov Zuvedgiov ue diedvi ovupetoyn g EAnvirng
Emotpovixng Evoong Texvoloyiwv ITkngogooiag xal Exixovovimv otnv
Exmaidevon: Ot Teyvoloyies g IIAnoopogiag xat twv Emixowaovidv otny
Exmaidevon, Abfva, 29 Zemteppoiov-3 Ontwfoiov, Exdoceis Néwv Teyvoho-
YOV, ToU. A, 0.0. 133-141.

0) Aoyopitn EhevOegia (2003): Néeg [Tooomtinég otnv Awdaoraria tng Fahhmng
INwooag pe ™) Xonon tov Hiextgoviroy Tayvdooueiov, ITooxtind 20v Iavel-
Mviov Zvvedgiov tov Exmadevtinav yia tig TIE : A&womoinon twv Teyvolo-
yiov g IAngogogiag xaw s Emixowwviag oty ddasxtixn modén, Z0og, 9-11
Moiov, Exdooeig Néwv Teyxvohoyumv, topog B, 549-555 .

O O20dmpog Buids eivon truytovyog Metdepoaong tou Ioviov Mavemornuiov. Katd
AOQOVG EXEL UETAPQUOEL HEIWEVE, OLOLXNTIXOU KO OLXOVOLUXOU TTEQLEYOUEVOU Yiat O
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(PoQES eTOUQELES. ATt TO 0nad. €105 1999-2000 did0Ee MeTAPQOOY ETTL TETQUETIO OTO
Mavemotwo Paul-Valéry-Montpellier 3 Tg TodAiog, Omov xa glvow vroyn@Log ddd-
®TwQ. Amd 10 arad. £tog 2003-2004 eoyaletan Mg EMOTNUOVIROG CUVEQYATNG OTO
TEETAE tov TEI Hrtelgov, 6mou diddoxrer Metdpoaon xon Agyés AeEmoyoapiog. Ei-
neVETOL 0T UENETY) TG OQOAOYIOG HOL TO UETAITTUYLOMXO KOL 1) SLOTOBY) TOV ClpoQOVV
ot ottt} ogoroyio Tov Iakowot Kabeatamrog tng Fohhiog.

Panagiota (Jo) Angouri is a PhD candidate in Applied Linguistics at the University of
Essex. Her first degree was in Language and Linguistics, and during her Master's in Lan-
guage and Communication, she decided to specialise in workplace communication. She
has been researching in this area for five years. Her main research interests are in the areas
of communication in the workplace, discourse analysis, work related training projects and
linguistic audits.

e-mail: pmango@essex.ac.uk

H EAévy Kaoamn sivow Estixovon xaOnyntola petagpoaoceoroyiag oto Tunuo Itaht-
s A.TL.O. 1982: amogoitnon amd to Tunua Itohnng A.I1.6. 1984-1989: EM.Y. oto
Tunuo Itodxng AJLO. Kiguo #ab1xovio 1) Sidaornolio UETAPQOONG OTTO TNV LTOM-
%1) TEOG TNV eEAAN VLX), N SLdaorahio ttolxng YAwooags, 1) didaoxaiio nadnudtwv
eqaouoouévng yYhwoooroylag. 1990-2001: Adaoralic TG tTahixng YADOOOS ®Ow 0QO-
hoylag oto Kévtpo didaorahias Eévmv yhwoomv tov A.IT.0O. 1998-2002: AéxtoQog pe-
Tagpeaoeoroyiag oto Tunqua Ttalwmng. 2002-: Enizovon xaOnyfqtoLo. Hetapaoeolo-
ylog pe el0o avtireipevo T ddaxtnn g petdgpoaong. 2002-: Tutor oe petamtuyto-
%ég epyaoieg xau 8.9. ota [Mavemotiwo Brunel xaw Ca_ Foscari. 2002-: Alevbivrolo
0€LQAG UETOPQEOoE0MOYIOS 0TOV Exdotind Oixo University Studio Press. 2002-: Emi-
otnuovixd vTevduvy yia to TIPOYQAUIA YNPLOTTOLNONG, UETAPQAONG AL TEXUNQLM-
ong tov Agyetov LITamdipn.

Koo evotagpégoval: 1) xutixn] xow 1) SdoxTint TG UETAPQOONG, 1] AeEoyoapia
%O 1) EXTTOULOEVON] DLEQUNVEWV VONULOITIRTG.
e-mail: kassapi@yahoo.gr

Dr. Radegundis Stolze, Dipl.-Ubers., Free-lance translator, BDUE
Board member of the European Society for Translation Studies EST

Associate professor at University of Technology, Darmstadt, Dept. of Linguistics and
Literature Field of research: translation theory, hermeneutics, textlinguistics, specialist
translation, legal translation.Publications: Ubersetzungstheorien. 4. iiberarb. Aufl. 2005.
Tiibingen: Narr (studienbiicher). Die Fachiibersetzung. Eine Einfiihrung. 1999. Tiibingen:
Narr (studienbiicher). Hermeneutik und Translation. 2003. Tiibingen: Narr (TBL 467).
e-mail: Radi.stolze@t-online.de

H Toviava Ioyxocofa eivol AExTOQOG e YVOOTLrO avtixeiuevo «Pooixy yhwooo
xaw @rioroyio» oto Tunua «CAnooag — duhohoyiog ot IToirtiopot IlogevEetviny
Xwewv», A. I1. ©.. To ggeuvnund g €070 avapéetal oty eBvoloyia, hoyoteyvia,
XOLVWVIOAOYICL, uEBOOONOYIC TG OLOATRAMAS THE QOIS WG EEVNG YAMOOOS, LOQYO-
oYY %Ol CUVTOXTIXT] QOUY THS QWOLKNG YAMOOOGS, (PQOOEOLOYICL
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O avoywts Havayietidng eivow Aéxtogog otov Tougo Thwocoloyiog xon Adoxti-
u1g tov Tunuartog Tohunrg TAwooag xow @uholoyiag tov AIL.O.. Exel struyio Duorng
tou A.IL.O., Metamtuyioxo Aimhopa Egaguoouévng Thleuomxng amo to Paris 7 wow
Awdaxtourno Aimhoua otig Emotiueg xou Teyvoloyieg tng FAmooag xow tng Emnowvw-
viag amo 1o AIL.O. To medio £geuvag Tou %ot oL dNUOCLEVOELS TOV E0TIALOVV 0TAL aVTL-
AEEVAL TNG €€ ITTOOTATEWS YAWOOIXUNG HOTAQTLONG RO TNG XOYONG OXTVMV RO TOAUUE-
owv otV yAwoowr Exmaidevon / Katdouomn. Zuuuetéyel o euQwmaind eQevvnuxd.
mooyodupata (CARPE D.M.-LINGUA 111, DEFI-Med Campus, DIMITRA-Leonardo
da Vinci, EENIOZ-EITEAEK, EKATH-EITEAEK II, TNP II - New Learning Environ-
ments) xou 0to. teoyeduuata tov YIIEIO Koatxd ITictomouytivd Fhwooouddeiog
(KITy) »ou Iotomoinon Exmaudevtinawv ot yonon Yaohoywotwv (KEIIIE). Aviumgo-
owmevTivég egyaotes: 1) Néa IMegpdihovra Mabnong nou Thwoowr exmaidevorn oty
Evowmn". Zto «[legtodwxo Emotnuovixav xow Exraudevtieav Eoevvay - MENTO-
PAZ» tov [ouwdaywyo Ivotitovtov, tevy. 8, 0.0.3-17. AOMva. 2005.2) " New Learning
Environments - The European Learning Space. National Report - Greece" . Anuoctevpuévn
0toV emionpo Awtuonrd tomo tov Evpomaizot Oguatinov Awtvov Fhwooav (The-
matic Network Project - Languages). [Tpoomeldono oto Awadixtvo ot dievOuvon
http://www.taalnet.rug.ac.be/tnp/Greece.pdf. 3)" Teyvoloyies tng [TAnoopdonongs xat
¢ Emxowaviag: lpoontixés oty [Nwoowy Exraidevon" ("Prospects of Language
Learning Through ICT"). Ztov diyhwooo topo "TTohtinég Mhwoowwov IThovgaiiopot
nat Eevoyhwoon Exmaidevon oty Evomnn", B. Agvdgivot — B. Mytoixomovlou
(eds). 0.0. 313-331. EOviro nou Komodotoiaxd Havemoriuwo Adnvov - Exdooeig Me-
Taiyuo, ABva 2004. 4) " Enayyeluatixés Ouddeg xa e& Amootaoews Mwoown Ka-
taotion. To medyoauuoa EENIOX" T1. Tavoywwtidng - I1. Agpavitng - O. Delhaye,
2001. Moaxtird tov lov Iavehknviov Zuvedgiov oty Avowrty) nou €€ Amootdoemg
Exmtaidevon wov ogyavmbnxre amo to EMnvino Avowto [oavemmotuo. CD-ROM mo-
oayoyn E.AIL

O Hovaywotg Agpavityg sivar Aéxtogag otov Touéo Ihwooohoylog xou Adaxtinng
tov Tunuarog Fodxng Thwooag xaw Phoroyiog, Tng Prhocoquxng Zyolng Tov Agt-
ototeleiov [Mavemotuiov Oecarovinng.

ITedio égevvag: [Tolvpeonés Baoeig Aedouévarv, Hhextoovind mohvpeond AeEna
xaw [Tohvueowd Aoyiowxd ddaorohiog EEvmv yYAmoomv. ANUooIEVoEL; / AVOrOWVMOELS:
O peyaliteog aQLBUOS TWV CVAROLVAOEMY X0l ONUOCLEVOEWY avapeQeTal 0Tl TToAvue-
owég Baoeig Aedopévarv, otig baveg xoNoeLs Toug oty Awdoxtixr twv IAooowmy nou og
EPOQUOYES OUTWY OTHV AVAITTTUEN TTOMYAWOOWY AeERMV, AEEMMV OQWV ®al AEEDY GU-
VOVOU®V 2oBGg ®a 0Ta ToAVpEoIrA hoytopurd ddaoxahiog EEvav yYAwoowmv. Egguvnti-
%1 dpaoTNELOTNTA: ZUpueToyn o€ onuovtro oQud Evpomaixav ITooyoaudtov (ev-
dewtind avagégovron ta: [odyoopupa EITTEAEK, Agdon 3.1.0. —- XENIOZ, ITooyoauuo
xatdeuong DIMITRA - LEONARDO DA VINCI, ITpdyoauua DEFI-Med Campus, I1go-
yoauuo CARPE D.M. - LINGUAIII).
e-mail:arva@vergina.eng.auth.gr, arva@frl.auth.gr

Pham Phu Quynh Na is reading for her PhD at the School of Languages and Literature,

University of Western Sydney. She speaks Vietnamese and English.
Educational background:
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* From 2002 till now:

PhD student (Translation Studies) at School of Languages and Literature, College of Arts,
Education & Social Sciences, University of Western Sydney, Australia

* From 1999 to 2001:

M.A in Applied Linguistics at Graduate School of Arts and Social Sciences, National Uni-
versity of Singapore

* From 1993 to 1997:

B.A in Applied Linguistics and English Studies at Department of English Linguistics and
Literature, Vietnam National University - Ho Chi Minh City

Working experience:

* From 1997 to 1999 and from 2001 to 2002:

Lecturer at the Department of English Linguistics and Literature, Vietnam National Univer-
sity - Ho Chi Minh City

* From 1999 to 2001:

Tutor at Graduate School of Arts and Social Sciences, National University of Singapore

Field of interest:

Contrastive Analysis, Error Analysis, Translation, Typology.

Present PhD research:

Error Analysis in Vietnamese-English Translation: Pedagogical Implications

Recent Publications:

1. Na, P. P. Q (2004). Errors in The Translation Of Topic-Comment Structures Of Viet-
namese into English. SEALS XV: Papers from the 15th meeting of the Southeast Asian
Linguistics Society.

2. Na, P.P. Q (2005) Errors in The Translation Of Topic-Comment Structures Of Viet-
namese Into English. Asian EFL Journal, Volume 7, Issue 3, Article 11

3. Na, P. P. Q (2005) Translations of Topic-Comment Structures of Vietnamese into Eng-
lish. Proceedings of ASIALEX 2005, Singapore, 1 - 3 June, 2005.

Contact: ppquynhna@yahoo.com

O Xogahaumos Trovotog civar Aéxtopag oto Tunua Aebvaov xow Evpomairmy

Zmovdav tov Havemotuiov Iewgoums.

1. Zmoudéc

1990:  Awdaxrwe lotogiag Havemornuiov g Zoofovvig { Paris IV, ue evgmuo pveial.

1988:  ITrvyio Ilotopiag-Agyawotoyiag, pe edixevon otv lotogia, amd To
Haveotwo Iwavvivov. {Aiav Kolog}

1985:  Metamrvyiaxog titdog D.E.A Kowwvixng lotogiag amd to Tavemotiuo g
Nantes {ToAhic, Atov Kohog).

1985:  Mworomouytixo Eumoguxwv xow Owovouxav Exovdwv {Arovéuetar omd Eumo-
oo xou Blopnyavind Empelntioto IMaguoiov oe cuvepyooio ue 1o ouoroyo tov
TV AONVOV xow 1o MogeoTxd Tunuo Tg yohlhnng moeopeiag).

1982:  rvyio EAMnvias xouw Tad s Prloroyiog amod to tuiua Tolnav Zxovdav
g Prhocoginng ZyoAng Touv Efvirov kol Kamodiotoianot Ilavemotnuiov
Abnvarv {Aiav Kahag).

2. Egevvnuxd Evdiagpégovta

Awaorario tng Talnng Ogoloyiog otig AeOveic Zyéoels, Tovg Evpwmainoug
Beouovg xouw oty Aebviy & Evpwitainn TTolrtixn & Owovouia.
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—  Awaorahio Tahhxng Ogohoyiog ot Zratotin & Acgalotiey Emotung.

— Egoaguoyn véwv texyvohoyiov otv dwdaoxahiio g Tohnng yhmooog xou
Ogoloyicg.

—  Anwougyio Aoytouxov yio Ty exudOnon g yahxng wg Eévn yYAwooa, xa0mg xa
™G yoAMnr|g 0Q0AOYIOG.

—  Evpwmadirég mohmnég, duoxuPEQvnon xnou dLomoMTopnog Suithoyoc.

_  yéoeg Evpomme-EANadog [ 1706-180g aumvag).

3. Aaorohio

3.1 Tuqua Aebvarv xan Evpomoinmv Zmovdmv

3.1.1 Yroypewuxd padnuoto

o Todxn Ogoloyia I 60v eEaunvov [tuniua Aiebvov & Evpmmainmv Zmovdmv].

*  Tohuxn Ogohoyia IT 8ov eEaunvou [tunpae Aebvav & Evpwmoinmv Znovdmv].

3.1.2 Mabnuarto emmhoyng

* Totogio tov Evpwrainov Iveduatog [Sov ' 7ov €E.].

*  Evpomainy Kowvovirn Iotogia [60v # 8ov €E.].

*  Ofuata yYhwoowrng 0eELOTNTAS ROl ETXOLVOVIOG OTY Yoy YAwooao [Tov
eEaunvou.

3.2 Tunua Zrototinng xow Acpoiotinng Emotung

*  Tolun Ogoroyia I [ Sov eEaunvov].

o Todxn Ogoroyia IT [ 60v eEaunvov].

3.3 Tunuato: Ogydvwong xat Aloixnong emyeionoemv, Owovownng Emotiung,

Xonuatoowovourng xot Toamelinig Atomntrng, Texvohoyiag xat Zvotnudtmv

Hogaywyne

o Todun Mwooo TV [ 4ov eEaurvou].

4. Anuootevoelg [2004-2006]:

[7]: «Avouoepmon TEOYQAUUAT!Y GITOVIMY KOl VEES TEYVOLOYIES: ULOL VEQ, TIQOCGEYYLON
otV tortofaba exmaidgvon», [oontind Aiebvoug Zuvedpiov pe Oéua «H Thwooo og
€va, #O0U0 1oV OAAGTE. [ABNva, 9-11 Aexeufoiov 2003]

[6]. «Edward Said: Culture and Imperialism, the other side of America».

[Archives of Economic History, September 2005]

[5]. «E-learning s policies, class-application and perspectives in the teaching programs for
the Higher Education», Proceedings of International Conference entitled «Open Culture:
accessing and sharing Knowledge Scholarly production and education in the digital age».
[uetd tov Kwdwvd A., Niohaidov IT., Mihdvo, 27-29 Touvviov 2005].

[4]. «Avdarvén loyiouxot yua i didaoxalio e Eévng yldooas otny Avataty
Exmaidevon», oaxtind Aiebvoig Zuvedgiou pe Oéua: «H didaoralio Tov Eévmv
Nwoowv ot TorroPdOwa Exmtaidevony. [Hyovuevitoa, 9-10 Iovviov 2005]

[3]. «Néa ITegupchhovta nadnomg: €vo Y1NOLUO EQYUAELD YLOL TO GUYXQOVO EV(PUES
oyoheto» IMoaxtixd AeOvovs Svvedpiov ue Oéua : « Exmadevtixés allayés, n
TagEuBaon Tov exTauudevTIHoV xaw Tov oyolieiovx. [ I1dtoa, 8-10 Amguhiov 2005]

[2]. «Politiques éducatives et apprenants a besoins spécifiquesy, Travaux du 5e Congreés
Panhellénique des Professeurs de Francais intitulé «Enseigner le francais a [’heure
actuelle: enjeux et perspectives», [ ABMva, 2-5 Aexeufpiov 2004]

[1]. «[Awoowés moditixnés xaw evowmaixy dwoxvféovnon», Igontind Emotnuovixnng
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Huepidag pe Oéua «Chwooinég moMtinés oty Evowmoint "Evmon xou to Koamnd IT-
otomomuxd FhwocopdBewas». [ TTepoudgs, 25 Nogufipiov 2004]
Hextgovixn dievBuvon: chgous@unipi.gr

Evangelia V. Soulioti holds a BA in English Language and Literature from Aristotle Uni-
versity of Thessaloniki. She is a PHD candidate in the field of ELT Methodology at loanni-
na University in Greece. She currently tutors ESP courses and Methodology of English lan-
guage teaching courses at Epirus Institute of Technology, Greece. She has published articles
on ELT methodology and has written an English to Greek and Greek to English dictionary
concerning the areas of Special Needs Education and Speech Therapy. Her main research
interests include Applied Linguistics and ELT Methodology (particularly ESP teaching
methodology).

Dr Jean-Pierre Mailhac is a Senior Lecturer at the University of Salford (Manchester,
UK), where he lectures in French and translation, both theory and practice. His research
covers theoretical linguistics, French syntax, teaching French as a foreign language and
translation studies. His publications include Le temps opératif en psychomécanique du lan-
gage (Champion-Slatkine, 1988), "Sens, choix et subjonctif" (Journal for French Language
Studies, 2000) and "The Formulation of Translation Strategies for Cultural References", (in
Language, Culture and Communication in Europe, Multilingual Matters, 1996).

H Magio Anuaon eivar Aéxtogag oto Tuua TAmooog, @uhohoyiog xou IToltiouot
MoevEeiviov Xwowv tov ATIO. Zrovdaoce oty Mawdaywymn Axadnuio Oeo/vinng,
ot Ggohoyinn Zyohn tov AIIO xaw oto ITTAE tov ATIO. 'Eyel to srvyio s SEAAE
Beo/vinng. OLOxANEMOE TIG OIETEIG LETOTTTUYIOKES OTTOVOES 0TIV TTOUOAYWYLXT] KOL T
AOOUTIUT. ZT1) UETATTTUYLOXN %o TN OLOAKTOQIXN TNG OLaTOLPY 0oy oA OTHE EQEVVITL-
%0 LE TOL EYYELQIOLL TOU YAMOOIHOU UaOUOTog YLoL T SLdaoxahio TG EAAMVIXIG YAWO-
oag otnv EAAGda xaw oty Kovotaviivoumohn. To ggguvijtind tg medio agpoQd Thv
LOTOQIC TOU YAWOOIXOU HOBNUATOG #aiL TO OOUXTIRG EYXEWQIOLL TNG YAmOOoLXNG dLda-
oxaAag YLo TV EAAMVIRY YAWOGO TOGO 0TOV EMMAOHO Y(MDEO O0O0 XL UE ONUELD AVOLPO-
04ig TV exmaidevon twv EAMvmv avd tov xdopo xou 1dimg oty Tovpxio. Acyoheiton
Ue T AOAOHAMOL TG TTQMTNG AVAYVWONG %O YOOPNG YLOL TV EAAVIXY KO TLS TTOLQED-
Eelvieg yhwooes. To evOLOPEQOV TG ETUXEVTQMVETOL OTH UEAETY] TV LOLALTEQOTI TV TNG
dudaonaliag g EMANVIXTS YAWOOOS g OEVTEQNGS O LOVCOVAUAVOUG EVIMAES TG
Bpdxng %o 0g GAAOdOTOVE ®ou Veoroopuyes nobntég Mowtofddmag xow Agvtepo-
Babuag Exmaidevons. H ddaoralio tng Aoyoteyviag amotelel £vo axouo. medio em-
OTNUOVIXNG TNG EVOOYOMONG, XOOME %O 1) GUYYQAPN QYWY TOL OTTOLOL EVTALGGOVTAL OTO
YMQEO TG TTOUAHNG MOYOTEY VIS KO ETNOTQUTEVOVTOL VL0 SIOAXTIXY] QY01 OTO Y MQO
™G yhwoorng dwaoxahiog. Exel dnuooeoel molhég egyaoies yia ) ddaoralio tg
YADOOOS %o TG LoYoTEYVIOS, OOME ®aL TV BENOXREVTIRMY *au TG LoTogiac. Exouv
exd00¢ei 14 Mo tg. Evderting:
H dwaoxalio tys moaTng avdyvoons xo y@aqmg H negmm)on TV Ha@evéjet-
i ywowv. M.A" To fovdyaguxd, To yemQyLavo, To QOVUaVI*0 x0u TO TOVQXIXG OA-
papfmrdot (Kugianiong, 2002)
- Twv atiywv owwnn s Hovdogag enwiaa... (momjuorta, Kuguomidng, 2003)
—  To %06 AeEAGY10 THG EAANVINNG 20U TS TOVEXIXNG YADOTAS, OE GUVEQYOLOLNL UE TOV
ewWdo emotnuova tov Tunuartog Ayxuétr Nitdu (Kugramiong, 2003)
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— O Kdauogs n Avai uag. To Bifhio yio t) Yhwoown ddaoxahio oty A’ tdEn oto el-
Mvird oyoheio g Kovotavtvoumole. (O.E.A.B.)

— O Kdauog n Avij pag. To Bifihio yio T yAwoowt) didaorahia oth B 1dEn ota ehhn-
vixd oyoheio g Kmvotavivoimoing, oe cuvegyaoio pe T daoxdhia Fhuxegio Oi-
ot (O.E.A.B))

—  Toudwn hoyoteyvio: Azo tn Oewoio oty meAEN THE AATOMTIOUIHIG EXTALOEVONS
(Kvoramidng, 2005, vd éxdoon).

O ElevBégrog Xagatotdngs eivar Aéxtogag oto Tunua Thwooag, Prhoroyiog xow IToh-
topov IagevEeivimv Xwewv tov ATIO. Znovdace otr @uholoyxt] 2oy 0To Tunu
Pwowng yYhwooag naw Aoyoteyviog tov IToaudoywyrot Ivottoutov «Nalumavtidvs
™G TOAMNG AEVivaray TG AQUEVIOS .

ZUUUETELYE OTNV ETLOTNUOVIXY] OITOOTOA] OVALOYNG EOVOYQAPLHOT VROV TTOU
dopydvwoe to Ivotitouto Agyawohoyiag xaw EBvoyoagpiag g Aradnuiog Emoty-
umv g A Agueviag ota eV YwELd OTIG ALAPOQES TTEQLPEQELES TNG AQUEVIOG.
To eTOTNUOVIRA TTOQLOLUOTOL OTTO TLS TTOLQATTAV™ EOVOYQUPILES OTTOOTOMES TOL AVAKOL-
VIOE OF EMOTNUOVIXG CUVEDQLOL %O TOL CUIITEQAOUATO, LWOVOV dNUOCLEVON®aY 0T
avtiotorya IMoantnd twv Zuvedginv. [Tagaxrorovnoe padnuato EOvoyoagpiag, ®i-
hooogiag, Iotogiag, AyYArmV oL TEQUOE EMUTUYMG TLS TTQOUTOLTOVUEVES EEETATELS
OO AVTLEIUEVE, OUTAL. MeTd Ty dnudoia vitootolEn Awdaxtinig Awatofns ue Ogua
:«H owovopunn Con o 0 vndg ToMTIoONOS TV EMAVOV Tg AQUeViag ®atd to dgv-
T€QO MO0 TOU 190V s 2000 cudvar THEE TO ST TOU ALOAXTOQO THG LOTOQIOG.
To 1992 pai pe Tv owoyéveld eyrataotddnue poviua oty EAada. Ao to 2000 zon
¢mg onuega ddaoxrel oto Tunua Fwooag, Phohoyiog ot IToMtiopot twv ITagev-
Eelviov Xwowv tov A.IL.O.

Evdemtinég duootevoeis:

— Ot duutedTnTes TOV YewQyxov moltiouov twv EAvav s Avatoduajs Ague-
viag ota téAn Tov 190v- agyés 2000 awva.

—  EAAngvixog daveiouog oty Aguévixn yAmooa uéowm tng moviiaxns OlaAéxtov

—  H owxovouwraj Lwn tov EAAvixov mdin@vouod tg Avatoduais Agueviag otig aoyés
7oV 2000 auwva,

- Hmowrtofabuio exmaidevon oty téwg Zofietian évwon

- «OueMmvirég nowotres g Agueviag xow tov Kapg xatd tov 190 xow 200 oumva-
Iotogia, eBvoygagpia, yewygapio» (oto PipMo H EAAngvixny Awacmood tov I1oviov
HOUL OL TTEQLOYES TG EYHATAOTAONS THS) %G

Ourania Hatzidaki is Lecturer at the Hellenic Air Force Academy. She holds a PhD in Lin-
guistics from the University of Birmingham. Her research interests include English and
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Hatzidaki, O. (2004). «Amiotevto ui 0umg edAnvind»: H pn oupfomnn molvtumio
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tember 2003. Rethymnon: University of Crete. Lascaratou, C. & Hatzidaki, O. (2003). Pain
as Process in Modern Greek: The Case of Ponao. Journal of Greek Linguistics 3.
e-mail: hatzidao@otenet.gr

H Nixzoh Xoguavy yevviiOnure oty Zugixn xou 07ro000.0e ®ovmviry aviommoloyid,
OLMOVOULOL 2oL ®OVwVIohoyia oto Iavemotiwo tg Zuiyng. AeEnyorye dietr) emtdmo
€0euva. 010 Mivtoo tmv Puummivav ue vtotgopia tov [avemotuiov g Zvoiyms
%o Tov [8gupaTog. Zto idto ovemotuo vrootnoLEe to 1995 diotoip) we Béua to gv-
L0 %O TN GUYYEVELD 0TOVG MIoUyIvT Tov MIvi0Qo. ALETELEDE ETLORETTNG ETHROVQOG
€QEVVITOLOL 0TO TTAVETLOTHUWO TV Prhirtmivawv (1992-1993) xou 6idake omovound xou
grunowvmvioxd 0guarta oto TEI Hrtgigou (2001-2003). 'Exet dievBiver ehPetind ToEtduw-
TG yooupeia og molers tng Evomang xouw tng Agouxn). AdGO®EL 0TO UETOTTUYLOXO TTQO-
voouua «lotogun Anpoyoagpio» Tov Tunuatog Iotogiog tov Ioviov Iavemotiuov.
SNUavTROTEQES ONUOCIEVOELS:

1) Hofmann Nicole(1992), Warum die Frauen nicht sprechen. [[ioti v ojuhotv ot
yuvauxeg] Ziircher Arbeitspapiere zur Ethnologie Nr. 2. Zvoiyn: Argonaut Verlag. [Xonot-
uortoteital mwg eyyeidto ddaoxrahiog oto Tuua Kowvawvinng AvOgmmoroyiag tov Ta-
vemotuiov thg Zveiyxns (ab. Ag. W. de Jong)]. 2) Hofmann Nicole, (1997) Die
machtfreie Gesellschaft. Geschlecht und Verwandtschaft einer philippinischen
Hochlandgesellschaft [Kowvavia, ywoig EEovoio. DUVA0 %o ZuyYEVELL GE UL, OQELVT| XOL-
vovia tov Puustmivov]. Aupovgyo: Lit Verlag. 3) Xogpuavv Nixoh, (2001) «Ziyxrgovon
xaw Tehetovgyio. H Koouohoyia tg Embetindtnrag otoug Mmtotyvt tov Agyumeld-
youg Twv Puustmtivivs, EQvoloyia 8:221-248. ABvva. 4) Xogpuavy Nixok, (2003¢) «Av-
Tovopia xaw alnheyyim. H vmégpaot tou ouvoQouou g aveEaQTnoiog oe po »otve-
vio woottagy. EOvoloyia 10: 25-48. ABvva. 5) Xogpuavy Nixol, (2004-2005) «Eueig now
10 AMO g 1oTowrN dadiwacion. EOvoloyia 11:89-100. AOva.

O Ogustoxing Troyxag omovdaoce ot Zwowaio Tawdaymyiy Axadnuio Inavvi-
vov, 0to Houdaywyo Tunuoa Anpotixig Exmaidevong tov Iavemotuiov Ioavvi-
vav, oto Iavemotuo tov Dundee, omou e to Diploma in Education »au oo ITove-
oo Tov Keele (Boetavia), drrov éhafe to Master of Arts in Social Science Research.
Avayopettnre dddntopag Tov [avemornuiov Tov Keele yio dtatoipiy tov oty Kot-
vaviohoyia tng Exmtaidevong. Yaneémoe oty [owtopdOwa Exraidevon oty EALG-
da, nabwg wow 0to Evpwroind Zyoheio tov AovEgufotoyov. Aidage otig Zyohég Em-
uoepwong twv Exmadevtivwv ZEAAE xou ITEK, ®abwg xou oto T.E.I. Hrmeigov, ota

Tunuoto Beegovnmorouiag, AoyoBegameiog now Adinng & TTapadooianiic Movot-

xNG. Ao Tov Oxtoflo Tov 2005 vangetel wg Emivovgog Kabnymeig Atomolttiopnng

Emowwviog oto Tunqua Eg. Zévaov Mhwoowv ot Awixnor xow 1o Eundglo tov TE.L

Hreigov. Taw egguvntind. Tov evOLOEQOVTOL E0TIALOVTAL OTA TNTHLATOL TG TTOMTTOALTL-

ouxotirog xou s Kowawviohoyiag tg Exmtaidevong xou tov TTodrtiopov. ITAéov mo-

OQaTES EQYOOLES TOV ELVOL OL:

¢ Gepis, G. & Gogas, Th. (2005) "Quality in Education in the Balkans: Global Reports —
Local Responses", in: Terzis, N. (ed.), Quality in Education in the Balkans,
Thessaloniki: Kyriakidis, pp. 467-476.

o Tudyrag, ©. (-) «Mia Awatoltiopuxt) [Tgoagyyion g Tomuxg lotogias», teg. Ma-
xedvov (QiBNxe dNUOCLEVOLO AITTO TNV ETUCTIUOVIXY] ETILTQOTTY XQLTWV %o Oa dn-
uootevOel oto Tevyog 15/2006 Tou meQLOdIHOD).

o Tuoyrag, ©. (2005) «Kowwvinn Zuyrgotnon, Exmoudevtinn Ioaypoatinodtnta xon
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AwarolMtiouxdtioy, oto: Teweyoyudvvng, I (emm.) Awixnon A/Bdbuias & B/Bad-
uog Exmaidevons, top. IV, Havemotiwo [atowmv, Ke.A.Ex., 0.0.78-86.
e-mail: thegogas@teiep.gr

H Avoryovn Zapiov yevvnonxe to 1971 otnv Abyva xow omovdaoe Todxi @uhooyio
ot @ocoguxt Zyoh Tov Iavemotnuiov AOMvmv. Q¢ HETATTTUYLOAT] VITOTQOPOS TOV
mpoyedupatog Erasmus moayuartomoinoe to 1995 D.E.A. ot Todhxn Aoyoteyvia xou
oltopo oto Mavemotuo Lumiére Lyon 2. To 2005 ohoxhjowoe oto TodAxod tunuo
tov [Mavemotnuiov ABnvav ) ddaxtooixt g St ue titho «H eindva twv Neo-
eMvov ota yolhrd steguyntird xeipevo. oo to 1830 wg to 1860». [Tagdhnia pe tig
OTIOVOES TG £QYdoTIXE WG xabyToLe TG Todhxng TAwooog o€ LdpoQa IOLWTLXG. EX-
oudevTIRG VUt now 07t To 1998 vrngetel uovipa ot dmuoote B/Owa exmaidev-
on. Katd 1o 1éyov oxadnuaind £10g eival amoomaouév) exmoudevtinog 0to Todhno
Tunua tov Havemotuiov AONvov. 1o eQeuvITine eSO 0LOYOLELTAL LLE TOV TTEQUNYNTL-
ouo, to Fodno xow Evpomaino Ioltouo xow ) Awdaoroahio g Tahung wg E€vng
INwwooag pe eninevroo tig Awabepatinés won Arotohtiopmxés ITpooeyyioeis. Tvmgilet
EXTOG OTTO T UNTOLXT] YAMOOO THV Ay YALXY), TN YOAMMII] KOW TV LOTICLVLRY).

e-mail: a_samiou@otenet.gr
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Avaotacio Kagea (Agta, 3-5-1959)

>tovdéc:

o ITtuvyio Ayylung @holoyiag Movemotyuov Adnvov (1982)

o Ttuyio Wuyomawdaywyxot Tunuotog Phocoquxng Zyxog [avemotwo loav-
vivav (1987)

* Diploma in Teaching ESP Aston University UK (1999)

*  Metamtvyionr Portirowa oto [Tpoyoauua «EEedinevon Kadnyntwv Ayyhxng
F)\.d)OOOLg» E.A.IL

Awoxtnr Eumepio:

*  Idoxtroun K.ET. otv Agta (1981-1999)

*  Kotnynrowo Egaouoymv Ayyhuis Fmwooag TEI Hrelgov (1999-2005)

AMG Ztouyelo:

*  AvBuvrowa tov K.ET.®.A TEI Hrteigov (2000-2005)

o Idgupomnn YrevOuvog Ipoypduuatog Socrates/Erasmus TEI Hrelgou (2003-2005)
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